
DEVELOPING Placements 

For 

Student Teachers 

(Early Years QTS and Primary QTS Programmes) 
Academic Year 2020/21 

Developing Placements 

For all student teachers on all ITE Programmes: 

• Build on the experience gained on Beginning Placements – Please note due to Covid-19: Our BA QTS students

completed online CPD tasks in order to further their learning. This replaced phase summer school assessed

placements in 2020.

• Seek to further develop professional practice which supports group and whole class teaching.

• Increases awareness and engagement beyond the classroom.

• Teach up to 60% of the time spent in schools- building on students’ knowledge of the plan, teach, assess, reflect cycle.

• Develop ability to track impact of teaching on pupil progress over time

• Have common expectations and requirements for all Programmes- These placements may be paired in some cases.

2020/21 update 

COVID-19: Student teachers are now classed as 'Critical Workers' and should be deployed in schools as that of other staff. 

(This can be flexible across a school/setting) 
As can be seen in the common framework and statements below, we are looking for our student teachers to be, at least, Meeting Expected Teacher 

Standards exemplification by the end of their programme.

This Journey allows for flexibility of a student to map their experience and progress at each placement phase regardless of context or role. A student could 

be supporting online home learning alongside a class/bubble teacher or co-teaching (teacher directed catch up) a subject / specialist area face to face with 

a class/bubble. There could of course be scope for a blend of the above. A student will also be identifying phase specific areas of CPD. Early on this may be 

specific school H&S and safeguarding policies/ procedures in which they are placed. ALL our ITE students complete online safeguarding training before 

commencement of assessed placement experiences.

National ITT compliance criteria surrounding total numbers of days a student is physically on placement, numbers of schools to attend and KeyStage / age 

phase interactions have continued to be relaxed moving into 2020/21 if the situation demands this. Giving providers and their partnerships flexibility in 

enabling student teachers to gain appropriate and necessary input and opportunities to address the teacher standards.

• Flexibility based on Common Framework updates
• The standards need to be applied as appropriate to the role, phase of training and context within which the trainee is practising (placement).

• Student teachers should demonstrate a continued progression towards the recommendation of award of QTS; mapping evidences against the Teacher 

Standards below.

• A professional assessment of the ability to stay ‘on trajectory’ toward QTS will be made during each placement phase.

• SMART targets will continue to help a student teacher work towards meeting a best fit outcome of the teacher standards.

• They should be assessed against the standards in a way that is consistent with what could reasonably be expected of a trainee teacher prior tothe award 

of QTS. (Best Fit)

•Mentor “support” is critical to sustained student teacher progress. Mentors will continue to support activity in all bands of this framework.

Academic Year 2020/21
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Key Expectations (of Students) e.g. S2 = Standard 2 Students 
on this placement will be expected to:  

• S2d, S4b Demonstrate a secure ability to draw on a range of creative strategies to engage learners

throughout the different stages of a lesson and in different learning contexts.

• S2, S4 Develop and update plans to support the respective needs of learners across the relevant

curriculum to sustain learning and progression throughout the placement.

• S1, S3 Demonstrate good personal understanding of the relevant areas of learning and a sound

understanding of how they may be taught to inspire learning and address misconceptions

• S6 Draw on wide-ranging methods of assessment to identify, communicate and record a broader

spectrum of learning and development.

• S1 Adopt, adapt and, where necessary, create resources that inspire and sustain active learning and

are managed effectively.

• S5 Demonstrate an informed understanding of policy and practice to ensure effective engagement

of all learners regardless of ability and background.

• S1, S7 Demonstrate a sound ability to model, command and create circumstances that support good

behaviour throughout the school environment.

• S2a,b,S4d, S8d Engage in self and collaborative reflection to identify and inform professional

development.

• S8 Demonstrate a sound ability to work collaboratively with other colleagues and professionals both

in a support and lead capacity: contribute to an understanding of progress and impact and

development in pupils’ learning and welfare.

Prior Experience 
Students on all Undergraduate Programmes usually have up to 8 weeks in school; in 2 or more learning experiences. These may be 
in different Key Stages.  
During 2020 our undergraduate students may have had limited school experience. Throughout the Summer term of 
2020 a range of CPD activities were completed. CPD materials are accessible here: 
https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/ 
PGCE students will have completed an assessed Beginning placement; along with school embedded learning. Some students, 
perhaps drawing on pre- course experience or on a School Direct PgCE course may have undertaken more teaching experiences. 

  Student Teachers 

• Ensure pre-placement contact with Mentor and University Partnership Tutor(UPT)/Partner Programme Lead(PPL).

• Maintain a professional demeanour and appearance.

• Sustain a timely cycle of: planning, preparation, evaluation. Building to teaching 60% of contact time.

• Develop track & reflectively log impact on Pupil progress over time (See TPP guidance)

• Develop appropriate and constructive relationships with learners and other professionals.

• Seek and take into account advice and guidance from experienced colleagues.

• Engagement in reflection on professional development, tracking progress and target setting.

• To maintain a Placement File and Complete the weekly review in the Student Progress

Assessment Record (SPAR) directly linked to Trainee Teachers’ Standards Assessment Descriptors

• To profile 3 children (See Profiling guidance).

• Maintain a reflective log throughout ( see model in SPAR for guidance)

Schools, Mentors and Class Teachers [CT] 

•

o

o

o

•
•
•
•
•

To provide an appropriate setting and context for the student to develop the necessary experience including:

An effective welcome / induction opportunity

Guidance and materials to inform the student’s preparation, teaching and contribution to children’s learning and 

welfare.

Opportunity, feedback and guidance to support and engage the student in reflection, target setting

To ensure that at least 3 formal observations take place, plus one phonics and one guided reading

To undertake weekly tutorial and review sessions focused on pupil progress over time.

Monitor Student’s files and completion of Student Progress Assessment (SPAR)

To complete the assessment requirements: KAP D: End of Placement report

To raise any formal “Cause for Concern in keeping with the guidance (See Guidance for Students who are a “Cause for 

Concern” );  To liaise with the assigned University Partnership Tutor / Partner Programme Lead
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Lancaster and Carlisle Students including School Direct 

Placement Unit 
University of Cumbria 
Bowerham 
Road 
Lancaster 
LA1 3JD 

Tel: 01524 385697 
Email: educationplacements@cumbria.ac.uk

London Students

Placement Unit 
University of Cumbria 
East India Dock Road 
London 
E14 6JE 

Tel: 0207 4804 Email: 
partnershiplondon@cumbria.ac.uk 

Lancaster Students & SD 

kaplancaster@cumbria.ac.uk 
Copy to PPL or UPT 
Written enquiries to the respective 
campus c/o 
Programme Administration (PAd) 

Carlisle students

kapcarlisle@cumbria.ac.uk 

Written enquiries to the respective 
campus c/o 
Programme Administration 
(PAd) 

London Students

kaplondon@cumbria.ac.uk 

Written enquiries to the respective 
campus 
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University Partnership Tutors [UPT] / Partner Programme Lead [PPL] for SD Alliances UNTIL 

FURTHER NOTICE ALL QA VISITS WILL BE CONDUCTED 'VIRTUALLY' – Unless other arrangements are 

specifically requested by a school / setting; A risk assessment process will be needed in these cases. 

• Ensure pre-placement contact with student teacher. Provide contact details.

• Make early contact with the Mentor to support the start of the placement as appropriate.

• Respond to placement issues as required. Support formal process for dealing with “Cause for Concern” if raised.

• QA / Moderate judgements
• Assist in the moderation of placement assessment

• Ensure that all outcomes are collated in time for module assessment boards. Presented to KAP”campus”/ PAd 
(Programme administration)

In School Direct Alliances, being a UPT and Personal Academic Tutor is part of the role of the Partner Programme Lead (PPL). 



4 

PLACEMENT DEVELOPMENT AND DOCUMENTATION 

1. Student Progress Assessment Record [SPAR]
This standalone booklet builds and retains a record of the student’s development throughout each 
placement. It contains 

• Observation Proforma for the Mentors observations and feedback
• Placement Weekly Review forms to stimulate and capture the student’s reflection on

progress against the Assessment Criteria and informed by self-evaluation, feedback and
tutorials. The process incorporates a systematic engagement in reviewing and setting targets.

• Trainee Development Targets Running Record: for students to enter agreed targets
based on feedback, discussion, scrutiny of files and their wider reflection on their progress.

• Common Framework Assessment Descriptors for annotating, assessing and tracking
progress to support feedback, reflection, target setting and summative assessment.

• Tracking Pupil Progress- see TPP guidance
• Key Assessment Point Outcome Record: Placement Report Proforma completed by the

Mentor for capturing summative assessment.
The student is responsible for collating and completing this record (See Below: “Completion and Return 
of Documentation”) 

2. The Placement File
From first contact (visit days) and throughout the placement each student is required to maintain a file 
which typically holds: 

• Current SPAR
• Previous (Beginning phase) SPAR
• Section your folder as specified in pre placement checklist
• Placement Tasks: record of required placement activities such as pupil profiles (Profiling

guidance).
n.b. This collection of lesson observation feedback, weekly reviews and annotation of the 
assessment descriptors will monitor and track the student’s professional development and 
provide a regular assessment profile which will readily inform and build up the required 
summative assessment of the placement. Mentors and University  Partnership 
Tutors / Partner Programme Leads are asked to keep a check on the student’s completion of 
these important documents. 

All assessment placement forms (below) can be downloaded from the Partnership Website and should 
be completed in electronic format. Visit: https://www.cumbria.ac.uk/about/partnerships/placements/
education/information-primary/

All students have (hardcopy) Student Placement Assessment Record.

Schools/settings should email completed Key Assessment Point Outcome Record (KAPs) /end of 
Placement Reports to;

Lancaster based student: Kaplancaster@cumbria.ac.uk
Carlisle based students: Kapcarlisle@cumbria.ac.uk
London based students: Kaplondon@cumbria.ac.uk

Completion and Return of Placement Documentation 

http://tiny.cc/UOCPartnershipPaperwork
mailto:kaplancaster@cumbria.ac.uk
mailto:kaplondon@cumbria.ac.uk
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ASSESSMENT  SCHEUDULE 

DEVELOPING PLACEMENTS: WEEK AT A GLANCE 

Mentor Destination Due Student 
Pre-placement Checklist 1 copy to student 

1 copy to UPT / PPL- if the student is 
underprepared 

First few days To make a complete 
record of all assessment, 
feedback and reflections 
in the SPAR 

Retain a copy for 
presentation on future 
placements 

Make a copy to be 
discussed and submitted 
to your PAT at your post 
placement tutorial. 

Carry out placement 
evaluation as specified 
on back page of SPAR. 

Observation Proforma [OP] 1 copy to student for SPAR At least 3 
observations over 
the developing 
phase. 

Cause for Concern Referral form: 
Action Plan - where necessary 

1 copy to student  
1 copy to UPT / 
PPL 
1 copy sent to KAP”campus” 

At any point that 
gives the student 
appropriate time to 
improve on targets 
set (usually flagged 
by mid-point) 

KAP D Outcome Record 
(Developing KAP): End of 
Placement Report 

Pass / Fail mark required: 
Teaching & File Evidence 

End of penultimate 
week 
(unless CFC action 
plan in place) 

This module can be formally failed if a student fails to sufficiently address targets in the following area if 
flagged as Cause for Concern (NOT 2/4QTS students): 

i. Adapt / develop and update medium term, weekly and individual lesson activity plans to support and sustain teaching
and learning for all learners throughout the placement

ii. Sustain learners’ interest and engagement in age / ability appropriate learning activities that meet the intended
objectives.

iii. Plan and carry out assessment of learning to inform next steps in learning and teaching.
iv. Manage a safe and stimulating learning environment.
v. Discuss and apply informed feedback and personal reflection to identify and support progress in professional practice

throughout the placement.

All Developing Placements: 

Each student should: 
•Adhere to school / setting Health and safety advice/ policies.
•Be flexible in the role and context in which they are placed (or virtually attached). Student teachers must have the
opportunity to address teacher standards throughout a placement.
•Demonstrate a professional approach to appearance, behaviour, timekeeping and attendance.
•Arrive at least 30 minutes before the start of the school/setting day. Allow time for completing relevant responsibilities
at the end of the day (not to leave before 4.30pmunless circumstances are agreed with school)
•Follow the guidance set out in the Generic Placement Handbook for giving notice of absence.
•Be directly involved in teaching and learning support for up to 60% of the weekly timetable.
•Allocate the remaining time to observing teaching; familiarisation with school organisation / routines; planning and
preparation and evaluation of progress.
•Observe the teaching of Systematic Synthetic Phonics and Guided Reading.
•Be observed (with feedback) teaching Phonics and Guided Reading.
•Undertake small scale Professional Development Activities (PDA) set by tutors: to be shared and discussed with the
Mentor at the beginning of the placement
•Maintain a reflective log of pupil progress targets and annotate session plans.
•MAP EXPERIENCES TO Teacher Standards in Common Framework

1 copy to student* 
1 copy emailed to UPT / PPL
1 copy emailed to KAP** 

*To be held in SPAR
** Email Addresses

Lancaster: 
Kaplancaster@cumbria.ac.uk 

Carlisle: 
Kapcarlisle@cumbria.ac.uk

London: 
Kaplondon@cumbria.ac.uk

mailto:kaplancaster@cumbria.ac.uk
mailto:kapcarlisle@cumbria.ac.uk
mailto:kaplondon@cumbria.ac.uk
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Block Placement For All Undergraduate and PgCE inc School Direct 

Week Student’s Role Mentor’s Role Class Teacher’s Role UPT/PPL’s 
Role 

Visit 
days/prep 

week 

 Prepare and maintain a
placement file.

 Share your SPAR with Mentor/CT
 Identify your placement

teaching timetable and content
including PPA entitlement
{same as NQT}

 Share any school based
assignments/research set for
placement-negotiate time for
these {Prof Devt.activities}

 Observe lessons / sessions
taught by the Class Teacher and
discuss pedagogy / behaviour
management / organisation.

 Work with a small group and
collect evidence of their
learning.

 Choose and begin to gather
evidence on your 3 pupil
profile children.

 Create an assessment record
to use throughout placement
to record evidence of pupil
progress in all subjects
taught (TTP Guidance)

 Engage with Part 2 of
standards eg, registering

• whole class,
• Gather Pupil Progress data

(Class data summary sheet)
Adhere to school GDPR
guidance throughout.

• Email your UPT / PPL. Provide an
update

 Discuss targets from
student’s previous
observations and reports.

• Ensure student(s) have the
information necessary to
prepare for the placement.

• Consult with student re any
school based assignments
/research set for placement

• Negotiate times for
teaching timetable
including PPA and weekly
tutorial.

• Ensure Pre-Placement
Checklist is complete; if
not contact UPT / PPL to
discuss.

Explain School GDPR 
guidance regarding 
storage of documents 
and pupil formation

 Consider placement
set-up implications for
the student (s), the
class, yourself.
 Arrange suitable

opportunity to work
with children.
 Disseminate necessary

information to aid
initial planning.
 Discuss initial planning

ideas
 Support trainee in

settling into a
professional role.

• Liaise with
Mentor as
appropriate

• Assist / visit
as necessary
in response
to issues that
arise.

• Make early
contact &
visit if
required.

• Inform
Cohort
Leader of any
issues.

• QA /
moderate
schools &
settings.

• Make
students
aware of QA
contact /
type

• Address and
support the
role of the
External
Examiner.
Liaise and
support as
necessary

Week 1 • Maintain Placement File
• Continue to draw on the setting’s

medium term / weekly plans to
develop your lesson / activity/
weekly plans to support your
teaching of individuals, groups
and even elements of whole
class- moving towards 50% of
curriculum delivery time

• At other times, support learning
as directed by the Class Teacher
and observe good practice
across the school.

• Work with groups of children to
support learning across the
curriculum and negotiate with
the CT about undertaking whole
class management

• Develop your awareness and
possible involvement in the wider
life of the school.

• Make effective use of assessment
in your planning and teaching.

• Make progress on your PDAs
(e.g. profiles / displays / taking
the register).

• Complete Weekly Review (SPAR)
discuss in tutorial with Mentor
and agree targets.

• At least 3
observations to be
across the
placement  Provide
copy of Obs. for
student’s SPAR

• Weekly Tutorial to
include review of
student’s file and
completion of the
SPAR and confirm
targets

Discuss progress /
concerns as
appropriate with the
PT

• Provide
opportunities for the
student(s) to
observe your
teaching and to
work with children
(including
opportunities to
gain experience and
confidence in
supporting reading
development -
phonics and group
reading)

• Liaise with Mentor
on student’s
progress.

• Support Assessment
Recording and
Reporting (ARR).

• Encourage student
to review and adjust
plans if necessary.

• Student should be
sustaining planning,
teaching and class
management with
increasing
independence
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Week 2 As Week 1 
• Teaching load would normally

build up to or maintain 50%
curriculum delivery time

• Develop your ability to assess,
record and report the children’s
learning.

• Review Medium Term Plans and
adapt your lesson / activity plans
accordingly.

• Discuss/advise on
progress of PDAs.

• Alert UPT / PPL of any
student raising a Cause
for Concern.

• Make a final
contact with
schools
support
conclusion of
placement
and
completion
and return of
assessment
outcomes.

Week 3 As in Week 2 
• Teaching load would normally

build up to 60% curriculum
delivery time

• Develop your ability to assess,
record and report the children’s
learning. (TPP Guidance)

• Review Medium Term Plans and
adapt your lesson / activity plans
accordingly.

• Alert UPT / PPL of any
student raising a cause
for concern.

• Analysis of impact of
trainee’s teaching on
pupil progress meeting

As previous Weeks 

• Check students are
maintaining useful
records which inform
future planning.

This module can be formally failed if a student fails to meet minimum requirements in the 
following area if flagged as Cause for Concern (NOT 2/4QTS students) 

• Adapt / develop and update medium term, weekly and individual lesson activity plans to
support and sustain teaching and learning for all learners throughout the placement

• Sustain learners’ interest and engagement in age / ability appropriate learning activities that
meet the intended objectives.

• Plan and carry out assessment of learning to inform next steps in learning and teaching.
• Manage a safe and stimulating learning environment.
• Discuss and apply informed feedback and personal reflection to identify and support progress

in professional practice throughout the placement.

Week 4 • As in week 3
Sustain your teaching.

• Ensure completion of PDAs.
• Complete Weekly Review (SPAR) 

discuss in tutorial with Mentor 
and agree targets for next 
placement

• Host External Examiner
visit as necessary

• Remind students they
must sustain good
standards in all areas.

• Advise Mentor re:
areas of strength and
those needing further
development

Week 5 As in Week 4 
• Sustain your teaching.
• Ensure completion of PDAs.
• Complete Weekly Review (SPAR)

discuss in tutorial with Mentor
and agree targets for next
placement.

• Focus on analysis of pupil
progress in weekly meeting.

• Ensure Pupil Profile reports
are completed and discuss
progress made by all children
taught throughout your
placement

• Discuss End of Placement Report
with Mentor and sign proforma

• Review student’s file and
completion of Pupil Profiles
reports, class assessment
records and  SPAR and
confirm targets for next
placement

• Analysis of impact of trainee’s
teaching on pupil progress
meeting

• Complete Developing KAP
Outcome Record in the
SPAR.

• Email copy of Complete
End of Placement Report
to University & UPT / PPL

• Remind students they
must sustain good
progress against
standards in all areas.

• Advise Mentor re:
areas of strength and
those needing further
development.
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Week 6 As in Week 5 
• Share completed

assessment records with
CT

• Sustain your teaching.
• Ensure completion of PDAs.
• Complete Weekly Review

(SPAR) discuss in tutorial with
Mentor and agree targets for
next placement.

• Review student’s file and
completion of the SPAR
Confirm targets for next
placement

• Discuss end of placement
report / Developing KAP
with student in final
tutorial

• Student and Mentor to sign
paper copy.

• Student to include report
in file for post placement
tutorial with PAT.

• Remind students they
must sustain good
progress against
standards in all areas.

• Advise Mentor re:
areas of strength and
those
needing further
development
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1/3 and 1/4 Beginning Placements: Alternative Resources: 


Dear Beginning Placement Students of the Institute of Education (Q1/3, Q1/4 & PgCE),  


Following the announcement from the Prime Minister on 23rd March 2020 of a National restriction 
(lockdown), we would like to reiterate that you should NOT be going into schools this summer term for 
placement purposes. You should continue to follow government advice and stay at home. 


We continue to work with other national ITE providers, UCET: The Universities Council for the Education of 
Teachers and the DfE to gain further guidance about potential impact beyond academic year 2019/20. 


Here at the University of Cumbria, the Institute of Education is committed to ensuring that you receive 
support, activities and guidance to help you to continue to develop as a student teacher. To this end we 
have created some CPD activities below for you to engage in, with the support of your University 
Partnership Tutor (UPT) and Personal Tutor. 


We have split the activities into 3 sections. Sections 1 & 2 should take you between 2 – 2.5 weeks each to 
complete. The final section (3) you will start in the final 2 weeks of allocated placement time- then continue 
to develop and tie in with your modules as you move into the next academic year- they relate to your 
subject knowledge or specialism area of interest. Your engagement will be monitored regularly with 
Partnership Tutors and you will bring the evidence of your engagement and learning together in a portfolio. 
This will provide additional evidence of your progress towards the Teachers’ Standards including Part 2. 


You should expect a minimum of 2 formal touch points with your University Partnership Tutor during this 
time. These touch points will be in the form of (Virtual) group tutorials / seminars to discuss, raise questions 
and make reflections of the themes of work you have covered over the 2-2.5 week period. It is also possible 
that a UPT will follow up with you on an individual basis either prior or post seminar. It is important that you 
track the professional development activities to map your engagement. As you complete an activity please 
ensure that you add evidence of this to an ongoing portfolio (preferably electronic). You should check with 
your UPT that your engagement is realistic given your personal and the national circumstances; and that 
your personal professional development is achieved throughout your placement time.  


We also recognise that many of you may be either Home educating or supporting your own children or close 
family. In these scenarios please work with your UPT to identify an adequate level of engagement with the 
professional development resources here within. Please ensure that you log any of the above 
teaching/learning and keep evidence of such activity. 


We recognise this is an anxious and challenging time but please rest assured that the university will look to 
consider individual student circumstances in a positive and supportive light. Please continue to keep 
yourself and others safe by following the Public Health England guidance at all times; wash your hands for 
20 seconds and use a tissue for coughing then wash your hands. More importantly if you feel unwell at any 
time, please follow the PHE guidance.  


Warmest wishes  


Ruth Harrison-Palmer  


Director Institute of Education  


 


 







Everyone please complete this ‘openlearn’ short course about reflective practice in Initial 
Teacher Education: 


After studying this course, you should be able to: 


• understand the role of reflective practice in ITE 
(Initial Teacher Education) 


• recognise some models of reflective practice 
• identify the difference between reflection, 


analysis and description 
• understand the difficulties in ensuring that 


reflection leads to learning and begin to develop 
some strategies to ensure reflection supports 
development. 


https://www.open.edu/openlearn/education-
development/learning-teach-becoming-
reflective-practitioner/content-section-
0?active-tab=description-tab 


 


Part 1 (2-2.5 weeks Inc. group seminar) 
Theme = Health and well being 


• Watch video about autonomy: taking control of what we can do in our present circumstances 
when working from home. Video 1: Autonomy Note key ideas. Watch video about self-efficacy: the 
feeling and belief that what you are doing is making a difference to the learning and the lives of 
your learners in a positive way. Video 2: Self-Efficacy Note key ideas  


• Working from home slides - Note strategies for self  
http://gtcsnew.gtcs.org.uk/web/FILES/health-wellbeing/working-from-home-changing-relationship-with-
work.pdf    


• Read the article “Check in with your wellbeing” Consider your own wellbeing using the Wheel of 
Life  


https://www.sarahphilpcoaching.com/blog/check-in-with-your-own-wellbeing   
 
*CPD 
Log what you do and reflect on its impact on you as a professional teacher.  
• How did it fit with development of the national teacher standards?  
• How will you use this information / skill as you move forward in your career?  
 


A) Teaching for good behaviour (10 hrs)  
                https://www.open.edu/openlearn/education-development/education-careers/teaching-good-
behaviour/content-section-0?active-tab=content-tab 
 


B) Understanding language and learning (10hrs)  
https://www.open.edu/openlearn/languages/understanding-language-and-learning/content-
section-0?active-tab=description-tab 


 
 



https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-practitioner/content-section-0?active-tab=description-tab

https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-practitioner/content-section-0?active-tab=description-tab

https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-practitioner/content-section-0?active-tab=description-tab

https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-practitioner/content-section-0?active-tab=description-tab

https://eur03.safelinks.protection.outlook.com/?url=http%3A%2F%2Fgtcsnew.gtcs.org.uk%2Fweb%2FFILES%2Fhealth-wellbeing%2Fworking-from-home-changing-relationship-with-work.pdf&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=zH7ZvVgxdtrrTfghbDyzWJhNwR9ZvTuFelC%2B75Vq42U%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=http%3A%2F%2Fgtcsnew.gtcs.org.uk%2Fweb%2FFILES%2Fhealth-wellbeing%2Fworking-from-home-changing-relationship-with-work.pdf&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=zH7ZvVgxdtrrTfghbDyzWJhNwR9ZvTuFelC%2B75Vq42U%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.sarahphilpcoaching.com%2Fblog%2Fcheck-in-with-your-own-wellbeing&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=nlh%2B%2FuV78hlJSUyDoAizzVA%2Boby0hPMTXhUgvrdVKmA%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Feducation-development%2Feducation-careers%2Fteaching-good-behaviour%2Fcontent-section-0%3Factive-tab%3Dcontent-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=Tu%2FmiOsTCFG0tR40wXh3%2FXuO1s0q7QE1a%2FgDja6b564%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Feducation-development%2Feducation-careers%2Fteaching-good-behaviour%2Fcontent-section-0%3Factive-tab%3Dcontent-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=Tu%2FmiOsTCFG0tR40wXh3%2FXuO1s0q7QE1a%2FgDja6b564%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Flanguages%2Funderstanding-language-and-learning%2Fcontent-section-0%3Factive-tab%3Ddescription-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=z4ONWUQItx5gME0BmpUZ5%2B%2B78%2BQy976eBwfxox3h76k%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Flanguages%2Funderstanding-language-and-learning%2Fcontent-section-0%3Factive-tab%3Ddescription-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=z4ONWUQItx5gME0BmpUZ5%2B%2B78%2BQy976eBwfxox3h76k%3D&reserved=0





Part 2 (2-2.5weeks to complete Inc. group seminar) 


*Health and well being 
• The worry habit: Find out how this mindfulness technique can help with worry.  


http://gtcsnew.gtcs.org.uk/web/FILES/health-wellbeing/the-worry-habit-a-mindful-approach.pdf  
• Guided relaxation: Explore resources and techniques for you to use to support you in reducing 


feelings of stress, help you sleep and soothe your soul. 
https://www.sarahphilpcoaching.com/guidedrelaxation   


• We all have mental health: An introduction for teachers  
https://www.samh.org.uk/about-mental-health/elearning-for-teachers 
 
*CPD 
Log what you do and reflect on its impact on you as a professional teacher.  
• How did it fit with development of the national teacher standards?  
• How will you use this information / skill as you move forward in your career?  
 


A) Introduction to child psychology (8 hrs)  
https://www.open.edu/openlearn/education-development/childhood-youth/introduction-child-
psychology/content-section-0?active-tab=content-tab 


B) An introduction to speech, language and communication 
https://www.thecommunicationtrust.org.uk/projects/professional-development/online-short-
course 


 


 


Part 3 (Final 2 weeks and continue into next academic year) 
This section has been split depending on which programme of study you are completing. Please see relevant 
section beneath: 
 


 
• PART 3 (UG Q1 of 3 students & PgCE) 


 
Utilise the resources immediately below, ITT core content reading list (last few pages of this document) and 
other resources from UoC Information services (Library) or web searched (edited) educational content; To 
reflect on how your knowledge has improved in 2 identified subjects and also to identify your needs for 
future practice; as you did in module CURC4202. 
For instance, an identified a lack of knowledge about the British monarchy and the Tudor's area in History, 
or a lack of knowledge about unplugged approaches in Computing , or even in RE – a lack of knowledge 
about festivals in different religions leading to a difficulty in teaching that topic.  
Please identify targets and:  
1. Choose 2 subjects amongst those offered in CURC4202 (History, Geography, MFL, DT, Computing, RE)  
2. Identify targets for these 2 subjects (already identified in assignment) 
3. Action plan: reading, websites, exercises etc-  collate and we will share in CURC5202 seminars in Y2. 
 
Resources: 


 UoC: Subject knowledge booklet- https://www.cumbria.ac.uk/media/university-of-cumbria-
website/content-assets/public/education/images/documents/courses/partnership/forms/Subject-
Knowledge-2019.20.pdf 


 


  
https://www.subjectassociations.org.uk/cfsa-response-to-covid-19/ 



https://eur03.safelinks.protection.outlook.com/?url=http%3A%2F%2Fgtcsnew.gtcs.org.uk%2Fweb%2FFILES%2Fhealth-wellbeing%2Fthe-worry-habit-a-mindful-approach.pdf&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=bJXAtqzEDiI1WlfwhoS8zKy3%2B1uKXpztHP0mY8l8KiA%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.sarahphilpcoaching.com%2Fguidedrelaxation&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=Il7%2Fn1gA2tROstxHvh8X%2F%2B36xBxu0CEWvHBynYqeGQ8%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.samh.org.uk%2Fabout-mental-health%2Felearning-for-teachers&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=b2uTHvtFq%2FMcv%2Fxq6TI6DL%2B1JB6ion9hXkJB8iLts9A%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Feducation-development%2Fchildhood-youth%2Fintroduction-child-psychology%2Fcontent-section-0%3Factive-tab%3Dcontent-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=7FYhFZOL5plzCtN1LmI8lwJXhdx2sk9Tc%2F7zGBlGzsQ%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.open.edu%2Fopenlearn%2Feducation-development%2Fchildhood-youth%2Fintroduction-child-psychology%2Fcontent-section-0%3Factive-tab%3Dcontent-tab&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=7FYhFZOL5plzCtN1LmI8lwJXhdx2sk9Tc%2F7zGBlGzsQ%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.thecommunicationtrust.org.uk%2Fprojects%2Fprofessional-development%2Fonline-short-course&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=zorxEL0sbzYM94wyH739vVRv%2FYxqlgrIeJB5x69UsHo%3D&reserved=0

https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.thecommunicationtrust.org.uk%2Fprojects%2Fprofessional-development%2Fonline-short-course&data=01%7C01%7Cpatrick.freeman%40cumbria.ac.uk%7C0dce4399ae6a4e53f90d08d7e2e5e42b%7Cb627db1d99584fd18ea48ac3b27cf00f%7C0&sdata=zorxEL0sbzYM94wyH739vVRv%2FYxqlgrIeJB5x69UsHo%3D&reserved=0

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/Subject-Knowledge-2019.20.pdf

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/Subject-Knowledge-2019.20.pdf

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/Subject-Knowledge-2019.20.pdf

https://www.subjectassociations.org.uk/cfsa-response-to-covid-19/





 
 Future Learn & British Council: 


English in Early Childhood: Language Learning and Development 
Discover how very young children learn English as an additional language and how you can help them 
progress 
Teaching English to children while they’re still learning their mother tongue is a challenging but rewarding 
prospect. In this online course, you’ll learn how and why children learn best through play. What can parents 
and practitioners do to enable children to get the most out of a learning experience? 
https://www.futurelearn.com/courses/english-in-early-
childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18 
 


 


 Part 3 (UG Q1 of 4 & PgCE SEND) 
 


Utilise the resources immediately below, ITT core content reading list (last few pages of this document) and 
other resources from UoC Information services (Library) or web searched (edited) educational content; To 
reflect on how much your knowledge has improved in 2 identified subjects and also to identify your needs 
for future practice. 
Take a subject at a time and look at the range of e-support resources available to learners with SEND. 
Consider and reflect on how those resources would help learners access the curriculum area you have 
identified. 
Then reflect on your own learning of both the subject knowledge and how this could be enhanced for SEND 
learners by using one of the e-support resources available. 
You may well utilise this knowledge to inform discussions within Y2 modules next academic year. 
 
Resources: 
 


  
https://www.subjectassociations.org.uk/cfsa-response-to-covid-19/ 


 
 Future Learn & British Council: 


English in Early Childhood: Language Learning and Development 
Discover how very young children learn English as an additional language and how you can help them 
progress 
Teaching English to children while they’re still learning their mother tongue is a challenging but rewarding 
prospect. In this online course, you’ll learn how and why children learn best through play. What can parents 
and practitioners do to enable children to get the most out of a learning experience? 
https://www.futurelearn.com/courses/english-in-early-
childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18 
 
 Gov.UK approved COVID e-learning support resources: 


https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-
resources/coronavirus-covid-19-list-of-online-education-resources-for-home-
education#special-educational-needs-and-disabilities-send 
 


 Educational Technology & Mobile learning: Educatorstechnology    Monday, January 18, 
2016    Charts, ipad special education apps   January 19, 2016 
Archive of special needs apps we have shared here in the past and ended up with the chart below. 
These are apps we would recommend for teachers and parents of kids with learning disabilities. We 
have arranged the apps into four main categories: apps for dyslexic learners, apps for autistic 
learners, apps for the visually impaired and apps for learners with writing difficulties. 


 



https://www.futurelearn.com/courses/english-in-early-childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18

https://www.futurelearn.com/courses/english-in-early-childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18

https://www.subjectassociations.org.uk/cfsa-response-to-covid-19/

https://www.futurelearn.com/courses/english-in-early-childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18

https://www.futurelearn.com/courses/english-in-early-childhood?utm_source=BC_Spain_website&utm_medium=web&utm_campaign=English_Early6_Jun18

https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/coronavirus-covid-19-list-of-online-education-resources-for-home-education#special-educational-needs-and-disabilities-send

https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/coronavirus-covid-19-list-of-online-education-resources-for-home-education#special-educational-needs-and-disabilities-send

https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/coronavirus-covid-19-list-of-online-education-resources-for-home-education#special-educational-needs-and-disabilities-send

https://www.educatorstechnology.com/2016/01/a-handy-chart-featuring-over-30-ipad.html

https://www.educatorstechnology.com/2016/01/a-handy-chart-featuring-over-30-ipad.html

https://www.educatorstechnology.com/search/label/Charts

https://www.educatorstechnology.com/search/label/ipad%20special%20education%20apps





Categories Apps 


Apps for Dyslexic Learners  SoundLiteracy 
 What Is Dyslexia 
 Dyslexia Quest 
 Happy Math Multiplication Rhymes 
 Read 2 Me 
 Phonics with Phonograms 
 Dyseggxia 
 DD’’s Dictionary: A Dyslexic Dictionary 


Apps for Autistic Learners  Sight Words 
 Sequences for Autism 
 See.Touch.Learn 
 Words on Wheels 
 Verbal Me 
 Autism iHelp 
 Autism/DDT Shapes 
 Autism DDT Letters 
 Speech with Milo 


Apps for The Visually Impaired  ViA 
 Dragon Dictation 
 Light Detector 
 Color ID 
 TapTapSee 
 Be My Eyes- Helping Blind See 
 Talking Calculator 
 SayText 
 AccessNote 
 Visual Brailler 


Apps for Learners with Writing Difficulties  The Writing Machine 
 iWrite Words 
 Letter School 
 Alpha Writer 
 ABC Pocket Phonics 
 Word Magic 


 



https://itunes.apple.com/us/app/sound-literacy/id409347075?mt=8

https://itunes.apple.com/gb/app/what-is-dyslexia/id418150626?mt=8

https://itunes.apple.com/us/app/dyslexia-quest/id448166369?mt=8

https://itunes.apple.com/gb/app/happymath-multiplication-rhymes/id511973121?mt=8

https://itunes.apple.com/us/app/read-2-me/id313752154?mt=8

https://itunes.apple.com/us/app/phonics-phonograms-by-logic/id604337610?mt=8

https://itunes.apple.com/us/app/dyseggxia/id534986729?mt=8

https://itunes.apple.com/gb/app/dds-dictionary-dyslexics-dictionary/id590239077?mt=8

https://itunes.apple.com/us/app/sight-words-by-teach-speech/id687398059?mt=8

https://itunes.apple.com/us/app/sequences-for-autism-full/id621733342?mt=8

https://itunes.apple.com/us/app/see.touch.learn./id406826506?mt=8

https://itunes.apple.com/us/app/words-on-wheels-app-for-special/id536558216?mt=8

https://itunes.apple.com/us/app/verbal-me-free/id504978876?mt=8

https://itunes.apple.com/us/app/autism-ihelp-wh-questions/id557548372?mt=8

https://itunes.apple.com/us/app/autism-dtt-shapes/id416380028?mt=8

https://itunes.apple.com/us/app/autism-dtt-letters-by-drbrownsapps.com/id424067476?mt=8

https://itunes.apple.com/us/app/speech-with-milo-verbs/id405441288?mt=8

https://itunes.apple.com/us/app/via-by-braille-institute/id528499232?mt=8

https://itunes.apple.com/CA/app/id341446764?mt=8

https://itunes.apple.com/CA/app/id420929143?mt=8

https://itunes.apple.com/CA/app/id402233600?mt=8

https://itunes.apple.com/us/app/taptapsee-blind-visually-impaired/id567635020?mt=8

https://itunes.apple.com/ca/app/be-my-eyes-helping-blind-see/id905177575?mt=8

https://itunes.apple.com/us/app/talking-calculator/id424464284?mt=8

https://itunes.apple.com/us/app/saytext/id376337999?mt=8

https://itunes.apple.com/us/app/accessnote/id591287188?mt=8

https://itunes.apple.com/us/app/visual-brailler/id888739587?mt=8

https://itunes.apple.com/us/app/the-writing-machine/id438108325?mt=8

https://itunes.apple.com/us/app/iwritewords-handwriting-game/id307025309?mt=8

https://itunes.apple.com/us/app/letterschool-learn-to-write/id435476174?mt=8

https://itunes.apple.com/us/app/alpha-writer-by-montessorium/id394038232?mt=8

https://itunes.apple.com/us/app/abc-pocketphonics-letter-sounds/id299342927?mt=8

https://itunes.apple.com/us/app/word-magic/id293630633?mt=8
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Subject and Curriculum (Standard 3 – ‘Demonstrate good subject and curriculum 
knowledge’) 


[Further reading recommendations are indicated with an asterisk.] 


Bailin, S., Case, R., Coombs, J. R., & Daniels, L. B. (1999) Common misconceptions of critical thinking. Journal of Curriculum 
Studies, 31(3), 269-283. 


Ball, D. L., Thames, M. H., & Phelps, G. (2008) Content knowledge for teachers: What makes it special? Journal of Teacher 
Education, 2008 59: 389 DOI: 10.1177/0022487108324554 [Online] Accessible from: 
https://www.math.ksu.edu/~bennett/onlinehw/qcenter/ballmkt.pdf.  


Biesta, G. (2009) Good education in an age of measurement: on the need to reconnect with the question of purpose in education. 
Educational Assessment, Evaluation and Accountability, 21(1). 


*Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching. Review of the underpinning research. Durham 
University: UK. Available at: http://bit.ly/2OvmvKO 


Cowan, N. (2008) What are the differences between long-term, short-term, and working memory? Progress in brain research, 
169, 323-338. 


Deans for Impact (2015) The Science of Learning [Online] Accessible from: https://deansforimpact.org/resources/the-science-of-
learning/  [retrieved 10 October 2018]. 


Education Endowment Foundation (2018) Improving Secondary Science Guidance Report. [Online] Accessible from: 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/ [retrieved 10 October 2018]. 


Education Endowment Foundation (2018) Preparing for Literacy Guidance Report. [Online] Accessible from: 
https://educationendowmentfoundation.org.uk/public/files/Preparing_Literacy_Guidance_2018.pdf 


Education Endowment Foundation (2018) Sutton Trust-Education Endowment Foundation Teaching and Learning Toolkit: 
Accessible from: https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/  [retrieved 10 
October 2018]. 
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https://deansforimpact.org/resources/the-science-of-learning/

https://deansforimpact.org/resources/the-science-of-learning/

https://educationendowmentfoundation.org.uk/tools/guidance-reports/
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skills. Economics of Education Review, 50, 29-44. https://doi.org/10.1016/j.econedurev.2015.11.003.  


Machin, S., McNally, S., & Viarengo, M. (2018) Changing how literacy is taught: Evidence on synthetic phonics. American 
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Rich, P. R., Van Loon, M. H., Dunlosky, J., & Zaragoza, M. S. (2017) Belief in corrective feedback for common misconceptions: 
Implications for knowledge revision. Journal of Experimental Psychology: Learning, Memory, and Cognition, 43(3), 492-501. 
http://dx.doi.org/10.1037/xlm0000322. 


*Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 
12–20. https://www.aft.org//sites/default/files/periodicals/Rosenshine.pdf . 
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*Shanahan, T. (2005) The National Reading Panel Report: Practical Advice for Teachers. Accessible from: 
https://files.eric.ed.gov/fulltext/ED489535.pdf. 
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