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Due to the continued focus on the role of
systematic synthetic phonics in the
teaching of reading and spelling and the
emphasis given to this in the standards
for teachers, all our primary QTS student-
teachers are required to engage with ‘The
Cumbria Teacher of Reading’ units over
the full course of their programme at the
appropriate point. The units are split into
a beginning, developing and extending
phase to integrate into school-based
learning.

We recognise that student-teachers’
training takes place both in centre-based
elements and on school-based
placements and w antto make sure that all
our student-teachers draw onthe excellent
practice in our partnership schools, to
provide them w ith a broad and rich
learning experience. This booklet is
designed to support this process. For
each phase, it includes a summary of
centre-based elements to inform school-
based colleagues and a range

of professional development activities for
student-teachers to support both centre-
based and school-based training.

It is the responsibility of the student-
teacher to ensure that the professional
development activities are completed

w ith support from school-based
colleagues in scheduling these and
identifying relevant colleagues. We w ould
like to thank school-based

colleagues for guiding student-teachers
through this learning process.

The units focus on teaching children to

read withan emphasis on

systematic synthetic phonics.

They complement other modules w hich
together form a much larger picture of the
effective teaching of reading,

such as reading a range of texts and reading
for pleasure. A mapping document w hich
illustrates how the units link w ith other
modules is available on the student-
teachers’ programme blackboard site and on
the partnership w ebsite.

We are confident that through this
collaborative approach, our student-
teachers wiill develop their skills,

know ledge and competence to become
excellent ‘Cumbria Teachers of Reading’
w hich all of our children deserve. If you
would like to discuss this booklet, school
based-colleagues, please contact your
partnership tutor in the firstinstance and
student-teachers; please contact your
module tutor or university Programmel.eader.
An electronic copy of this booklet is
available on the student

teacher’s programme Blackboard site and
the partnership w ebsite.



The Cumbria Teacher of Reading module is designed
to meet standard 3: A teacher must demonstrate
good subject and curriculum knowledge - if teaching
early reading, demonstrate a clear understanding of
systematic syntheticphonics(Teachers’StandardsDfE

2011)

In order to meet this standard a
student- teacher should, by the end of

their training and with appropriate
induction support:

* know and understand the:
recommendations of the Rose
Review ; and the Simple View of
Reading and be able to apply this
understanding to their teaching of
reading and w riting. (The Independent
Review of the Teaching of Early
Reading, Final Report, DfFES 2006)

« know and understand the
alphabetic code;

» know and understand the Criteria
for assuring high quality phonic
work (DfE, 2011) and be able to
recognise how they are met in a
range of phonic programmes

* be able to apply their know ledge and
understanding of the Criteria to the
teaching and assessment of phonics
using a range of strategies to inform
future planning and ensure pupil
progress.

« be able to identify and provide
targeted support for, children
making progress both beyond and
below the expected level.

« understand the complexity of
learning to read.

Prior to starting the units: please

read aspect 1 of Rose. J (2006) The
Independent Review of the Teaching of
Early Reading accessed through the

link

below . This will provide you with
essential background know ledge for the
units.

The set texts for the units:

Waugh, D and Harrison-Palmer, R
(2013) Auditing Phonic Know ledge and
Understanding. London: Sage

Jolliffe,w, Waugh, D and Gill, A (2019)
Teaching Systematic Synthetic Phonics in
primary Schools. 3rd Ed. London: Sage.

You should purchase these texts.




Relevant chapters to be read will be provided by your tutor and available on
the Blackboard site for The Cumbria Teacher of Reading.

Beginning: introduction to
synthetic phonics, simple view of
reading and a synthetic phonics lesson
(QTS3Y1,QTS4Y1,PgCEandPGCE)

Developing: application of
synthetic phonics for reading and
spelling, best practice, progressionand
synthetic phonics schemes

(QTS3Y2,QTS4Y2/3,PgCEandPGCE)

Extending: assessmentand
planning next steps and supporting
children with reading difficulties
(QTS3Y3, QTS4 Y4,PgCEandPGCE)

PDA Lecture PDA
Read relevant chapters fromcore texts. ° (C;i'dren’ﬁ ph;nological progression Complete reading for the lecture from the
ases 1—

Introduction to the module via video.
Pronouncing the sounds and practising.

Read the ‘Letters and Sounds’ notes of
guidance accessedthroughthefollow inglink:

These activities are designed to develop

your understanding of synthetic phonics

terminology and the ‘Simple View of Reading

« Adjacent consonants

* Reuvisit encoding and decoding

« Defining best practice inteaching
synthetic phonics.

» Formative assessment

= Technical vocabulary

= Phonics Audit

Blackboard site.

Look at the information about Y 1 phonics
screening at:

Lecture

Seminar

Lecture

« The Simple View of Readingin the
context of the six key principles of the
Cumbria Teacher of Reading (see pg 10)

« The simple view of readingand
implications for teaching

» The alphabetic code (see pg 39)

» Synthetic phonics skills: blendingand
segmenting.

« Decoding and encoding

« Tricky words

» Explore Phase 5 subject know ledge.
» Alternative GPC's - complex code
« Review split vow el digraphs

= Phonics audit — subject know ledge
review

= Tracking and using data to informfuture
planning.
» Assessment methods

« Simple view of reading case study




Seminar

Lecture

Seminar

Complete and review the beginning
phase audit.

Phonological awareness for young
children and EAL learners (Phase 1)
The importance of developing speaking

and listening skills

Rose’s principles for the
effective teachingof synthetic
phonics.

« Core criteria for Systematic Synthetic
phonics schemes (best practice)

= Phonics Screening (validity and reliability)
» Phase 5 Assessment

* Running reading records and miscue
analysis

« Assessment and recordkeeping
analysis

= Moving into comprehension

Lecture

PDA

Seminar

Planning a teaching sequence for
synthetic phonics (pg 32)

Introduction to the ‘Synthetic Phonics
Lesson Observation Feedback grid.’

Letters and Sounds activities for phases 2

and 3.
Observations of good practice
Focus on terminology

» Working in groups of 3 use the
core criteria to analyse and review
a Synthetic Phonics scheme other
than letters and Sounds

« Consider assessmentissues in the
chosen scheme. Be prepared to
present findings to your peers.

» Target setting for extending placement and
preparing for interview questions around
early reading.

« Analysis of wider reading strategies.

Seminar

Seminar

PDA

Model phase 2/3 lesson w ith
analysis and commentary

Letters and Sounds activities

Skills focus: Blend and segment cvc,
split vow el digraphs.

Introduce the use of soundbuttons
and phoneme frames.

* In groups feedback evaluation of SSP
programmes against the core criteria.

« Phase 5 mini-teach (w ithin the session)
« Spelling and spelling strategies

« Games and resources

« Preparation for lecture

= Engage with readings on intervention
(see Blackboard)

« Revisit aspect3in Rose.J (2006) The
Independent Review of the Teaching of
Early Reading accessed through the link
below . This wiill further develop your
understanding of supporting childrenwith
reading difficulties

« Use of teaching Assistants to support
early reading




PDA

Lecture

Working in groups of 3 use the
synthetic phonics planning proforma
(seepg. 32) to plan and prepare to
team-teach a synthetic phonics
lesson froma given phase in
Letters and Sounds accessed
through the link below

* Youmay also find the following
w ebsite useful

= Intervention strategies
« Differentiation through w orking
w ith additional adults

« Supporting struggling readers.
« Early intervention to address the ‘w ordgap.’

Seminar

 Introduce the use of sound buttons
and phoneme frames.

* Mini teach

« Twogroups of three arrive for given
30 minute time slot and team- teacha
section of their lesson (approx. 10
mins)

» The ‘Synthetic Phonics Lesson
Observation Feedback Grid’ wiill
be used for discussion and
feedback.”

Centre-based training (youshould

expect to spend approx. 20 hrs. on this
during your centre-based training)

Centre-based training (youshould

expect to spend approx. 20 hrs. on this
during your centre-based training)

Centre-based training (youshould

expect to spend approx. 20 hrs. on this
during your centre-based training)

Observe atleast one synthetic phonics and
guided reading lesson.Beobservedteaching
one of a minimum of three sequential
synthetic phonics, guided readingor
spellinglessons. If you are unable to carry
this outin your school please contact your
partnership tutor to discuss alternative
arrangements. Using The Cumbria Teacher
of Reading: effective teaching of reading (6
key principles for observing and teaching
reading).

Find out how your school approachesthe
teaching of reading and evaluate the
schemes and resources used. Gather
evidence to present and feedback against
the core criteria.

Observe, at least, one synthetic phonics and
guided reading lesson.

Be observed teaching one of a minimum of
three sequential synthetic phonics and
guided readinglessons. If

you are unable to carry this out in your school
please contact your partnership tutor to
discuss alternative arrangements. Discuss possible
answers to your two questions (see above)with
a range of school-based co lleagues.

Effective teaching of reading days (2 days):
collect evidence of and find out about how your

school approaches your chosen key principle
across all age phases.

Observe, atleast,one synthetic phonics and
guided reading lesson. Be observed teaching
one of a minimum of three sequential
synthetic phonics and guided reading
lessons. If youare unable tocarrythis outin
yourschool please contactyourpartnership
tutor to discuss alternative arrangements.
Include a struggling reader as one of your
profile children and assess and record
progress and planning

Seminar (Post place ment)

« Model Phase 6 lessonw ith analysis and
commentary

» Formative assessment
= Application of phonics into spelling w ithin a
teaching session

e Subject knowledge audit
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By the end of this phase you should have

developed:

« understanding of terminology associated
w ith teaching synthetic phonics;

» a basic understanding of the Simple View
of Reading in the context of the Cumbria
Teacher of Readingsix key principles for
the effective teaching of reading;

« understandingof the skills (segmenting
and blending/encoding and decoding)
and knowledge (the alphabetic code)
associated w ith synthetic phonics;

< understanding of Rose’s (The Independent
Review of the Teaching of Early Reading,
Final Report, Df ES2006)) principles of the
effectiveteaching of synthetic phonics;

« know ledge of a possible synthetic
phonics teaching sequence;

« know ledge of the importance of developing
speakingandlisteningskills as aprecursorto
and an integral part of learning and teaching
synthetic phonics.

By the end of this phase you should have

developed:

« understandingof the application of synthetic
phonics forreadingandspeliing;

< understandingof bestpracticeinthelearning
and teaching of synthetic phonics;

« understandingof planningfor progression in
a systematic way;

« know ledge of the corecriteriaforevaluating
synthetic phonics schemes;

= know ledge of arange of synthetic phonics
schemes;

« anability toplanand teachaseries of synthetc
phonics lessons.

By the end of this phase you should have

developed:

« know ledge and understanding of the:
recommendations of the Rose Review ; and
the Simple View of Reading and be able to
apply this understanding to your teaching of
reading and writing (The Independent Review
of the Teaching of Early Reading, Final
Report, DfES 2006);

« know ledge and understanding ofthe
alphabetic code;

« know ledge andunderstanding of the Criteria
for assuring high quality phonic work (OXE,
2011) and be able to recognise how they are
met in a range of phonic programmes;

= an ability to apply your know ledge and
understanding of the Criteria tothe teaching
andassessmentof phonics usinga school's
phonic programme;

< anability toidentify, and providetargeted
support for, children making progress
both beyondandbelow the expected
level.

Y Reading 1completed
Y Reading2completed
Y Reading 3completed

Y Reading 1completed
Y Reading2completed
Y Reading 3completed

Y Reading 1completed
Y Reading 2completed
Y Reading 3completed




10

P.1Use appropriate subject P.2 Read a range of texts for P.3 Develop children’s
knowledge e.g. the Simple a range of purposes. reading for pleasure
View of Reading (SVOR)

Plans clear learning objectives linked
to word recognition or language
comprehension

Teaches w ord recognition using a
systematic approach to teaching
synthetic phonics through an
appropriate programme e.g.
Letters and Sounds

Able to explain the effective feature of
the synthetic phonics programme
used

Teaches language

comprehension through: the
explicit teaching

of comprehension strategies
(prediction, questioning, clarifying,
imagining, and summarization
talking about reading).

Provides opportunities to apply

w ord recognition or language
comprehension strategies

Models the use of w ordrecognition
and language comprehension
processes

Uses knowledge of the children and

know ledge of the SVORto plan for
differentiation

« Children aw are/made aw are of
the purpose of the text type/genre

» Has secure subject know ledge of
the structural and language feature
of the text type/genre

« Provides opportunities forimporting
the content of other curricular areas
into aEnglish lesson and exporting
skill from literacy lessons into other
curricular areas.

» Provides arelevantand
interesting context for children’s
learning

* Make use of and teaches how to
use digital literacies
incorporating sound and
images as wellas text

» Provides opportunities for
independent reading for purpose
and pleasure

» Shares their ow nreading
practices with children

» Have different text types/genres
available forchildren to read
independently (including comics,
children’s new spapers, jokebooks
etc...)

+ Engages and enthuses the children

» Builds on and makes use ofthe
children’s reading preferences

« Demonstrates know ledge of a
range of children’s literature

« Plans exciting experiences linked
to reading e.g. library visits, book
shops to purchase books for the
school library

* Regularly reads to children, with
expression and enthusiasm, to
enjoy stories and to introduce
children to
arange of genre and authors.

« Allows children to express their own
opinions of a text and ask their own
questions.

P.4 Integratearange P.5 Model and promote a P.6 Promote and develop
ofassessment language rich curriculum home/community/school
strategies partnership
« Makes notes about atarget group « Provides opportunities for talk « Uses effective system of
of children in relation to learning for learning e.g. talk partners, communication betw een home and
objectives collaborative work school
« Uses arange of questions to » Teaches vocabulary « Provides opportunities for parents/
assess and develop language development through literature carers to develop their own
comprehension of w ordrecognition and cross- curricular work know ledge and understanding of
e.g. inferential deductive, evaluative. - Makes use of the the teaching of reading
» Involves children in their own classroom environment to
assessment promote and support the
« Uses relevant data to track skills of word recognition,
progress and set language
comprehension and reading for
pleasure

» Supports reading through the use
of drama e.g. role play, hot-
seating, puppet.
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University or c e nt r e - based learning

In response to the beginning audit whatis your first beginning phase target?

In response to your feedback from the small group teaching activity, whatis your second beginning phase target?

Write tw o questions you have about teaching synthetic phonics on your beginning placement

here. 1.

School-based

Following your observation ofa class teacher teaching asynthetic phonics lesson, make anote of implications for yourown
learning below .
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Follow ing the associate tutor/class teacher observation of you teaching a synthetic phonics lesson (may be to a small group),
summarise below the subject specific feedback you received based on the ‘Synthetic Phonics Lesson Observation Feedback Grid’
highlighted by your associate tutor/class teacher on the follow ing pages. Please note which synthetic phonics scheme youused
and the phase taught. Please note what impact your teaching had on children’s learning and the evidence to support this.

With reference to ‘The Cumbria Teacher of Reading: effective teaching of reading (6 key principles for observing and teaching reading)’,
note here how your beginning placement school approaches the teaching of reading.




This gridis designedtosupportassociate tutors
when observing students teaching synthetic
phonics and providing subject specific feedback
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Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Developing

Extending

Are the learning objectives
appropriate for the session?

The student is clear about what
the children wiill learn w ithin the
lesson.

The student has planned
learning w ithin the lesson
around an appropriate learning
objective.

The student has planned for
the progression of learning

w ithin a sequence of lessons
and can provide a justification.

Is assessment for learning
opportunities built into the
session?

There are some assessment
for learning opportunities built
into the lesson

There’s clear evidence of
assessment for learning
opportunities being usedin the
lesson

Assessment for learning is used
to informfuture planning

Is the student able to discuss
individual children’s progress?

The studentis able to
discuss children’s learning

The studentis able to discuss
children w ho had difficulties and
those w ho excelled.

The studentis able to discuss
children w ho had difficulties and
those w ho excelled and to identify
next steps for them.

Does the student ensurethat
childrenpractice phonemes/
learning already taught?

Thestudentattempts torevisitand
review phonemes/learning already
taught.

The student ensures that children
revisit and review phonemes/
learning already taught

The student ensures that
childrenrevisitand review
phonemes/ learning already
taught in a systematic w ay.

Is it kept active and w ell-paced?

The review attempts tobe wel
paced and active.

The review is w ellpaced and active

The review is w ell paced and active

Are all children encouraged to
contribute?

All of the children are
encouraged to contribute

Children are encouraged to
contribute at an appropriate level

Children are encouraged to
contribute at their level w ith
appropriate differentiation for the
less able and more able.
Additional adults contribute to the
learning and/or assessment

Is the articulation of phonemes
correct?

The student demonstrates the

correct articulation of phonemes
some of the time

The student demonstrates the

correct articulation of phonemes
most of the time

The student demonstrates the

correct articulation of phonemes
consistently
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Does the studentensure
children articulate phonemes
themselves?

The children practice articulating
phonemes

The children practice articulating

phonemes and the student
addresses any incorrect articulation.

The children practice articulating
phonemes and the student
addresses any incorrect articulation
and if necessary usesthis to
inform future planning

Are the children being taught how
to blend and/or segment?

Thestudentteaches theskills of
segmenting and/or blending as
part of the lesson

The student teaches and
models the skills of
segmenting and/or blending as
part of the lesson

The student teaches and
models the skills of

segmenting and/

or blending as part of the lesson
and addresses any difficulties
that children may be having

Is thereevidence of new
learning, not just consolidation?

The student has plannedfornew
learning.

The student shares new
learning w ith the children.

Children areclearaboutw hatthey
are learning.

Are children given opportunities
to read graphemes in w ords to
practice the phoneme?

The student plans opportunities
for children to read graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme.
Appropriate differentiation is
evident.

Are children given opportunities to
blend phonemes to read w ords?

The student plans opportunities
forchildrentoblend phonemes all
through the w ord in order to read.

The student plans opportunities for
and models blending phonemes all
through the w ord in order to read.

The student plans opportunities for
and models blending phonemes
all through the w ord in order to
read. Appropriate differentiation is
evident.

Are children given opportunities
to segment w ords into
phonemes/ graphemes for
spelling?

The student plans opportunities
for children to segment w ords into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting words into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting w ords
into phonemes/graphemes for
spelling. Appropriate differentiation
is evident.

Arechildren given opportunities to
write the grapheme or graphemes
in order tospell w ords?

The student plans opportunities for
children to w rite the grapheme or
graphemes in order to spell w ords

The student plans opportunities for
and models w riting the grapheme
or graphemes in order to spell
words

The studentplans opportunities for
and models w riting the grapheme
or graphemes in order to spell

w ords. Appropriate differentiation
is evident.

Do children have opportunities
to apply their phonic know ledge
and skills in reading and w riting
activities?

The student plans opportunities
for children to apply their phonic
know ledge and skills in reading

and w riting activities

The student plans opportunities for
and models how to apply phonic
know ledge and skills in reading
and w riting

The student plans opportunities
for and models how to apply
phonic know ledge and skills in
reading and w riting. Appropriate
differentiation is evident.

Do activities promote speaking
and listening?

The activities integrate speaking
andlistening strategies tosupport
reading and w riting.

The student makes explicit how
the speaking and listening
strategies willsupport the children
w ith reading and/or w riting.

The student makes explicithow the
speaking and listening strategies
w illsupport the children w ith
reading and/or w riting. Appropriate
differentiation is evident.

Is the session multi-sensory, fun
and interactive but tightly focused
on the learning objective?

The studentincorporates fun,
multi- sensory interactive activities.

The student incorporates fun, multi-
sensory interactive activities which
are designed tosupport the leaming
objective.

The studentincorporates fun,
multi- sensory interactive activities
w hich effectively support the
learning objective.
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Following discussionwiththe associate tutor/class teacher, pleaseuse the highlighting
on the grid above to agree an appropriate target
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To be completed in the session

Please highlight the statements below:

Green — | feel that | have achieved this.

Amber — | feel that | have achieved this to an extent.
Red - | don’t feel that | have achieved this.

« | understand the terminology associated with teaching synthetic phonics.

< | have a basic understanding of the Simple View of Reading.

= | understand the skills (segmenting and blending/encoding and decoding) and knowledge (the

alphabetic code) associated with synthetic phonics.

= | have dewveloped my understanding of Rose’s (The Independent Review of the Teaching of Early

Reading, Final Report, DfES 2006)) principles of the effective teaching of synthetic phonics.

= | can plan and deliver a short series of phonics sessions in order to become familiar with the synthetic phonics

teaching sequence and can plan for progress.

» Obsene how speaking and listening is used in the teaching of synthetic phonics.

= How would you rate this phase in the Cumbria Teacher of Reading?
Please circle one of the below

Very good Good Satisfactory Unsatisfactory

Please provide further comments on your training in systematic synthetic phonics below.
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University or centre - based learning

Note w hatyou have learned about learning and teaching in synthetic phonics through your university and school training.

In response to the results of your beginning phase self-evaluation audit and your notes above, what is your first developing phase?

target?

In response to your feedback from the small group teaching activity, w hatis your second developing phase target?
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Write tw o questions. One in relation to the application of synthetic phonics and another on the use of synthetic phonics programmes.

School-based

Discuss possible answ ers to your tw o questions (see above) with a range of school-based colleagues. Note w hatyou have learned from
this below .

Following your observation of a class teacher teaching a synthetic phonics lesson, make anote of implications for your own
learning below .
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Follow ing the associate tutor/class teacher observation ofyou teaching asynthetic phonics lesson,summarise below the subject
specific feedback you received based on the ‘Synthetic Phonics Lesson Observation Feedback Grid' highlighted by your associate
tutor/ class teacher on the follow ing pages. Please note which synthetic phonics scheme you used and the phase taught. Please
note what impact your teaching had on children’s learning and the evidence to support this.




This gridis designedtosupportassociate tutors
when observing students teaching synthetic
phonics and providing subject specific feedback

20

Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Developing

Extending

Are the learning objectives
appropriate for the session?

The student is clear about what
the children wiill learn w ithin the
lesson.

The student has planned
learning w ithin the lesson
around an appropriate learning
objective.

The student has planned for
the progression of learning

w ithin a sequence of lessons
and can provide a justification.

Are assessment for learning
opportunities built into the
session?

There are some assessment
for learning opportunities built
into the lesson

There’s clear evidence of
assessmentfor learning
opportunities being usedin the
lesson

Assessment for learning is used
to informfuture planning

Is the student able to discuss
individual children’s progress?

The studentis able to
discuss children’s learning

The studentis able to discuss
children w ho had difficulties and
those w ho excelled.

The studentis able to discuss
children w ho had difficulties and
those w ho excelled and to identify
next steps for them.

Does thestudent ensurethat
children practice phonemes
learning already taught?

Thestudentattempts torevisitand
review phonemes/learning already
taught.

The student ensures that children
revisitand review phonemes/
learning already taught

The student ensures that
childrenrevisitand review
phonemes/ learning already
taught in a systematic w ay.

Is it kept active and w ell-paced?

The review attempts to be well
paced and active.

The review is w ell paced and active

The review is w ell paced and active

Are all children encouraged to
contribute?

All of the children are
encouraged to contribute

Children are encouraged to
contribute at an appropriate level

Children are encouraged to
contribute at their level w ith
appropriate differentiation for the
less able and more able.
Additional adults contribute to the

learning and/or assessment
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Is the articulation of phonemes
correct?

The student demonstrates the
correct articulation of phonemes
some of the time

The student demonstrates the
correct articulation of phonemes
most of the time

The student demonstrates the
correct articulation of phonemes
consistently

Does the studentensure
children articulate phonemes
themselves?

The children practice articulating
phonemes

The children practice articulating
phonemes and the student
addresses any incorrect articulation.

The children practice articulating
phonemes and the student
addresses any incorrect articulation
and if necessary uses this to
inform future planning

Are the children being taught how
to blend and/or segment?

Thestudent teaches the skills of
segmenting and/or blending as
part of the lesson

The student teaches and
models the skills of
segmenting and/or blending &
part of the lesson

The student teaches and
models the skills of

segmenting and/

or blending as part of the lesson
and addresses any difficulties
that children may be having

Is there evidence of new
learning, not just consolidation?

The student has plannedfornew
learning.

The student shares new
learning w ith the children.

Children areclearaboutw hatthey
are learning.

Are children given opportunities
to read graphemes in w ords to
practice the phoneme?

The student plans opportunities
for children to read graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme.
Appropriate differentiation is
evident.

Are children given opportunities to
blend phonemes to read w ords?

The studentplans opportunities

forchildrentoblend phonemes all
through the w ord in order to read.

The student plans opportunities for

and models blending phonemes all
through the w ord in order toread.

The student plans opportunities for
and models blending phonemes
all through the w ord in order to
read. Appropriate differentiation is
evident.

Are children given opportunities
to segment w ords into
phonemes/ graphemes for
spelling?

The student plans opportunities
for children to segment w ords into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting words into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting w ords
into phonemes/graphemes for
spelling. Appropriate differentiation
is evident.

Arechildren given opportunities to

write the grapheme or graphemes
in order tospell w ords?

The student plans opportunities for

children to w rite the grapheme or
graphemes in order to spell w ords

The student plans opportunities for
and models w riting the grapheme
or graphemes in order to spell
words

The studentplans opportunities for
and models w riting the grapheme
or graphemes in order to spell

w ords. Appropriate differentiation
is evident.

Do children have opportunities
to apply their phonic know ledge
and skills in reading and w riting
activities?

The student plans opportunities
for children to apply their phonic
know ledge and skills in reading

and w riting activities

The student plans opportunities for
and models how to apply phonic
know ledge and skills in reading
and w riting

The student plans opportunities
for and models how to apply
phonic know ledge and skills in
reading and w riting. Appropriate
differentiation is evident.

Do activities promote speaking
and listening?

The activities integrate speaking

andlistening strategies tosupport
reading and w riting.

The student makes explicit how
the speaking and listening
strategies will support the children
w ith reading and/or w riting.

The student makes explicithow the
speaking and listening strategies
w ill support the children w ith
reading and/or w riting. Appropriate
differentiation is evident.

Is the session multi-sensory, fun
and interactive but tightly focused
on the learning objective?

The studentincorporates fun,
multi- sensory interactive activities.

The student incorporates fun, multi-
sensory interactive activities which
are designed tosupport the leaming
objective.

The studentincorporates fun,
multi- sensory interactive activities
w hich effectively support the
learning objective.
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Following discussionwiththe associate tutor/class teacher, please usethe highlighting
on the grid above to agree an appropriate target
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To be completed in the session

Please highlight the statements below:

Green — | feel that | have achieved this.

Amber — | feel that | have achieved this to an extent.
Red - | don’t feel that | have achieved this.

« | understand what constitutes best practice in the learning and teaching of synthetic phonics

« | can analyse a phonics program used in school and consider how it supports assessment and progression to plan for
progression in a systematic way.

= | can observe and plan the teaching of phonics and track, record and discuss progress

= | have developed my knowledge of a range of synthetic phonics schemes andthe need to embed them in my
classroom practice

« | feel able to plan and teach a series of synthetic phonics lessons

= | have dewveloped my understanding of the application of synthetic phonics for reading and spelling focusing on
segmenting for spelling skills.

» How would you rate this phase in the Cumbria Teacher of Reading?
Please circle one of the below

Very good Good Satisfactory Unsatisfactory

Please provide further comments on your training in systematic synthetic phonics below.




24

University or centre - based

Note w hatyou have learned about learning and teaching in synthetic phonics through your university and school training.

In response to the results of your developing phase self-evaluation audit and your notes above, w hatis your first extending
phase target?

In response to your feedback and targets from developing placement from, w hatis your second extending phase target?
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In response to your learning in extending phase w rite two questions. One in relation to the assessment of synthetic phonics and another
supporting struggling readers.

1.

School based

Discuss possible answ ers to your tw o questions (see above) with a range of school-based colleagues. Note w hatyou have learned from
this below .

Follow ing your observation ofa class teacher teaching asynthetic phonics lesson, make anote of implications for yourown
learning below .
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Follow ing the associate tutor/class teacher observation of you teaching asynthetic phonics lesson,summarise below the subject
specific feedback you received based on the ‘Synthetic Phonics Lesson Observation Feedback Grid' highlighted by your associate
tutor/ class teacher on the follow ing pages. Please note which synthetic phonics scheme you used and the phase taught. Please
note what impact your teaching had on children’s learning and the evidence to support this.




This gridis designedto supportassociate
tutors when observing students teaching
synthetic phonics and providing subject

specific feedback
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Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Developing

Extending

Are the learning objectives
appropriate for the session?

The student is clear about what
the children wiill learn w ithin the
lesson.

The student has planned
learning w ithin the lesson
around an appropriate learning
objective.

The student has planned for
the progression of learning

w ithin a sequence of lessons
and can provide a justification.

Are assessment for learning
opportunities built into the
session?

There are some assessment
for learning opportunities built
into the lesson

There’s clear evidence of
assessment for learning
opportunities being usedin the
lesson

Assessmentfor learning is used
to informfuture planning

Is the student able to discuss
individual children’s progress?

The studentis able to
discuss children’s learning

The studentis able to discuss

children w ho had difficulties and
those w ho excelled.

The studentis able to discuss
children w ho had difficulties and
those w ho excelled and to identify
next steps for them.

Does the student ensurethat
children practice phonemes
learning already taught?

Thestudentattempts torevisitand
review phonemes/learning already
taught.

The student ensures that
childrenrevisitand review
phonemes/ learning already
taught

The student ensures that
childrenrevisitand review
phonemes/ learning already
taught in a systematic w ay.

Is it kept active and w ell-paced?

The review attempts tobe wel
paced and active.

The review is w ellpaced and active

The review is w ell paced and active

Are all children encouraged to
contribute?

All of the children are
encouraged to contribute

Children are encouraged to
contribute at an appropriate level

Children are encouraged to
contribute at their level w ith

appropriate differentiation for the
less able and more able.
Additional adults contribute to the
learning and/or assessment
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Is the articulation of phonemes
correct?

The student demonstrates the
correct articulation of phonemes
some of the time

The student demonstrates the
correct articulation of phonemes
most of the time

The studentdemonstrates the
correct articulation of phonemes
consistently

Does the studentensure
children articulate phonemes
themselves?

The children practice articulating
phonemes

The children practice articulating

phonemes and the student
addresses any incorrect articulation.

The children practice articulating
phonemes and the student
addresses any incorrect articulation
and if necessary uses this to
inform future planning

Are the children being taught how
to blend and/or segment?

Thestudentteaches theskills of
segmenting and/or blending as
part of the lesson

The student teaches and
models the skills of
segmenting and/or blending &
part of the lesson

The student teaches and
models the skills of

segmenting and/

or blending as part of the lesson
and addresses any difficulties
that children may be having

Is there evidence of
new learning, not just
consolidation?

The student has planned for
new learning.

The student shares new
learning w ith the children.

Children are clear about w hat
they are learning.

Are children given opportunities
to read graphemes in w ords to
practice the phoneme?

The student plans opportunities
for children to read graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme

The student plans opportunities for
and models reading graphemes in
w ords to practice the phoneme.
Appropriate differentiation is
evident.

Are children given opportunities to
blend phonemes to read w ords?

The student plans opportunities
forchildrentoblend phonemes all
through the w ord in order to read.

The student plans opportunities for
and models blending phonemes all
through the w ord in order to read.

The student plans opportunities for
and models blending phonemes
all through the w ord in order to
read. Appropriate differentiation is
evident.

Are children given opportunities
to segment w ords into
phonemes/ graphemes for
spelling?

The student plans opportunities
for children to segment w ords into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting words into
phonemes/graphemes for spelling

The student plans opportunities for
and models segmenting w ords
into phonemes/graphemes for
spelling. Appropriate differentiation
is evident.

Arechildren given opportunities to
write the grapheme or graphemes
in order tospell w ords?

The student plans opportunities for
children to w rite the grapheme or
graphemes in order to spell w ords

The student plans opportunities for
and models w riting the grapheme
or graphemes in order to spell

w ords

The studentplans opportunities for
and models w riting the grapheme
or graphemes in order to spell

w ords. Appropriate differentiation
is evident.

Do children have opportunities
to apply their phonic know ledge
and skills in reading and w riting
activities?

The student plans opportunities
for children to apply their phonic
know ledge and skills in reading

and w riting activities

The student plans opportunities for
and models how to apply phonic
know ledge and skills in reading
and w riting

The student plans opportunities
for and models how to apply
phonic know ledge and skills in
reading and w riting. Appropriate
differentiation is evident.

Do activities promote speaking
and listening?

The activities integrate speaking
andlistening strategies tosupport
reading and w riting.

The student makes explicit how
the speaking and listening
strategies will support the children
w ith reading and/or w riting.

The student makes explicithow the
speaking and listening strategies
w illsupport the children w ith
reading and/or w riting. Appropriate
differentiation is evident.

Is the session multi-sensory, fun
and interactive but tightly focused
on the learning objective?

The studentincorporates fun,
multi- sensory interactive activities.

The student incorporates fun, multi-
sensory interactive activities which
are designed tosupport the learning
objective.

The studentincorporates fun,
multi- sensory interactive activities
w hich effectively support the
learning objective.
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Following discussionwiththe associate tutor/class teacher, please usethe highlighting
on the grid above to agree an appropriate target.
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To be completed in the session

Please highlight the statements below:

Green - | feel that | have achieved this.

Amber — | feel that | have achieved this to an extent.
Red - | don’t feel that | have achieved this.

- | feel secure in my knowledge and understanding of the: recommendations of the Rose Review; and the
Simple View of Reading and feel able to apply this understanding to my teaching of reading and writing.

- | feel secure in my knowledge and understanding of the alphabetic code;

< | know what constitutes effective phonics teaching.

« | feel that | would be able to apply my knowledge and understanding of effective phonics teaching to the teaching and

assessment of phonics using a school’s phonic programme

= |lwould be able to use my knowledge ofthe Simple View of Reading and assessment, toidentify, and

provide targeted support for, children making progress both beyond and below the expected level

« | feel confident in my ability to use my knowledge of phonics to develop children’s skills in English

= How would you rate this phase in the Cumbria Teacher of Reading?
Please circle one of the below

Very good Good Satisfactory Unsatisfactory

Please provide further comments on your training in systematic synthetic phonics below.
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You may like to include in your reflection, some discussion around the following points:

* How has your subject know ledge improved?

* How has your teaching of readingimproved?

« What has surprisedyou?

« What has inspired you?

+ Whatdo you w ant to develop further?

« Whatis themostimportant thing that you have learned?

« What impact has your teaching had on children’s learning and how do you know ?

My impact grade from final block placement report is:
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Synthetic Phonics Daily Plan

Daily discrete teaching session

recently
and previously learned letters
andsounds

new letters and sounds

their phonics learning
w hile reading/writing

This is based on the Letters and Sounds suggested daily sequence. If your schod uses a different phonics programme youmay want to use their own planning proforma.
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Appendix 1:Synthetic phonics: Phase 1 observation feedback grid

subject specific feedback

This grid is designed to support associate tutors when observing students teaching synthetic phonics and providing

Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Dev eloping

Extending

Planning and post-lesson discussion

Are the learning
objectives appropriate for
the session takinginto
account the
developmental needs of
the children?

The student is clear about
what the children will learn
within the session.

The student has planned
learning within the session
around an appropriate
learning objective.

The student has planned for
the progression of learning
within a sequence of sessions
and can provide a
justification.

Are assessment for
learning opportunities
built into the session?

There are some assessment
for learning opportunities
built into the session

There’s clear evidence of
assessment for learning
opportunities being used in
the session

Assessment for learning is
used to inform future
planning

Is the student ableto
discuss individual
children’s progress?

The student is able to discuss
children’s learning

The student is able to discuss
children who had difficulties
and those who excelled.

The student is able to discuss
children who had difficulties
and those who excelled and
to identify next steps for
them.

Can the student plan for
progression at a range of
levels?

The student is able to plan a
discrete session for a small
group based on 1 or more
aspects from Phase 1.

The student provides
opportunities for developing
phonic awareness in both
adult led and child initiated
play-based learning.

The student plans creative
learning opportunitiesin a
range of areas of provision
building clearly upon on the
skills coveredin previous
adult led activities.

Session O

bservation

Does the student model
and support good
listening and speaking
skills?

The student is aware of the
need to listen carefully to
encourage talking and
demonstrates thisis in their
practice.

Students actively encourage
children to talk and listen.
They consciously model
these skills.

Students listen carefully to
encourage children to talk,
model good listening and
provide good models of
spoken English.

Are all children
encouraged to listen
attentivelyand
contribute confidently at
their own level?

All of the children are
encouraged to contribute.

Children are encouraged to
contribute at an appropriate
level.

Children are encouraged to
contribute at their level with
appropriate differentiation for
the less able and more able.

Additional adults contribute
to the learning and/or
assessment.

Does the student enable
childrento develop and
extend their vocabulary
through opportunitiesto
speak to a range of adults
and children?

The student is aware of the
need to plan for
opportunities for children’s
talk with the purpose of
extending their vocabulary.

In small group work,
student’s enable children to
speak confidently and use a
developing range of
vocabulary. They are also
aware of their role in
supporting talk in the wider
environment?

The student enables children
make the most of planned
and incidental opportunities
to speak confidently to
others and provides
resources and experiences
which enrich and enlarge
children’s vocabulary.

Does the student provide
opportunities for children
to discriminate phonemes
and orally reproduce

The student is aware of the
need to support children in
developing the skills of
phoneme discrimination.

The student plans for
activities which enable
children to discriminate
phonemes.

The student provides well
planned, purposeful activities
and experiences which
enable children to learnand
practice phoneme
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them through songs,
games and rhymes?

discrimination at the
appropriate level.

Does the student provide
opportunitiesfor children
to reproduce audibly the
phonemesthey hear, in
order, all through the
word and use sound talk
to segment words into
phonemes— w here

appropriate

The student is able to plan
for children to sound words
out using oral segmenting

The student is able to plan
for and support the children
in developing the skills of
oral segmenting.

The student provides
systematic, well planned,
purposeful activities and
experiences which enable
children, where appropriate,
to hear and say the sounds in
order all through the word,
segmenting orally. They are
able to model this
appropriately.

Is it kept active and well-
paced?

The student’s input attempts
to be well paced and active.

The input is well paced and
active.

The input is well paced and
active.

Does the student
optimise planned
assessment
opportunities?

The student is able to ask
questions which focus on
learning.

The studentis able to ask
differentiated questions
which help children to focus
on their learning.

The student uses
observations and well
differentiated questioning to
assess children’s learning and
is able to act on this in the
session.

Is the articulation of

The student demonstrates

The student demonstrates

The student demonstrates

phonemescorrect? the correct articulation of the correct articulation of the correct articulation of
phonemes some of the time phonemes most of the time phonemes consistently
Does the student ensure The children practise The children practise The children practise
children articulate articulating phonemes articulating phonemes and articulating phonemes and
phonemesthemselves? the student addresses any the student addresses any

incorrect articulation.

incorrect articulation and if
necessary uses this to inform
future planning

Is there evidence of new
learning, not just
consolidation?

The student has planned for
new learning.

The student shares new
learning with the children.

Children are clear about what
they are learning.

In independent learning

experiences/activities

Do children have
opportunitiesto apply
their phonic knowledge
and skills in reading mark
makingin literate
learning environment
indoors and out?

The student provides
opportunities for children to
apply their phonic knowledge
and skills in reading and
mark making in a range of
areas of continuous
provision.

The student activelysupports
children’s learning and
models how to apply phonic
knowledge and skills in
reading and mark making in
a range of areas of
continuous provision.

The student actively supports
children’s learning by
engaging themin creative
and developmentally
appropriate experiences
modelling a range of
applications phonic
knowledge and skills in
reading and mark making.
Appropriate differentiation is
evident.

Throughout

the session

Is the session multi-
sensory,funand
interactive but tightly
focused on the learning
objective?

The student incorporates fun,
multisensory interactive
activities.

The student incorporates fun,
multisensory interactive
activities which are designed
to support the learning
objective.

The student incorporates fun,
multisensory interactive
activities which effectively
support the learning
objective.

Other comments:

Please use the highlighting on the grid abov e to identify an appropriate target




Target:

This grid is designed to support associate tutors when obsening students teaching synthetic phonics and providing
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Appendix 2: Synthetic phonics: Phase 6 observation feedback grid

subject specific feedback

Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Developing

Extending

Planning and post-lesson discussion

Are the learning
objectives appropriate
for the session?

The student is clear about
w hat the children will
learn within the lesson.

The student has planned
learning w ithin the lesson
around an appropriate
learning objective.

The student has planned
for the progression of
learning within a
sequence of lessons and
can provide a justification.

Are assessment for
learning opportunities
built into the session?

There are some
assessment for learning
opportunities built into the
lesson

There’s clear evidence of
assessment for learning
opportunities being used
in the lesson

Assessment for learning
is used to inform future
planning

Is the student able to
discuss individual
children’s progress?

The student is able to
discuss children’s
learning

The student is able to
discuss children who had
difficulties and those w ho
excelled.

The student is able to
discuss children who had
difficulties and those w ho
excelled and to identify
next steps for them.

Lesson Observation
Revisit and Review

Does the student
ensure that children
practise
phonemes/learning
already taught?

The student attempts to
revisit and review GPC’s
already taught.

The student ensures that
children revisit and review
GPC's already taught

The student ensures that
children revisit and review
GPC's already taught in a
systematic way.

Is it kept active and
well-paced?

The review attempts to be
well paced and active.

The review is well paced
and active.

The review is well paced
and active.

Teach

Is the articulation of
phonemes and letter
names correct?

The student demonstrates
the correct articulation of
phonemes and letter

names some of the time.

The student demonstrates
the correct articulation of
phonemes and letter
names most of the time

The student demonstrates
the correct articulation of
phonemes and letter
names consistently

Does the student
ensure children
articulate phonemes
and letter names
themselves?

The children practise
articulating phonemes
and letter names.

The children practise
articulating phonemes
and letter names and the
student addresses any
incorrect articulation.

The children practise
articulating phonemes
and letter names and the
student addresses any
incorrect articulation and
if necessary uses this to
inform future planning

Are the children being
taught how to blend
and/or segment
fluently?

The student teaches the
skills of segmenting
and/or blending as part of
the lesson

The student teaches and
models the skills of
segmenting and/or
blending as part of the
lesson

The student teaches and
models the skills of
segmenting and/or
blending as part of the
lesson and addresses any
difficulties that children
may be having

Is there evidence of new
learning, not just
consolidation?

The student has planned
for new learning.

The student shares new
learning with the children.

Children are clear about
w hat they are learning.

Practise

Are children given
opportunities to read
graphemes in words to
practise the phoneme?

The student plans
opportunities for children
to read graphemes in
words to practise the
phoneme

The student plans
opportunities for and
models reading
graphemes in words to
practise the phoneme

The student plans
opportunities for and
models reading
graphemes in words to
practise the phoneme.
Appropriate differentiation
is evident.

Are children given
opportunities to blend
phonemes to read
words?

The student plans
opportunities for children
to blend phonemes all
through the word in order
to read.

The student plans
opportunities for and
models blending
phonemes all through the
word in order to read.

The student plans
opportunities for and
models blending
phonemes all through the
word in order to read.
Appropriate differentiation
is evident.
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Are children given
opportunities to
segmentwords into
phonemes/graphemes
for spelling?

The student plans
opportunities for children
to segment words into
phonemes/graphemes for
spelling

The student plans
opportunities for and
models segmenting words
into
phonemes/graphemes for
spelling

The student plans
opportunities for and
models segmenting words
into
phonemes/graphemes for
spelling. Appropriate
differentiation is evident.

Are children given
opportunities to write
the grapheme or
graphemes in order to
spell words?

The student plans
opportunities for children
to write the grapheme or
graphemes in order to
spell words

The student plans
opportunities for and
models w riting the
grapheme or graphemes
in order to spell words

The student plans
opportunities for and
models w riting the
grapheme or graphemes
in order to spell words.
Appropriate differentiation
is evident.

Ap

ply

Do children have
opportunities to apply
their phonic knowledge
and spelling skills in
reading and writing
activities across the
curriculum?

The student plans
opportunities for children
to apply their phonic
know ledge and spelling
skills in reading and
writing activities

The student plans
opportunities for and
models how to apply
phonic know ledge and
spelling skills in reading
and w riting

The student plans
opportunities for and
models how to apply
phonic know ledge and
spelling skills in reading
and w riting. Appropriate
differentiation is evident.

Do activities promote
speaking and listening?

The activities integrate
speaking and listening
strategies to support
reading and w riting.

The student makes
explicit how the speaking
and listening strategies
will support the children
w ith reading and/or
writing.

The student makes
explicit how the speaking
and listening strategies
will support the children
w ith reading and/or
writing. Appropriate
differentiation is evident.

Throughout the lesson

Is the session multi-
sensory, fun, interactive
and investigative but
tightly focused on the
learning objective?

The student incorporates
fun, multisens ory
interactive activities.

The student incorporates
fun, multisens ory
interactive activities w hich
are designed to support
the learning objective.

The student incorporates
fun, multisens ory
interactive activities w hich
effectively support the
learning objective.

Other comments:

Please use the highlighting on the grid above to identify an appropriate target
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Appendix 3: Guided reading: lesson observation feedback grid
Thisgrid isdesigned to support associate tutorswhen observing studentsteaching Guided Reading and providing subjectspeci fic feedback

Student:

Tutor:

Date:

Age group:

Questions/ Prompts

Beginning

Dev eloping

Extending

Planning and post-lesson discussion

Are the learning objectives
appropriate for the session?

The studentis clear about what
the children will leam within the
lesson.

The student hasplanned
leaming within the lesson
around an appropriateleaming
objective.

The student hasplannedfor
the progression of leaming
within a sequence of lessons
and can provide a justification.

Are assessmentfor learning
opportunities built into the
session?

There are some assessment
forleaming opportunitiesbuilt
into the lesson.

There’sclearevidence of
assessment for leaming
opportunitiesbeing used in the
lesson.

Assessment for leamingis
used to inform future planning.

Is the student able to
discuss individual children’s
progress?

The studentisable to discuss
children’slearning.

The studentisable to discuss
children who had difficulties
and those who excelled.

The studentisable to discuss
children who had difficulties
and those who excelled and to
identify nextstepsforthem.

LessonO

bserv ation

Book Introduction

Is the text/task well matched
to the reading ability of the
group?

The studenthasan awareness
of the children’sability and with
support from the class teacher
can choose a suitable text/task.

Student selectstask/text
appropriately based on
knowledge of students.
Student usesknowledge of
children’sability to match task.

Studentindependently chooses
a text/ task thatis matched to
the reading abiliiesof the
children. Choice of textslinked
to assessment focus.

Does the student ensure the
children activ ate their prior
knowledge of the main
features of the topic/text

type?

The studenthasan awareness
of the main featuresof the text
type. Some strategiesused to
develop the children’s
knowledge of text. Linksare
beginningto be madeto the
children’sexperience.

Student hasan understanding
of different genresand recaps
on prior knowledge. They help
children to make linksbetween
the text and theirown
experiences

Recaps on prior knowledge
and isable toreactto and
address needsduring session.
Student enableschildrento
discuss and identify different
genres. They use the children’s
own experiencesto encourage
meaningful connectionswith
the text.

Are children supported in
addressing new and tricky
words in the text?

Student draws attentionto
tricky words and key
vocabularyin the text

Tricky words and key
vocabulary are planned forand
children are encouraged to
make links to helpful resources
and priorlearning

Children actively scan for
unfamiliarand tricky wordsand
use arange of strategiesto
support theirdecoding and
comprehension

Key learning points/strategy check

Does the student give the
children clear objectives to
focus on when they read?

The studentisaware of what
objectivesthe children need to
focuson.

The student sharesclear
objectiveswith the children and
they know what they are
focusing on in theirtext/task.

Clearobjectivesare given to
the children andreinforced,
success criteria are shared.
There isevidence of new
learning and not consolidation.
Children are encouraged to
self-assess.

Does the student encourage
children to use their phonic
knowledge to blend and
segment?

Studentisaware that phonic
knowledge isnecessary to
read.

Student demonstrates phonic
knowledge. Children are
encouraged to blendand
segment.

Student hasplanned
opportunitiesforchildren to
blend and segment and models
itappropriately.

Children blend and segment at
theirown level with
differentiation.

Children are giventhe
confidenceto tackle a range of
unfamiliar words.

Student plansforand supports
the use of a wide range of
strategiesto decode new
words.

Does the student monitor the
reading behaviour and
strategies used by the
children?

The studentisaware of
different reading behaviour and
strategiesand is beginning to
recognise and supportthem in
use.

Studentisaware of and
monitorsdifferentstrategies
Effective reading behaviour
and strategiesare modelled
and monitored.

Student consistently monitors
and understandsstrategies.
AFL is used effectively and
children are aware of how they
read.

Independentreading

Does the student give the
children opportunities to
read independently and for a
purpose?

Some opportunitiesare
provided forindependent
reading

Independent reading planned
for. The purpose isshared and
explored with the children.

Purposeful independent
reading and engagement with
the textis a key aspect of the
lesson.

Student developsfluent, skilful
readers who show a love of
reading.

Are more able children
extended and challenged?

Student knowswhich children
are more able.

With support they can provide
experienceswhich challenge
children.

Student plansinteractive
opportunitiesand activitiesto
challenge moreable.

More able childrenare
challengedappropriately.
Children are enthused and
want to read
stretching/stimulating books.




38

Is the sessioninteractive and
multi-sensory?

Studentisaware of the need
forsessions to be interactive.

Children are engagedin
actively exploring the text
through a range of different
activities.

Children are provided witha
range of differentiated,
interactive learning activities
which enablethemto develop
theirreading and
comprehension skills. Where
necessary extension activities
are provided linked to the main
session.

Return to the te

xt and response

Do the children have the
opportunity to discuss the
strategies they used?

The children are not asked
about the strategiesthey have
used.

The student asks children
about the strategiesthey have
used.

Children discussthe strategies
they have used and are able to
discuss which are more
appropriate.

Does the student encourage
the children to reflecton
whatthey have read and
offer interpretations?

The student hasplannedfor
discussion opportunitiesand
helpschildren to talkabout
theirreading.

Student plansand models
ways of responding to reading.
Children are encouragedto
engage in focuseddiscussions.

Children are ableto engagein
debate abouttheirreading
offering evidence for their
views

Student plansforchildrento
respond and differentiates
appropriately.

Does the student ask and
encourage children to ask
higher order questions?

The student uses a range of
questionsthatencourage
children to discusstheir
reading.

The student uses arange of
open ended questionsand
encourageschildrento so too.

Children askhigh order
questionsindependently and
use these to develop their
discussions and
understanding.

Are the children prepared for
the nextsession?

The session is a self-contained
unit.

Planning hasensured that
progress is evidentandthe
children knowwhat they are
going to doin the nextsession.

Next steps are planned forand
shared with the children. They
are clearabout how their
learning willdevelop and what
they can do to ensure
progress.

Throughout

the session

Are all children encouraged
to contribute throughout?

All of the children are
encouraged to contribute.

Children are encouraged to
contibute at an appropriate
level.

Children are encouragedto
contribute at theirlevel with
appropriate differentiation for
the less able and more able.

Does the student give
feedback on success and
areas for development?

Studentisaware that feedback
needsto be given and praises
children’ssuccess in reading.

Student givesindividualised on
children’sreading,
comprehensionand discussion
contributions.

Feedback/success for
developmentisa key aspect of
the session. It is clearly linked
to AFL and next steps.

Class management

The student managesthe
leaming and behaviour of the
group they are working with.

The student aware of what all
groupsof children are doing
and isable to monitorand
manage theirleaming and
behaviour.

The student hasplannedfor
the leaming of all children and
is able to assess all children’s
leaming.

Other comments:

Please use the highlighting on the grid abov e to identify an appropriate target

Target:




The Alphabetic Code

complex code

(1) Ch.oose an order of introduction of letter/s-sound correspondences for a version of a simple code. Teach. 3

Slmple to 6 correspondences per week. Provide @ cumulative word bank (for th.e simple code) for modelling blending

code all-th.rough.-th.e-word for reading, and segmenting all-th.rough.-th.e-spoken-word forspelling. Th.e'simplecode’,
in effect, is part of th.e complex code but it is just a 'jlrst step' of introducing th.e complexities of th.e English.
writing system for reading and spelling.

Teach. this

first. (2) Keep th.e simple code revised and begin to introduce spelling and pronunciation variations of th.e complex
code at a rate appropriate to th.e age and stage of th.e pupils. Th.e alph.abetic code is not an 'exact science'
and accents need to be taken into account at all times along with. th.e notion of 'twea king pronunciations'
wh.en decoding to reach. th.e regional or preferred pronunciation of th.e target word. Tweaking pronunciations
also h.elps to raise awareness of th.e 'sch.wa effect' (unstressed syllables) wh.ereby in reality th.e sound /u/ is
th.e spoken translation of th.e written code in words such. as ' sofa’ (sofu), 'faster ' (Jastu), 'little ' (littul),
‘around’ (uround). Th.e reverse of th.is is th.e need to be aware of th.e spelling possibilities wh.en segmenting
spoken words for writing - particularly with. regards to th.e sch.wa effect. Th.e ability to spell accurately relies
on a growing knowledge of word banks (words with. th.e same spelling and sound variations) and th.is

AR TS knowledge takes much. longer to acquire th.an learning to decode well. Always emph.asise th.e relationsh.ip

(sounds) of between sounds and letters wh.en teach.ing spelling rath.er th.an relying on visual memory of letter order.

spokenEnglish

& key words main graphemes (spelling variations) & key words

ant

bat rabbit

cat kitten back chemist marquee | plaque

doq ladder coloured

le/ ea

eqq head

fish fluff graph rough

gate digger ghost guard

hat

L

/i/ y

in k cygnet

jug cabbage hedge germ giraffe qypsy

'schwa'
effect . .
leq bell table pencil animal label symbol
map hammer thumb hymn




nut funny knock gnat

Joi a

octopus wasp what quad
apple

queen

rat curry wrist rhyme

sun kiss house palace scent psychic certain cty cycle

tin otter jumped debt receipt

/a/ 0 ou

umbrella love famous

van qive

wing wheel

box books cakes exam

yellow

700 buzz was please breeze

chin patch

shell chef station musician | mission

moth

this

ring drink

/ai/ |ay a a-e |ey eigh | ea el

aim tray table qate qrey eight steak veln

/eel | ea e y ey e-e |Le L

il et me rain key swede thief radio
. Y .

/igh/ |Le y L L-e

light pie £ls blind hike




Joa/ |o oW oe 0-¢ ough

oak gold blow toe rope dougn
/ue/ u ew u-e

statue unicorn news cube

Joo/ |oul u

book snould put

Joo/ |ew ue u-e ui

moon brew blue flute fruit

/ou/ ow ough

out owl bougn

/oV/ oy

oil boy
/er/ ir ur ear or | our -re
nerbs qirl purse eartn worm journe4 centre
Jar/ | (a) al
arm (grass) calm
/ox/ aw au al oor ore our ar | oar
ornament claw sauce cnalk door snore four wart oar
/air/ ear are ere eir heir
aircra tear snare tnere tneir neirloom
Jeer/ | ear ere ier
cneerful ea rs nere pier
television azure treasure

Cnaracteristics of tile Englisn writing system include:

1. one sound can be represented by o ne, two or more letters (e.g. z, p, sh, ng, igh)
2. one sound can be represented by different spellings (e.g . o, oa, ow, oe, o-e, ough)
3. one spelling can represent multiple sounds (e.g. ough - though, thought, through, bough)

In the alphabetic code chart above, slashes // denote phonemes (sounds) and ke y words provide an example word for each letter/s-sound
correspondence.

and black correspondences denote vowel phonemes.

Different phonics programmes have diferent versions of a 'simple code' therefore the order of introduction of any letter/s-sound
correspondences should be determined b4 the chosen programme and decodable reading books.

NOTE.
«  Treat the letter 'X as oneunit of sound although it is really two: 'xX = /k/+/s/ = ks; butlook at words
such as 'box, fox’, 'ox and compare with words such as 'books' and 'likes' where letter 'k and letter
's' each represent one unit of sound
«  Treat the letters 'qu' as one unit of sound for teaching at the simple code level: 'qu' = /k/+/w/ = kw
«  Treat the letters 'nk' as one unit of sound for early teaching although it is really two: 'nk' = /ng/+/k/
¢ The letters 'ue' can be an /0o/ sound or two sounds: /y/+/00/ = yoo but treat the letters flexibly by

trying 'yoo' or the loo/ sound when reading and consider the 'ue' as in words such as 'statue' as if it
was one sound unit

www.syntheticphonics.corn Debbie Hepplewhite's website
www.n-forguk The Reading Reform Foundation
www.dyslexics.org. uk Susan Godsland's award-winning site

© Debbie Hepplewhite 2006



School Year Group(s) taught Phasestaught Scheme(s) used
School Year Group(s) taught Phasestaught Scheme(s) used
School Year Group(s) taught Phasestaught Scheme(s) used
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