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CREATIVE PRACTITIONERS WORKING IN PARTNERSHIP WITH SECONDARY PROGRAMMES

CASE STUDIES FROM EDGE HILL UNIVERSITY
ITT SECONDARY PROGRAMME
INTRODUCTION

Edge Hill University ITT Secondary programmes (tutors and trainee teachers) have had the opportunity to pursue teaching and learning strategies that have embraced the notions and practices of creative learning in number of guises, and on several projects.  Below is the evidence from a number of the initiatives and ventures, as yet it is not a complete statement but does go a long way to capture the flavour and activity of all those involved.  Much of the activity and research has been captured photographically and as such is a rich resource for future work and evaluation.  This script could therefore be complemented by the visual presentation viewed at the North West Heads of Education conference.

We have felt it imperative to include whole teaching groups or programmes in said projects, and this has sometimes proved challenging, but it has also allowed opportunity for all – keeping to our convictions at the University in tune with Every Child Matters (regardless of age).  The impact of participation in the work will continue to have ramifications and influence well beyond calendar years as with the whole process of learning and teaching generates and spreads in a multitude of ways; and so to this end it has been necessary to be ambitious, often taking risks, to ensure a full and illuminating experience – and sometimes the light has shone at unpredictable and uncanny times – undoubtedly part of the joy of humans communicating ideas, encouragement and the need to be involved and part of a community of learning.

It is an ambition of the University to continue, and promote further initiatives with succeeding trainees, many of who will in turn become teachers and mentors to succeeding generations of ITT students.  To this end further mentor training and participation in events and initiatives for all programmes and disciplines is a goal and a necessity, and will in turn need the support of the University, Partnerships and external funding for comprehensive and innovative implementation.

LIVE ART, VOCATIONAL, IDENTIY AND PARTNERSHIP PROJECTS 
PGCE Secondary Applied Art Design
Animation:
PGCE Secondary ICT & PGCE Secondary Applied Art Design

Trainee teachers worked with school pupils, Creative Agents, teachers and mentors across two subject areas to provide experiences that had the potential to impact upon creative processes, group work, ‘real’ vocational projects, and learning in environments outside the classroom.  In addition the work has gone some way to ensuring that the trainee teachers have an insight and understanding of potential experiences and projects that will directly assist in their planning for creative learning especially in light of ECM, new secondary curriculum and diploma developments. EHU course leaders are currently involved in the planning consortia for delivery of the new diplomas for Creative and Media in Knowsley and West Lancs authorities.  The support of school mentors is vital in such planning and as such should prove a cornerstone in the development of further initiatives at Edge Hill University, especially regarding reciprocal links and CPD.  While there is some scope for developments coming from within existing networks, it is perceived that there will be a need to attract and promote additional expert opinion so that trainee teachers and mentors are provided with the very best information and guidance regarding new educational strategies and as such resources will need to be developed and maintained. 
Impact and evidence of creative learning within the  projects/initiatives and insights recorded from participants:

Mentor comments 

Bonus for their students through working with the trainee teachers included:

· Raising aspirations through ‘being’ in a University environment

· Made pupils aware of working to corporate briefs. A real life opportunity to use creativity in a positive and ‘work based’ way as you would in the new diploma courses.

· The work could be used towards the pupils’/students’ coursework and it gave them the motivation to be more creative with their own ideas

· The staff from the school also benefited by picking up skills or ways of working that they had not used themselves

· For all – enjoy a day out in a new learning environment, produce pieces of art  to show others to enjoy.

· Raise aspirations to want to apply for HE/FE courses.

· Meet with personnel from another setting, experiences different approaches and ideas and develop their social skills, how they respond to others.

· Produce pieces of art which can be submitted for GCSE examination, create pieces of art in a new form to develop skills of animation and digital media.

· Experience working alongside their teachers as artists 

· Building relationships with students planning and developing a sequence of activities to ensure production of a piece of art/animation where students show how they have mastered new skills and techniques within a limited space of time.

· Applying their teaching skills to a different situation other than the classroom.

· Production of resources for future teaching career.

· For school staff  (it provided an opportunity for) planning and preparation of extension and enrichment opportunities which will develop understanding of issues such as Risk assessment, Health and safety, working within DCSF and school guidelines.

· Developing own practice as an artist and teacher, gaining and developing new skills and techniques.

· Feel  refreshed, re-juvenated and inspired as a result of being guided to think and approach tasks in new innovative ways.

· Inspiration to adapt and develop school projects.

· Further develop relationships with students, greater quality of time to discuss ideas (contact not restricted to one hour lesson)
Tutor comments:

· As a result of the project, many trainee teachers have taken similar projects into school - one of my trainees who was on the project, is running a similar project over 4 weeks in a school in Bolton. Another trainee at Salford has taught year 9 Animation along a similar theme.  
     And many, many more enquiries from schools about who to contact to run  

     something similar in school.
Trainee Teacher comments:


• 
This was our first project on the course and it really helped us get to know  

         each other and become familiar with the vocational part of the course.


• 
Using an artists inspiration to help us plan lessons was a brilliant idea


• 
As a fine artist I was not used to working to briefs but this will be really  

         helpful once the new Diploma course starts up


• 
I did not realise how well you could meet the ECMs outcomes by running 

          an art activity, the artists really helped us with this.


• 
It was really hard work but I enjoyed every minute and so did the kids


• 
I did not realise how important group work could be when trying to get kids 

          to think creatively but it really worked, I intend to use some of the things 

          we learned in starters now not just for the diploma courses.


• 
I learned how to use the digital blue software, I will now feel more 

         confident in offering more areas when I apply for jobs


• 
I would feel much more confident in inviting artists into my school when I 

          get my job!


• 
Having the children work out of school made them so much different, the 

          way they related to me was much different and we really began to form 

         some bonds, hope this carries on back at school!


• 
It really helped me with writing my own schemes of work with a vocational  

         spin to them


• 
Working with the animators was so different than the background of 

         painting that I come from but it was so good to gain a new perspective on 

         everything.


• 
My ICT skills are quite basic but I was able to learn enough to be able to 

         translate it into working with the students the following day. A very steep 

         learning curve!


• 
I am now feeling more confident about the new Diploma, it was so good to 

         be able to do something practical and then to see if it worked with the kids.


• 
It was great to have a whole day with the students, they got so much done  

         and all went home with the animations on their phones.


• 
Great to see how ICT could be used so creatively, I have always found it    

         so dull!


• 
I did not realise that the art people had so much planning to do, I thought  

         the creative bit just happened for them (ICT trainee)


• 
I learned how to really extend the G&T pupils, they got through so much in 

         just a day.

     •   Working with the Art trainees helped us to present ideas in a completely       

   different way (ICT Trainee)

Advocacy in that such projects fulfill the Every Child Matters agenda, and so continue and extend the impact of EHU and the teacher trainees work:

· Safe physical working environment; safe environment to develop skills creatively.

· Spiritually healthy, wow factor, tingle factor; after all can you have a healthy body without a healthy mind…

· All teaching should be about the enjoyment of the subjects and their potential; motivation to achieve through creative growth, including creating a work ethic.

· Applied aspects of the subject, highlight the career opportunities; potential from cross- curricular possibilities to widen opportunities.

· Theme of the work can inspire positive contributions socially, environmentally and culturally – future society depends upon it.

PGCE SECONDARY ENGLISH AND MUSIC
Preparation for Creativity: Musical in a Day 

Creative Agents, tutors, mentors and trainee teachers combined two whole

cohorts of student teachers to participate and learn in a highly active project 

where all protagonists were expected, and did, experience and reflect on 

accepting and blocking behaviours and how these mind sets impact upon their 

own creative learning; explore responses when put into a situation outside the 

‘usual’ expectations; and reflect on risk-taking and innovation as  both  learners 

and teachers. 

 The overall aim was to encourage the adoption of an open-minded approach to creativity and establish that risk-taking, innovation and speculation in teaching and learning can lead to artistic creation. This was also to  enable full energetic participation with the Creative Agents and peers to produce a performance ready for a public audience in a limited time frame – a day.

Key QTS standards addressed: Q1, Q6, Q8, Q10, Q32,
Impact and evidence of creative learning within the  project/initiative and insights recorded from  participants:

Trainee Teacher comments:

·   Being able to improvise to solve tasks in a short amount of time- 

     challenging yourself as a versatile teacher. 

·   Creativity - going about things in fun, exciting and interesting ways; 

     moving  a concept away from the ordinary.  Learning is fun!  

      Although lessons do need to be planned, you can give more responsibility 

      to the pupils and let them ‘run’ with the lesson so to speak (as long as it is 

           going in the right direction).   

·    Pupils should be taught that sometimes the process to learning is just 

      as important as the actual outcome.

  

·    Be more versatile and spontaneous within the classroom.

·   Incorporate more kinaesthetic activities so that the pupils can engage in 

     more active learning.  

 

·   I aim to create a task where the pupils all have to contribute in order for the  outcome to be successful- like the process which the Musical in a Day took but with a story or a poem maybe. Emphasis on group work and the   

     process.

· Potential for further work, and future mentor links, developments and sharing good practice: as one trainee said, to overcome perceived dangers of risk taking - Ask for advice/feedback from teachers who have trialled  (sic) creativity; introduce creativity gradually by doing starters and plenaries initially and then build it up and discuss ideas with (school) department before introducing creativity projects.

· I feel it essential to enable pupils to be creative as I am positive that it aids their learning by making it fun and accessible.

· I feel a trusting and secure environment is vital for the pupils’ to be successful when including creativity.  The pupils’ should feel comfortable when they are introduced to creative activities to ensure that they achieve what you have set out to do and learning is achieved to its full potential.

· I hope to gain more ideas to incorporate into my lesson plans and it will be useful to be in the learner’s shoes so I can experience creativity from the pupils’ point of view.

· I see myself as the facilitator when pupils are taking creative risks. In my experience so far I do need to explain (for less able students) and I have found pupils have a wealth of ideas to offer when they are allowed to work on their own. With a Year 8 class I had, pupils created a poem reflecting their own culture. They worked on their own, adding illustrations to support and some groups even included other conventions studied during the scheme, such as Iambic pentameter. It was rewarding to see pupils apply themselves creatively with minimum help from myself. 

· The opportunity to work alongside my peers from a different subject area and gain a different perspective on how to approach different topics. I am also looking forward to getting some ideas that I may be able to use in school (pre Musical in a Day – English PGCE)

· Assurance that two heads (and more) are better than one! The activities were amusing and enjoyable, though I expected to be under greater pressure with more challenging activities to produce a lengthier conventional musical.

· Use of percussion instruments to enliven teaching and poetry- trying live music for a  novel approach to exploring rhythm and sound associations.

· Innovation to me means something ‘new’ whereas creativity is the ability to be extravagant with ideas and exploring a variety of options. The link between the two would be when thinking creatively you are being innovative in your ideas


Advocacy -The Musical in a Day workshop was brilliant!  I learned so much from it.  For example, how to work collaboratively with other students (English
and Music); how to push myself out of my comfort zone (with delightfully
unexpected results!); how to engage quieter pupils in the creative
process.  I feel I could apply the poetry activity to many other
situations.  There is an element of performance in teaching and I will
be using my experience to enhance my teaching by setting up a 'safe'
learning environment and allowing myself to take risks.  I would like
thank you and Creative Partnerships for making the workshop possible.

It is an ambition of the University to continue this work – looking to extend the trainee teachers’ experiences by cooperative practices, and working in a similar way to produce and promote theatrical / expressive/dramatic  performances that will enrich their  capacity to work  with learners in the new secondary curriculum framework.  As some of the trainee teachers in the English and Music areas have creative practice backgrounds networking and sourcing skills and opportunities within our community may be a useful way of extending some of the approaches learned and appreciated on this occasion.  School mentors will be vital participants in such an initiative, hopefully some of them being post graduates and research students themselves.  

The need to encourage and facilitate mentor training and participation away / and in their school environments will impact on the need for incentives to permit the schools to release and encourage their staff so that they can participate fully in training, this of course will e doubly beneficial as it will inevitably impact on the trainee teachers as well.  The identification, and use of environments from a variety of cultural and social sectors could also provide an ambitious and alternative catalyst to firmly establish the concept of diverse activities and venues promoting learning.
Mentor Enhancement Projects

 PGCE Secondary English

On the PGCE Secondary English course at Edge Hill, we’ve always been convinced of the value of creative activities in learning.  Trainees experience workshop approaches, using a variety of stimuli, and we encourage them, in turn, to use these approaches when they are in schools.  The Creative Partnership project, and the Mentor Enhancement day in particular, has given a real boost to our commitment - a breath of fresh air which was appreciated by all participants, who are universally receptive to the idea of working in similar ways with trainees and their pupils, in future years.  

The following evidence demonstrates how the CP projects have promoted creative teaching and creative learning that impressed mentors when witnessing projects, and  impressed university tutors when supervising placements:

Mentor and tutors’ evaluations of trainees’ teaching and evidence on end of     placement reports, highlight the trainee’s willingness to plan creative approaches, and success in using them, for pupils’ learning  (examples documented in trainee records, and in planned  publications).

Mentors’ comments at the end of the first Mentor Development day 

(June 07) and the second day (Dec 07) demonstrated mentors’ immediate perceptions of what they gained from the day, and further thoughts after 

working with trainees:

     (June 07)

· ideas to practise with classes; find out what pupils might do with these activities; perhaps film them?

· possibilities for intervention and stimulus for C/D borderline pupils – especially boys, but in fact for all pupils

· the idea of doing something different in English lessons

· creative ideas such as using script writing  and genre writing , for example with Shakespeare text.  Such ideas would give pupils ownership of their work

· storytelling skills: ways of telling which stimulate

· psychological benefits: ‘relaxing to take hold’

· fresh enthusiasm to pass on 

· the idea to script after improvising rather than before.  Removing barriers to language.

· skills in writing

· crystallising/ focusing

· reviewing focus on writing: escaping from the starting point of the blank page

· reminder of the benefits of learning something by doing it – how enabling this might be for pupils, too

            Dec 2007

· the day provided valuable time for mentors and trainees to work and plan together in a relaxed atmosphere.  This was very much appreciated as such time rarely exists in school;

· the ‘post-it’ story starter was an excellent way of generating characters and also involved thinking skills; 

· some activities seemed perhaps more suited to primary children, and further ideas for older/ gifted and talented children might be welcomed

· valuable practical methods experienced to enable pupils to explore new perspectives on texts;

· the day allowed time to be creative: chance to remember things that are fun – child-intensive rather than teacher-intensive – very valuable;

· allowed participants to see the value in having courage to think of creative ways of absorbing children in literature – ways other than writing – and how to ‘hit’ learning objectives in creative ways – creative thinking;

· allowed time to remember that there is a need for balance to be achieved between ‘curriculum delivery’ and creative activity.  The exercises allowed structure with open-ended resources: providing ‘hooks’ rather than prescribing a route for children to follow;

· the day brought about a realisation that there is  no need for pupils to be taught the assessment objectives: creative tasks lead to these inherently, because the skills are practised;

· participants were leaving with several ideas for activities which can be applied to across range of curricular content;

· the issue of how to ‘evidence outcomes’/teacher accountability and recording of achievement when exercises are transitory because they are oral is addressed by considering creative solutions: photographs/ audio-visual recordings/pupil evaluations/ self-assessments pasted into exercise books.

Evidence of how the project opened doors for trainees and for their pupils was gained via feedback from trainees, which strongly evidenced their increased willingness to take calculated risks in teaching approaches/ learning activities. Many of  these were instigated and jointly planned with mentors at the Mentor Development event in December 07

(from reflective evaluations):

· Using the stopwatch facility on the WB generated such an excitement in the room that every group eagerly set to work on their TV show interpretations… I hadn’t expected so much to be produced in such a short space of time. Group work helped to motivate even the reluctant pupils and undoubtedly boosted self-esteem.

· Their responses proved they had enjoyed the activity immensely and not only gained a better understanding of the text through watching their peers’ perceptive interpretations, but an awareness of- and confidence in- their own understanding as well.

· I copied an activity that I had carried out at Edge Hill alongside Creative Partnerships and mentors involving creating characters with post-it notes!  ….. I felt that pupils did meet the learning objective in that they definitely  

            explored how to create a fictional character but they also enjoyed meeting 

            the learning objective, which I feel, is imperative if pupils are to be 

            successful.  

· I think that creativity is essential for pupils to enjoy and achieve. I have found that being creative allows pupils to explore ideas, be original and have fun. They seem more engaged and in turn this will create a deeper recall and deeper learning for all pupils.

A trainee teacher’s take on the day:  

An important thing I’ll remember from the session is that there’s no need for handouts all the time.  They didn’t give us one all day and we probably learnt a lot more.  I know I can use them as I feel much safer and feel as if I’ve prepared, but I’ve realised that you can take risks ….and simply spark creativity off with the simplest thing.

Advocacy   This is an initiative that can and should be extended and embedded into our practice at the University and in partnership with the schools, because when trainee teachers are co participants with mentors on training days and creative learning events – the practice promotes the ambition and need for life long learning and develop its own legacy, advocacy and successes.
KEY STAGE 2 AND 3 CADT

Environmental design

In this project the ‘creativity’ focus centred on the built environment as a stimulus and an opportunity for extended learning.  Another aim was to encourage activities that were appropriate yet ambitious – and so reflect their course’s name (Creative Art, Design and Technology). Initial sessions involved ‘getting out there’ and looking at the built environment around the university, at local public facilities in Ormskirk and at Salford Quays, learning to look again: at once with innocent and informed eyes.   A workshop led by Creative Partnership agents focused on the commissioning, placement and rationale for public art and this helped the trainees identify goals for similar projects, and also enhanced their capabilities when thinking through ideas and abstract plans.  This way of working is eminently in line with the new vocational diplomas and cross curricular initiatives in the new secondary curriculum.  

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Trainee Teacher comments:
· I learned a lot about environmental art and design and how and why they are commissioned...(and) it was good learning about the public’s thoughts and feelings about the pieces

· I liked working in teams to generate and promote new ideas and such sharing helped me develop in a positive and effective way to produce a final public art idea

· it made me look at buildings in a new way / differently  

· it made me think in a more inquiring way – asking ‘why was it built that way?’

Tutors comments:

· As the module progressed trainees grew in confidence and many moved out of their comfort zones .  They drew comparisons and ideas from their recent experiences to inspire creative practical work. 

· Their presentations were confident and they had taken on board the professional attitudes exhorted by the Creative Agents 

· Trainees enjoyed the freedom to explore ideas and sites for themselves, but some stated in their initial evaluations that if they were to pursue such activities with their own learners (school pupils) they would provide them with focused worksheets and /or handouts for the PowerPoint presentations.  This they felt would primarily avoid the risks of non-engagement, but also ran the risk of shutting down pupils’ ideas.

· It was really rewarding to witness their awe and wonder at some of the Andy Goldsworthy installations – they had entered unfamiliar and challenging territories, and were prepared to question their perceptions.

Advocacy.  Such practices enable the trainee teachers to take on board new ideas about learning in the extended environment and places outside classrooms, identifying social as well as cultural and economic needs and so would prove to be a vital development strand in working in cross curricular and cross phase education and creative learning.  An ambition is to include more teacher mentors in such activities, and also on some site visits take along young learners, so as to really develop new ways of looking and developing a curiosity for design and cultural understanding, and proactively learn from mentors’ and creative agents expertise and knowledge.

LIVE FASHION

 BSc Secondary DT  YEAR 1
This venture involved first year DT trainee teachers, many of who have not studied fashion nor textiles in any way. The team, including the trainee teachers, agreed that the Fashion and Textiles module would be enhanced by a strategic placement or study visit in a situation where they experienced both historical and contemporary culture and fashion: the museum and the live fashion shop and flagship stores. It was important to all involved that contemporary culture and practice should be embraced alongside historical elements and our multicultural heritage.

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Tutor comments:

· Creative potential, for many people, rarely lives in a vacuum – it needs unlocking and nurturing.  For many this requires stimulus/exposure to new/creative ideas.  Extending the learning environment in terms of penetrating fresh areas, and discussing and using these in their work seem to be a far more powerful way of developing creativity.
· The creative day, for example the V and A work, is the first part of their creative journey and their activities can be used in context of their design work to develop their reflective capability.

· The creative learning environment is not static but dynamic and such experiences should be interpreted, by the creative practitioners, as a significant part of their creative learning

· The achievements witnessed in the exploratory design studies and garments/ apparel produced by these trainee teachers shows a distinct correlation to their engagement and willingness to experience and view new phenomena.  The design and economic acumen and the awareness of cultural diversity have enriched their potential as informed teachers willing to take on board creative ideas.

Teacher trainee comments:

· The fashion show has opened my eyes as to how big an impact fashion has on people’s lives

· The V and A  I found extremely fascinating, the fashion exhibition shows quality through all of the products shown

· I got some personal ideas for my textiles project which I thought of in the Collaborations exhibit -  theatre etc

· The trip was a positive learning process because – team building and a melting pot for peer input and deliberation; an introduction to the fashion world, trends and ideas…; complements the menu of traditional i.e. the museum with a taste of contemporary arena of fashion show; able to have a tactile and visual experience of fashion.

· Massive potential for role play/interactive teaching – different learning styles/ cross curricular drama /history

· I found the trip to be cross curricular even though it was for textiles….With not having any previous experience of textiles, this trip allowed me to see a lot of creation, designs, fabrics etc that I had never seen before.

· Able to see the real world first hand rather than in a text book

· Challenges – more responsibility!

· Develops teachers’ PPD, develops respect. Responsibility and furthers opportunities in the future.

Advocacy – teaching outside the classroom encourages all learners and participants to be proactive while experiencing and seeing new things; sometimes simply because of the mix of people with whom they are traveling and their opinions and enthusiasms.  It is a belief that such opportunities allow an access to developing insights into other people’ s perceptions and needs, and is a key to a comprehensive and ever developing range of knowledge and understanding of society, culture and our human achievements – all vital to the new and aspiring teacher.  Design and Technology has the potential to be a strong hold of the cross curricular Holy Grail in the new secondary curriculum, and it is our duty as teacher educators and mentors to ensure that the profession has well rounded and confident teachers equipped to take on board new ideas and challenges. Furthermore such experiences give the trainee teachers  an experience and understanding of the necessary organization skills and risk assessment  practices that will empower, or at least make them more confident when organising such ventures for their own learners.

KEY STAGE 2 AND 3 
CREATIVITY WEEK
Full cohort of year 2 trainee teachers: 70

5 schools (150 school pupils, 5 teachers, 5 TAs, 10 Creative agents, EHU tutors)

This six day, comparatively intensive project provided a very special provision for trainee teachers, tutors, creative agents, school children and teachers to work as a group on an initiative to promote and inspire creative learning. Some activities included the use of ‘traditional’ learning styles, but most cut across distinctions and deliberately aimed to challenge preconceptions and assumptions regarding learning in a specific discipline or specialism. This meant that learners were subject to, and in turn also instigated, a variety of learning and participatory activities: some were dramatic, some expressive, and at times some were hilariously comical; some involved targeting written, physical, imagining, auditory or role playing reactions.

          Throughout their endeavour there were moments for thorough interrogation of practice by all participants, and a multitude of opportunities for reflection and even mini-eureka nuggets of experience.  

 
Moreover experiences and activities from this project were capitalised and provided a basis for  the development of the E-create/research initiative that was developed by the CADT course within this KS2/3 programme.  School children and teachers were fully involved in research development, and the experience was rewarding for all concerned.  There is further evidence that many trainee teachers across this programme  have used this ‘week’ as a  springboard for their dissertation research, and have included evidence of their participation on their cvs and job applications.

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Trainee teachers’ comments on the induction day:

· We were given good ideas for ice breakers; new ideas for teaching eg making TV programmes and good ways of learning names….some activities needed more time (eg art activities)

· Working in a team really helped me to think of different things

· Working  as a team provided the opportunity to bounce ideas off one another and made the experience enjoyable

· The experiences were useful and could be introduced into lessons were good,  (but I would have liked) more ideas of how to introduce creativity into lessons rather than icebreaker games.

· I learned that you don’t have to be good at singing/drawing/acting in order to be creative

The visits to locations in the extended learning environment included opportunities for all the trainee teachers, eight EHU tutors and four Creative Agents. The visits were to two of each of these locations: Eureka, Halifax and Museum of Film and Media, Bradford; or Spaceport, Wallasey and Liverpool Maritime Museum.  The actual journeying from one venue to another was also important – including the coach travel and the Ferry across the Mersey.

While the initial goal was that the trainee teachers would look at the locations as planar of interest and identify opportunities for learning independently it was also suggested, via a short prompt sheet, that trainees considered a range of stimulus using all their senses. They also needed to consider how they wanted their focus learners to be engaged, including possible reflective or active participation. Furthermore they needed to identify a theme or project that would embrace at least two disciplines in a cross curricular way to promote the children’s, and their own, creative learning and achievement.

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Trainee teachers’ comments regarding subsequent days:

· I think that the workshop activities have helped to make me more confident using more ‘out there’ creative things in my lesson plans, such as drama and music in literacy.  The maritime museum enhanced my knowledge of different areas and inspired me and my group to do a lesson on the Slave Trade.

· Although it is harder to plan with more than one person it is also beneficial to be able to share the workload and build on each other’s ideas.  I found the help from tutors and creative practitioners was also good and appreciated the support they offered….more time and information on the pupils …so it’s easier to plan/differentiate.

· Visits gave excellent ideas to inspire creative, descriptive writing, diaries, letters, recounts (sic) and poems

· Our activity was based around the trip to the space centre and the starter activity was based on some of the ice-breaker activities done with the Creative Partnership people.  Perhaps a consecutive lesson with the same class would help to develop pupil’s creativity.

Creative Agents’ and tutor comments on working with trainee teachers when peer teaching in preparation for lessons with school pupils:

· They worked well as a group and took on responsibility for taking on different roles.  They could be helped by inspiring each other to be brave about their choices and not worry…

· A good range of activities for a science based lesson.  This could work well as range of activities – eg for encouraging detail in observational writing/making writing unusual.  A unifying context eg teasing the senses – a Darren Brown type thing would really unify this for students….

· Drama and control of space utilised well – employment of visual detail and linking activities built directly from interaction with practitioners ‘Low’ pressure writing was discussed with practitioners for future delivery.

· …A strong partnership where equal responsibility for the sharing of the work load has been taken….Clearly using inspiration from the visit…plenty of cross curricular opportunities….very real – exceptional experience – do this on interview and I’d give you the job!

Trainee teachers’ evaluative/reflective scripts prior to teaching  the school children visiting EHU, written at the end of week (this is a very small selection, and this is a rich vein that could be published at a future date in its entirety):
· What I know…..

     I know creativity is fun.  It makes you join together and learn with  

     friends.

     I know that creativity can be found in all subject areas.

     I know that creativity is not just necessarily in art.

     I know how to plan a creative lesson and deliver it.

                I know that creativity makes you think outside the box.

     I don’t know why there is not a definition of creativity.

· Creativity is a concept worthy of note

      It may be a jumble and not very neat

      Turning a square into an oval

                 Keeping attention, not wanting to leave.

      There are many to choose from, but you are the one,

      A hurdle to get over, in one single vault.

                The story to tell, in an invigorating tale,

                The sign of happiness, like a dog’s wagging tale,

      Increasing the fondness, to heights of true love.

     What’s it worth, to each its own value.

· Creative Partnerships has taught me that real English isn’t just reading books, it’s about imagining and savouring every moment.  Writing isn’t just writing a story, it’s letting your thoughts run on the page… and running with them… I know that creativity is passion unleashed.

· Creativity is are

Creativity is a treat

Creativity makes people care.

Creativity makes people try

Creativity is like a good cup of tea

Everyone has a creative core.

Creativity is not finished yet.

Creativity is not necessarily the Tate

Unfortunately, creativity is rare

Creativity was in Van Gogh’s right ear.

The level of engagement by the classes of school children was very pleasing, and the time seemed to pass very quickly (reference: school pupils’ evaluations on stick its at end of sessions) – this may be in part because of the novelty of the new learning environment- being at the University, but also because of the energy and attention afforded by the trainee teachers.

Classes had four different sessions, and the pupils moved from one venue to another to allow teachers to prepare rooms and materials, logistically it did cause some problems because not all rooms in the University are entirely suitable for active learning scenarios.  Each teaching group (in twos or threes) taught their session twice (to full class groups) – once to year 6 and once to Year 7.  Perhaps not unsurprisingly it was often difficult to establish which side of the ‘transition line’ the group was actually located; neither did the trainee teachers perceptibly alter their use of language or expectations.  The most ‘ successful sessions’ did appear to be the most  ‘well behaved’ ones where pupils were on task and relations between trainee teacher and learner was most convincing – where parameters were clear and understood and opportunities thrived for engagement (tutor insight).  Nevertheless it is still a question as to who was actually exploring the most ‘risk’ in order to promote creative learning.

Many of the lessons with the school children were evaluated immediately at the end of the sessions using stick it / quick impression notes, and some children wrote accounts when back at school:

· I liked Edge Hill because of the way that the teachers get points across to you and how they make the lessons fun…I also think that it sets high standards to others and helps people learn about things in a  stable environment and creative way.  I hope that /I come again.

· ...all of the day was an experience of a lifetime.  I learnt how all your senses are really important to you.  I learnt lots of things.

· I have to say my favourite was the English/History lesson as I love History but I also love English so it was great to do both together.  I enjoyed writing my diary entry because it is a way to express how you would have felt if it were you in that position (slavery).  When I heard my classmates reading their work it really got to me because it let me know how they would feel just as I did in my work.
The next stage in the Faculty’s journey was to invite two groups of trainee teachers from this KS2/3 project to provide learning experiences for staff at an Away Day event: We are Creative too.  They were asked to use the same session ideas that they had explored with the school pupils, partly to inform and share good practice, but also to interrogate practical research ideas.

One pair of facilitators used creative prose, verbal exercises, language enrichment, physical interaction and confidence building to incite empathy and imaging of words and scenarios.  The experience was enriched by ideas and content inspired by the visit to the Slave Trade exhibition at the Maritime museum.

The second pair, coincidentally used the same stimulus source but approached it very differently:  looks can be deceiving was the focus when interpreting images gleaned from archival sources; fight or flight personal responses to ‘danger’, and clay ‘mask’ making.  The latter had an emphasis on tactile and visual imagination as well as  manipulative skills. The work of these two groups of trainee teachers reinforced the belief that “Higher levels of creativity usually result from an interaction of considerable knowledge and skill with a willingness to innovate and experiment “(Emerging good practice in promoting creativity, HMIE March 2006, Scotland)

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Trainees were asked six months later (now Yr 3 trainee teachers) to think back and consider how the week’s activities had impacted on their thinking and activities in school.

Trainee teachers’ reflective scripts after their Primary teaching placement:

· The week made me think about making learning more active and fun.  

      I considered each learning objective on primary teaching practice and 

      attempted to create as many creative approaches to learning as was 

      possible.

· Difficult to apply in school and think ‘outside the box’ (but rest of evaluation says he did role play witness reporting as newscasters, and had intended going outdoors shadow hunting)

· A creative, more engaging lesson helps with pupil participation and behaviour…use of drama techniques.

· Creative lessons involving pupils taking responsibility for their own learning…was frustrating (because) pupils were so used to having structured lessons where they were told exactly what to write or how to do something…

· Instead of reading about such activities I feel it is more beneficial to act-out those methods before teaching.

· Due to creativity week undertaken by EHU I gained knowledge and enthusiasm regarding a more creative cross-curricular approach.  As a result of this I explored different teaching strategies and completed a study on this aspect for my dissertation (written by a year three on a draft CEDP)

(Trainee teachers’ evaluative/reflective scripts after their Secondary teaching placement will be collected May 2008)

Advocacy. It is a goal of the project and programme leaders and their teams to ensure that the positive advantages that this cohort of KS2/3 trainee teachers experienced is continued and built upon for successive year groups, and as such discussions regarding a creative learning week that fulfils part of the TDA mandatory teaching days is underway.   Part of the planning will be to offer comprehensive opportunities to incorporate CPD for course leaders, foundation course tutors and mentors, so as to strengthen and extend our trainee teachers’ experiences.  It is envisaged that commissioning Creative Agents, and learning in the extended environment, will continue to play an important part in this provision, so as well as support and funding additional partners and cooperatives will be sought.

EURO ART PROJECT

KEY STAGE 3 AND 4

CADT YEAR 3

The subject team had worked with this cohort of learners on a number of initiatives within this creative learning framework and with the onset of final teaching practices, and final major projects it was considered vital to ensure that the students maintained a creative and open approach to their work rather than reverting to safe practices at this potentially stressful stage in their academic and vocational careers.  So the approach of total immersion into stimuli as a precedent to planning their design and make project was decided upon, and the focus was the Catalan city of culture, its sights, sounds and Gaudi design: Barcelona.

Historically many students are over reliant on internet sources, thus experiencing things second or third hand, as emerging teachers EHU wanted to break this cycle and encourage first hand research and appreciation through proactive looking and collecting of information, as an enthusiasm founded on such activity would in turn be more encouraging for their own learners in the future. So the aim was to encourage individual practice and explore how that could be used in secondary schools on teaching practice. 

The tutor role was one of facilitator – encouraging recording of sights in various ways, and trying to encourage curiosity, and just looking; capturing at speed; rationalising and developing competences driven by creative and critical reflection.

Impact and evidence of creative learning within the projects/initiatives and insights recorded from participants:

Trainee teachers’ comments:

· It was challenging to have to quickly draw on site; this is something that I feel I need more practice in.

· I have learnt much more about the work of Gaudi and how he used natural forms to create something that looked ‘supernatural’

· It has helped me to make links with architecture and other areas of design such as textiles

· It has made me realise that it has been far too long since I have done any on site sketching and I need to continue with this in order to improve my skills

· The trip enabled me to gain ideas for tactile qualities that can only be achieved from a visit to the actual place. The Gaudi buildings can be experienced by pictures but only through experience can they truly be appreciated.  Design ideas have been created using the trip as inspiration and the final product to be produced makes use of this. Risks have been taken in my designing, as I am option for an area in which my strengths do not lie in order to create something similar to that seen on the visit. I have learned a lot from this experience and I now have the ability to transfer this knowledge into school environments. New skills have not been achieved at this point but I aim to do so within the near future. … Yes. I now have the confidence to discuss my findings to others and have first hand experience of what I am discussing.…. the chance to work with us outside of the ‘classroom’ and in doing so I feel that relationships with both peers and staff have been improved.
· This project was an excellent advantage to my learning. In order to progress further I personally would benefit from more trips such as these, as I am sure would others who are on the course. Additional trips to other areas of interest would be helpful as knowledge and facts contribute not only to the development of ideas but to the level of knowledge that can be shared with others in a classroom.

· It did motivate me to work hard because although we had the camera to capture visual images of the places that we visited I wanted to record and develop images myself by drawing from first hand. It was at a quicker pace and this meant that the sketches that we produced were not seen as too precious and so we were able to record lots and lots of information in a very short period of time in order to develop our own ideas…     

· The project helped us to work creatively by showing us lots of wild and wonderful ideas that I thought would never be possible and so by viewing this work it has inspired me to design and take risks and try things out.

Tutors comments:

· Students were equal partners in learning.  They engaged in the looking and threw themselves into the experience.  
· The project meant they had the space to absorb and immerse themselves in the visit.  There was a deliberate decision not to bombard the students with targets in order that creative growth could occur.

· There has been very strong evidence of accelerated learning and ambition in the final major projects to date, really creative and exploratory approaches have been maintained and  the teacher trainees have combined existent knowledge of previously understood technologies with new and vibrant ideas.  Their engagement has been truly palpable, and their cohesion as a community of learners delightful.
· The visit to Barcelona to study Gaudi’s work helped to re-motivate (a student) following a  ‘tough’ Primary placement. The subsequent work she generated …has been significantly more ‘experimental’ than she would have previously attempted.  She acknowledges this herself when asked to reflect on the progress of her design and the ‘creative’ content of it….
          (She) delivered a lesson based on the work of Gaudi: the natural forms  

           that his work reflects and used her own photographs to support an 

           (interview) lesson… she got the job…In the post debrief she was told that  

           her enthusiasm for Gaudi’s work had been the deciding factor in her being  

           offered the post.

· (the same trainee teacher) has used Gaudi’s work with a group of ‘challenging’ yr 9 pupils who would normally make and test standard table tennis bats … (she) enhanced the project by deciding that all the ‘new’ bats must reflect natural forms…like Gaudi ((had) used.
Part of the initial goal of the project, which included teachers from a partnership school was to promote and strengthen strategies for creative DT GCSE work.  An EHU trainee teacher, on placement in the school accompanied school pupils on a similar journey to Barcelona to explore the stimulus and to some extent echo the teacher training students’ experience. An additional focus in the school children’s visit was to use the vernacular language and to appreciate Global citizenship  - combining in an enriched cross-curricular project.

Tutor / mentor comments that highlight the potential and advocacy of such initiatives:

Regarding the trainee teacher on placement at the school:

· … we started to notice a ‘significant’ change in her attitude and self-confidence towards the pupils and her new colleagues.  It is fair to say that, up until this point (she) had been a shy retiring type of person, happy to sit back and watch from a distance….During the visit, with Yr 10 pupils, she ‘came out of her shell’: she worked with groups of pupils, guiding them as to what to sketch and photograph.  She mixed, with ease, with staff and supported the visit, often taking the initiative to help complete tasks. (She) became a ‘teacher’ during that visit.  A point she later acknowledged in the thank you card she sent to the party leader.
· (She) …has maintained the higher level of self confidence and abilities in the classroom (and) has received competency grading far in excess of the predicted grading at the start of the placement.

Patricia Greaves Edge Hill University 2008
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