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The University of Cumbria–Institute of Education has further developed our Partnership assessment processes to ensure it builds on student progress from phase to phase of placement 
experience (staged expectations). This approach fully integrates the ambitious ITT curriculum across student’s learning contexts to ensure that a seamless link occurs between learning and 
enacting parts of their programmes. It explores the ‘what the student’s ‘will have learnt’ and ‘will have learned how to’ and asks them to work on developing their enactment of learning 
within the context they are placed. Our ITE curriculum ensures full coverage of the national ITTECF (Initial Teacher Training Early Career framework); which is the mandatory, minimum for 
all ITT programmes. Indeed, our integrated curriculum is ambitious and thus goes beyond minimum criteria being designed to meet local/ regional needs (Challenging Disadvantaged 
together) 

Students’ assessment will allow us to track their growing progress over time based on what they have learnt and enacted. It is only at the final (Extending placement) that students will be 
summatively assessed against the national teacher standards; however- as with any effective assessment matrix, we have shown how the curriculum helps students to demonstrate 
growing competency in addressing areas of teacher standards at both the beginning and developing phases.  

Our staged expectation grids outline assessment against the ITT Programme curriculum- highlighting what students have learnt and what they will be enacting in the classroom context. 

We have mapped the teacher standards to the staged expectations in our grids beneath.  

The staged expectation is the point in assessment of progress that we expect most students to have achieved during the phase of placement.  

We are aware that some will have exceeded the expectation for the placement phase and therefore will need to be targeted to consider how to increase their breadth and depth (mastery) 
of enactment at each phase of training.  

A few will not yet be on a trajectory to meeting all standards by the end of their training. These will be exemplified by a lack of coherence between or inability to take steps towards 
independence in the staged expectation of each placement phase. These students will require an intensive ‘Intervention Action Plan’ (formally CFC). Failure to make adequate progress 
against intervention plan targets may result in the need to repeat the phase of placement.   

Throughout the school/setting placements we ask students and mentors to work with existing core themes and proformas that relate to how to approach each of the core domains of the 
Core Content Framework:  

Domain of ITT Learning UoC Cross-programme/partnership domain approaches Document or 
resources - links 

Professional behaviours • Teacher Wellbeing and Workload Charter

Behaviour • Integrated within each programme curriculum
Ambitious Curriculum-
Challenging 
disadvantaged  together 

• Visions and Values- based on research by John Coxhead

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf


• Definition- Ofsted’s (2016, p.12) definition of disadvantage as pupils who are ‘those vulnerable to lower educational
achievement, poor health and well-being and a reduced chance of leading a successful and fulfilling life’.

Curriculum • Shared Learning planning
• Learning plan – proformas
• Subject knowledge exemplifications
• Cumbria Teacher of Reading

Link for 
planning 

proformas 
CTOR 

Pedagogy • ITTECF reading & resources Link here 

Assessment • Tracking Progress & Pupil Profiling TP&P Link 

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fv3.pebblepad.co.uk%2Fspa%2F%23%2Fpublic%2F94jgbwWMzZkW84nbgfbrpjgkbc&data=04%7C01%7Cjan.ashbridge%40cumbria.ac.uk%7C86805c0cffea417caed708d977714d63%7Cb627db1d99584fd18ea48ac3b27cf00f%7C1%7C0%7C637672150772012744%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=fPHgFfSXkMTtYvKuGTg48RHQpBjlMGegQjVJtXvBqHg%3D&reserved=0
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/Initial_teacher_training_core_content_framework-READING-ONLY-(1).pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip


Understanding how to access the breadth and depth of our ITT curriculum: 

Remembering that: 

• Student teachers (trainees) are on a journey in their learning to become a teacher
• The staged expectations act as progress way markers towards the ‘end point assessment’
• The staged expectations are derived from the ITT curriculums; i.e. the things they cover before each phase of placement.
• The breadth of the ITT curriculum is outlined at the top level in our assessment grids (the modules and subjects covered- with composite knowledge outlined)- Column 3.
• Student teachers have 2 types of learning- (knowledge) ‘learn that’ & (skills) ‘learn how to’.
• Progress on placement should be seen through high quality targets (built from the curriculum) and reflective weekly reviews.

In order that our trainees remember more of what they have learnt and that you as expert colleagues (mentors) can best support their journey through effective target setting we have 
included depth to the ITT curriculums. This depth outlines the ‘essential’ knowledge (components). 

For simplicity in accessing this information we have created this fully e-linked document; that allows you to work down from the staged expectation breath and explore the essential 
knowledge depth (displayed in knowledge organiser formats). 

Below we show you the full range of ITT curriculum documents available (noting that as mentors we steer you towards 2 keys parts of this- green highlighting) 

The purpose is to outline how a student journey through their curriculum is achieved with taught input and your mentor support along the way. 

Top level course documents- inc. Programme 
specification & module descriptor forms. 

We display this overview to you as a grid of the 
modules and sequence throughout the 
Programme- ‘course overview’ 

The progression of the ITT Curriculum. 

We display this to you as the ‘Staged 
Expectations’ 

These give you a clarity of what modules 
broad content and subjects have occurred 
and how they relate to the staged 
expectation- the point at which most 
students will be at the end of the 

We display these to you as ‘Knowledge 
Organisers’ 

You will be able to click through any module 
or subject link in the staged expectations to 
discover the depth of the curriculum learnt by 
the point in the training. 

These organisers outline the ‘essential 
(components) knowledge and skills’ learnt by 

Subject- Session steps of knowledge & 
Sequence 

For our PGCE programmes we are able to 
share Subject input via curriculum subject 
Sequence steps; via your ULM:UPT/PPL

Please refer to knowledge organiser 
explanation. 



placement) Breadth of curriculum- ‘learn 
that’ and ‘learn how to’ statements 

our student teachers before each phase of 
placement. 
They outline a rationale for the sequence of 
this learning, how the components align to the 
Core content framework (minimum 
entitlement of any ITT programme) and the 
core research articles/texts used to underpin 
the knowledge. 
 
This depth should allow you as mentor to 
understand the granularity of what a student 
has learnt; therefore helping set targets that 
build on their prior learning in order to meet 
the staged expectations. 
 

You can cross reference session to phase 
using the course overview document.  
 
Further depth for Core modules can be 
accessed via your UPT/ PPL- We use these 
documents internally to ensure Quality 
assurance & impact of our programmes. 

 

 

  

 
  



PGCE Primary 2025-26. Weekly Curriculum Planning overview 

 Modules 
Wk PGCE7010 PGCE7011 PGCE7012 PGPC9310 PGPC9320 PGPC9330 PGPC9340 PGPC9350 PGPC9360 
1/9 Session 1 

The 
relationship 
between 
teaching and 
learning. Main 
theoretical 
underpinning to 
exploring 
factors that 
impact on 
outcomes. 

  Session 1 
Vision and 
Values. 
Students unpick 
their 
experiences as 
learners, and to 
begin to 
construct a 
deeper 
awareness of a 
teacher’s role in 
society. 

English 1 
Effective English 
teaching 
Maths 1 
Good Practice in 
maths 
Geography 1 
Key foundational 
concepts inc. 
fieldwork 
History 1 
Working as a 
historian 

 Session 1 
We start by 
looking at 
children as 
learners before 
moving onto 
factors that 
impact on 
learning 
processes. A 
focus on 
primary and 
secondary 
learning. 

   

8/9 Session 2 
Learning 
theories are 
introduced, 
expanded upon 
and applied to 
classroom 
context. These 
include,  
The role of 
memory, 
schema, 
cognitive load 
theory. 

  Session 2 
Effective 
communication 
with a broad 
range of people 

English 2 
Shared work 
Maths 2 
Foundations of 
Numeracy 
Computing 1 
Nat Curriculum 
requirements 
Languages 1 
NC requirement 
KS2 framework 

   Session 1 
General 
Key knowledge 
EY 
EY Pedagogy 
PE 
PE framework 
SEND 
Relationships 
EEL 
Learning 
outside 
Maths 
Maths thinking 

15/9 Session 3 
Academic skills 
for critical 
reading and 
writing at 
postgraduate 
level 

  Session 3 
Critical 
reflection on 
performance. 
Receiving 
feedback. 
Working with 
others (parents, 
TAs, SSAs). 
Applying the 
skills of 

English 3 
Grammar & 
punctuation 
Maths 3 
Place Value 
Science 1 
Working 
scientifically 
PE 1 
Nat Curriculum 

 Session 2 
the importance 
of memory and 
how it affects 
learning and 
then consider 
cognitive load/ 
overload. How 
teachers can 
plan learning 

 Session 2 
General 
Mini workshops 
EY 
Areas of 
learning 
PE 
PE & health 
SEND 
Code of Practice 



coaching to the 
classroom 

Requirements. 
Teaching FMS 

and instruction 
to avoid it. 

EEL 
Learning & 
place 
Maths 
Principles of 
pattern 

22/9 
ITAP 1 

  Rolfe’s model of 
reflection and their 
own observations. 
Articulate key 
learning points for 
first ‘patch’  
Criticality and 
integrating reading. 
 

  Managing 
Behaviour 
All aspects of 
managing 
behaviour, 
including 
centre-based 
and school-
based work. 
Links to 
PGCE7012. 

   

29/9 Session 4 
The differences 
between 
‘differentiation’ 
and ‘adaptive 
teaching’  
the importance 
of adaptive 
teaching in 
supporting the 
needs of all 
pupils.  
 

  Session 4 
Wider 
professional 
attributes – 
coaching, 
mentoring, give 
and receive 
feedback 

English 4 
Guided Reading 
Maths 4 
Addition & 
subtraction 
Science 2 
Concepts 
PE 2 
STEP Principles. 
Teaching games 
 

  Beginning 
Phase 1 –  
Principles of 
SSP, Early 
phases, GPCs, 
pronunciation, 
structure of a 
phonics 
lesson 
progression, 
planning a 
lesson 

Session 3 
General 
Target setting 
EY 
Arts & design 
PE 
Invasion games 
SEND 
Alternate provi’n 
EEL 
Skills develop 
Maths 
Maths Mastery 

6/10 Session 5 
Student-led 
session – 
reporting back 
on reading 
introduced 
earlier in the 
module and 
present their 
findings to the 
rest of the 
cohort 

   English 5 
Planning the 
writing process 
Maths 5 
Multiplication & 
division 
Computing 2 
Digital 
technology 
Art 1 
Nat Curriculum 
requirements 

 Session 3 
Impact that 
ACEs have on 
lives. We 
explore how 
some of these 
ACEs have 
impacted on 
brain 
architecture and 
cognitive 
development. 

Beginning 2 
Mini teach. 
To enact plan  
To reflect on 
their teaching 
and that of 
their peers in 
relation to the 
observation 
grid  
 

Session 4 
General 
Sharing good 
practice 
EY 
U’ the world 
PE 
Strike/fielding 
SEND 
Role of SSA 
EEL 
implementation 
Maths 



Subject  skills 
13/10 
ITAP 2 

Discussion and 
critique of policy and 
practice re: 
observations in 
school. Explore bigger 
picture and reflect on 
the impact of this in 
school. Write ‘patch 2’ 

Adaptive 
Teaching 
All aspects of 
adaptive 
teaching, 
including 
centre-based 
and school-
based work. 
Links to 
PGCE7012. 

20/10 Session 6 
distinction 
between 
formative and 
summative 
assessment and 
how each may 
appear in 
classrooms. 
Assessment for 
learning 
the role of self 
and peer 
assessment 

Session 5 
Beliefs, values, 
what is meant 
by British Vaues 
and 
implications for 
diverse 
classrooms

English 6 
Assessment 
Maths 6 
2D & 3D shape 
History 2 
Adapt planning 
Geography 2 
Aspects of 
planning. 
RE 1 
Knowledge, 
pedagogy.

Session 5 
General 
Reflection 
EY 
Reflection 
PE 
Subject leader 
SEND 
SENDCO role 
EEL 
Application 
Maths 
Creativity

27/10 HALF TERM WEEK 
3/11 Beginning Placement Visit week 
10/11- 
19/12 

Beginning Placement 

22/12-
2/1 

CHRISTMAS BREAK 

5/1 Session 1 
Introduction to 
the module and 
the related 
assignment, 
students will 
start to consider 
their chosen 

Art 2 
Skills: painting 
DT 1 
NC processes 
Languages 2 
Sounds, words & 
grammar 
PE 3 

Session 4 
Key 
safeguarding 
principles, apply 
them to school-
based 
situations. Then 
we put students 

Developing 1 
core criteria 
for SSP 
schemes. 
The 
requirements 
of statutory 
assessments 



area of reflective 
enquiry through 
the lens of 
‘challenging 
disadvantage’ 

Good practice 
and safety 
 

in role as 
teachers 
responding to a 
potential child 
protection 
situation. 

for phonics in 
KS1  
Plan a phase 5 
phonics 
session.  

12/1 
ITAP 3 

  Brookfield’s four 
lenses model discuss 
its use as a tool to 
enable criticality. 
Discuss perspectives, 
their important for 
teacher 
development.  Write 
‘patch 3’ 

  Assessment 
of Learning  
All aspects of 
assessment 
including 
centre-based 
and school-
based work. 
Links to 
PGCE7012. 

   

19/1  Session 2 
Pedagogical 
choices should 
be underpinned 
by a critically 
enquiring and 
reflective 
approach to 
learning. Create 
a plan of action 
to implement on 
their developing 
placement. 

 Session 6 
Applying for jobs 
– CVs, personal 
statements, 
where to look, 
start interview 
preparation. 
Session 6 (a) 
Child 
Exploitation 
Online 
Protection 
(CEOP) training 

English 7 
Reading 
comprehension 
& spelling 
Maths7 
Measures 
Music 1 
Nat. Curriculum 
singing 
Science 3 
Progression and 
planning 

  Developing 2 
Developing 
phase 5 plan, 
mini teach and 
feedback. 
Placement 
prep 

 

26/1 Developing Placement Visit week 
2/2-
20/3 

Developing Placement 

23/3 
ITAP 4 

  Modelling of how to 
summarise learning 
from patch texts.   
Pick out key personal 
and professional 
learning for ITAPs and 
impact on placement 
progress – what 
evidence do you 
have? Write final 
patch. 

  Curriculum 
Design 
All aspects of 
structuring 
learning, 
designing units 
including 
centre-based 
and school-
based work. 

   



Links to 
PGCE7012. 

30/3  Session 3 
understanding 
what evidence 
of progress and 
attainment looks 
like and how to 
make the most 
effective 
assessment. 
Current thinking 
in the field of 
their enquiry 
(with a CD lens). 
Writing critically. 

  DT 2 
Assessment & 
adaptive plans 
RE 2 
Planning, 
festivals, Art, 
concepts of 
God. 
Music 2 
Composition 
planning 
 

  Extending 
Phase 6’ 
Application of 
SSP skills. 
formative, 
summative 
and diagnostic 
assessment of 
children’s 
phonics. 
Miscue 
analysis 

Session 6 
All groups, 
conference style 
presentation 
sharing their 
learning – 
together – 
developing and 
sharing 
expertise. 

6/4-
17/4 

EASTER BREAK 

20/4 Extending Placement visit week 
27/4-
3/7 

Extending Placement 

6/7 During this week students will  
• Complete their Career Entry Development PROFILE and have their ECT targets signed off. 
• Undertake their PGCE7012 assignment viva. 

 



Beginning phase 

Placement context: For all student teachers on all ITE Programmes. 

• Provide student teachers with their first school-based experience and opportunity to support professional development since the start of their course. 

• Where possible it is expected that students will stay in the same school / setting throughout and may be in pairs (or occasionally small groups (up to 4 students)) 

• Gain experience of working across the school with different foci. 

• Teach up to 50% of the time spent in schools- This will often be in the same class / with same group & individuals- to help the students develop an understanding of 

profiling and progression. Student teachers are classed as 'Critical Workers' and should be deployed in schools as that of other staff. (This can be flexible across a 

school/setting) 

This Staged Expectation journey towards recommendation of award of QTS allows for flexibility of a student to map their experience and progress at each placement phase 
regardless of context or role. A student could be supporting online home learning alongside a class/bubble teacher or co-teaching (teacher directed catch up) a subject / specialist 
area face to face with a class/bubble. There could of course be scope for a blend of the above. A student will also be identifying phase specific areas of CPD. Early on this may be 
specific school H&S and safeguarding policies/ procedures in which they are placed. ALL our ITE students complete online safeguarding training before commencement of assessed 
placement experiences. 

• The staged expectations need to be applied as appropriate to the role, phase of training and context within which the trainee is practicing (placement). We provide statements that relate 
to a student meeting the expectation or exceeding it. 

• Student teachers should demonstrate a continued progression towards the recommendation of award of QTS; mapping evidence against their curriculum and 
enactment of knowledge within the school / setting context. 

• A professional assessment of the ability to stay ‘on trajectory’ towards recommendation of award of QTS will be made during each placement phase; based on meeting or 
exceeding the phased expectation 

• SMART targets will continue to help a student teacher work towards meeting or exceeding the staged expectation and understanding of the links between the ITE integrated 
programme curriculum. 

• Mentor “support” is critical to sustained student teacher progress. Mentors will continue to support activity in all 6 domains and day to day teaching & learning support. 
Professional judgements of ‘Meeting the staged expectation’ are based on the degree of intervention (support) required. At each phase of placement, we would normally 
expect trainee teacher to develop a degree of independence around that particular staged expectation. 



Beginning placement staged expectation: 
Domain of ITT 

Learning 
UoW:UoC Staged expectation 

Coverage of ITT Core Content Framework & beyond in the UoC ITT 
curriculum 

‘PGCE EYFS & Primary’ 
curriculum links (know and 

learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Professional 
behaviours 

Meeting: 
• Responds positively to coaching and with support is able to identify 

appropriate development steps. With guidance, identifies 
resources to enable improvement. With some guidance, takes 
ownership of their personal professional development.    

 
• Is accountable for demonstrating high standards of professional 

behaviour, attendance and punctuality. Recognises that the 
education of pupils is a teacher's first concern and demonstrates 
respect for the policies and practices of the school.  

 
• With guidance, is able to manage time effectively and prioritise 

tasks. With guidance, uses appropriate support from colleagues 
without making unreasonable demands. Makes personal time for 
well-being and rest.  

 
Exceeding: 
• Responds positively and pro-actively to coaching and identifies 

appropriate development steps. Identifies resources to enable 
improvement. Takes ownership of their personal professional 
development and effective in personal target setting & weekly 
reflection. 

 
• Is accountable for demonstrating high standards of professional 

behaviour, attendance and punctuality. Recognises that the 
education of pupils is a teacher's first concern and demonstrates 
respect for the policies and practices of the school.  

 
• Safeguards the well-being of pupils. Maintains effective 

professional relationships with colleagues and consistently 
communicates in a professional manner.  

 
• Is able to manage time effectively and prioritise tasks. Uses 

appropriate support from colleagues without making unreasonable 
demands. Makes personal time for well-being and rest. 

PGPC9310:  
• Know that working with others 

is an important aspect of the 
teacher’s role.  

• Learn how to make and 
maintain effective professional 
relationships with others – 
parents/carers/TAs/ other 
colleagues. 

• Know that emotional 
intelligence and self-awareness 
are important aspects of 
making and maintaining 
professional relationships. 

• Learn how to give and receive 
feedback constructively. 

• Know that looking after the 
mental health and well-being 
of children and themselves is 
essential for effective learning. 

• Know that there are appropriate 
professional behaviours for a 
teacher and learn how to adopt 
them in practice. 

• What can you see are the key professional 
behaviours in this setting/context? 

 
• How will your use of weekly reflection 

sheets highlight impact on pupil progress? 
 
• What have you learnt from observing & 

reflecting on teaching practices within 
setting? 

 
• What have you managed to enact based 

on what you have learnt? (Focus on your 
ITT curriculum) 

 
• How have you Identified new knowledge to 

read and understand. 
 
• How have you considered wellbeing and 

workload implications and strategies used 
by professional staff. 

 
• How well have you sought and accepted 

advice? 
• How are you sharing outcomes? 
• What is your understanding of key school 

policies? 
 
• What Observing of teaching staff have you 

completed and how have you reflected on 
impact? 

 
• Have you talked with support staff about 

their role in pupils’ learning? 
 
• How have you started to deploy tasks to 

other adults? 
 

S8 Demonstrate an 
early ability to work 
with colleagues and 
other professionals: 
seeking and 
accepting advice and 
sharing outcomes. 
S2a &b, S4d, S8d Begin 
and sustain a 
systematic approach 
to reflection and 
evaluation of their 
teaching and its 
impact. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your 
mentor 

Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Behaviour Meeting: 

• Beginning to shows a developing understanding of how to interact 
with learners in a way that promotes social justice. Understands that 
they are an influential role model for pupils. Understands how the 
school creates an environment where bullying, abuse and 
discrimination are not tolerated. 

 
• With support, sets clear expectation for expected behaviours. 

Reinforces school routines and behavioural expectations using a 
range of positive approaches to manage low-level behaviours, in line 
with school policy. Is developing some strategies to motivate pupils 
to engage in learning. Understands a range of factors which may 
affect (both positively and negatively) children’s behaviour and 
motivation to learn and with support addresses some of these. 

 
• Is beginning to develop mutually respectful, trusting and positive 

professional relationships between themselves and pupils. Working 
with the class teacher, maintains a positive learning environment in 
which pupils feel safe and secure, promotes learners’ success 

 
Exceeding 
• Shows an understanding of how to interact with learners in a way 

that promotes social justice. Demonstrates that they are a positive 
role model for pupils. Understands and supports school approach to 
creating an environment where bullying, abuse and discrimination 
are not tolerated. 

 
• With guidance, sets clear expectation for expected behaviours. 

Actively reinforces school routines and behavioural expectations 
using strategies to manage low-level behaviours, in line with school 
policy. Uses strategies to motivate pupils to engage in learning. 
Understands a range of factors which may affect (both positively and 
negatively) children’s behaviour and motivation to learn and. with 
some guidance addresses these in teaching. 

 
• Has developed mutually respectful, trusting and positive 

professional relationships between themselves and pupils. Is 
beginning to take responsibility for maintaining a positive learning 
environment in which pupils feel safe and secure, promotes 
learners’ success 

PGPC9330 (ITAP 1):  
 
• Know that good behaviour in 

the classroom is achieved 
through high expectations, 
routines, a good classroom 
environment and calm 
consistency on the part of the 
teacher. 

 
• Learn how to apply a range of 

context- based effective 
behaviour management 
techniques and make fair 
professional judgements based 
on clear values. 

• What have you observed and be observed 
in relation to implementing behaviour 
strategies? 

 
• Reflect on the range of strategies your 

mentor, class teacher and you employ 
with the group of children- weekly 
reflection will give opportunity to consider 
impact on pupil progress. 

 
• Have you accessed the school/setting 

behaviour policy? What reflections have 
you made on how we enact this in 
practice? 

 
• What does acceptable behaviour look like? 

• How do we know the children understand 
this? 

• What impact does behaviour have on the 
pupil’s ability to learn? 

 
• What have you noticed as the key things to 

do to help maintain a purposeful 
• working environment? 

S7 Model and set 
expectations for good 
behaviour throughout 
the school environment 
in keeping with existing 
policies and routines. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor 
Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Ambitious 
Curriculum- 
Challenging 
disadvantage 
together 

Meeting: 
• Understands role in the safeguarding of young people. 

• Discusses where possible the role of safeguarding lead in school / 
setting 

• Identifies pupils for pupil profiling tasks. 
 
• Explores school vison and values-developing an ability to 

incorporate within planning for learning activities. 

• Explore with mentor how curriculums are adapted to meet the 
needs of all children. 

• Beginning to understand how social justice is addressed through 
learning experiences for young people. Reflects on approaches as a 
teacher that enable high quality learning / outcomes to build in 
young people. 

 
Exceeding: 
• Developing a deeper understanding of key children and how to 

consider their needs when planning and assessing work. 
 
• Is developing an ability to adapt session plans to meet needs of 

some children. 
 
• Identifies PP, G&T, SEND children- uses their action plans to provide 

adaptive teaching activities to ensure they make progress 

• Active, regular discussion with mentor and other expert colleagues 
about how social justice is addressed through learning experiences 
for young people. Reflects on approaches as a teacher that enable 
high quality learning / outcomes to build; demonstrates an ability to 
incorporate within teaching activities. 

 

 

PGPC9340: 
 
• Know the importance of 

safeguarding in school. Learn 
that there are agreed protocols, 
policies and approaches that 
keep children and staff safe. 

 
• Know the importance of 

safeguarding in school. 
 
• Learn how to keep themselves 

safe and how to carry out their 
responsibility with regard to 
safeguarding in school. 

 
PGPC9310: 
 
• Learn that having a vision for 

what type of teacher you want 
to be links to your values and 
drives professional judgements. 

• What sort of data is utilised to help gain an 
understanding of where the learner starts 
and develops their progress? 

 
• What provision is in place for PP children in 

this school/setting? 
 
• How might you adopt or adapt a task to 

help a PP pupil make progress? 

• How have you reflected on the vision, 
values and aims of the school/setting? 

• How have you observed these being 
exemplified in day to day learning? 

 
• Which pupils have you identified for your 

pupil profiling tasks? 
 
 

S5 Become aware of, 
and take into account 
different abilities, 
backgrounds and 
needs. 
S5 Become aware of, 
and take into account 
different abilities, 
backgrounds and 
needs. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Curriculum Meeting 

• In supported, guided planning, understands how planning relates to
the school's medium-term planning and curriculum, and to national
frameworks.

• Planning draws on existing planning and school resources. Is
beginning to be aware of the need to balance effective provision for
pupils with workload manageability.

• (Can work with and adopt, share and work towards adapting
mentor’s planning. – Link to UoC shared planning model)

• Subject knowledge underpinning practice is mainly secure with 
some support needed to aid trainee understanding: for example,
the subject language, terminology and the key concepts taught. (is
keeping up to date individual subject auidts)

• With support, begins to identify and respond to common 
misconceptions.

• Has a developing understanding of key terms, principles and 
practices in vocabulary development, reading/ language 
comprehension and systematic synthetic phonics. (Understand,
observer and be observed teaching a sequence of phonics & early
reading (CTOR))

• Shows developing understanding of key terms, principles and 
practices in early mathematics.

• Is beginning to understand how to revisit knowledge and ideas,
making connections with prior learning and using evidence informed 
strategies to support learners with key knowledge and specialist
vocabulary. Strategies to strengthen learning over a sequence of
lessons are being used.

• Shows developing understanding of key terms, principles and 
practices in early mathematics

Exceeding: 
• With some support in planning, is able to connect planning with the 

school's medium-term planning and curriculum, and to the national
frameworks. Planning makes effective use of existing planning and
school resources, adapted to the needs of their pupils.

• (Can work with and adopt, share and work towards adapting
mentor’s planning. – Link to UoC shared planning model

PGPC9320:Maths:  
Know the foundations of number, 
counting and number progression. 
Know the principles of place value 
and the variety and progression in 
addition and subtraction calculation. 
Learn how to address 
misconceptions in the above and 
how to use resources effectively.  

English 
Know that there is an evidence base 
for the approaches modelled. 
Learn how to implement effective 
talk to scaffold learning. 
Know the stages of the writing 
process and learn how to plan and 
use shared reading and writing and 
guided reading as teaching tools. 
Learn how to teach spelling and 
grammar in context. 
History, Geography. Languages, RE, 
Art, Music, Computing 
In these sessions,  
know the core concepts and 
pedagogies.  
Learn how to plan lessons, use 
resources and apply the concepts 
and pedagogies to their own 
teaching. 
PE – 
Learn how to keep children safe in 
PE and know what children should 
be taught across EY and primary age 
phases.  
Know what is required for the 
teaching of gymnastics. Learn how 
to teach gymnastics safely. 

• How are resources and materials used to
align with the school curriculum (e.g.
textbooks or shared resources designed 
by expert colleagues that carefully
sequence content)?

• How might you use technology to support
learning in areas taught?

How have you: 
• Selected and adapted teaching styles and 

strategies to suit the stage of the lesson,
and the learning of individuals, groups 
and whole classes as appropriate?

•

• 

Guided, scaffolded and modelled to help 
learners understand new processes and 
ideas, and remove scaffolding when 
learners are achieving a high degree of 
success? 
Effectively used questioning for different 
purposes, including to check learners’ 
prior knowledge, assess understanding 
and break down problems?

• Provided opportunities for learners to
consolidate and practise enacting new
knowledge and skills?

• Managed the timing and pace of lessons,
intervene effectively and change direction 
and shift in emphasis to support
learning?

• How do you Identified essential concepts,
knowledge and skills and principles of the 
subject?

• How do you provide opportunity for
pupils to learn and master essential
concepts, knowledge, skills and principles 
of the subject?

S4 Support and lead 
learning for 
individuals, small 
groups and, 
eventually, whole 
classes adopting a 
limited range of 
teaching styles as 
appropriate. 

S4 Develop plans that 
identify clear learning 
objectives, activities, 
assessment 
opportunities and 
organisation. 

S3 Demonstrate sound 
personal understanding 
of relevant areas of 
learning and a growing 
awareness of how these 
are taught. 

S1 Select and use 
resources and space 
effectively to support 
safe and active learning. 

S2a&b, S4d, S8d Begin 
and sustain a 
systematic approach to 
reflection and 
evaluation of their 
teaching and its 
impact. 



• In discussion with an expert colleague, reflects upon the balance 
between relevant detail in their planning to promote learning and 
progress with workload manageability e.g. avoiding unnecessary 
duplication in planning; using weekly planning. 

 
• Subject knowledge underpinning practice is secure with little 

guidance needed to support trainee understanding: for example, the 
subject language, terminology and the key concepts taught. (uses 
subject audits to inform next steps) 

• Common misconceptions are identified and assessment enables 
them to be recognised in teaching. 

• With occasional guidance, shows secure understanding of teaching 
sequences of learning which promote vocabulary development, 
systematic synthetic phonics and reading comprehension. 

• With occasional guidance, shows secure understanding of teaching 
sequences of learning in early mathematics. 

• Makes use of recommended strategies to revisit knowledge and 
ideas, make connections with prior learning and uses evidence 
informed strategies to support learners with key knowledge and 
specialist vocabulary. Strategies to strengthen learning over a 
sequence of lessons are being used. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PGPC9350: 
Know the Simple View of Reading 
and Rose’s Principles of SSP. 
Know some skills for successful 
phonics and how young children 
acquire phonological awareness. 
Learn how to plan and teach a 
phonics lesson 

PGCE7010 Beginning Professional 
Understanding &…  

PGPC9340 Understanding Learning - 
Developing a critical understanding 
of the science underpinning effective 
learning and how this impacts on 
curriculum design. Building a 
research informed understanding of 
the interrelation in 
the plan > teach > assess cycle. 

• How have you answered children’s 
questions correctly and helped them 
advance their learning? 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Pedagogy Meeting: Models the value of intellectual curiosity, demonstrating a genuine 

interest in their own learning and reflecting on how pupils learn to inform their 
own teaching. In collaboration with the class teacher, creates plans that are 
informed by evidence of how children learn. 
• Working alongside and supported by experienced colleagues: 
 planning builds in opportunities for: exposition, pupil dialogue, repetition, purposeful 

practice, retrieval of key knowledge/skills and for pupils to ‘think hard’; 
 is developing the ability to plan/teach appropriately structured and paced lessons which 

build on prior learning. 
• Working alongside and supported by experienced colleagues: 
 can break complex material into smaller steps. Understands that learning involves a 

lasting change in pupils’ knowledge and can plan some ways to make learning 
memorable [e.g. through memory strategies or linking to real-life applications].  

 shows a developing ability to use of a range of strategies in their teaching to promote 
learning including modelling, scaffolding, clear explanations, exposing potential pitfalls 
and how to avoid them.  

• Working alongside and supported by experienced colleagues: 
 adapts teaching using approaches which are appropriate for the age and developmental 

stage of their learners.  
 is beginning to recognise where there are barriers to learning [e.g. EAL learners, SEND] 

and use approaches which aim to overcome these barriers.  
Exceeding: Models the value of intellectual curiosity, demonstrating a genuine 
interest in their own learning and reflecting on how pupils learn to inform their 
own teaching. With guidance, plans teaching that is informed by evidence of how 
children learn.  
• With some support in planning:  
 can build in opportunities for exposition, pupil dialogue, repetition, purposeful practice, 

retrieval of key knowledge/skills and for pupils to ‘think hard’; 
 can plan/teach appropriately structured lessons, which build on prior learning and make 

increasingly effective use of lesson time. 
• With some support in planning:  
 can make complex material accessible. Understands that learning involves a lasting 

change in pupils’ knowledge and can plan ways to make learning memorable.  
 uses a range of strategies in their teaching to promote learning including modelling, 

scaffolding, clear explanations, exposing potential pitfalls and how to avoid them 
• With some support in planning:  
 adapts teaching using approaches which are appropriate for the age and developmental 

stage of their learners.  
 recognises where there are barriers to learning and uses approaches which aim to 

overcome these barriers.  
• Uses recognised strategies to support the needs of specific groups of learners 

[e.g. EAL learners, SEND] and evaluates the success of these strategies. 
 
 
 
 
 

PGPC9340: 
Know that learning takes place in 
the working memory and how 
schemas are formed to organise 
information, 
Know that ACEs impact on learning 
and behaviour. 
Know how to support well-being. 
Know that children can form 
misconceptions and learn how to 
anticipate misconceptions. 
Start to learn how to adapt 
published planning and create 
lesson plans, including setting 
objectives, structuring learning and 
assessing learning,  
 
PGPC9330 (ITAP 2 – Adaptive Teaching) 
Learn how to adapt teaching for 
children with SEND. 
Learn that effective teaching for 
children with SEND is effective for 
all. 
PGCE7010 
Learn about working memory, how 
learning it develops, Structuring 
learning – exploring the science 
underpinning effective learning. How 
learning theories and an 
understanding of working memory / 
cognitive load impact on pedagogy 

How have you: 
• Used a variety of imaginative resources 

and innovative learning activities that 
interest and challenge? 

• Used intentional and consistent 
language that promotes challenge 
and aspiration. 

• Modelled the types of courteous 
behaviour expected of pupils). 

• Helped learners to show respect and 
sensitivity in their relationships with one 
another and the teacher? 

• Created a positive environment where 
making mistakes and learning from them 
is part of the daily culture? 

• How do you take into account pupils’ prior 
knowledge when planning how much new 
information to introduce? 

S1 Select and use 
resources and space 
effectively to support 
safe and active learning. 
S2a&b, S4d, S8d Begin 
and sustain a 
systematic approach to 
reflection and 
evaluation of their 
teaching and its 
impact. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Assessment Meeting 

• With support from the class teacher, uses appropriate formative 
assessment strategies in lessons, including questioning, to check 
understanding and begin to adapt teaching. 

• With support, age-appropriate peer and self-assessment is used in 
teaching. 

• Is aware of the progress of individual learners over time. With 
support, contributes to school systems for progress checking. 

• Working alongside expert colleagues, can provide constructive 
oral/written feedback. 

• Is following advice on managing the time cost of written feedback. 
 
Exceeding 
• With occasional support, makes effective use of appropriate 

formative assessment strategies in lessons to check comprehension 
and learning. Questions are used strategically, intentionally and 
effectively to evaluate the effectiveness of teaching and adapt 
teaching.  

• Is developing confidence in using age-appropriate self or peer 
assessment strategies to promote progress. 

• Is aware of the progress of individual learners over time and can 
adapt teaching to respond to individual concerns.  

• Provides regular, constructive oral/written feedback and can provide 
opportunities for pupils to respond to feedback, as consistent with 
school policy. 

PGPC9340 (Understanding 
Learning) – 
Know that formative assessment is 
used by teachers to inform their 
teaching and knowledge of 
children's progress. 
Know that there are a range of 
approaches to formatively assess 
learning. 
Learn how to apply these 
approaches to their practice and 
record their assessments on 
planning 
 

• Did you plan to ask any questions of the 
children to assess if they understood 
what you had been teaching them? 

• How did these relate to your learning 
objectives? 

• How did you monitor the progress the 
children made during your teaching 
activity? 

• How have you recorded what progress 
you felt the children made? 

• What are the expectations for formative 
feedback to learners in this school 
/setting? 

• How might you set a target for future 
learning / improvement in work? 

S6 Use a limited range 
of assessment 
opportunities to 
identify and inform 
feedback and planning 
(e.g. observation, 
marking and 
questioning). 



PG Beginning: Professional Practice Learning (PPL) tasks: 

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from the ITTECF) we have integrated a series of sequenced foci below. You will 
be able to carry out the task- as linked to the modules in the staged expectations above; and reflect with your mentor how well you have enacted this ‘learn how to’ approach in your 
professional practice. 

Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are placed. 

Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical reflections on their impact on your own learning. 

Mentors: please support completion of these tasks throughout the placement- to help build the understanding of these core elements of professional practice. Discuss as part of 
weekly reflections. Mentors we will ask you about impact of these tasks in the end of placement report 

Student teachers: work with your mentor to plan & complete tasks as part of your weekly activities; Discuss as part of weekly reflections then tick off/ highlight areas completed. 

Domain of ITT 
Learning (5 from 

ITTECF & 
Ambitious 

Curriculum) 

ITTECF ‘Learn How to’ 
Statement 

Professional Practice Learning Task for Teacher 
Training Student (*additional How to statements 

mapped) 
Mentor Support Strategy (8c&e) 

Next Steps in 
Development (thinking 

about your next 
placement) 

Suggested Key 
Academic 

Reading (8d) 

Professional 

behaviours (1) 

8l) Knowing who to contact 
with any safeguarding, or any 
pupil mental health concerns. 

Task: Before the placement: Gain a copy of & read: 

• Child Protection Policy 

• Staff Behaviour Policy (code of conduct) 

• Information about the role of 
the Designated Safeguarding Lead (DSL) 
(5d) 

• A copy of Keeping Children Safe in 
Education 

Observe and note down key contacts for 
safeguarding and mental health concerns shared 
during staff meetings or training sessions. Discuss 
these contacts with the mentor to understand their 
roles. 

Possible strategies: Create a visual aid (e.g. a 
poster) with key contacts and their roles. (if this 
does not exist in the school already- offer to staff to 
display in staff room) 

Ensure trainee has a copy of the relevant school policies 
and you work with them to discuss key processes of 
school/setting context 

Introduce the student to key personnel, explain their 
roles, and review your student's notes for accuracy. 

Questions: - Why is it important to know who to contact 
for safeguarding and mental health concerns? - How did 
you determine which contacts to include on your list? 

Any disclosures should 
be referred through your 
list of contacts as 
necessary. 

Keeping 
Children Safe in 
Education 
Keeping children 
safe in 
education - 
GOV.UK 

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2


Behaviour (2) 7a) Establishing a supportive 
and inclusive environment 
with a predictable system of 
reward and sanction in the 
classroom 

g) Applying rules, sanctions 
and rewards consistently in 
line with school policy, 
including where individual 
pupils have an agreed tailored 
approach, escalating 
behaviour incidents as 
appropriate 

Task: Assist the mentor in implementing the existing 
classroom management plan. Observe how rules, 
rewards, and sanctions are applied. Practise 
applying these elements under the mentor's 
guidance. (1g) Possible strategies: Use a visual 
behaviour chart to track and reward positive 
behaviour. (EEF Behaviour Interventions) (1h) 

PGPC9330 ITAP – Behaviour Management. Use 
learning from observations and reflections into your 
ITAP patch text to support enactment into 
placement. Find opportunities to continue using the 
range of strategies you noted from ITAP. 

Explain the existing classroom management plan to your 
student teacher, demonstrate its implementation, and 
provide opportunities for them to assist and practise. 

Questions: - What are the key elements of the 
classroom management plan? - How do you plan to 
communicate the rules, rewards, and sanctions to the 
pupils? - How will you measure the effectiveness of the 
management plan? 

Develop and implement 
your own classroom 
management plan 
strategies with your 
mentor. 

Institute of 
Education 
Sciences (2008) 
Reducing 
Behavior 
Problems in the 
Elementary 
School 
Classroom. 

 7b) Working alongside 
colleagues as part of a wider 
system of behaviour 
management (e.g. 
recognising responsibilities 
and understanding the right 
to assistance and training 
from senior colleagues 
particularly where pupils 
exhibit unacceptable 
behaviours). 

Task: Attend team meetings or meet with your 
mentor focussing on behaviour management 
strategies. Observe and take notes on the strategies 
discussed. Practise implementing these strategies 
in the classroom under the mentor's guidance. 
Possible strategies: Implement a 'buddy system' 
where pupils support each other in following 
classroom rules. (EEF Behaviour Interventions) 

(1e, 1f, 1h) 

Facilitate introductions to key colleagues for your 
student teacher, encourage them to share their 
observations in meetings, and provide support in 
seeking assistance from senior staff. 

Questions: - What behaviour management strategies 
have you learned from your colleagues? - How do you 
plan to implement these strategies in your classroom? - 
What challenges do you anticipate, and how will you 
address them? 

Collaborate with 
colleagues to address 
specific behavioural 
issues and seek advice 
from senior staff. 

Chapman, R. L., 
Buckley, L., & 
Sheehan, M. 
(2013) School-
Based Programs 
for Increasing 
Connectedness 
and Reducing 
Risk Behavior: A 
Systematic 
Review. 

Ambitious 

curriculum- 
Challenging 
disadvantage 
together 

8a) Engaging in professional 
development focused on 
developing an area of 
practice with clear intentions 
for impact on pupil 
outcomes, sustained over 
time with built-in 
opportunities for practice. 

Task: We do encourage all ITT students to negotiate 
what this task may look like with your Mentor. 

We recognise that each placement will have its own 
context, circumstances that lead to ‘Challenging 
disadvantaged together’ to need tackling in diverse 
ways. At Beginning phase, we encourage you to 
build your understanding of the approach your 
school/setting is tackling in this area. 

Some settings may focus on Pupil Premium- so the 
focus may be on supporting intervention for 
identified children. Your setting may be in a national 
‘Ward’ of depravation. 

This may include a link to the work you have covered 
on Visions and values exemplification. 

Based on mentor training module (tier 2) Challenging 
disadvantage together- reflect on your responses to 
planning a conversation with your ITT students. 

Meet and discuss the school / setting context / 
approach to CDT. Identify PP/FSM children for your 
student teacher. 

Support the student teacher in identifying support 
/interventions for PP / SEND children- as part of co-
planning sessions. 

Questions: What adaptations will we address in this 
session to take into account the needs of the group?  

 

Consider how you might 
track progress of 
identified individuals or 
groups. 

 



 3r) Promoting reading for 
pleasure (eg by using a range 
of whole class reading 
approaches and regularly 
reading high quality texts to 
pupils) 

Task: PGPC9140: Learning Teaching & Subject 
Pedagogy (English) : Choose a text that you wish to 
read to the children in the class and timetable with 
your mentor key parts of the day/week to read to 
them- modelling a love of reading. 
Possible strategies: Use high-quality picture books 
and encourage pupils to predict what will happen 
next. EEF Reading Comprehension Strategies 

Suggest suitable texts to your student teacher, 
demonstrate reading sessions, and provide feedback on 
pupil engagement. 
Questions: - What criteria did you use to select the texts 
for your reading sessions? - How do you plan to 
encourage pupil engagement and discussion during the 
sessions? - How will you measure the impact of these 
sessions on pupils' reading habits and enjoyment? 

Plan and conduct your 
own whole class reading 
sessions. Consider what 
reading strategy focus 
you will apply… will it be 
comprehension, will it be 
language acquisition? Wil 
it just be listening to 
reading for pleasure? 

Shanahan, T. 
(2005) The 
National 
Reading Panel 
Report: Practical 
Advice for 
Teachers. 

Curriculum 
(3) 

2d) Identifying possible 
misconceptions and planning 
how to prevent these forming 

Task: Observe your mentors’ lessons and note down 
any misconception’s pupils have. Discuss these 
misconceptions with the mentor and learn 
strategies to address them. Practise addressing 
these misconceptions in the classroom under the 
mentor's guidance. 

Possible strategies: narrating your own thought 
processes, teachers can model how expert learners 
make sense of and apply new information to tasks, 
reducing the chances of new knowledge being 
wrongly applied (EEF: metacognition) (1c) 

Review your student teacher's notes, suggest additional 
misconceptions, and provide feedback on strategies to 
address them. Questions: - What are some common 
misconceptions related to the topic you chose? - How 
do you plan to address these misconceptions in your 
lessons? - How will you assess whether pupils have 
overcome these misconceptions? 

Develop strategies to 
address and prevent 
misconceptions during 
lessons. 

Chi, M. T. (2009). 
Three types of 
conceptual 
change: Belief 
revision, mental 
model 
transformation, 
and categorical 
shift. 

 3c) Working with experienced 
colleagues to accumulate 
and refine a collection of 
powerful analogies, 
illustrations, examples, 
explanations and 
demonstrations 

Task: Observe experienced colleagues and note 
down effective teaching materials they use. Discuss 
these materials with the mentor to understand their 
impact. Practise using these materials in the 
classroom under the mentor's guidance. (1a) 

Possible strategies: Create a shared digital folder 
with collected teaching materials for easy access 
and collaboration. (EEF Collaborative Learning) 

Facilitate observations for your student teacher, review 
their notes, and provide feedback on the effectiveness 
of the materials.  

Questions: - What types of analogies, illustrations, 
examples, and explanations have you gathered? - How 
do you plan to incorporate these materials into your 
lessons? - How will you measure the effectiveness of 
these materials in enhancing pupil understanding? 

Collaborate with 
colleagues to gather and 
refine teaching materials. 

Rosenshine, B. 
(2012) Principles 
of Instruction: 
Research-based 
strategies that 
all teachers 
should know. 

 3e) Being aware of common 
misconceptions and 
discussing with experienced 
colleagues how to help pupils 
master important concepts 

Task: Observe lessons and note down common 
misconceptions pupils have. Discuss these 
misconceptions with experienced colleagues and 
learn strategies to address them. Practise 
addressing these misconceptions in the classroom 
under the mentor's guidance. 

Possible strategies: Use mini whiteboards for 
pupils to show their understanding and quickly 
identify misconceptions. EEF Feedback 

Help your student teacher identify misconceptions, 
facilitate discussions with colleagues, and provide 
feedback on the strategies. 

Questions: - What are some common misconceptions 
in the subject area you chose? - What strategies did you 
discuss with colleagues to address these 
misconceptions? - How will you assess the impact of 
these strategies on pupil understanding? 

Implement strategies to 
address misconceptions 
in lessons and reflect on 
their impact. Can you 
identify possible 
misconceptions on 
planning formats and 
consider how to take as 
active learning/ teaching 
points? 

Black, P., & 
Wiliam, D. 
(2009) 
Developing the 
theory of 
formative 
assessment. 



 3l) Ensuring pupils have 
relevant domain-specific 
knowledge, especially when 
being asked to think critically 
within a subject 

3p) Teach unfamiliar 
vocabulary explicitly… 

Task: Work with your mentor to ensure that you have 
the specific NC & lesson key language identified in 
your planning. (3p) 

Ensure that any taught sessions make it clear to 
children the key language you wish them to 
learn/retain. (1a) 

Co-Plan a session with your student teacher to identify 
and use key terms, language or concepts. 

Make this a focus of an observation of your student’s 
practice 

When switching keystage/ 
phase. Consider what 
subjects will need to be 
taught and seek out 
appropriate reading, 
resources and possible 
lesion ideas. 

N/A 

 3o) Supporting younger pupils 
to become fluent readers by 
building automatic and 
accurate decoding with 
various texts and repeated 
reading of texts with 
modelling and feedback. 

TCTR: Focus on your CTOR tasks- ensure that you 
practiced this skill in a sequence of phonics 
sessions. Then, are observed teaching and receive 
direct feedback on a specific session. 

Task: engage in an  a reading session where pupils 
practice decoding with different texts and engage in 
repeated reading.  
Possible strategies: Use guided reading sessions 
with a focus on phonics and repeated reading of 
familiar texts. (EEF: Phonics) 

Support: Model decoding strategies and provide 
feedback during the reading session.  
Questions: "How did you support pupils in decoding 
unfamiliar words?" "What impact did repeated reading 
have on their fluency?" 

Next Steps: Introduce 
more complex texts and 
varied reading strategies 
to build fluency. 

Reading: Ehri, L. 
C. (2005). 
Learning to Read 
Words: Theory, 
Findings, and 
Issues. 

 3q) Modelling strategies that 
encourage active 
comprehension by asking 
questions, making 
predictions and summarising 
when reading. 

Task: co plan with your mentor and then teach a 
session where pupils practice active 
comprehension strategies.  
Possible strategies: Model asking questions, 
making predictions, and summarising during a 
shared reading session. (EEF: Reading 
Comprehension Strategies) (4m) 

Support: Co-Plan a teaching session with your ITE 
student to practice this skill. Consider Observing the 
lesson and provide feedback on the use of 
comprehension strategies.  
Questions: "How did you model active comprehension 
strategies?" "How did pupils respond to making 
predictions and summarising?" 

Next Steps: Develop 
more advanced 
comprehension activities 
and encourage 
independent use of these 
strategies. 

Reading: Duke, 
N. K., & Pearson, 
P. D. (2002). 
Effective 
Practices for 
Developing 
Reading 
Comprehension. 

Pedagogy (4) 4g) Combining a verbal 
explanation with a relevant 
graphical representation of 
the same concept or process, 
where appropriate. 

Task: Teach a lesson where a concept is explained 
both verbally and with a graphical representation.  
Possible strategies: Use diagrams, charts, or visual 
aids to complement verbal explanations. EEF: 
Cognitive science approaches in the classroom- 
Report summarising the evidence for cognitive 
science approaches in school settings 

Support: Help the student teacher plan the graphical 
representation and observe the lesson.  
Questions: "How did you decide on the graphical 
representation to use?" "What impact did the visual aids 
have on pupils' understanding?" 

Next Steps: Experiment 
with different types of 
graphical representations 
for various concepts. 

Reading: Mayer, 
R. E. (2009). 
Multimedia 
Learning. 



 4i) Narrating thought 
processes when modelling to 
make explicit how experts 
think (e.g. asking questions 
aloud that pupils should 
consider when working 
independently and drawing 
pupils’ attention to links with 
prior knowledge). 

Task: Plan and teach a maths or science lesson 
where you narrate your thought processes while 
modelling a task. (4a) 
Possible strategies: Think aloud while solving a 
problem or completing a task, highlighting key 
questions and connections to prior knowledge. EEF: 
Metacognition and Self-Regulation (4l) 

Support: Provide examples of effective think-aloud 
strategies and observe the lesson.  
Questions: "How did you make your thought processes 
explicit to the pupils?" "What connections to prior 
knowledge did you highlight?" 

Next Steps: Develop 
more complex think-
aloud strategies and 
encourage pupils to use 
them independently. 

Reading: 
Swanson, H. L., 
& Harris, K. R. 
(2013). The 
Handbook of 
Learning 
Disabilities. 

 3s) Teaching, modelling and 
requiring high-quality oral 
language, sometimes known 
as oracy, recognising that 
spoken language underpins 
the development of reading 
and writing (e.g. where 
appropriate develop pupil's 
responses to questions into 
full sentences). 

PGPC9330 ITAP 2 – Adaptive Teaching. Use 
learning from observations and reflections of your 
ITAP patch text to support enactment into 
placement. 

Task: Work with a small group, where pupils are 
encouraged to respond to questions in full 
sentences.  
Possible strategies: Use sentence stems to help 
pupils structure their responses. EEF: Oral 
Language Interventions 

  
Questions: "How did you encourage pupils to use full 
sentences?" "What impact did this have on their 
understanding?" 

Next Steps: Develop 
more complex oral 
language activities, such 
as debates or 
presentations. 

Reading: 
Alexander, R. 
(2008). Towards 
Dialogic 
Teaching: 
Rethinking 
Classroom Talk. 

 4n) Providing appropriate wait 
time between question and 
response where more 
developed responses are 
required. 

Task: Implement wait time in a lesson to allow 
pupils to think before responding.  
Possible strategies: Count silently to five after 
asking a question before calling on a pupil to 
answer. EEF: Feedback 

Support: Discuss the importance of wait time with the 
student teacher and observe its implementation.  
Questions: "How did you ensure pupils had enough 
time to think before responding?" "What changes did 
you notice in their responses?" 

Next Steps: Experiment 
with varying wait times for 
different types of 
questions. 

Reading: Rowe, 
M. B. (1986). 
Wait-Time: 
Slowing Down 
May Be a Way of 
Speeding Up! 

 4o) Considering the factors 
that will support effective 
collaborative or paired work 
(eg familiarity with routines, 
whether pupils have the 
necessarily prior knowledge 
and how pupils are grouped). 

Task: Plan and execute a collaborative activity 
where pupils work in pairs or small groups.  
Possible strategies: Group pupils based on their 
prior knowledge and familiarity with routines. EEF: 
Collaborative Learning 

Support: Help the student teacher plan the groups and 
observe the collaborative activity.  
Questions: "How did you decide on the grouping of 
pupils?" "How did the pupils' prior knowledge affect 
their collaboration?" 

Next Steps: Develop 
more complex 
collaborative tasks and 
refine grouping strategies. 

Reading: 
Johnson, D. W., 
& Johnson, R. T. 
(1999). Learning 
Together and 
Alone: 
Cooperative, 
Competitive, 
and 
Individualistic 
Learning. 



 4k) Exposing potential pitfalls 
and explaining how to avoid 
them. 

Task: Co Plan (with your mentor) a lesson where 
pupils learn about common mistakes in a particular 
topic and how to avoid them.(8b)  
Possible strategies: Use examples of common 
mistakes and discuss strategies to avoid them. EEF: 
Metacognition and Self-Regulation (4f) 

Support: co plan with ITT student & provide examples of 
potential pitfalls and observe the lesson.  
Questions: "How did you identify the common mistakes 
pupils might make?" "What strategies did you use to 
help pupils avoid these mistakes?" 

Next Steps: Develop 
more detailed 
explanations and 
preventative strategies for 
different topics. 

Reading: 
Sweller, J., 
Ayres, P., & 
Kalyuga, S. 
(2011). Cognitive 
Load Theory. 

 4p) Providing scaffold for 
pupils talk to increase the 
focus and rigour of dialogue. 

Task: Conduct a teaching session where pupils 
engage in structured dialogue with the help of 
scaffolds.  
Possible strategies: Use talk frames or sentence 
starters to guide pupils' discussions. EEF: Oral 
Language Interventions 

Support: Help the student teacher plan the scaffolds 
and observe the dialogue.  
Questions: "How did you use scaffolds to support 
pupils' dialogue?" "What impact did the scaffolds have 
on the quality of the discussion?" 

Next Steps: Develop 
more advanced 
scaffolding techniques to 
support deeper dialogue. 

Reading: 
Mercer, N., & 
Hodgkinson, S. 
(2008). Exploring 
Talk in School. 

Assessment 
(5) 

2g) Encourage pupils to share 
emerging understanding and 
points of confusion so that 
misconceptions can be 
addressed. 

Task: Conduct a short plenary session at the end of 
a lesson where pupils share what they have learned 
and any points of confusion. (5b) 
Possible strategies: Use a 'traffic light' system 
where pupils indicate their understanding (green for 
confident, amber for unsure, red for confused). 

Support: Observe the plenary session and provide 
feedback on how the student teacher addressed 
misconceptions.  
Questions: "How did you identify the pupils' 
misconceptions?" "What strategies did you use to 
address these misconceptions?" 

Next Steps: Develop 
more advanced 
questioning techniques 
to probe deeper into 
pupils' understanding. 

Reading: Black, 
P., & Wiliam, D. 
(1998). Inside 
the Black Box: 
Raising 
Standards 
Through 
Classroom 
Assessment. 

 4j) Making the steps in a 
process memorable and 
ensuring pupils can recall 
them (eg naming them, 
developing mnemonics or 
linking to memorable stories). 

Task Plan an activity where pupils learn a new 
process (4a) (e.g., steps in a science experiment) 
using mnemonics or stories.  
Possible strategies: Create a mnemonic to help 
pupils remember the steps, or tell a story that links 
each step to a memorable event. 

Support: Help the student teacher plan the mnemonic 
or story and observe the lesson.  
Questions: "How did you decide on the mnemonic or 
story?" "How did the pupils respond to this method?" 

Next Steps: Experiment 
with different types of 
mnemonics and stories 
to find the most effective 
methods for different 
topics. 

Reading: 
Sweller, J., 
Ayres, P., & 
Kalyuga, S. 
(2011). Cognitive 
Load Theory. 

 



PLACEMENT ROLES AND RESPONSIBILITIES 
Student Teachers 

• Ensure pre-placement contact with the Mentor and University Partnership Tutor(UPT)/ Partner Programme Lead (PPL); and to notify UPT / PPL of any concerns.
• Maintain a professional demeanor and appearance.
• Sustain a timely cycle of: planning, preparation, teaching and evaluation.
• Develop appropriate and constructive relationships with learners and other professionals.
• Seek and take into account advice and guidance from experienced colleagues.
• Engagement in reflection on professional development, tracking pupil progress and target setting.
• Complete Professional Practice learning tasks
• To maintain a Placement File and complete the weekly review in the Student Progress Assessment Record (SPAR) directly linked to the placement assessment staged 

expectation grids.
• To profile 3 children (see Profiling Guidance)

Schools, General Mentors and Class Teachers[CT] 

• To provide an appropriate setting and context for the student to develop the necessary experience including:
o An effective welcome / induction opportunity
o Guidance and materials to inform the student’s preparation, teaching and contribution to children’s learning and welfare.
o Opportunity, feedback and guidance to support and engage the student in reflection, target setting

• To undertake weekly tutorials and review sessions focused on Trainee’s impact on pupil progress
• To ensure that at least 2 formal observations of teaching and learning occur over the phase (weekly if a student is flagged as needing an intervention plan)
• Monitor Student’s files and completion of Student Progress Assessment Record (SPAR)
• To complete the assessment requirements as set out in the relevant Assessment Schedule below.
• To raise any formal “In need of Intervention in keeping with the guidance (See Guidance for Students who are "in Need of Intervention"
• To liaise with the assigned University Lead mentor: University Partnership Tutor (ULM:UPT) / ULM:PPL Partner programme lead for SBD alliances

At each placement phase there will be at least 2 Quality assurance touch points (Visits). 

50% of QA touch points will be ‘in person: 50% will be Virtual via TEAMS

• Ensure pre-placement contact with student teacher. Provide contact details.
• Make early contact with the Mentor to support the start of the placement as appropriate.
• Respond to placement issues as required and support the formal process for dealing with an “Intervention Plan” if raised.
• Conduct QA visits to moderate staged expectation progress assessments
• Assist in the moderation of placement assessment.
• Ensure that all placement outcomes are collated in time for module assessment boards and are presented to PAd
• In School Direct Alliances, being a UPT and Personal Academic Tutor is part of the role of the Partner Programme Lead(PPL).



Beginning Phase: PGCE Week by Week suggested engagement 

*PPA- PPA time is calculated from your ‘Teaching/ Contact Time’ each week (32.5hr school week).
So, a Beginning placement would accrue 20% PPA of a 50% Contact time commitment.
Your working week would therefore consist of 50% contact time (16.25hrs equiv), 3.2 hrs equiv PPA, The remaining non-contact time (13.05
hrs) is to complete any placement tasks, observe teachers/ peers, explore policies, speak with other expert colleagues in the school / setting,
understand schemes of work, build resources for sessions liaise with support staff, complete your folder/s, reflect on your practice etc.

Week Student’s Role General Mentors Class Teacher’s University Lead 
Mentor:UPT/PPL’s 

Visit Week • Share your SPAR with 
Mentor/CT

• Prepare and maintain a 
placement file.

• Ensure you gather the 
information to support your 
placement preparation 

• Collect
class data
see TPP
guidance

• Identify 3 profile children 
including 
1 pupil premium child where 
possible. Refer to guidance 
in SPAR

• Identify your
placement teaching 
timetable and content 
including PPA time* 

• Observe lessons /sessions 
taught by the CT and discuss 
pedagogy, behaviour 
management and 
organisation. (Utilise 
“observing a colleague 
“proforma found in SPAR

• Support learning in a TA role 
as directed by the CT

• Discuss and prepare 
your Professional Practice 
Learning tasks linked to ITAP
learning/enactment
(Managing Behaviour and 
Adaptive
Teaching) 

Email your ‘Lead mentor: UPT / 
PPL’  

• Ensure student(s)
have the 
information 
necessary to
prepare for their
placement.

 Ensure Pre-placement 
Checklist is complete
and sign. If not email
UPT / PPL to discuss.

 Arrange suitable 
opportunity to
work with 
children.

 Disseminate 
necessary 
information to aid 
initial planning. 

 Discuss initial
planning ideas 
Support trainee in 
settling into a
professional role.

 Give contact
details and advice/ 
support to all as
required.

 Assist / visit as
necessary in 
response to issues 
that arise. 

Week 1  Support learning in arrange of 
curriculum areas.

 Be directly involved in 
teaching and learning
for up to 50% of the 
timetable. Balance of
student’s own 
planning/following
teacher plans

 Undertake 
expected
observations (2 + 
SSP&GR) during 
this placement. 
provide copy of
your OP for
student’s SPAR

 Provide weekly
tutorial on key

 Provide 
opportunities 
for the
student(s) to
observe your
teaching and to
work with 
children 
(including 
opportunities to
gain experience

(From week 2) 

 Ensure QA 
contact is
conducted and 
logged. (2 QA 
touch points)

 Review SPAR 
and file &
discuss 



 Work with a small 
group and collect 
evidence of their
learning. (See
Tracking Pupil 
Progress [TPP] 
guidance) 

 Develop your
awareness and 
possible 
involvement in the 
wider life of the
school.

 Observe at least 1 SSP / 
Guided reading lesson. 

 Maintain Placement File.

 Complete Weekly
Review (SPAR)
discuss in tutorial 
with Mentor and 
agree targets.

ITAP
learning/enactment 
1 (wk 1,2,3) 

 Team-teach part of a lesson 
with your class teacher.

 Focus on applying routines,
clarifying expectations and 
modulating your voice.

 Note how the children 
responded? How did you 
feel?

 Make sure you get some
feedback from the teacher.

issues: 

 Ongoing progress. Help 
trainee rework targets
to become more
context specific.

 Pupil Progress
and impact of
trainee’s 
teaching 

 Teaching of
phonics and 
Guided Reading;

 Review student’s
file and 
completion of 
the SPAR.

 Contact ‘Lead 
Mentor:UPT’ if
any concerns 
arise. Raise In 
need of
intervention 
plan where 
necessary.

and confidence 
in supporting 
reading 
development – 
phonics and 
group reading) 

 Review and 
discuss practice 
around ITAPs 
(Managing
Behaviour and
Adaptive
Teaching) 

progress. 

 Keep in touch 
and respond as 
necessary

 Review and 
discuss 
practice 
around ITAPs 
where needed.

 Support KAP
assessment as 
necessary

Week 2 As week 1 

• Plan and teach 
daily activities to
support literacy or
numeracy and 
Foundation 
subjects e.g.
Topic/theme- some 
whole class
teaching, as
appropriate.

• Plan and teach 3
sequential SSP&
guided reading 
sessions and 
receive feedback
(CTR booklet)

• Develop 
understanding of
Challenging 
disadvantaged in 
the school:setting
context

• Speak with expert
colleagues about
adapting 
approaches to

• Give feedback on 
teaching of phonics 
and Guided Reading 
during the 
placement

• Complete In Need 
of Intervention 
referral form where 
necessary.

• Help trainee
Develop an 
understanding 
of Challenging
disadvantaged 
in the 
school:setting 
context.

• Work with 
trainee to
develop 
targets based
on their ITT
curriculum
learning

• Guide trainee to
observe you teach 
core subjects

As week 1 

Provide opportunity for 
developing experience in 
teaching and learning, 
including some whole 
class teaching. 



planning and 
teaching for 
different needs 

• Observe other 
experts in subject 
areas you plan to 
teach in the coming 
week.

• Complete 
Professional 
practice learning 
tasks

• Guide trainee to
consider fdn 
subjects they wish 
to teach next week-

• Ensure (where
possible) trainee
has a chance to
observe an expert
teaching a fdn 
subject as defined 
above.

• Support trainee tin 
planning for
learning and 
considering 
adaptive 
approaches to meet
children’s needs.

Week 3 As week 2  & Focus weekly 
meeting on analysis of pupil 
progress. (See Tracking 
Pupil Progress [TPP] 
guidance) 
• What was it about your 

teaching that impacted on 
this progress?

• How do you know?

Work with mentor to consider 
plans and how you have adapted 
learning for different needs/ 
barriers. 

Link to Professional practice 
tasks

Focus on stretching your 
weekly targets to include a 
specific focus on a 
‘subject’. 

As week 2 

 Help support trainee 
in setting subject
focused weekly
target and how to
review impact.

As week 2 

Week 4/5/6 As week 3,4,5 

Plan and teach daily activities 
to support literacy and 
numeracy including some 
whole class teaching. Continue 
focus on Professional practice 
learning tasks

ITAP FOCUS 
learning/enactment 2 
(wk 4,5,6) 

 Working with a group/
groups (identified by your
class teacher) shadow
three children with
differing needs.

 Focus on the role of
teacher/adult, the
environment and routines.

 Focus on using questioning
techniques. Note how the
children responded. How
did you feel? What did you

Week 4 maintain focus 
on review of targets- 
ensuring they build on 
ITT curriculum learning 
and classroom/setting 
contextualisation in 
enactment. 
Continue to steer 
trainee towards expert 
colleagues in your 
setting to observe good 
practice and build on 
content learned and 
observed in ITAPs 

As week 3 
Liaise as appropriate 
to inform and support 
completion of 
KAP/end of placement 
report. 



do in response to their 
answers? 

 Reflect on the different
children’s experience of
learning through the day in
relation to cognitive load.

 Capture feedback and
reflections from the
teacher.

Week 5 Discuss progress against 
staged expectation in 
readiness for KAP 
Complete any outsatnding PPL 
tasks

Week 5- Discuss and 
complete Beginning KAP 
Outcomes /End of 
Placement report. 

Week 6 
Ensure that you are clear as 
to next step targets for lead 
into developing phase (look 
at ‘exceeding SE statements) 

Ensure that KAP from 
has been sent to 
university/SBD alliance. 
Ensure next step targets 
are set and discussed 

Facilitate teaching 
opportunities in line 
with student progress 



Placement Documentation and expectation for completion: 

Mentor Destination Due Student 
Preplacement Checklist 1 copy to student* 1st week in school. To make a complete 

record of all 
assessment, 
feedback and 
reflections in 
the SPAR 

Observation Proforma [OP] 1 copy to student* At least 2 over 
beginning phase 

Key/Collaborative Assessment Point 
(KAPB) Outcome Record – Beginning 
KAP 

1 copy to Student* 
1 copy to University & 
ULM:UPT / PPL 

End of 
Penultimate week 
of placement. 

In Need of Intervention 
Referral form (If Needed) 

1 copy to Student* 
1 copy to UPT / PPL 
1 copy to 
PAd”campus”@cumbria.ac.u
k 

At any point that 
gives a student 
appropriate time to 
improve on targets 
set (usually flagged by 
mid-point) 

Retain a copy 
for 
presentation on 
future 
placements 

Make a copy to be 
discussed and 
submitted to your 
Personal tutor at 
your post 
placement tutorial 

Carry out a 
placement 
evaluation as 
specified on back 
page of SPAR 

Placement Report * as above Hard copy to be signed by Mentor 
and student and held in SPAR Email 
copy to University** 
Copy to ULM:UPT / SLM:PPL 

* To be held in SPAR
**Email addresses: 
programmeadmin@cumbria.ac.uk

1. Student Progress Assessment Record [SPAR]: This standalone booklet builds and retains a record of the student’s
development throughout each placement.  

It contains: 

• Placement Weekly Review forms to stimulate and capture the student’s reflection on progress against the Assessment
Criteria and informed by self-evaluation, feedback and tutorials. The process incorporates a systematic engagement in
reviewing and setting targets.

• Trainee Development Targets Running Record: for students to enter agreed (with Mentor) targets based on feedback,
discussion, scrutiny of files and their wider reflection on their progress. Register where the Mentor monitors attendance on
placement.

• Staged Expectation Placement Assessment Grid for annotating, assessing and tracking progress to support feedback,
reflection, target setting and summative assessment.

• Key Assessment Point Outcome Record completed by the Mentor for capturing summative assessment outcome and
formative development targets progress.

• End of Placement Phase Report  Performa- usually completed in penultimate week of placement. To be shared with
Student during final week. Comments to give formative feedback in relation to progress against the domains of ITT
learning. Summative outcome (Pass / Fail) made on the student’s ability to show they have met (best fit) the staged
expectation.

• Tracking Pupil Progress[TPP]- Working with individuals and groups; This may be parts of lessons…; Specific focus on
gathering/evaluation of pupil progress in week 2&4; Keep an ongoing reflective evaluation log; Annotate learning plans
to show impact of teaching on progress.

• Link to Cumbria Teacher of Reading (CTOR)- You will be teaching a sequence of 3 sessions- evaluate your impact on pupil
progress.

The student is responsible for collating and completing this record (See Below: “Completion and Return of Documentation”) 

mailto:campus%E2%80%9D@cumbria.ac.uk
mailto:campus%E2%80%9D@cumbria.ac.uk
mailto:kaplancaster@cumbria.ac.uk
mailto:kapcarlisle@cumbria.ac.uk
mailto:kapLondon@cumbria.ac.uk


2. The Placement File: From first contact (visit days) and throughout the placement each student is required to maintain a file which 
typically holds:

Current SPAR 

Sections as specified in pre placement checklist. 

PG Beginning: Professional Practice Learning (PPL) tasks:

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from the ITTECF) we 
have integrated a series of sequenced foci below. You will be able to carry out the task- as linked to the modules in the 
staged expectations above; and reflect with your mentor how well you have enacted this ‘learn how to’ approach in your 
professional practice.

Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are 
placed.

Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical 
reflections on their impact on your own learning.

Mentors: please support completion of these tasks throughout the placement- to help build the understanding of these core 
elements of professional practice. Discuss as part of weekly reflections. Mentors we will ask you about impact of these tasks 
in the end of placement report

Student teachers: work with your mentor to plan & complete tasks as part of your weekly activities; Discuss as part of weekly 
reflections then tick off/ highlight areas completed.

N.B. This collection of lesson observation feedback, weekly reviews and annotation of the assessment descriptors will monitor and 
track the student’s professional development and provide a regular assessment profile which will readily inform and build up the 
required summative assessment of the placement. Mentors and University Partnership Tutors / Partner Programme Lead are asked 
to keep a check on the student’s completion of these important    documents. 

All assessment placement forms (below) can be downloaded from the Partnership Website and completed 
in electronic format. Visit: https://www.cumbria.ac.uk/about/partnerships/placements/education/ 
information-primary/ 

All students have Student Placement Assessment Record. 
Schools/settings should email completed Key Assessment Point Outcome Record (K(C)APs) / end of Placement 
Reports to 
programmeadmin@cumbria.ac.uk

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
mailto:kapcarlisle@cumbria.ac.uk
mailto:kaplancaster@cumbria.ac.uk
mailto:kapcarlisle@cumbria.ac.uk
mailto:kaplondon@cumbria.ac.uk


 
 
 

 
 
 
 
 

 
 “Aspirational training to achieve inspirational teachers with pupils’ learning 

and well-being at the heart of our partnership” 
 

Early Years & Primary Initial Teacher Education   
 

SPAR:   Student Progress Assessment Record 
 

Information: 
 Trainee:  

Year/ Programme (e.g. PGCE):     

Placement (B,D,E):  

School/Setting:  

Mentor:  

Class Teacher:  

University Lead Mentor (UPT) /(PPL):  

Age  Range  taught:  

Start / Finish  Dates  of Placement:  

 
Signatures: 
In order for you to start your placement you must have the following signatures: Personal    
Tutor(PT)/PPL: during target-setting meeting with trainee prior to placement. Mentor: on or 
following final visit day or by end of first day of placement at latest (see also ‘Pre-Placement Check 
List’ in this pack). 
 

Personal Tutor/SBD:PPL:  

Mentor*:  

 
*or other nominated school-based colleague who also complete the Pre-Placement 
Checklist with the student 

 



STUDENT PROGRESS ASSESSMENT RECORD (Academic year 2025/2026) 
Introduction: 
The SPAR is designed to track, monitor and evidence your journey from the start of your QTS course 
through to the end. It is to support you in tracking your progress against staged expectations and in 
meeting the required Teachers’ Standards by the end of your programme (extending placement). This is 
the key record of your professional and academic development and has been designed so that all 
tracking and assessment documentation is recorded and stored in one place. 
The SPAR:  
• is your record and you are responsible for ensuring that it is completed in an accurate and timely manner. 
• comprises all of the documentation that is completed during each placement phase (B, D or E) 
• should be kept in section 2 of your file and should be available for the Mentor and UPT to refer to and use as relevant 
• should be retained in paper or accessible electronic form during all placement phases 
• individual forms are available in electronic form from 

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/ 
Placement 
information  

Complete before placement and obtain the required signatures.  

Trainee 
Teachers'  
Staged 
Expectations 
Assessment 
Descriptors 

Use with your Mentor and UPT to discuss and track progress over time against the staged expectation and 
enactment of your ITT curriculum. You will have ‘learnt’ knowledge and ‘learned how to’ consider many skills 
that you then gain a chance to enact in a classroom setting. Through ongoing high quality professional 
discussion with your mentor you will be able to identify areas of strength and areas for development in order 
to set short-term and longer-term developmental targets.  

Professional 
Practice Learning 
Tasks (PPL tasks) 
**NEW 25/26** 

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from 
the ITTECF) we have integrated a series of sequenced foci below. You will be able to carry out the task- as 
linked to the modules in the staged expectations above; and reflect with your mentor how well you have 
enacted this ‘learn how to’ approach in your professional practice. 
Use these tasks to gain a greater understanding of the link between your taught modules and school context 
in which you are placed. 
Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your 
critical reflections on their impact on your own learning. 
Mentors: please support completion of these tasks throughout the placement- to help build the 
understanding of these core elements of professional practice. 
Student teachers – work with your mentor to tick off/ highlight areas completed. 

Development 
Targets Running  
Record  

Use to record the targets set at your Pre-placement tutorial. These should be based upon areas for 
development identified at the end of your previous placement (continuing trainees only) and linked with the 
aspects of ‘new’ learning from your ITT curriculum. Update after each Mentor meeting and add new 
target(s) agreed. 

Pre-placement  
check list  

Complete before each placement. Mentor should sign to confirm that you are ready to undertake the 
placement. 

Curriculum 
coverage  

Complete during each placement to record different aspects of curriculum coverage.  

Class data 
summary  

Complete at the very beginning of your placement to help you plan for 
the class. You should collect the data from the class teacher.  

Refer to detailed Tracking Pupil 
Progress  
Guidance  

Lesson 
observation  
(observers form)  

Complete when observing colleagues’ teaching – see guidance on observation proforma.  

Reflections  There is an expectation on all phases of placement that you will keep an ongoing reflections of impact on 
pupil progress, use the prompts in the TPP guidance as starters, please devise your own format for this.  

Focused pupil 
progress review  
form  

Use as prescribed on B, D, E placements (see TPP guidance) to demonstrate your impact on pupil progress 
and learning over time.  

Weekly Review  
template  

Complete prior to your weekly tutorial with your Mentor.  
For B & D phases this review focusses your thinking around 6 ‘domains’ of ITT learning & enactment. 
At all time you should consider the effect your teaching is having on ongoing pupil progress over time. 

Observation  
proforma  

Completed by the Mentor or UPT, or other observer, after each observation.  

Student QA form Your UPT /PPL will share this form with you prior to a visit. You record a summery of your work and 
reflections so far – these will be discussed and added to during UPT visit. 

Pupil profile log  Use to record your pupil profiles – 3 pupils on B, D and E placements. Refer to detailed Pupil Profiling 
Guidance.  

End of 
Placement 
Report  

Completed by the Mentor at the end of all placements of four weeks or more.  

 
 

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/


Key (collaborative) Assessment Points*  
Our placement assessment process involves use of the descriptors at 3 Key/Collaborative Assessment Points 
(K/CAPs) during the period of training, regardless of the chosen Programme: Postgraduate, Undergraduate, full 
or part time. Using the terms adopted by the University of Cumbria to describe the stages in school-based 
experience, the KAPs occur:  
KAP B - At the end of the assessed “Beginning” Placement KAP D - At the end of the assessed “Developing” 
Placement KAP E - At the end of the assessed “Extending” placement  
 
At Beginning & Developing phases your summative assessment will be a professional judgement on your ability 
to make good progress in addressing the staged expectation (the skills & knowledge that MOST student 
teachers will have been able to enact in a school or setting) 
At extending phase the summative judgement will be made on your ability to ‘meet’ the national teacher 
standards. 
 
The specific timings of Key Assessment Points for each Programme are as follows: 
Programme  KAPB  KAPD  KAPE  
BAQTS 3  
year  

End of Beginning  
placement in Year 1  

End of Developing 
placement in  
Year 2  

End of Extending 
placement  
in Year 3  

BAQTS 4  
year  

End of Beginning  
placement in Year 1  

End of Developing 
placements in  
Year 2&3 – each mapped to 
the staged expectation 
based on the curriculum 
covered. 
*Y3/4 is taken as a comparator 
with other programmes for 
moderation purposes. 

End of Extending 
placement  
in Year 4  

PgCE Fulltime/SD  End of Beginning  
placement  

End of Developing 
placement  

End of Extending 
placement  

 
*Often the KAP grading points land in the penultimate week of each placement phase. This is designed to allow 
adequate time for Mentor, student and ULM:UPT (or ULM:PPL) to effectively moderate progress & outcomes 
ensuring that forms are returned to the university in good time to meet academic examination boards 
(effectively allowing students to progress or graduate).  

It is essential that all comments regarding trainee progress are aligned with descriptors in the "Staged 
expectation assessment descriptors". It is essential that all involved in the assessment process, including 
the trainees, fully understand and can explain how the assessment guidance and criteria are applied to 
ensure accuracy and consistency. 



 
 

PRE-PLACEMENT CHECK LIST 
For Assessed placements only  
Revised Sept 2025 

Trainee Name  Programme 
& Year group 

 Placement 
Phase 

 

 
THE FOLLOWING ARE PRESENT IN THE PROFESSIONAL FILE Signature of Trainee Signature of Mentor 
SPAR File: 
SPAR Front cover signed 
Pre-placement Checklist signed off 
Staged expectation assessment descriptors for this placement 
phase. 
Professional Practice Learning tasks 
Curriculum Tracker 
Developmental Targets Record signed by Personal tutor 
Week by week exemplification 
Weekly Review proforma 
Formal and Informal observations proformas 
Safeguarding Policy (read, signed, dated) 
GDPR Policy (read, signed, dated) 
Staff Behaviour Policy (code of conduct) 
Information about the role of the Designated Safeguarding 
Lead (DSL) 
A copy of Keeping Children Safe in Education 
 

      
  

 
       

    
 
 

  

Planning File: 
Class timetable per week identifying teaching % 
UoC Planning document for reference 
Sequences/Medium term plans for placement 
Planning proformas to be used 
 
For EYFS Trainees: Areas of learning 

 
For KS1/2 Trainees: 
English; Mathematics; Science; Computing; RE; Range 
of Non-Core Subjects. 

• Weekly Planning Sheets 
• Daily/Organisational Plans 

Learning Plans (for first 2 days) 
 

  

Tracking Pupil Progress File: 
B&D phases:  
Class Data Summary completed 
Pupil Profile information for 3 children 

  

 
Trainee is adequately prepared to begin his/ her placement      ☐ 
Trainee is not adequately prepared to begin his/ her placement and is therefore at risk of failure ☐ 

 
Signature of Mentor: Date: 

Areas for attention 
1. 
 
2. 
 
3. 
 

 
The areas for attention, indicated above, must be addressed during the first few days of the Block Placement 
If the planning is still not adequate, the trainee may not be allowed to start the placement.  

The Trainee and mentor should agree and sign-off this form pre-placement before they sign the 
front of this pack 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2


CURRICULUM COVERAGE  
 
 
 
Name of trainee: 
 

Beginning Placement 
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Mentor Lesson Observation Form 
Completed 

                

 

Developing Placement 
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Created a sequence of learning / unit 
of work 

                

Mentor Lesson Observation Form 
Completed 

                

Target curriculum coverage on next placement: 

 

 

Extending Placement    
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Created a sequence of learning / unit 
of work 

                

Mentor Lesson Observation Form 
Completed 

                

Target curriculum coverage in ECT years: 

 

 

 



EYFS COVERAGE of Areas of Learning  
 
 
Name of trainee: 
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

 

Developing Placement 
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

Target possible coverage on next phase/placement: 

 



Extending Placement    
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

                 

Target development for post qualifying years (ECT): 

 

 



* This Charter will become part of the UoC ITE Partnership Agreement ensuring that it will come to the attention of

Head Teachers / mentoring leads who sign the agreement.

Impact –

 Students leaving the university feeling confident to take on their ECT years and remain in the profession

 Ensuring students know where to go for support and to understand that asking for help is a strength; also to recognise the students who may not 
seek this support when they need it.

 School / Setting staff receive regular feedback, training and ongoing CPD opportunities linked to Teacher workload reduction and resilience

Implementation –

 To promote discussion and provoke challenge

 To be shared throughout programmes and their partnerships

 Lead to CPD;

 To promote professional conversations relating to wellbeing and

workload feeding into ongoing partnership feedback mechanisms.

Intent –

 Our intent is that our partnership has a focus on ensuring all teachers &

students are well supported (mentally / emotionally)

 Challenge and lead dialogue about Teacher Workload Reduction (TWR)

and Teacher Resilience.

 Encourage professional conversations…& lay out responsibilities for

ensuring Resilience and TWR are key attributes of any Teacher training

programme.

 To provide support for students targeted at individuals leading to resilient

trainees.

The University of Cumbria ITE Partnership has a strong focus on teacher 

workload reduction and teacher resilience for all. Our aim is to 

supplement and, in many cases, add value to the support being 

offered in Partner Schools & Settings. The opportunities offered by the 

University of Cumbria are open to all of our students, current or recently 

qualified.

We also offer the enhancement of ongoing quality training and CPD 

noting the benefit this brings to the wider Partnership.

Everyone has a right to expect access to support throughout our 

Partnership- please use this Charter as the starting point for 

conversations with leads both at University and in Schools/Settings.

University Of Cumbria ITE 

Partnership:  Resilience & 

Teacher Workload Reduction 
Charter
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UoC students will: UoC Programmes will:

• identify your strengths & skills early on and have the 
confidence to share these;

• know who to approach for support (seek it out);

• aim to maintain a healthy work/life balance by:

o Getting adequate sleep.

o Getting regular exercise.

o Being realistic about what you can achieve.

• set your own placement well-being target and review it each 
week with your mentor;

• take responsibility in confronting fears rather than avoiding 
them; helping to reduce anxiety. The sooner they are 
confronted the sooner they will be addressed;

• be clear about how you exemplify staged expectations (B&D) 
and National Teachers’ Standards (E phase);

• know when you have done enough!

• ensure that students understand the staged expectations in 
each placement phase leading to meeting teacher standards 
at end point assessment.

• work through elements of ITE paperwork during programme 
sessions prior to placement ( Planning, tracking, assessment);

• support students to reduce the workload associated with 
planning for learning, marking and use of data in line with DfE 
guidance;

• ensure Personal Tutors review and refer to student’s targets 
prior to and post placement;

• be honest and balanced about expectations of teachers and 
how to manage reasonable workloads;

• reach out & support as necessary. e.g. high quality mentoring 
that explores the enactment of knowledge and skills learned in 
their ITT curriculum.

ITE Partnership Staff will: Together we will:

• have regular & timely check ins with ITE students whilst on 
placement- be specific in asking:

o how they are feeling?

o have they any concerns?

o are they maintaining a work/life balance?

• talk to ITE Students about ways in which your school have 
reduced teacher workload & support teachers to develop 
effective work/life balance;

• allow ITE students the opportunity to discuss ways that they 
have experienced planning, pupil tracking & assessment 
methods;

• share school well-being guidance & policy;

• ensure that ITE students signal where evidence can be found 
for Staged expecation exemplification; rather than 

collection. (Reflection not collection)

• ask, assess, act; listen non-judgmentally; give reassurance &

information; encourage self-help strategies

(www.mhfaengland.org); enable the ITE student to get

appropriate professional help;

• have a shared understanding of and commitment to

implementing teacher workload reduction; conduct an

annual review of ITE partnership paperwork with a focus on

responding to teacher workload reduction;

• aim to place ITE students in schools which will recognise their

strengths and provide them with appropriate challenge;

supporting for areas of development effectively; ensure that

everyone is clear as to expectations of students at different

stages of placement journey;

• encourage mentors to develop and be recognised for their

mentoring & coaching skills;  through ongoing professional

development & qualifications with the University of Cumbria.

http://www.mhfaengland.org/


         

 

DEVELOPMENT TARGETS RUNNING RECORD  
 
Name of Trainee:                                                                             Placement: B/D/E (use colour coding to track)  

INTENT IMPLEMENTATION IMPACT  

Targets Links to staged progress 
expectations (B&D) 

In extending phase links to 
Teacher Standards 

Actions to be taken by Trainee Date to 
Achieve 

Review Target & 
Signal Evidence trail 

(e.g. Weekly reflection 
dd/mm/yy) 

Sign and date:  
student/ULM/Mentor/PPL 

 
 
 
 
 
 
 

     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 
 
 



         

 

INTENT IMPLEMENTATION IMPACT  

Targets Links to staged progress 
expectations (B&D) 

In extending phase links to 
Teacher Standards 

Actions to be taken by Trainee Date to 
Achieve 

Review Target & 
Signal Evidence trail 

(e.g. Weekly reflection 
dd/mm/yy) 

Sign and date:  
student/ULM/Mentor/PPL 

      
 
 
 
 
 
 
 
 

      
 
 
 

 
 
 

      
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 

 
 
 
 
 
 



TRAINEE’ S Beginning & Developing PLACEMENT WEEKLY REVIEW 
Revised Sept 2025 V1 

• This reflection document should refer to the staged expectations in the placement supplement.  

• You should complete it electronically, by reflecting on your week and referring to your developmental targets (running record). 

• Your mentor will complete their section during the weekly meeting.(*or shortly after returning to you) 

• Select evidence from your placement paperwork; lesson annotations, tracking data, profile children, observations or professional conversations undertaken with 
others and any lesson feedback of your teaching. 

• You should comment on your impact on pupils’ progress and your own progress in relation to your targets linked to the staged expectations for your placement. 

• You should refer directly to the 6 domains of learning; building on what ‘you have learnt’ and ‘learned how to’ in your ITT curriculum. Reflect on how this has helped you to enact this in your school or 
setting. 

• The completed document should then be central to your professional conversation, with your mentor, at the weekly review meeting.  

• New Targets discussed here feed directly into the trainee running record of developmental targets sheet. 
 
 
Trainees Name 

  
Placement 

 

 
 
Week 

  
Mentor 

 

 
School/ Setting 

  
Attendance this week: 

 

Reflect on your week. Consider how you have worked on your targets during planning, 
teaching and non-contact time. Discuss and evidence the impact this is having on your pupils and 
your own development. 

My Evidence of this is: (refer 
to paperwork in your files, 
observations of children’s learning 
and behaviours, samples of 
children’s work, feedback from 
others, ITAP learning enactment, 
reading or CPD; How have 
Professional practice learning tasks 
aided progress this week?) 

MENTOR COMPLETION 
How have you supported the student this week? 
What observations, guidance, steering to other expert colleagues 
in school, research and subject focus have you been able to discuss 
or provide? 
How have you used the ITT curriculum of this student to help them 
build on their learning? 
How have Professional practice learning tasks aided progress this 
week? 

Teacher wellbeing, workload and resilience:  
How have you developed your approach to workload management? 
 
 
Have you maintained your well-being target? 
 
 
Identify further support required: 
 
 

  

My priority area of development this week was: (link to staged expectations and 
your target). 
I know that… 
 
 
I have learnt how to… 
 

  



 
Actions Taken: (cross-reference to your running record of targets) 
What did you do to action your targets this week? 
 
What did others do to support you to meet your targets? 
 
What did you learn from this? 
 
 

  

Impact: 
What progress are the pupils making? 
 
 
 
What progress have you made? 
 
 
 
 

  

How have Professional practice learning tasks aided progress this week? 
 

 
 
 
 
 

 

My next steps are to:   

My Agreed Target/s and actions to be written directly on Development Target Running record, following this meeting. 
 

 

Trainee Signature: Date:  Click or tap to enter a date.  

Mentor Signature: ULM/PPL signature (if present):  

Mentor- Any Further Comments linked to professional behaviors, file and staged expectations: 
 
 
 
 
 
 
 

 

 



Key:
ITE students may arrive at 
point of initial training 
with varying experiences.
This cyclical model 
accepts that this 
experience may mean a 
student starts at different 
points.

Planning for 
Trainee 

Teachers –
shared 

expectations

Understand the 
purpose of 

planning and 
how a lesson fits 
in to a sequence 

of learning

Understand how 
to plan an 

effective lesson

Understand how 
to evaluate and 
adapt a learning 

plan

Be able to write 
and evaluate a 

detailed learning 
plan 

Be able to 
develop and 
evaluate a 

scheme of work 
for a sequence 

of lessons

• Programme taught session
• Observation of a taught session with 

commentary on how planning impacts on 
the pupils’ learning.

• Shared planning carried out of mentor’s 
lesson/s

• Planning as part of a team
• Regular professional discussions with 

mentor/teacher

• Programme provides guidance and a 
clear planning format/structure which 
will include non-negotiables.

• Trainees work with teacher to develop 
their own individual simple learning 
plans – what do I want the children to 
learn and so what do I want them to 
do?

• Trainees can use school planning format 
or University of Cumbria proforma  
(where non-negotiable elements are 
clear)

• Where possible team teach task (lesson 
study approach) to support trainees 
planning

• Observation of a session with commentary 
on how planning impacts on pupil progress

• Where possible mentors/class teachers 
should provide trainees with a sample of 
their planning and resources and help the 
trainees to annotate and adjust before 
teaching.

• Review/Annotate learning plans following 
lesson with help and advice from the 
teacher

• Planning becomes more embedded as a 
process

• Should include learning objectives, success 
criteria, learning activities, formative and 
summative assessment opportunities, 
differentiation,

• Learning plans should be shared for observed 
lessons.

• Learning plans should be reflected upon or 
annotated following feedback from class 
teacher/mentor and based on pupil progress.

• Mentors/class teachers should 
provide trainees with pre-existing 
schemes of work

• Trainees develop their own sequences 
of learning with guidance from class 
teacher/mentor

• Trainees develop their own sequences 
of lessons independently

• Where possible trainees should use 
sequential planning (e.g. weekly for 
primary) with an evaluation of pupil 
progress

share

adopt 

adapt 

enhance

Indicative
Implementation

Intent

Planning For Trainee Teachers: 
Shared expectations



 
B&D Phase OBSERVATION PROFORMA     

You MUST discuss a focus for observation in advance of the session. The completed proforma should be held in your SPAR.  
Beginning placement = min 2 x observations.  Developing placement = min 3 x observations. Extending placement = min 4 x observations. 
 

Trainee Name:  Setting/School:  

University Programme   Age range:                      No. in Group 

Curricular Area:  Observer / Role:  Date: Time: 

 
Student Focus Target: 

 

 Practice Observed Today: Impact on pupil progress: 
Links to 

domains of 
learning: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

Questions about practice observed 
 
 
 
 
 
 
 

 
 



 
B&D Phase OBSERVATION PROFORMA     

Page 2 to be completed in the lesson discussion following observation. 
Effective Lessons – prompts: 

• Task Design: teacher instruction, engagement, pace of learning, pitch, collaboration, independent application or practice, motivation  
• Responsive teaching - AFL: feedback / forward, questioning, challenge  
• Subject knowledge – use of specific subject vocabulary, cross-curricular links  
• Behaviour for learning: Expectations, aspirations and relationships.  

 
 
Agreed Strengths of Session: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Impact on progress:  

 
Links to 
staged 
expectations 

Agreed Targets: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Actions to be taken: Links to 
staged 
expectations 

Trainee Teacher’s Signature: Observers’ Signature (s):  Date: 

 



 

LESSON OBSERVATION OBSERVERS FORM 
 
Suggested format for use when observing colleagues’ teaching.  

 
Trainee’s Name 
 

Teacher Observed Date and Time 

Class 
 

Lesson /Theme 

Starting the lesson/transitions within the lesson 
 

Links made to Previous Learning 

Teaching Strategies  
 

Pupil’s Activities/Opportunities for Learning 

Organisation of the Learning 
 

Use of Resources (including use of IT) Role of Other 
Adults 

Management of Pupils Strategies for Assessing Pupil’s Learning 
 

Consideration of Inclusion 
 

Teacher Presence in the Classroom 

Summarising and Extending the Learning 
 

Concluding the Lesson 

 



 

 

LESSON OBSERVATION OBSERVERS FORM 

Starting the lesson/session/transitions within the 
lesson/session 

 Movement of pupils 
 Strategies to gain pupils` attention 
 Introduction of lesson objective and possible use of 

success criteria (WALT and WILF) 
 Organisation of room to facilitate start 
 What are other adults in the class doing? 
 Changing subject mid-session 

Links made to previous learning 
 Does the teacher check prior knowledge? 
 Recall/ use of warm ups 
 Questioning to determine understanding 
 Demonstrating previous learning in a different context 

 

Teaching strategies  
 Explaining 
 Questioning 
 Modelling 
 Discussion 
 Demonstration 
 Scaffolding 
 Interactive/ didactic 

Pupil’s activities/Opportunities for Learning  
 
 

 Type of task, e.g. investigation 
 

Organisation of the learning 
 Groupings: mixed, ability, friendship, higher ability/ 

low ability 
 Individual, pairs, collaborative group, whole class 
 Differentiation 
 Does the teacher work with one group of many? 
 What are other adults doing? 
 Structure of lesson – timings, introduction, 

development and plenary 

Use of resources (including use of ICT)/ Role of other adults 
 ICT 
 Access to resources 
 Library 
 Use of resources after school 

 

Management of pupils 
 How does the teacher welcome and direct the 

pupils? 
 How does the teacher keep the pupils on task? 
 What sanctions does the teacher use? 
 What reward systems are used? 
 How do the pupils get their resources? 
 What does the teacher do if a pupil is not paying 

attention? 
 Lunchtimes/ midday supervisors 

Strategies for assessing pupil learning 
 How do pupils know how well they have done? 
 Use of questioning 
 Use of peer and self-assessment 
 Feedback from teacher 
 Marking to the objective 

Consideration of Inclusion 
 Adaptive teaching approach 
 Use of other adults 
 Support 
 Resources  

Teacher presence in the classroom 
 Voice 
 Body language 
 Movement and circulation 
 Appropriate use of space 

Summarising and extending the learning 
 What is the signal for this phase of the lesson? 
 What learning is revisited? 
 Is there homework? 
 Does assessment take place? 
 Is the next lesson referred to? 
 How long does this phase of the lesson last? 
 What do other adults in the class do? 

Concluding the lesson/ session 
 What strategies are used for tidying the classroom? 
 How does the teacher dismiss the class? 

 

Adapted from Medwell, J. (2005) Successful Teaching Placement - Primary and Early Years: Exeter, Learning Matters 
© 2005 Jane Medwell, Mary Briggs, Julie Neale, Nigel Palmer and George Raper  



 

Beginning & Developing Phase- END OF PLACEMENT REPORT (to be 
completed and returned via email by the mentor) 
For all EYFS / KS1&2 Placements 
 
Academic year 2025/2026 
 
 

Trainee Name  University Programme Choose an item. 

If School Based Delivery- please include alliance Name:  

University Year Group Choose an item. 

Key Stage and Age Range 
Taught  
(For mixed Key Stage classes please 
indicate number of pupils in each Key 
Stage) 
 

 

Setting/ School  No. of Children Taught   

Mentor   University Lead Mentor UPT / 
PPL  

Class Teacher Name  Class  

KAP Point and 
Placement Dates 

Beginning  From:    
Click or tap to enter a date. 

To: 
 Click or tap to enter a date. 
 Developing  

 
Module 
assessment items 
Outcome 

Professional Practice  
Choose an item. 

Placement File/ Reflection 
Choose an item. 

Trajectory towards 
the 

recommendation 
of award of QTS 

* 

Beginning Placement: Developing Placement: 

 
Not Yet On Trajectory 

 
☐ 

 
On Trajectory 

 
☐ 

 
Not Yet On Trajectory 

 
☐ 

 
On Trajectory 

 
☐ 

 A trainee would be deemed to have failed where no / insufficient progress has been made against 
targets set in B and D phases.  

 
OVERALL SUMMARY STATEMENT [THIS WILL BE USED AS A BASIS FOR AN INTERIM OR FINAL REFERENCE]  
 

Please comment directly on the Trainee’s impact on children’s learning: 
 
 
 
 
 
 

 

 

 

 

 

 

The Trainee’s Teaching has had ‘Impact on children’s learning and progress over time’. Please indicate below: 

 Little / No Impact on Pupil’s 
progress 
 

Some impact on progress evident allowing 
some pupils to make progress as expected 
over time. 
 

Most pupils make good or better than 
expected progress over time. 

☐ ☐ ☐ 

 
  



A signed copy should be retained in the Trainee’s file as part of the ‘Student Progress Assessment 
Record’ 
 

 
Please comment on the following Domains of ITT learning as identified in our Assessment grids: 

Area: Comment: 
Professional Behaviours   

Behaviour  

Challenging disadvantage  

Curriculum  

Pedagogy  

Assessment  

 
 
Key Agendas: 
Please use this box to comment directly on the Trainee’s confidence and competence in the understanding and teaching of our 
key agendas: 
 
Please type your statement here:  
a) ITAP skills integration whilst on placements.- see curriculum documents 

 
 
 

b) Impact of Professional Practice Learning tasks on student learning.- see PPL tasks after staged expectations grids 

 
 

 
Placement File/portfolio of reflection  
Please comment on the trainee’s reflection and organisation. 
Please type your statement here:  
 

 
  



A signed copy should be retained in the Trainee’s file as part of the ‘Student Progress Assessment 
Record’ 
 

 
IDENTIFICATION OF STRENGTHS AND PRIORITIES FOR FURTHER DEVELOPMENT: 
These areas support trainee teacher ongoing development. 
Trainee Strengths (Identify 3): 
 
 

 
 Targets RELEVANT 

STAGED 
EXPECTATIONS

(Drawn from 
Placement 

Assessment 
Grids) 

ACTIONS TO BE TAKEN BY TRAINEE SUCCESS CRITERIA 
 

1. 
 

  
 
 

•   
•   
•  

 

2.   
 
 

•   
•   
•  

 

3.  
 
 

 
 
 
 

•   
•   
•  

 

 
HEADTEACHER'S or ASSOCIATE TUTOR’S ADDITIONAL COMMENTS (Not Compulsory): 
Please type your statement here: 
 

 
Number of absences from placement  
Signature of Trainee (Who must be provided with a copy of the report)  

 
Signature of Mentor  

 
Please email this form from your school email address to your University Lead Mentor - Partnership Tutor (UPT) / School 
Partnership Programme Lead (SLM:PPL)  

Who will fwd. it to: 

Carlisle Campus Lancaster Campus London (EIDR) Campus School based delivery 

programmeadmin@cumbria.ac.uk ‘Your SLM:UPL & 
programmeadmin@cumbria.ac.uk 

 
 

mailto:programmeadmin@cumbria.ac.uk
mailto:programmeadmin@cumbria.ac.uk


 
  

 

The purpose of this process is to assure the quality of the ITT placement. This will be facilitated by your mentor and ULM:UPT /PPL using 
the prompts in the framework below: 
This form is part of your SPAR document and aims to capture key learning and experiences during this placement, relating them to the five 
curriculum domains.  It will be discussed at your QA touch points and completed by you to act as a summary of the discussions.  
Pre-populate your reflections to questions posed with bullet points and signal where evidence is held 
You will retain a copy for your SPAR folder and share a copy with your ULM:UPT/PPL as a record of QA.  We anticipate that this should 
not exceed more than two sides of A4.   

 
 

Student Progress/Learning- 

Choose 1 of the Staged Expectations/Teachers Standards and reflect on your progress over time. Consider your long 
term and short-term targets of achievement – where are your strengths and which areas require further development? 
*Include any reflections on how your ITAP experiences have supported your development. 

Pedagogy - How 
Pupils Learn, 

Classroom Practice 
and Adaptive Teaching 

(S2, S4, S5) 

 

Curriculum - Subject 
Knowledge (S3) 

Behaviour 
management - High 

Expectations and 
Managing Behaviour 

(S1 and S7) 

Challenging 
disadvantage - 

Inclusion (S5) 

Assessment - 
Assessment (S6) 

 
 

Mentoring / Support - Professional Behaviour - Professional Responsibilities (S8) 
 
What support have you received 
from your mentor and/or school 
so far? 
• Weekly Meetings? 
• Formal lesson observations? 
• Opportunities to observe practice 

around school? 
• Staff meetings/CPD? 
• Inclusion in extra curricular 

activities? 
 

Response: 
•  

Programme / Phase: Choose an item. Date: Click or tap to enter a date. 
Student Name:  UPT / PPL:  
Mentor:  Personal Tutor:  
UPT touch point focus: ☐   Face to face ☐   Online 

Student Quality Assurance (QA) 
QA of Student Experience ITT Placements Academic Year 2025-26 

 



 
Weekly Reviews 

 
Questions: 
• What structure do the Weekly 

Meetings take? 
• How do you and your Mentor use 

& build on prior learning (campus 
and placement) within your ITT 
Curriculum? 

• How have you progressed with 
Professional Practice learning 
tasks? 
 

Response: 
•  

Weekly Review feedback (completed by UPT) 

 

☐ Completed electronically 

☐ Cross referenced with targets 

☐ Reference to Staged Expectations/Teacher Standards 

☐ Review of pupil progress 

 

 

☐ Review of progress 

☐ Next steps to inform targets 

☐ Mentor completion comments 

 

 
Your ITT Targets 

 
Questions to reflect on: 
• How do you generate your 

weekly targets? 
• How do you ensure specificity of 

targets? 
• Have you set subject specific 

targets alongside pedagogic 
targets? 

Response: 
•  

Targets setting feedback (completed by UPT) Targets updated weekly ☐ 

Intent Implementation Impact 
 

☐  SMART targets  

☐  Language aligns with Staged   

Expectations/Teachers Standards 

☐  Links to Staged Expectations/ 

Teachers Standards 

 

☐  Verb driven implementation steps 

☐  Links to CCF readings/research 

☐  Presents support and resources 

required 

☐  Realistic time frame 

 

☐  Evidence trail present 

☐  Evidence dated 

☐  Signed and dated 

 
 

Agreed Strengths Next Steps  
Completed collaboratively between Student and UPT 



 
•  •  

Is the student on trajectory? Yes/No 
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What is Intensive Training and Practice (ITAP)? 


‘In July 2021, the Initial Teacher Training Market Review which aimed to “enable the provision 
of consistently high-quality training, in line with the CCF, in an effective and efficient market” 
(ITT Market Review Expert Advisory Group, 2021: 4), recommended the introduction of a 
compulsory “intensive practice placement” in ITT across England. The Review argued that 
intensive practice would support better integration of theory and practice, consolidate 
trainees’ understanding of how teaching practice is.’ 


(Intensive Training and Practice Pilot Report 2023:4). 


 


The Purpose of ITAP 


“It is intended to help consolidate trainees’ knowledge of key evidence-based principles for 
effective teaching, and to enable them to practise their application and integration into their 
developing professional practice. It should therefore be designed to give trainees appropriate 
input, scaffolded practice and feedback in relation to selected foundational and specific 
aspects of the training curriculum where close attention to and control of content, critical 
analysis, application and feedback are required.” 


(DfE Policy Paper: Intensive Training and Practice Dec 2023). 


 


Evidence base for ITAP from the DfE 


“The Carter Review of ITT (2015) advocated for the application of models of “research-
informed…clinical practice” into teacher training. The Carter review found that the most effective 
programmes gave careful consideration as to how trainees’ learning experiences were structured to 
ensure effective integration between the different types of knowledge and skills that trainees need to 
draw on in order to develop their own teaching. Programmes that privileged either ‘theory’ or ‘practice’ 
failed to take into account the necessity of such integration. 


Models of ‘clinical practice’, where trainees have input from experts and can engage in a 
process where they were able to trial techniques and strategies and evaluate the outcomes, 
were found to be most effective. Importantly, by making explicit the reasoning and underlying 
evidence base used by expert teachers, trainees are supported to develop and extend their 
own decision-making capacities”. 


(DfE Policy Paper: Intensive Training and Practice Dec 2023). 


 


 


 


 



https://www.gov.uk/government/publications/carter-review-of-initial-teacher-training
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University of Cumbria’s approach to ITAP. 


At the University of Cumbria, across our primary undergraduate and postgraduate 
programmes, we have developed ITAP units of work that have the same structure and some 
of the same focus regardless of the level of study. 


There will be some difference, given the length of each programme, three years for 
undergraduate and one year for postgraduate. There is also different hours stipulated for 
undergraduate and postgraduate. The table below taken from page 25 of the Initial Teacher 
Training criteria and supporting advice document (2023) details this. 


 


The university’s primary postgraduate programmes address these through, 


• Four identified weeks throughout the year (totalling 20 days) 
• Each week will have fours days of six hours planned and supported hours of input both 


at the centre and in school and two hours of additional input on day five (totalling 26 
hours). 


• During the school-based elements of each ITAP, each student will receive the 
equivalent of five hours guided support from a lead mentor/expert teacher. 


 


 


We have chosen to identify ITAP focus weeks intentionally planned at specific times in the 
programme, aligned to each phase of learning, beginning, developing or extending. 


In consultation with our school partners, we have chosen six areas of study for ITAPs. These 
are outlined in the table below, 
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Primary Postgraduate Programmes 


Phase of study Beginning Phase Developing Phase Extending Phase 


ITAP focus Managing 
Behaviour 


Adaptive 
Teaching 


Assessment for/of 
Learning 


Structuring 
Learning / 
Curriculum Design 


Primary Undergraduate Programmes 


Year of Study 1 2 3 


ITAP focus Managing Behaviour 


Professional 
Behaviours / inclusive 
Practice 


tbc tbc 


 


 


The structure of each ITAP unit 


Each week of ITAP will follow a very similar structure. Aligning with DfE 
guidance, we will be following this structure for each ITAP week. 


 


Typically Monday and Tuesday of 
each ITAP week. Centre-based 
training – Expert input. 


Typically Wednesday and 
Thursday of each ITAP week. 
Students in groups in schools or 
working with children on campus 


Reflection 
activities and 
discussion. 
Centre-based 
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Expert input would typically include: 


• an introduction to the aspect of practice (e.g., specific behaviour strategies) with an 
exploration and critical analysis of the evidence base underpinning it 


• Supported observations of in practice via video or live practice 
• deconstruction of the pedagogical approaches focusing on specific detail, looking at 


positive impact and potential pitfalls. 
 


School-based work would typically include: 


• opportunities for students to understand the particular school context, notice the 
impact and approaches taken by the schools to the particular pedagogic focus and 
prepare some aspect to enact. 


• opportunities for students to practise in a classroom context, low stakes as not part of 
assessed school placement. 


• An opportunity to receive expert feedback on, and critical analysis of, the 
deconstruction of and discussion of both positive features and areas for further 
development and support towards target setting for placement. 


• An opportunity to receive expert feedback that coheres with the expert input from the 
centre-based input during the early part of the ITAP. 


• (where children come to campus) – team planning, teaching and assessing, alongside 
expert input, followed by collaborative discussion. 
 


Assess and reflect work would typically include: 


• Opportunities to discuss with fellow students and compare experiences. 
• Using a structured approach from a reflective model to critically reflect on experiences 


and examine personal learning from each ITAP experience. 
• (For PGCE, the third masters’ module ‘Extending Professional Learning’ is a summary 


of ITAP learning, through a viva. So there will be opportunities to start preparing for 
that). 


• Opportunities to write reflectively and produce some text that captures learning. 


The role of school experience 


In line with DfE guidance and aligned to the recommended structure for ITAP units of study, 
the University of Cumbria is including school experience as part of each ITAP. This will either 
be student teachers working in schools in small groups, or groups/classes of children working 
collaboratively with school-based colleagues and children at the centre. 


The role of school experience as part of the ITAP is to explore the integration of theory and 
practice in a non-assessed, more collaborative and focused way. Student teachers will use the 
school-based opportunity for these purposes: 


1. Contextualise and make sense of the input given on the first two days of each ITAP 
week. 


2. Analyse the input given and explore any challenges. 
3. Discuss the input given with school staff and explore teacher decision-making in 


relation to it. 
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4. Reflect on the input given and make sense of it for themselves. 
5. Develop the skills of noticing to see implicit and explicit practice. 
6. Ask questions of practice related to the input given. 
7. Develop a greater understanding of the pace and intensity of classroom life and 


decision-making. 


 


The ITAP school experience element is not formally assessed. However, student teachers 
should adhere to the teacher standards for professional behaviour at all times in school, as 
set out here: Teacher Standards document  . They should comply with instructions and 
adhere to school policies and procedures. Failure to do so can result in them being asked to 
leave the premises. 


 


The role and expectations of the Lead Expert  


The lead expert will be the school-based colleague responsible for the organisation of the 
school’s work during each ITAP week. A main feature of their work will be liaising with 
university staff to ensure coherence across all elements of the ITAP experience. They will 
communicate with school staff to help them prepare for the students and understand their 
role in delivering an excellent ITAP experience. 


The lead expert may welcome the students before the school day begins or at an appropriate 
time and provide them with some key information about the school, policies, processes, key 
approaches. They may also, working with staff, offer a debrief at the end of day one and check 
in on student learning. 


The lead expert will also support students with practical and logistical elements of working in 
their school, such as car parking, refreshments and an appropriate place to keep their bags, 
coats and have lunch. 


There are no forms to complete, formal mentoring or observations involved in the ITAP 
experience for staff, however if any concern arises, these should be communicated to the 
school’s university contact for the ITAP week. 


If this is not possible, please contact the Programme Leader and ITAPs Leader,  


Dr Adrian Copping- Adrian.copping@cumbria.ac.uk. (Postgraduate Programmes),                               
or Kelly Powell – Kelly.powell@cumbria.ac.uk. (Undergraduate Programmes). 


 


Assessment of ITAP 


Student learning during ITAP will be assessed by the programmes. 


On PGCE primary, students will produce a critically reflective 500-word patch text at the end 
of each ITAP. Tutors will monitor engagement and support them with this reflection. 


Each of the four 500 word patch texts will then be sewn together to form an appendix to their 
assessment for PGCE7012: Extending Professional Learning. This is a masters’ level module 
worth 20 academic credits. Students will produce a summary presentation and engage with a 



https://assets.publishing.service.gov.uk/media/5a750668ed915d3c7d529cad/Teachers_standard_information.pdf

mailto:Adrian.copping@cumbria.ac.uk

mailto:Kelly.powell@cumbria.ac.uk
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15-minute viva, where they will present and discuss their professional learning during the 
ITAPs, how these experiences have impacted upon their progress towards Qualified Teacher 
Status and how they will springboard learning into their ECT year. 


On undergraduate primary, the ITAPs will be assessed through ITAL modules. 


During beginning and developing placements, school-based mentors will be asked to discuss 
the impact of ITAP as part of the weekly review process. 
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ITAP 1 – MANAGING BEHAVIOUR (ITTECF standard 7) PG /UG 
ITTECF links Routines, environment, self-regulation, resilience, relationships, intrinsic factors, secure, predictable, positive 


environment, maximising time for learning, consistency, least-intrusive approaches. 
Learn that Teachers can influence pupils’ resilience. Pupils are motivated by intrinsic factors. Managing classroom 


behaviour is about maximising learning time. Building effective relationships is easier when pupils believe that 
their feelings will be considered. Establishing and reinforcing routines can help create an effective learning 
environment. A predictable and secure environment benefits all pupils. 


Learn how to Use consistent language and non-verbal signals. Use early and least-intrusive interventions as an 
initial response to low level disruption. Develop intrinsic motivation through well-planned and relevant 
teaching. Establish a supportive and inclusive learning environment with a predictable system of reward and 
sanction in the classroom. 


STAGES OF ITAP 


INTRODUCE 
Learning about them 


theory of teaching and 
learning 


ANALYSE 
Using representations        


to analyse expert 
teaching 


PREPARE 
Using approximations 


to practice and get 
feedback 


ENACT 
Receive support to 


apply learning in the 
classroom 


ASSESS 
Tracking trainees’ 


growing knowledge 
and skills 


Centre-based input – Mon/Tues School-based work – Wed/Thurs Centre-base - Fri 


Input/ Discussion/Activity Journey 
Understanding Behaviour – de-escalation, 
generic strategies and what some children 
need. 
ITAP infographic – BM part of a whole set of 
what makes up the practice of teaching. 
Iceberg model – presenting behaviours. 
Bennett’s toolkit – proactive/reactive 
Least to most intrusive approaches to 
managing behaviour. 
Five Rs – Respect, Relationship, Reward, 
Routine, Responsibility (student reading and 
presentation – jigsaw activity). 
The role of the teacher in BM, including use 
of voice (modulation, tone). 
Teacher scenarios – common low-level 
behaviour challenges in class – role-play 
routines. 
Positive behaviour management and the use 
of praise/rewards – consistency 
The importance of the classroom 
environment and links to BM 
Behaviour for learning – relationship of BM to 
activity, engagement, motivation and 
learning. 
Preparation for observation and school-
based activity. 


Prepare (in school) 
Using prompts, 
observation and 
discussion of how the 
teacher manages 
behaviour, the role of the 
environment and the role 
of routine. 
Focus on language, tone 
and reward and sanction.  
How is the behaviour 
policy enacted? 
 
Enact (in school) 
Team-teach part of a 
lesson with your class 
teacher. 
Focus on applying 
routines, clarifying 
expectations and 
modulating your voice. 
Note how the children 
responded? How did you 
feel? 
Make sure you get some 
feedback from the 
teacher. 
 


Role of Expert 
Day 1 (Prepare) 
Introduce the 
students to the 
key elements of 
your school’s 
behaviour 
management 
policy. 
Contextualise 
Mon/Tues input 
for them in 
context of your 
school. 
End of day 1 
Facilitate 
discussion of 
observations in 
relation to some 
of the elements 
of Mon/Tues 
input. 
Prepare the staff 
for day 2 (enact 
phase) 


9-11 session 
Introduce Reflective 
model - ‘What, so 
what, now what’. 
Discussion in mixed 
school groups – 
using ‘what and ‘so 
what’ exploring 
similarities and 
differences between 
schools on 
Role of teacher 
Role of environment 
Role of routines. 
11-4 PGCE7012 
This part of the day 
connects the ITAP 
with your 3rd m-level 
module PGCE7012. 
11-1 – facilitated 
session engaging 
with some pre-
recorded input 
2-4 – writing 500- 
word reflective patch 
text (guidance in 11-1 
session) 


Resources Bennett, T (2017). The Beginning Teacher’s Behaviour Toolkit: A summary. Available at 
https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom_Bennett_summary.pdf 
Cowley, S. Classroom Strategies for Managing Difficult Behaviour. Available at 
https://www.youtube.com/watch?v=bgs2jwDc2bE 
DfE (2017). The Trainee Teacher Behavioural Toolkit: A summary. Available at: 
https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-
framework/the-trainee-teacher-behavioural-toolkit-a-summary 
Rogers, B. (2015). Classroom Behaviour. London. Sage.  


 


 


  



https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom_Bennett_summary.pdf

https://www.youtube.com/watch?v=bgs2jwDc2bE

https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-framework/the-trainee-teacher-behavioural-toolkit-a-summary

https://www.gov.uk/government/publications/initial-teacher-training-itt-core-content-framework/the-trainee-teacher-behavioural-toolkit-a-summary
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ITAP 2 – ADAPTIVE TEACHING (ITTECF standard 5) PG / 
ITTECF links Responsive, pupils learn at different rates, barriers to learning, flexible grouping, SEND Code, work with 


SENCO, other adults, DSL, balance new and prior learning, resources, reframing. 
Learn that Seeking to understand pupils’ differences, including potential barriers to learning, is an essential part 


of teaching. Adapting teaching in a responsive way is likely to increase pupil success. Working closely with 
colleagues, families and pupils to understand barriers and identify effective strategies is essential.  
EAL pedagogy is the set of systematic teaching approaches which have evolved from classroom-
based practices and is effective for all learners.  


Learn how to Support pupils with a range of additional needs, including how to use the SEND Code of Practice.  
Adapt lessons, so that all have the opportunity to meet expectations and deconstructing this approach. Work 
effectively with colleagues and families through open dialogue and solution-focused approaches.  
Devise context-embedded tasks for learners that are also cognitively challenging. Make the verbal curriculum 
more visual. Apply principles of inclusive pedagogy to the process of lesson planning.  


STAGES OF ITAP 


INTRODUCE 
Learning about them 


theory of teaching and 
learning 


ANALYSE 
Using representations        


to analyse expert 
teaching 


PREPARE 
Using approximations 


to practice and get 
feedback 


ENACT 
Receive support to 


apply learning in the 
classroom 


ASSESS 
Tracking trainees’ 


growing knowledge 
and skills 


Centre-based input – Mon/Tues School-based work – Wed/Thurs Centre-base - Fri 
Input/ Discussion/Activity Journey 
Monday: ITAP infographic – AT as part of a whole 
set of what makes up the practice of teaching. 
Barriers to learning – challenging disadvantage. 
Reflect on examples brought to session from 
placement or prior school-based 
experience/pupil profiles. 
Defining adaptive teaching. Why ‘adapt’ rather 
than ‘differentiate’? Recap adaptive teaching 
expectations. emphasis on high quality teaching 
for all pupils. Critically evaluate teaching 
approaches experienced in action. Self-reflection 
on opportunities for adapting teaching. 
Introduce theoretical concepts of ‘ability thinking’ 
and the language we use as barriers to learning. 
What is progress? What is success? Strategies for 
success. Tutor led review of the day’s learning 
Reading for Presentation Tomorrow: Each group 
will be allocated a short reading relating to 
different aspects of adaptive teaching. 
Tuesday Glossary of terms/acronyms currently 
used in relation to SEND policy and practice. 
Student presentations based on previous night’s 
reading – gallery presentation. 
Guest speaker Lecture: Whole cohort. 
High quality teaching for all children –Challenging 
Disadvantage. The role of cognitive science and 
psychology. Introduction to timeline - key 
moments in the history of support for SEND. 
The role of the plan do review cycle, Education 
Health Care Plans and Engagement Model. Small 
groups allocated a specific need/disability to 
research. Reflective Prompt: Link new knowledge 
- ‘that’ (declarative) and ‘how to’ (procedural) to 
ITAP school experience and D placement - looking 
for opportunities. 


Prepare (in school) Wednesday  
Role of Expert: Introduce the students to the 
key elements of your school’s SEND policy. 
Contextualise Mon/Tues input in context of the 
school.  
Student tasks: Using prompts (from staged 
expectations D and Teacher Standards) to 
guide observation of how the teacher utilises 
adaptive teaching approaches. Note the role of 
the teacher, environment and routine. Make 
particular notes about the ways in which 
questioning and scaffolding are used. Does the 
school mention adapting teaching in policy? In 
what ways have you observed the schools’ 
SEND policy enacted?  
Role of Expert: Facilitate discussion of 
observations in relation to some of the 
elements of Mon/Tues input. Prepare the staff 
for day 2 (enact phase) Enact (in school) 
Thursday  
Student tasks: Have a go! Work with a group/ 
groups throughout the day (identified by your 
class teacher) to shadow three children with 
differing needs. Focus on the role of 
teacher/adult, the environment and routines. 
Focus on using questioning techniques. Note 
how the children responded. How did you feel? 
What did you do in response to their answers? 
Reflect on the different children’s experience of 
learning through the day in relation to cognitive 
load. Capture feedback and reflections from 
the teacher. 


9-11 session 
Introduce Reflective 
model - ‘What, so 
what, now what’. 
Discussion in mixed 
school groups – using 
‘what and ‘so what’ 
exploring similarities 
and differences 
between schools on 
Role of teacher Role 
of environment Role 
of routines. 
 
11-4 PGCE7012 This 
part of the day 
connects the ITAP 
with your 3rd m-level 
module PGCE7012.  
11-1 – facilitated 
session engaging 
with some pre-
recorded input 2-4 – 
writing 500- word 
reflective patch text 
(guidance in 11-1 
session) 


Resources Goepel, J. and Childerhouse, H. Sharpe, S. (2015). Inclusive Primary Teaching: A Critical Approach 
to Equality and Special Educational Needs and Disability. St Albans. Critical Publishing. 
The Special Educational Needs and Disability (SEND) Code of Practice 0 to 25 years: Explained. 
Available at: https://educationadvocacy.co.uk/send-code-of-practice/ 
Special Educational Needs (exploring and understanding terminology). Cambridge Assessment 
International Education. Available at: https://www.cambridgeinternational.org/images/271195-
special-educational-needs.pdf 


 



https://educationadvocacy.co.uk/send-code-of-practice/

https://www.cambridgeinternational.org/images/271195-special-educational-needs.pdf

https://www.cambridgeinternational.org/images/271195-special-educational-needs.pdf
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ITAP 3 – ASSESSMENT FOR/OF LEARNING (ITTECF standard 6) PG /UG 
ITTECF links Assessment decisions, hinge questions, use assessment to inform decisions, feedback – written or verbal, 


providing guidance to improve, check prior knowledge, highlight misunderstandings when marking 
Learn that Effective assessment provides teachers with information about pupils’ understanding and needs.  


Teachers should be clear about the decisions assessments will support and be able to justify its use. Pupils 
must be able to act on feedback for it to have an effect. High quality written feedback can be written or verbal - 
to encourage further effort and provide specific guidance on how to improve. Schools collect and utilise a range 
of data to inform their operating procedures. Teachers provide data to support whole school analysis.  


Learn how to Plan formative assessment tasks aligned to objectives. Use hinge questions to pinpoint knowledge gaps.  
Use assessments to check for prior knowledge and pre-existing misconceptions. Provide effective written and 
verbal feedback appropriate to task, objective and learner. Analyse data to inform required interventions, 
groupings, pre-teaching and reporting. Look at patterns of performance over a number of assessments. 


STAGES OF ITAP 


INTRODUCE 
Learning about them 


theory of teaching and 
learning 


ANALYSE 
Using representations        


to analyse expert 
teaching 


PREPARE 
Using approximations 


to practice and get 
feedback 


ENACT 
Receive support to 


apply learning in the 
classroom 


ASSESS 
Tracking trainees’ 


growing knowledge 
and skills 


Centre-based input – Mon/Tues School-based work – Wed/Thurs Centre-base - Fri 


Monday: Lecture: Guest speaker, cohort-
wide. Tutor Input: Introduce Reflective 
journal for ITAP, Review assessment, and 
Wiliams' 5 key principles. 
Student Task: List assessment strategies 
seen, self-reflect on missed opportunities. 
Group Task: Small groups create one slide 
on assigned AfL strategy for a group 
presentation. 
Tutor Input: Introduce LP and case study 
child; adapt LP using a different AfL 
technique. Group Task: Categorise AfL 
techniques using provided framework. 
Reflective Prompt: Link new techniques to B 
placement opportunities. 
Reading: Group Jigsaw approach. Prepare 
graffiti-style summary of Chapter 4 from 
Hattie and Clarke's book for presentation. 
Tuesday: Presentation: How does Hattie's 
chapter enhance understanding of feedback 
and learning. Tutor Input: Watch John Hattie 
video on learning intentions and success 
criteria; relate NfER's 8 key AfL features to 
Williams' 5 strategies. Student Task: Reflect 
on EEF recommendations 4 
and 5, consider observed feedback 
usefulness. Analyse KS2 writing 
exemplification material, evaluate Dani's 
work, suggest next steps 
feedback.: Design lesson(s) for Dani 
focusing on AfL support; discuss in larger 
groups. Student Task: Dylan Wiliam clip 
(hinge q’s); group teaching with tutor support 


Wednesday: School-based: Presentation by 
assessment lead covering feedback policy, 
tracking demo, and moderation tasks. 
Student Task Session 1: Observe class 
teacher using provided template, tally AfL 
techniques, note impacts on learning, and 
prepare 3 questions for post-session 
discussion. Reflective Prompt: Consider 
impact on practice, takeaways, and potential 
barriers. Student Task Session 2: Use hinge 
question prompts from journal, work with 
group to explore two hinge questions, note 
children’s responses, and discuss 
effectiveness with teacher post-lesson. 
Thursday: 120-minute teaching session with 
cohort observations and feedback. GROUP 
1: 30-min intro with prior knowledge 
assessment and content connection, 
including hinge question. GROUP 2: 30-min 
group activity with planned AfL 
opportunities; observe and analyse impact. 
GROUP 3: 20-min whole group assessment 
opportunities; 10-min pupil feedback 
discussion on collection strategies. Tutor 
Input: Debrief using UoC reflective prompts 
and Brookfield’s reflective model for session 
feedback 


Student task: 
Lesson plan 
provided with no 
assessment 
identified –add 
possible suggestions 
and provide a 
justification? Use a 
range of NC subjects 
for groups e.g. 
music, art. PE. 
Feedback your 
subject to the cohort 
–Tutor Led: Analyse 
data to inform 
required 
interventions, 
groupings, pre-
teaching and 
reporting. Look at 
patterns 
of performance 
over a number 
of assessments. 
Tutor Led: 
PGCE7012. 11-1 – 
facilitated session 
engaging with some 
pre-recorded input 
2-4 – writing 500- 
word reflective patch 
text (guidance in 11-1 
session) 


Resources Clarke, S. (2014). Outstanding Formative Assessment: Culture and Practice. London. Rising Stars. 
EEF. (2021). Feedback. Available at: https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback. 
Faragher, S. (2014). Understanding Assessment in Primary Education. London. Sage. 
Four Effective Pupil Feedback Techniques to Try. [Online]. Available at: 
https://www.teachertoolkit.co.uk/2022/09/22/effective-pupil-feedback/ 
 


 



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

https://www.teachertoolkit.co.uk/2022/09/22/effective-pupil-feedback/





 


12 
 


 


ITAP 4 – STRUCTURING LEARNING/CURRICULUM DESIGN (ITTECF standard 2/4) PG /UG 
ITTECF links (2) – prior knowledge, memory, introduce new material in steps, sequencing, retrieval, purposeful practice. 


(4) – dual coding, concrete ideas, scaffolding, metacognition, questioning, content knowledge, critical thinking 
and problem-solving. 


Learn that Effective teachers introduce new material in steps, explicitly linking new ideas to what has been previously 
studied and learned.  Teacher input should set up independent activity for the learners and support it. In all 
subject areas, pupils learn new ideas by linking those ideas to existing knowledge, organising this knowledge 
into schemata; carefully sequencing teaching to facilitate this process is important. 


Learn how to Consider teacher and learner activity to ensure learners are active in their learning. Plan for progression in 
learning by scaffolding learning through a logical sequence. Organise learning episodes into a logical order that 
builds on previous learning. Adapt published planning for your class’s learning needs. Deconstruct and adapt 
published planning for the needs of the learners but also so learning steps progress logically.  


STAGES OF ITAP 


INTRODUCE 
Learning about them 


theory of teaching and 
learning 


ANALYSE 
Using representations        


to analyse expert 
teaching 


PREPARE 
Using approximations 


to practice and get 
feedback 


ENACT 
Receive support to 


apply learning in the 
classroom 


ASSESS 
Tracking trainees’ 


growing knowledge 
and skills 


Centre-based input – Mon/Tues School-based work – Wed/Thurs Centre-base - Fri 


Fogarty’s models of Curriculum 
integration  
Models of structuring units of work 
(logical sequence) – and other models 
(BLP)  
School curriculum policy statements 
and how they are arrived at – consider 
intent, implementation and impact.  
Focus on foundation subjects planning – 
explore different approaches linked to 
National Curriculum – key themes 
approaches, skills development 
approaches  
(e.g. History – concepts and/or key 
figures).  
Explore what planning for progression 
means and look at skills progression 
across year groups – drawing on 
resource such as model music 
curriculum.  
Students to work in groups to choose a 
subject,  - taken from either History, 
Geography, Science, RE, explore a topic 
and use National curriculum to outline 
progression in skills, knowledge and 
understanding across the year groups.  
Present to each other.  
 


Role of expert  
Wed (am)  
Lead mentor spends time with students 
sharing their curriculum documentation and 
the principles and process of how they have 
designed their curriculum. Talk through how 
they mediate children’s reading, writing 
and maths challenges. Also how they assess 
and record progression.  
Focus in on either History, Geography, 
Science, RE to showcase what the school 
does.  
Wed p.m. and Thurs  
Students observe ‘their subject’ in school. 
Students will move between year groups 
observing the subject being taught and 
connecting their observations with their work 
on Mon/Tues and what they have been told 
on Wednesday. They will observe and look 
for evidence of stimulus, link to prior 
learning, how challenges in reading, writing 
and maths are mediated, assessment, skills 
and knowledge taught. Essentially, what 
does the planning and policy look like in 
practice.  
Opportunity for book scrutiny, learning 
walks, talking with children, working 
wall/display walk  


 


9-11 session  
Introduce Reflective 
model - ‘Jasper’s 
ERA model.  
Discussion in mixed 
school groups – 
using ‘Experience’ 
and ‘Reflection’ 
differences between 
schools on  
Process  
Structure  
Subject knowledge.  
Look forward to 
Extending Placement 
– set a target (use 
S4)  
11-4 PGCE7012  
This part of the day 
connects the ITAP 
with your 3rd m-level 
module PGCE7012.  
11-1 – facilitated 
session engaging 
with some pre-
recorded input  
2-4 – writing 500- 
word reflective patch 
text (guidance in 11-
1 session)  


 
Resources Copping, A. (2015). Curriculum Approaches Pp: 27-47. In Hansen, A. (ed). Primary Professional 


Studies 4th Edition. London. Learning Matters.  
Glazzard, J. (2016). Planning and Differentiation Pp: 163 – 200. In Learning to be a Primary 
Teacher. Northwich. Critical Publishing. 
Planning for Progression. Excellence Gateway. 
https://www.excellencegateway.org.uk/content/import-pdf9822-0  
 


 



https://www.excellencegateway.org.uk/content/import-pdf9822-0



		Goepel, J. and Childerhouse, H. Sharpe, S. (2015). Inclusive Primary Teaching: A Critical Approach to Equality and Special Educational Needs and Disability. St Albans. Critical Publishing.

		The Special Educational Needs and Disability (SEND) Code of Practice 0 to 25 years: Explained. Available at: https://educationadvocacy.co.uk/send-code-of-practice/

		Special Educational Needs (exploring and understanding terminology). Cambridge Assessment International Education. Available at: https://www.cambridgeinternational.org/images/271195-special-educational-needs.pdf

		Clarke, S. (2014). Outstanding Formative Assessment: Culture and Practice. London. Rising Stars.

		EEF. (2021). Feedback. Available at: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback.

		Faragher, S. (2014). Understanding Assessment in Primary Education. London. Sage.

		Four Effective Pupil Feedback Techniques to Try. [Online]. Available at: https://www.teachertoolkit.co.uk/2022/09/22/effective-pupil-feedback/



		Return to Staged Expectations: 








Understanding how to access the breadth and depth of our ITT curriculum: 


Remembering that: 


• Student teachers (trainees) are on a journey in their learning to become a teacher
• The staged expectations act as progress way markers towards the ‘end point assessment’
• The staged expectations are derived from the ITT curriculums; i.e. the things they cover before each phase of placement.
• The breadth of the ITT curriculum is outlined at the top level in our assessment grids (the modules and subjects covered- with composite knowledge outlined)- Column 3.
• Student teachers have 2 types of learning- (knowledge) ‘learn that’ & (skills) ‘learn how to’.
• Progress on placement should be seen through high quality targets (built from the curriculum) and reflective weekly reviews.


In order that our trainees remember more of what they have learnt and that you as expert colleagues (mentors) can best support their journey through effective target setting we have 
included depth to the ITT curriculums. This depth outlines the ‘essential’ knowledge (components). 


For simplicity in accessing this information we have created this fully e-linked document; that allows you to work down from the staged expectation breath and explore the essential 
knowledge depth (displayed in knowledge organiser formats). 


Below we show you the full range of ITT curriculum documents available (noting that as mentors we steer you towards 2 keys parts of this- green highlighting) 


The purpose is to outline how a student journey through their curriculum is achieved with taught input and your mentor support along the way. 


Top level course documents- inc. Programme 
specification & module descriptor forms. 


We display this overview to you as a grid of the 
modules and sequence throughout the 
Programme- ‘course overview’ 


The progression of the ITT Curriculum. 


We display this to you as the ‘Staged 
Expectations’ 


These give you a clarity of what modules 
broad content and subjects have occurred 
and how they relate to the staged 
expectation- the point at which most 
students will be at the end of the 


We display these to you as ‘Knowledge 
Organisers’ 


New for 2022/23 
You will be able to click through any module 
or subject link in the staged expectations to 
discover the depth of the curriculum learnt by 
the point in the training. 


Subject- Session steps of knowledge & 
Sequence 


For our PGCE programmes we are able to 
share Subject input via curriculum subject 
Sequence steps. 


Please refer to knowledge organiser 
explanation. 







placement) Breadth of curriculum- ‘learn 
that’ and ‘learn how to’ statements 


These organisers outline the ‘essential 
(components) knowledge and skills’ learnt by 
our student teachers before each phase of 
placement. 
They outline a rationale for the sequence of 
this learning, how the components align to the 
Core content framework (minimum 
entitlement of any ITT programme) and the 
core research articles/texts used to underpin 
the knowledge. 


This depth should allow you as mentor to 
understand the granularity of what a student 
has learnt; therefore helping set targets that 
build on their prior learning in order to meet 
the staged expectations. 


You can cross reference session to phase 
using the course overview document.  


The breadth of the curriculum can be seen in: 


Course overview & Staged Expectations 


The depth of the curriculum can be seen in: 


Knowledge Organisers & Subject- Session steps of knowledge & Sequence 


The following document allows you to view this depth of the ITT curriculum.
We have linked it directly to the staged expectations (via Live hyperlink) so that you are able to 
understand:


• The Modules taught
• the subject knowldege and skills taught
• and the Pathway the particular student is following.







Domain  Challenging Disadvantage Together 


Essential knowledge
Be


gi
nn


in
g 


Ph
as


e


Know the importance of safeguarding in school. Learn that there are agreed protocols, policies and 
approaches that keep children and staff safe. Know that there is a designated safeguarding lead in 
all schools.
Learn how to keep themselves safe and how to carry out their responsibility with regard to 
safeguarding in school.
Learn that children’s backgrounds and experiences can impact on their ability to learn – ACES 
Learn that having a vision for what type of teacher you want to be links to your values and drives 
professional judgements.
Learn how resources and books used in the classroom can reinforce stereotypes and how to choose 
resources that challenge these and support inclusion.
Understand how social justice is addressed through learning experiences for young people. Reflect 
on approaches as a teacher that enable high quality learning / outcomes to build in young people.


De
ve


lo
pi


ng
 P


ha
se


Learn how to keep children safe online and how to use the internet safely so as to keep them free 
form exploitation
Learn how to adapt teaching for children with EAL. Learn that effective teaching for children with 
EAL is effective for all, in terms of visual cues and multiple entry points. Identify PP, EAL, SEND 
children- use their action plans to provide adaptive teaching activities to ensure they make 
progress.
With an overview of children’s backgrounds learn what interventions exist to support learning
Learn how to identify signs and symptoms of barriers to learning
Learn about the placement school/setting’s vison and values- and develop ways of incorporating 
aspects into everyday approaches to learning.
Demonstrate an informed understanding of policy and practice to ensure effective engagement of 
all learners regardless of ability and background. 
Learn how subjects are sequenced to support all learners, with particular focus around 
‘disadvantaged’ groups.


Ex
te


nd
in


g 
Ph


as
e


Know that teacher impact on pupil progress means careful integration of the 5 domains of ITT 
learning.
Know how to profile children appropriately to monitor starting points and identify gaps in learning
Learn how to work with multiple other professional staff and services to build the big picture of 
pupil barriers / aspirations.
Use this knowledge to impact on planning activities to target development.
Understand the extent towhich different backgrounds and influences may have an 
impactonlearning
Thefactors thatcanpresent barrierstolearning,progress and wellbeingand how thesebarriers might
beovercome
Interpretand useschool level data toidentify targetsfor learners
Know how to identify the needs of pupils and adapt teaching effectively to support 
learners including those with special educational needs, those with disabilities, those for 
whom English is an additional language and those form diversesocial, cultural,ethnic,
religiousand linguistic backgrounds
Recognise differences in the rates of progress and attainment of pupilsexperiencing challenging
circumstances


Rationale for sequence


Core Content Framework links


Examples of key literature utilised
Other useful information


This domain sits at the heart of our curriculum in 
centre and school based learning. The trainees 
will profile specific children on each placement 
and this will help them to put their learning in to 
practice and see the impact of their 
understanding and adaptations to their teaching. 


Corcoran, R. P., Cheung, A., Kim, E., & Xie, C. (2017). Effective 
Universal school-based social and emotional learning programs 
for improving academic achievement: A systematic review and 
meta-analysis of 50 years of research. Educational Research 
Review. http://doi.org/10.1016/j.edurev.2017.12.001 
Evans, G., & English, K. (2002). The environment of poverty: 
multiple stressor exposure, psychophysiological stress, and 
socioemotional adjustment. Child Development, 73, 1238-
1248.
Mazzoli Smith, L. and Todd, L. (2019), Conceptualising poverty 
as a barrier to learning through ‘Poverty proofing the school 
day’: The genesis and impacts of stigmatisation. Br Educ Res J, 
45: 356-371. https://doi.org/10.1002/berj.3506
Ofsted (2016) Unknown children – destined for disadvantage? 
Available at: 
https://assets.publishing.service.gov.uk/government/uploads/s
ystem/uploads/attachment_data/file/541394/Unknown_childr
en_destined_for_disadvantage.pdf


Over the period of their programme, trainees become 
increasingly aware of the impact that a range of factors 
have on children’s wellbeing and attainment and their 
role in removing the barriers created by disadvantage in 
our communities. Starting with an understanding of 
safeguarding and the impact of challenging factors in 
early childhood, trainees learn ways that they can adapt 
their classrooms and their pedagogy to help raise 
aspiration and engagement in education. Vision and 
values are revisited as trainees visit different schools and 
reflect on the challenges that each community works 
with. The role of a range of professionals and 
collaborative working is explored. 
The Cumbria Teacher of Reading supports trainees in 
understanding the crucial importance of literacy and 
vocabulary. 


High Expectations- all statements
Subject and Curriculum - 9, 10
Classroom Practice- 1, 7
Adaptive Teaching – 1,2,3,4,7
Managing Behaviour – All statements
Professional Behaviours – 3,4,6



https://doi.org/10.1002/berj.3506

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/541394/Unknown_children_destined_for_disadvantage.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/541394/Unknown_children_destined_for_disadvantage.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/541394/Unknown_children_destined_for_disadvantage.pdf





ITT Core Content Links


Other Useful Information


PGCE7010: Beginning Professional Understanding KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


This first master’s level module happens 
during the first term of the programme – it 
starts developmentally by exploring how 
children learn and the underpinning theories. 
As the module develops in line with the 
staged expectations, theory and reading is 
extrapolated and exemplified in practice, 
evidence by annotated bibliography 
formative and critical discussion in the 
summative assessment.


Hattie, J. (2023) Visible learning, the sequel:  a 
synthesis of over 2,100 meta-analyses relating to 
achievement. London. Routledge.


Kirschner, P. & Hendricks, C. (2020). How Learning 
Happens – Seminal works in educational psychology 
and what they mean in practice. London. Routledge.


Sherrington, T. (2019) Rosenshine’s principles in 
action. First edition. Melton, Woodbridge: John Catt 
Educational, Ltd.


Lovell, O, Caviglioli, O and Sweller, J (2020) Sweller’s 
Cognitive Load Theory in Action. Melton: John Catt 
Educational Limited.


This module utilises formative and 
summative assessment. The formative 
assessment is an annotated bibliography. 
Students then have informal peer feedback 
on their developing bibliographies before 
submission. Feedback then supports the 
summative submission. This follows 
beginning placement where there is an 
opportunity to gain practice within which to 
integrate the theory.
The skills, knowledge and understanding 
gained in this module inform PGCE7011 
module and the session order here aligns to 
ITAP delivery and PGPC9340 ‘Understanding 
Learning’ module.


High Expectations (1) 1, 3, 4, 6-8, a-c, e, h
How Pupils Learn (2) 2-10, a-c, e, h-k,
Subject and curriculum (3) 3, 7, g-i, j, k, m
Classroom Practice (4) 1-3, 5-10, a, c, e, g, h, 
j, l-p
Adaptive Teaching (5) 1-7, b, g, h, l, o-q
Assessment (6) 1, 3-6, a, b, e, f, h, k, l
Managing Behaviour (7) 1, 3, 4, 6, 7, 10, a, d, 
n-p,
Professional Behaviours (8) 9, d


In this phase, the students learn about the aims, objectives and 
assessment of this module, the relationship between teaching and 
learning and the complex range of factors that can impact on 
children's learning and achievement. They learn how learning 
theory has progressed and developed, including classical theories 
of behaviourism, constructivism and social constructivism and 
how these have lead to contemporary theories such as cognitive 
load theory and related effects, growth mindset theory, visible 
learning and direct instruction. The students learn how to shape 
learning and how to identify how pedagogical choices are informed 
by implicit ideas about the way that children learn.


In this phase, after further reading, the students present their own 
learning on a chosen area of learning theory. The differences 
between 'differentiation' and 'adaptive teaching' are also explored 
and the students learn how to structure learning in a way that 
allows all pupils to progress. There is also a focus on academic 
skills and students learn how to construct critical discussion 
which is informed by reading. There is also a formative discussion 
of students' assignment foci in relation to the module ILO's.


In this phase, students explore implications of learning theory in 
assessment of pupils. Summative and formative assessment is 
defined. They learn how to select approaches to assessment that 
are fit for purpose and context.  The module finishes with tutorial 
opportunities moving formative learning int summative 
assignment.







ITT Core Content Links


Other Useful Information


PGCE7011: Developing Evidence-Based Practice KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised
Bradbury, A. (2021) Ability, inequality and post-
pandemic schools: rethinking contemporary 
myths of meritocracy. 1st ed. Bristol: Policy 
Press. Available at: 
https://doi.org/10.56687/9781447347019


Kemmis, S & Smith, M (2008) Enabling Praxis: 
Challenges for Education. Available at
https://my.chartered.college/impact_article/wha
t-is-reflective-practice/


Thompson, I. (2017) Tackling social disadvantage 
through teacher education. Edited by I. Menter. 
St Albans, England: Critical Publishing Ltd.


This module takes place throughout 
developing phase. It wraps around 
developing placement and uses that as the 
context for integrating theory and practice. 
Students will use their critical reading and 
writing skills developed in module 1 
(PGCE7010 – Beginning Professional 
Understanding) and develop them here, as 
well as drawing on reflective models and 
skills developed during ITAP units of study. 
Some of the content here  - around 
assessment particularly is extended and 
developed during ITAP 3 ‘Assessment for 
and of learning’.


High Expectations (1) 3,7 – a-c, h
How Pupils Learn (2) 6,7 - b, g
Subject and Curriculum (3) 2,6 - a, g, l
Classroom Practice (4) 6,7,9,10 - i - p
Adaptive Teaching  (5) 5,6,8 - a, b, p, q
Assessment (6) 1,2,5 - a, b, d, g-l
Managing Behaviour (7) 2 - a, m-p
Professional Behaviours (8) 2,9 - a-e


The sequence of learning follows a 
developmental process, building skills, 
knowledge and understanding of professional 
enquiry. The module deliberately spotlights 
challenging disadvantage as a theme and 
introduces this early on as it is a key lens for 
students to explore the learning objectives 
through.  The student-led learning sessions and 
writing support at the end are to support the 
application of learning from developing 
placement to the module assignment.


Following the introduction to the module and the related 
assignment, students will start to consider their chosen area 
of reflective enquiry through the lens of ‘challenging 
disadvantage’ and how they create and enact an Ambitious 
Curriculum.
This Tutor-led focus session will support students to adopt 
the lens of a particular pupil group.
Students engage with Rolfe’s reflective cycle. They will begin 
to develop the skills needed for classroom implementation.
This will promote an understanding that all pedagogical 
choice should be underpinned by a critically enquiring and 
reflective approach to learning.
Having engaged with the notion of praxis, students will work 
through the ‘Now What?’ phase of Rolfe’s cycle and start to 
create a plan of action to implementation.
Students explore what progress and attainment looks like 
and how to make the most effective assessment choices to 
promote more effective learning.
Students understand how learning capacity or learning 
outcomes might be assessed.
The module ends with a student-led session and writing 
tutorials in preparation for the module assignment.



https://doi.org/10.56687/9781447347019

https://my.chartered.college/impact_article/what-is-reflective-practice/

https://my.chartered.college/impact_article/what-is-reflective-practice/





ITT ECF Links


Other Useful Information


PGCE7012: Extending Professional Learning KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised The sessions in this module take place at the 
end of each  of the four ITAP units of study. 
They follow the ‘Assess’ phase of each ITAP 
unit and as part of each session students will 
have space to write their 500 word critically 
reflective ‘patch’ text. These four patches will 
then be sewn together to create a 2000-word 
appendix to the module assessment. This 
assessment is a 15-minute viva which can be 
done online or face to face during an 
assessment window at the end of the course. 
The module looks to develop their critical 
reflective skills and prepares them for an oral 
presentation.
The module sessions are recorded delivery 
and supported by a facilitator


Professional Behaviours (8) 1,2,7,9 a,d,e


Students begin the module by exploring the concept of 
critical reflection. Using a range of literature, students 
develop their understanding criticality and connecting 
theory to practice. They begin with Rolfe’s ‘what, so what, 
now what’ model. 
Following this, and at the end of the Adaptive Teaching ITAP, 
students consider the influence of policy on practice and 
the impact of educational policy on school contexts. As well 
as writing their second ‘patch’ text in this session, students 
consider target setting for beginning placement and the 
impact of their ITAP learning in this phase on practice.


At the end of the third ITAP – Assessment for/of learning, 
students focus on Brookfield’s four lenses model as a tool 
to develop a range of reflective perspectives on classroom 
practice. Students consider teacher decision-making and 
use this alongside reading to further develop critical 
observation skills
Following this, at the end of the final ITAP – Curriculum 
design, students focus on the skills of oral presentation, 
how to summarise learning and consider the impact of their 
ITAPs learning journey on their own practice and looking 
forward towards their ECT year.


Students undertake their viva; showing how their learning 
has been drawn together over the programme.


Education Endowment Foundation (2018) Sutton 
Trust-Education Endowment Foundation Teaching and 
Learning Toolkit: Accessible from: 
https://educationendowmentfoundation.org.uk/eviden
ce-summaries/teaching-learning-toolkit


Larrivee, B. (2023). Transforming Teaching Practice: 
Becoming the critically reflective teacher. 
https://www.researchgate.net/publication/233005919
_Transforming_Teaching_Practice_Becoming_the_criti
cally_reflective_teacher


Tips for conducting and oral presentation
https://www.unh.edu/undergrad-
research/sites/default/files/media/2022-07/oral-
presentation-guide.pdf


The development of thinking and skills 
progression follows a typical student 
development journey. Also, as this module takes 
place at the end of each of the four ITAPs, the 
module content uses the ITAP content as its 
context.
Students develop their reflective and critical 
skills throughout each phase moving from 
understanding what critical reflection is, some of 
the implications, moving towards articulating 
their own professional learning on the course.



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit

https://www.researchgate.net/publication/233005919_Transforming_Teaching_Practice_Becoming_the_critically_reflective_teacher

https://www.researchgate.net/publication/233005919_Transforming_Teaching_Practice_Becoming_the_critically_reflective_teacher

https://www.researchgate.net/publication/233005919_Transforming_Teaching_Practice_Becoming_the_critically_reflective_teacher

https://www.unh.edu/undergrad-research/sites/default/files/media/2022-07/oral-presentation-guide.pdf

https://www.unh.edu/undergrad-research/sites/default/files/media/2022-07/oral-presentation-guide.pdf

https://www.unh.edu/undergrad-research/sites/default/files/media/2022-07/oral-presentation-guide.pdf





ITT Core Content Links


Other Useful Information


PGPC9310: Being a Teacher KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised
DfE (2014) Guidance of Promoting British Values in 
Schools


Ewens, T and Cammack, P (2019) Reflective Primary 
Teaching: Meeting the teacher standards throughout 
your professional career. Northwich. Critical 
Publishing.


Glazzard, J (2016) Learning to be a primary school 
teacher. Northwich. Critical Publishing


Salli, A. and Osam, U. V. (2017) ‘Preservice teachers’ 
identity construction: emergence of expected and 
feared teacher-selves’, Quality and Quantity, Nov 
2017 pp. 1-18. 


Some of the sessions in this module are 
supported by the university careers team and 
partnership mentors and headteachers. 
During the job application session (session 6) 
we often hold mock interviews with 
partnership headteachers.
In previous years, student feedback has led 
to us involving more national and 
international careers support such as Reed 
education and Worldwide teaching. These 
providers have supported the variety of job 
application advice and support we can offer.


High Expectations (1) 1,2,3, 4, 5,6,7,8 1a - h
Subject Knowledge (3)1, 2, 10, 12, a.c.f, o
Classroom Practice (4) 1, 11, a,f,m, n, o, p,
Adaptive Teaching (5) 1, 2, 3, 4, 
7,8, a, c, d,e, f,g,I,k,m, p, q
Assessment (6) 1, 2, 3,4, 7, h, j, l, n, p
Managing Behaviour (7) 1-11, a, b, 
k, l, o, p, q
Professional Behaviours (8) 1 – 9, a - p


The sequence of learning for this lesson is 
designed with the student learning journey in mind. 
To provide a foundation for students’ thinking 
about teaching we explore vision and values and 
this underpins the remainder of the module. We 
explore wider skills, such as coaching, working 
with others around placement time so this is 
timely. Our session on job applications is 
intentionally placed as jobs begin to be advertised 
and then as students develop towards the course 
end, we develop higher level thinking around 
subject and external scrutiny.


The module begins with unpicking and extending their reasons 
for wanting to be a teacher, their experiences as learners, the 
teachers they liked and disliked and to begin to construct a 
deeper awareness of a teacher’s role in society. Following this, 
as they are about to go into schools, we teach the need for 
good communication skills so that they can work as part of a 
class team and whole school team in a successful ‘collegial’ 
manner. This is followed by learning how to  accept 
developmental feedback from more experienced colleagues as 
a vital aspect of personal professional development. This 
session supports the idea that students will soon be managing 
other adults whilst on placement


This phase begins with an understanding of the job application 
process and how previous learning in this module regarding the 
teacher’s role, your teaching philosophy, working with other adults, 
the kind of teacher you want to be, the personal professional skills 
and attributes that you may have, a desire to affect children's 
life's, to raise children's aspirations, to challenge disadvantage etc, 
can be ‘packaged’ in a successful manner into personal statements 
and C.Vs. We then follow this up by exploring the role of the teacher 
as a subject leader, what this role involves, how they as student 
teachers engage with it now and as an ECT. We then explore 
external scrutiny – Ofsted.







ITT Core Content Links


Other Useful Information


PGPC9320: Early Years KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature 
utilised


The Beginning phase of the Early Years Framework sessions are all about 
building foundations and then laying on some building blocks. The module 
begins by exploring the Statutory and Non-Statutory Guidance for the Early 
Years and exploring how the Characteristics of Effective Learning underpin all 
teaching and learning opportunities. The following sessions then look at the 
Prime and Specific Areas of learning in detail , with a different area of focus 
each week. Students will  explore practical ways of enhancing areas of 
provision and how to plan adult-led activities.


In this phase, following school experience, students will reflect upon 
the effectiveness of their adult-led activities and their enhanced areas 
of provision. They will then move on to look in detail at assessment in 
Early Years and recognise their own strengths and areas of continued 
development. 


The structure of the Early Years Unit is intentionally 
designed to support learner development. Having 
started by exploring the Statutory and Non-Statutory 
guidance, students become familiar with the 
development milestones before planning adult-initiated 
activities. As students gain more school based 
experiences, sessions move onto look at enhancing 
areas of provision, child-led learning opportunities and 
the importance of assessment in the Early Years. 
Students then have opportunity to reflect upon and 
summarise their learning and articulate their areas of 
future focus.


DFE: Development matters 2021


DFE: Statutory guidance for the Early Years Foundation 
Stage 2021


Early Education: Birth to Five Matters 2021


Moylett, Helen: Characteristics of Effective Early 
Learning (2013)
Palaiologou, Ioanna The Early Years Foundation Stage: 
Theory and Practice 4th Edition (2021)


Session 1: 
Standard 1: 1- 7 & a,b,c
Standard 3: 1- 12 & A- U
Standard 6 : 1, 6 & A, F, I, J, K, L, N


Session 2: 
Standard 3: 1- 12 & A- U
Standard 2: 1, 2, 8, 10 & a, b, e, f, h, i, k
Standard 4: 2, 3, 4, 6, 7, 8 & a-f, i - p


Session 3: 
Standard 1: 1-7 & a- d
Standard 2: 1-10 & a- K
Standard 3: 1 –8 & a- m


Session 4: 
Standard 1: 1-8 & a- d
Standard 2: 1-10 & a- K
Standard 3: 1 –8 & a- m
Standard 4: 1-8 & a-p


Session 5, 6 & 7:
Standard 3: 2, 4 & C, E
Standard 6 : 1-7 & a-r
Standard 8 : 2 & c, d, e


In this phase, students will have time to reflect and articulate their 
learning with peers and external community workers, as well as 
exploring special interests further.


As students move into their Developing and 
Extending Phase placements they will be auditing 
their experiences and expertise. After session 5 a 
questionnaire is produced to highlight key themes 
and areas of future teaching and learning need.



https://www.amazon.co.uk/Ioanna-Palaiologou/e/B0037A5HXA/ref=dp_byline_cont_book_1

https://www.amazon.co.uk/Ioanna-Palaiologou/e/B0037A5HXA/ref=dp_byline_cont_book_1





ITT Core Content Links


Other Useful Information


PGPC9320: English KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


The Beginning phase English curriculum sessions are all 
about building foundations and then laying on some building 
blocks. The module begins with an evidence-based look at 
what make effective English teaching. This is exemplified 
through a sequence of work (poetry focus) which is then 
deconstructed. The following three sessions in this phase 
then focus in on some key aspects of this first session: 
shared reading and writing, the teaching of grammar and 
punctuation and guided work. These sessions have a non-
fiction and fiction focus. Students also undertake a Year 6 
Spelling and Grammar test which is marked together and 
used to set subject knowledge targets for beginning 
placement. 


In this phase, following school experience, students engage 
with the writing process, linked to unit planning and 
progression of skills, knowledge and understanding. 
Children’s writing from this session’s work is then assessed 
against the DfE Teacher Assessment Framework and other 
assessment measures in the following session and the 
curriculum English sessions culminate in a deep dive into 
reading comprehension and teaching spelling.


The structure of the English unit is intentionally 
designed to support learner development. 
Having started with evidence for effective 
English, a foundation of building blocks is laid 
and this aligns with staged expectations for 
beginning placement. Moving into developing 
phase, the focus on unit planning and 
assessment aligns with the positioning of ITAPs 
(PGPC9330) and so facilitates students in 
making connections in their learning across the 
programme.


Copping, A. (2016). Being Creative in Primary 
English. London. Sage.


Copping, A. (2024). Thinking for Primary Writing. 
Northwich. Critical Publishing.


Waugh, D. (2021) Primary English for Trainee 
Teachers. 3rd Edition. SAGE Publishing. 


Waugh, D. (David G. ., Warner, C. and Waugh, R. 
(2019) Teaching grammar, punctuation and 
spelling in primary schools . 3rd edition. London: 
Learning Matters.


Alongside the Spelling and Grammar Test 
students complete prior to session 3, 
students also undertake a primary English 
subject knowledge audit.
Students are expected to engage with this 
document throughout the programme, using 
it as a working document to chart their 
developing knowledge, skills and 
understanding through centre and school-
based learning. It is discussed  and shared in 
school with their mentor and with their 
personal tutor in university. It forms part of 
their evidence towards QTS and informs target 
setting.


High Expectations (1) 2,3,4,6
How Pupils Learn (2) 1-9
Subject and Curriculum (3) 1-10
Classroom Practice (4) 1-9
Assessment (6) 3-5







Module title: PGPC9320 Geography


Programme of work


Be
gi


nn
in


g 
Ph
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e


In this phase students are introduced to the subject of ‘geography’ through an academic and 
practical school- based lens, they reflect on their own learning and experiences, learn the 
subject’s nature and needs (that geography is the study of everything on the planet, the need to 
widen children’s experiences, the study of people and places, the need for geography to be 
taught well in schools, the development of knowledge and understanding and interest about the 
world at a variety of scales, the relevance to people’s lives, the promotion of positive attitudes 
and values) the 7 key concepts ( place, space, diversity, interdependence, changing physical and 
human features, environmental interaction and scale) and Catling’s 10 threads of geographical 
learning (me in the world, neighbourhood and community, connecting to the wider world, other 
people, other place and me, seeing and representing the world, encountering issues, seeing 
change and effect, caring for the world, heading into the future and the world today).
Students learn and experience examples of geographical skills (developing vocabulary, using and 
making maps, fieldwork, communicating ideas, use of ICT, thinking and problem solving skills, 
interpersonal skills and using a variety of secondary sources), they are introduced to the National 
Curriculum and learn what notions of good practice in primary geography are. Students are 
introduced to the wide learning potential of the subject and will learn the importance of 
connecting good teaching, with a sequence of key enquiry questions, geographical skills and the 
NC requirements. Students conduct an audit of current confidence in primary geography, are 
made aware of the essential importance of teacher subject knowledge for planning quality 
geography.


De
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In this phase students will learn how to plan good geography lessons and will be introduced to 
ways in which geography might be assessed through formative processes and a variety of 
summative means. Students are introduced to a wide variety of learning sources and that can be 
used to support children’s learning (written sources, stories, photographs, maps, artefacts etc) 
and are introduced to the importance of fieldwork and successful fieldwork practice (including 
use of risk assessment, exemplar planning example, fieldwork within a sequence of learning and a 
variety of fieldwork techniques for use with children (recording techniques, observation, 
interpersonal skills, thinking and problem solving, engaging the senses, use of ICT and 
development of language) and that learning may be adapted for different children’s learning 
needs.


Ex
te


nd
in


g


Students will  to complete a topic mind map to develop their subject interest and confidence, 
including ways in which a teacher might amplify geographical learning in schools through creative 
and cross-curricular teaching, adaptive teaching and seeking wider opportunities, including the 
use of extended learning, fieldwork, connecting to other schools, CPD, drawing on their own 
experiences and connecting to family and community. Students will encounter a number of ways 
in which creative and cross-curricular teaching might enhance geographical learning. Students will 
be introduced to medium-term planning for geography and will use a planning success criteria to 
plan a progressive geography learning sequence. Students will also explore the use of distant 
places as a way of developing knowledge and understanding, developing geographical skills and 
ways to challenge stereotypes, misconceptions and prejudice. Students will learn the 7 key place 
questions: where is this place, what is this place like, why is this place like it is, how is this place 
changing, what is it like to live in this place, how this place is connected to other places and how 
this place is similar and different to my place.


Rationale for sequence


Core Content Framework links


Examples of key 
literature utilised


Other useful information


.


- Barlow, A and Whitehouse, S. (2019) Mastering Primary Geography. London: Bloomsbury Academic
- Catling, S and Willy, T. (2010) Teaching Primary Geography: Learning Matters
- Catling, S and Willy, T (2018) Understanding and Teaching Primary Geography: London: Sage
- Cooper, H {Ed} (2006). Geography 3-11 A Guide for Teachers. London: Fulton
- Pike, S (2015) Learning Primary Geography. London: Routledge
- Rowley, C and Cooper, H (2009). Cross-curricular Approaches to Teaching and Learning. London: Sage
- Scoffham, S (2013) Teaching Geography Creatively: Routledge. London
- Scoffham, S (2010) The Primary Geography Handbook. Geographical Association


In each phase students are encouraged to critically reflect upon their school-
based experiences of geography thus far, to revisit their geography audit to 
seek ways to focus further development of knowledge, skill and 
understanding and to be thinking ahead to further familiarize themselves 
with the expectations for placement key stages and how high quality 
geography links to concepts of high quality teaching as explored in core and 
masters modules. Students are encouraged on placements to watch and 
teach geography and to discuss geography provision with school-based 
colleagues, including geography leader. Throughout B, D and E phase 
students are encouraged to access geography support materials and to seek 
support form tutors if necessary, whilst also being encouraged to seek the 
opportunity to teach geography and to try (with support) to plan, lead and 
reflect upon a fieldtrip (or outdoor learning) experience.


The beginning phase programme offers a rich 
introduction to primary geography by providing 
knowledge and understanding of the nature of the 
subject, of key geographical concepts and learning 
expectations (including notions of high quality 
geography and the requirement to adapt teaching 
where necessary) and focusses on informing and 
enthusing student teachers, The D phases focuses on 
what to include when planning effective geography 
(including fieldwork) and an introduction to subject 
skills. This phase aims to move from informing and 
enthusing to empowering students to be able to plan, 
teach and assess geography confidently on placement. 
Phase E aims to continue to inform, enthuse and 
empower by enriching student appreciation of the 
potential of geography in schools and how it may be 
most effectively taught. Upon completion of the 
course students should feel ready to apply concepts of 
high quality teaching to notions of high quality 
geography and feel confident to be able to 
independently plan, resource, teach, assess and 
critically reflect on the teaching of geography on their 
E placement and beyond. Students will critically 
reflect on their own experiences as learners, will 
examine the wide power and potential of the subject 
and will consider their role in the future success of 
geography in schools - students are given the tools 
and ways of thinking for this quality ‘geography 
journey’ to begin.


High Expectations  (1) 1, 2, 3, 4, 6, / b, d,
How Pupils Learn (2) 1, 2,/ a, b d, f, i
Subject and Curriculum (3) 1-7, 10 / a - m
Classroom practice 
(4) 1,2,6,7,11) / a, b, d,g, hi, k, l, m
Adaptive Teaching  (5) 1, 2, 3, 7, 8, 9 
/ a, b, c, g, h, k, l, p
Assessment  (6) 1, 3 / a, b, e, f, g, h
Managing Behaviour (7) 4 / c, d,
Professional Behaviours (8) 1, 2, 3,4, 7 
/ a, b, d, f, j,







PGPC 9320 Computing 


Programme of work


Be
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The students are introduced to:
1. the aim of the Computing curriculum
2. the three pillars of the Computing curriculum and their 


characteristics.
3. The Raspberry Pi Foundation’s twelve principles of computing 


pedagogy.
4. Progression within and across year groups.
5. Pedagogical approaches for teaching Digital Literacy and 


Information Technology.


Using Lead with a Concept, Model Everything and Add Variety, students 
are shown how to teach Digital Literacy and Information Technology 
content.
Digital Literacy:  Education for a Connected World
Information Technology: Computing through Art


Students are shown examples of schemes for each, noting how coverage 
and progression are supported and the responsibility of the teacher to 
adapt for the class context and abilities.


On Beginning placement, the trainees then observe and reflect on 
Computing lessons and evaluate how the school’s curriculum maps to the 
National Curriculum for computing.
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The students are introduced to:
1. Computing expectations for KS1 and KS2 and how these relate to 


EYFS key skills and KS3 learning.
2. Pedagogical approaches for teaching Computer Science
3. Computational thinking underpins computer science understanding.
Students revisit:
The Raspberry Pi Foundation’s twelve principles of computing pedagogy.


Using Unplug, unpack, repack, Structure lessons, Read and Explore code, 
Foster program comprehension and Work together, students are shown 
how to teach Computer Science and foster computational thinking using 
robots, unplugged activities and programming software.


On Developing placement, students are encouraged to be involved in 
delivering a sequence of computing learning, using schemes/existing 
planning where appropriate. They will show how lessons revisit concepts, 
identify misconceptions and create new knowledge.


Rationale for sequence


Examples of key literature utilised


Other useful information


.


Arnott, L. and Arnott, L. (2017) Digital technologies and learning in the early 
years. London: SAGE Publications Ltd.


Beauchamp, G. (2017) Computing and ICT in the primary school: from 
pedagogy to practice. Second edition. London, [England] ;: Routledge.


Coleman, G. (ed.) (2023) 'Teaching at Primary', (Hello World), Issue 21.


Coleman, G. (ed.) (2021) 'The Big Book of Computing Pedagogy', (Hello World). 
Available to download at https://helloworld.raspberrypi.org/issues/0


Morris, D., Uppal, G. and Wells, D. (2017) Teaching computational thinking 
and coding in primary schools. London: Learning MattersBusuttil, L. and 
Formosa, M (2020) ‘Teaching Computing without Computers: Unplugged 
Computing as a Pedagogical Strategy’, Informatics in education. Vilnius 
University, 19(4), pp. 569–587. Available online through One Search


NCCE pedagogy quick reads Available at: 
https://blog.teachcomputing.org/tag/quickread/


Turvey, K., Potter, J., Burton, J., Allen, J. and Sharp, J. (2016) Primary 
Computing and Digital Technologies: Knowledge, Understanding and Practice. 
Seventh Edition. Los Angeles: Learning Matters.


Students audit their own knowledge of computing and set  targets 
to work on based on their individual subject knowledge and 
experience.
The module sessions are framed by pedagogical approaches that 
are designed to help students understand how to deliver 
computing content. 
On each placement students will have the opportunity to observe, 
teach and assess computing , developing their practice over the 
two phases.
At the end of each module students have a tutorial looking at their 
tracking document and discussing personal targets.


The two sessions use the key concept that appropriate 
pedagogical approaches can support the teaching of the whole 
Computing curriculum.
Each session weaves in a consideration of the pillars of the 
Computing NC alongside a continued discussion around 
appropriate pedagogy and classroom management. The key 
features and the theories that underpin effective teaching 
strategies are modelled and developed with practical ideas 
linked to school placements.
By the end of the two sessions, they will have been introduced 
to key aspects of the three pillars and have deliberated over 
teaching approaches both observed and then personally 
enacted in school.


High Expectations: (1) 3, 6: b,c
How Pupils Learn: (2) 2,7,10 : a-g,
Subject and Curriculum (3): 2-7,10: a, b, d, g, i, l,m,p
Classroom practice: (4) 2,3,7, 9: h,i,k
Adaptive Teaching: (5) 1, 2, 6-9: g,h,k
Assessment: (6) 1,2,4 ; a


ITT and ECF Framework links



https://helloworld.raspberrypi.org/issues/0

https://blog.teachcomputing.org/tag/quickread/





PGPC9320 History  
Be


gi
nn


in
g 


Students must demonstrate an awareness of the National Curriculum & EYFS  
Students must understand key concepts in History such as Chronology, Knowledge and 
Understanding, They must understand that ‘Being an Historian’ is reliant on historical enquiry 
and the interpretation of evidence. 
The above concepts constitute (Disciplinary Subject knowledge) in primary history. 
Therefore, working as an historian (Disciplinary knowledge) should form part of your 
planning and thinking about how to teach history well. 
You must understand that such skill forms an historian’s toolkit – i.e. how they find out 
about the past. 
You must show that we can best progress children’s historical skills through careful 
planning and effective use of rich and evidential resources. Using evidence is a key and vital 
skill. 
You must show that the effective use of resources means making use of primary historical 
evidence. 
Demonstrate an understanding of second-order concepts such as the development of 
civilisation and the rise of technology. 


Rationale for sequencing Links to CCF 


The students need to understand the basics of 
history and how to teach engaging lessons, what 
primary source evidence is and how to use it with 
children. In these lectures we move on to explore 
secondary sources, second-order concepts, and 
considerations such as diversity, equality and SEND. 
As part of this module we examine assessment in 
history and how history can be used as a basis for 
good cross curricular teaching. We firmly believe 
the students need to understand what history as a 
discipline is before combining it with other subjects 
or the essential nature of history can be lost. 
Students should understand that as teaching time 
for history is extremely limited they are required to 
engage with other course materials and their own 
reading in order to reach the required standard. 


How Pupils Learn (Standard 2 – ‘Promote good 
progress’): 1, 2, 6, 7, 8, 9 / a, b,,c, d, e, f, g, h  
  
Subject and Curriculum (Standard 3 – 
‘Demonstrate good subject and curriculum 
knowledge’): 1-10 / a, b, c, d, e, f, g, h, i, j, l 
 
Classroom Practice (Standard 4 – ‘Plan and teach 
well-structured lessons’): 1-9 / a, b, c, d, e, f, g, h, 
i, j 
 
Adaptive Teaching (Standard 5 – ‘Adapt 
teaching’): 1-5, 7,8, 9 / a, b, c, e, g, i, j, k, l, p 
 
Assessment (Standard 6 – ‘Make accurate and 
productive use of assessment’): 1-7 / a, b, e, g, h, 
n, o, p  
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At this level you should demonstrate that you are developing Tier 3 Vocabulary – where 
you are using an appropriate and accurate historical vocabulary 
You must also demonstrate that you have substantive subject knowledge. 
You should demonstrate an understanding that within the historical community, conceptual 
thinking skills (disciplinary knowledge) has limited value without substantive knowledge i.e. 
subject knowledge of different historical periods. 
You must also understand how using historical evidence is an essential component of this 
substantive subject knowledge. 
Students should know that regurgitated and dry ‘factual’ knowledge is of limited value 
without applying disciplinary knowledge. 
 


Examples of research and evidence  Other useful information and links 


Cooper, H. (2014) Writing History 7-11. Historical Writing 
in different genres. London and New York. David Fulton. 
Dixon, L. and Hales, A. (2014) Bringing History Alive 
through Local People and Places London: Routledge 
Doull, K. Russell, C. and Hales, A. (2019) Mastering 
Primary History London: Bloomsbury  
Moore, H. (2017) Using Artefacts and Sources Creatively, 
in H. Cooper (ed.) Teaching History Creatively, 2nd edition. 
London: Routledge, pp. 1-87. 
Temple, S. (2017) Using Archives Creatively. pp 87-104. 
Cooper, H. (ed) Teaching History Creatively. London. 
Routledge.   
Turner-Bisset, R. (2012) Creative Teaching- History in the 
Primary School 2nd Edition Abingdon: David Fulton – 
although it’s now dated this is a good basic introduction to 
teaching history 
 Quigley, A. (2018) Closing the [Vocabulary] gap 
Abingdon: Routledge 


A site visit may be included to a local museum or 
historical site.  
Useful web sites: 
www.history.org.uk/ 
www.nationalarchives.gov.uk/education 
https://historicengland.org.uk/images-
books/archive 
http://www.cumbriaimagebank.org.uk/ 
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Assessment and planning of history 
Students should demonstrate that they are able to plan for using history as a focus for cross curricular 
projects or to teach thematic history projects.  
Students must show that they know where to go for suitable information and how to find authentic 
historical sources. 
Students should know that assessment of pupils’ conceptual thinking skills informs teachers’ planning  
for classes, groups and individuals. Adaptive planning is doing the right thing, at the right time, in the 
right way for different individuals. 
Students must use formative assessment correctly. They must be alert for misconceptions in history and 
act accordingly. 
Students must demonstrate an understanding of historical interpretation – i.e. how historical narrative 
(which is based upon evidence may be interpreted differently. 


 



http://www.history.org.uk/

http://www.nationalarchives.gov.uk/education

https://historicengland.org.uk/images-books/archive

https://historicengland.org.uk/images-books/archive

http://www.cumbriaimagebank.org.uk/
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Introduction to Primary science and Working 
Scientifically (Disciplinary Subject knowledge) 
Interrelationship between Disciplinary and Substantive 
subject knowledge 
Subject integrity and the NC PoS for Working 
scientifically 
The nature of an enquiry subject 
That careful planning can support scientific literacy and 
knowledge. 
The Scientific Toolkit (Observation, Comparison 
Exploration, Testing, Modelling plus Reading, Writing 
and Talking) 
The progressive nature of the toolkit and how planning 
can be adapted to meet all learners’ needs 
Using NC PoS, plan learning experiences which 
encompass Working Scientifically and a specific concept 
of substantive knowledge. 


Component Substantive Knowledge 
Observation using range of senses 
Comparison based on observations 


• Similarities and difficulties 
• Sorting several objects/ phenomena 
• Grading based on shared criteria 


Exploration finding cause and effect link to 
explain comparisons 
Testing to formalise cause and effect links 


• Fair / Controlled Variable 
• Pattern seeking 
• Test to Destruction 


Modelling abstract concepts 
 


Rationale for sequencing 
Working Scientifically is the bedrock of all professional scientific 
enquiry and underpins good practice in primary science practice. 


A thorough understanding of the different forms of Working 
Scientifically enables trainees to plan purposeful activities for 


learning across age phases. 
Learners can find it difficult to transfer and apply knowledge, so 
context is important to make clear the links between scientific 


learning in the classroom and real life problem solving. 
Initially trainees focus on planning and delivering scientific learning 


experiences in their Beginning placement. 
The disciplinary subject knowledge is science, in terms of Working 
scientifically, aligns closely with children’s ability to observe and 
explain their world in scientific terms.  By close attention to the 


development of progressive thinking, students can plan effective 
learning experiences and develop questioning techniques which 


challenge and inspire learners. 
Trainees become skilled at assessing scientific knowledge and 


understanding and then enact this skill during their Developing 
placement. 


Ability to analyse National Curriculum Programmes of Study in 
terms of the composite knowledge and the components that build it 
allows trainees to plan sequences of learning experiences which are 


generative and build robust knowledge. 
Trainees become skilled at planning, delivering and assessing 


scientific learning, enacting this during the Extending placement. 


Links to ITT ECF 
High Expectations  – Teacher expectations (3) Positive 


effect of high quality teaching (6) (b,c,e,h) 
How Pupils Learn – prior knowledge (2),  weak 


knowledge leading to misconceptions (7) (a,c,d-g) 
Subject and Curriculum– secure, critical knowledge with 


awareness of common misconceptions , structuring 
foundation components to build secure complex 


concepts.(2-7 a,b,g,l,p) 
Classroom practice – sequencing, scaffolding, 


questioning and high quality talk, grouping (2,4-7, 9 10, 
d,h,l,o) 


Adaptive Teaching   - support for all learners without 
creating artificial barriers, (1, 4, g) 


Assessment  – ability to plan and use fast, efficient 
assessment and provide feedback, both written and 


verbal. (1-7) 
Misconceptions (e,f,g) 


 


 Examples of research and evidence Other useful information and links 
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Assessment and Adaptive Planning: Electricity 
Retrieve knowledge of Working Scientifically 
(Observation, Comparison, Exploration, Testing, 
Modelling plus Reading, Writing and Talking) 
The mixed experienced class and need for adaptive 
planning 
The progression of scientific conceptual thinking 
(application via worked examples (plants, dissolving) 
and own example switches. 
Supporting development of scientific vocabulary and 
the value of a good vocabulary for scientific attainment 
Socratic dialogue and high quality questioning to 
support learning: Hands-on Minds-on 
Practice assessing work from real children identifying 
key indicators and providing quality feedback. 
Abstract concepts and Modelling for upper KS2 learners 
who require a curriculum at Greater Depth.  
Misconceptions associated with electrical circuits . 
Analysis and planning for conceptual change. 
Stages of thinking and Modelling are generic across the 
curriculum, not specific to electricity. 
Auditing subject knowledge, especially in terms of 
common misconceptions is essential for teachers. 


Component Substantive Knowledge 
Construct simple series circuits using wires, 
power cell/ battery and various components 
(buzzers, bulbs, motors) 
Impact of change quantity / voltage of power 
Add switches of various types (snap, pressure, 
two way, reed) 
The nature of circuit to be an unbroken chain of 
conductive material normally metal, which 
continues throughout all components 
Electrical current as an abstract concept – not 
detectable by senses 
Short circuits 
Models for electrical current: physical “human” 
circuits passing objects, or rope with knots.  
Analogies such as water fountain in a pond 
Solar system model of the atom and role of 
electrons in electrical charge and current 


Electrical conductors and insulators in terms of 
movement of free electrons. 


Abrahams I; Reiss, M J ; Sharpe, R. (2014) The impact of the 
'Getting Practical: Improving Practical Work in Science' continuing 
professional development programme on teachers' ideas and 
practice in science practical work. Research in Science & 
Technological Education, Vol.32 (3), p.263-280 


 
Bartos,  SA; Lederman, NG (2014). Teachers' knowledge structures 
for nature of science and scientific inquiry: Conceptions and 
classroom practice. Journal of Research in Science Teaching, Vol.51 
(9), pp.1150-1184 


 
Lederman, NG; Lederman, JS and Antink, A. (2013) Nature of science 
and scientific inquiry as contexts for the learning of science and 
achievement of scientific literacy. International Journal of Education 
in Mathematics, Science and Technology’, Volume 1(3), pp 138 – 
147 


 
Osborne, J. (2015). Practical work in science: misunderstood and 
badly used’, in ‘School Science Review, Vol. 96, Issue 357, pp 16 - 24.  


 
Osbourne, JF. (2019).Not “hands-on” but “minds-on”: a response to 
Furtak and Penuel. Science Education. vol 103. pp 1280 -1283 


The interrelationship between Working Scientifically and 
Substantive knowledge is key to the delivery of quality 
science teaching and learning.  One without the other is 
of little educational and practical value.  The aim of 
science is to understand the world and to be able to 
apply knowledge to gain new understanding in a 
generative process.   The Working Scientifically toolkit 
provides students will a range of enquiry methods, 
including different scientific Investigative methods 
(Fair/controlled variable, Pattern Seeking and Tests to 
Destruction) which can be used to plan a challenging 
science curriculum in school. 
The use of scientific vocabulary is a critical step on the 
journey towards scientific literary and development of 
this “scientific language” is facilitated by teachers who 
possess good subject knowledge.  The auditing materials 
provided are specifically designed to support students in 
using this language effectively in their teaching. 
Worked examples are used in sessions and learning 
materials, and students are explicitly shown how to apply 
these tools to all areas of the science curriculum. 



about:blank
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Progression of Concepts: Forces  
Inherent challenges when teaching forces –entirely 
abstract as only effect detectable; only live on Earth and 
so misconceptions are rife. 
Composite knowledge is built from components 
Constructivist principles [Hands-on Minds on] and 
strategies to effectively pre-assess learners 
Friction: self-assessment; vocabulary development; 
concrete experience to build foundations for KS3 
learning 
Water Resistance: concrete Exploration experiences; 
physical and abstract explanations.  Stages of 
conceptual thinking from Observation to Abstraction; 
adaptive planning. 
Gravity: effective pre-assessment strategies; self-
assessment; thought experiments and pupils working at 
Greater Depth; common misconceptions. 
Air Resistance: abstraction; analysis of misconception 
that air is nothing and planning challenging experiences; 
heavy things and light things misconception.  
 
 
 
 
 
 
 
 
Light and Seeing: Component and Composite 
knowledge  
Some concepts built up of smaller concepts 
Practice analysing the compositive concept of Seeing 
and designing a curriculum to support learning (MTPs) 
Specific misconceptions which can destabilise learning 
Value of Teacher subject knowledge to structure 
effective curricula  and sources of support. 
 


Component Substantive Knowledge 
Newtonian ideas – objects which are not moving will continue not to move until a force is exerted upon then and objects which are in  motion will continue in that 
motion until a force is acted upon them 
Friction – affect can be seen but not the force 
• Link between friction and surfaces 
• High and low friction situations 
• Model high and low friction inducing surfaces using toothbrushes.  


Water resistance 
• Relationship between shape and resistance 
• Size not mass  
• Physical explanation using appropriate terminology 
• Abstract explanation using kinetic particle model 


Gravitation 
• Pull not push 
• Not related to air pressure, rotation of Earth, magnetic core of Earth – use of thought experiments. 
• Gravity is the Earth and other planets’ pull 
• Gravity is directly related to mass of planet 
• Gravity is directly related to distance from the planet 
• All objects with mass have gravitational pull, but usually too small to detect 
• Gravity’s role in holding Earth and Moon, and planets in solar system 


Air resistance 
• Object fall to earth because of Earth’s pull 
• Shape not mass is factor 
• Heavy objects do not fall faster than light ones 
• Objects dropped on Moon or in man-made vacuum fall at same rate 


Component Substantive Knowledge 
• Light is needed to see 
• There are sources of light 
• Light travels from sources 
• Light travels in straight lines 
• Light can be reflected from shiny surfaces (reflective) 
• Reflected light continues to travel in a straight line 
• Light can be scattered by not reflective surfaces 
• Scattered light continues to travel in a straight line 
• Light that travels from a surface into the pupil of the eye enables seeing 


 







Modern Foreign Languages (MFL) 


Programme of work
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The sessions strongly focus on how to structure a 
language lesson using the different stages of language 
acquisition: contextualisation/introduction of 
vocabulary or structures/recognition: mental capacity 
to match words to concepts & practice (cementing 
knowledge)./ repetition/practice.
References to CLT are made throughout (amount of 
material introduced, use of resources/ visuals/actions 
/colour coding etc.) to support memory.
Examples of activities to develop listening, speaking, 
reading, and writing skills whilst combining aspects of 
the 3 pillars :phonics, vocabulary and grammar are 
demonstrated when practicing the different stages.
Ways of developing and incorporating aspects of 
Intercultural Awareness teaching and learning within  
topics are also introduced.
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Rationale for sequence Core Content Framework links


Examples of key literature utilised
Other useful information


.


Connor, J. (2017) Addressing needs and disability in the 
curriculum Modern Foreign Languages, London, Routledge.   
Ellis, P. &Harris, L . (2018) Approaches to Learning and Teaching 
MFL: a toolkit for international teachers. Cambridge university 
press.
Jones, J. & Coffey, S. (2012) Modern Foreign Languages from 5 
to 11 London: David Fulton : Chapter 8-9
Kirsh, C.(2008) Teaching Languages in the Primary School . 
Continuum books, London
 Sharpe, K. (2001) Modern Foreign Languages in the primary 
school London: Kogan Page
Mitchell, R. &Myles, F. (2019) Learning French in the UK setting: 
Policy, classroom engagement and attainable learning 
outcomes. Apples – Journal of Applied Language Studies Vol. 13, 
1, 2019, 69–93
Watts, C., Forder, C., Phillips, H. (2012) Living Languages: an 
integrated approach of teaching Foreign Languages in Primary 
Schools. London, Routlege.
 


Students complete the FL audit and identify areas of 
development . 


They will complete a scrapbook about specific aspects 
of language teaching and learning  observed on 
placement during the beginning phase, they should 
teach Modern Languages to increase their confidence 
and develop their practice in phase D and E


The sessions are aimed at giving students an overview of the 
KS2 curriculum content with a focus on structuring language 
learning and breaking complex material into smaller steps 
(from words -sounds and vocabulary- to
 sentence building to simple paragraph building)
Tutor models a Language Lesson (on clothes/French), 
deconstructing learning and focusing on the different learning 
stages of language learning. A range of pedagogical 
approaches are modelled and then enacted by students, with 
opportunities for pair work and group work to practice 
learning. Emphasis on revisiting language/ 
modelling/scaffolding/practicing
The building blocks of the subject (Phonics/Vocabulary and 
Grammar) and how to sequence them are carefully 
considered throughout. Emphasis on memory: how to 
process information


High Expectations  –
 Learn that: 4
Learn how: b-c e-h
How pupils learn :
Learn that :1-10
Learn how: a-k 
Subject and Curriculum–
Learn that  2,4,5,7
Learn how a-k; m,p,q,s
Classroom practice :
Learn that 1-5; 7
Lear how a-k, m,n,p
Assessment
Learn that 1, 5.,6
Learn how: e,f,h,o,r







ITT Core Content Links


Other Useful Information


PGPC9320: Maths KNOWLEDGE ORGANISER


Programme of work


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


Students start with considering what effective mathematics 
teaching looks like. They understand the importance of a 
practical and discussion-based approach to the 
development of children’s mathematical understanding. This 
supports their understanding of learning theories and the 
role they play in learning. This opening session provides a 
foundation for the remaining beginning phase sessions, that 
take a concrete, pictorial, abstract approach and applies it to 
key aspects of the mathematics curriculum – place value 
followed by the four number operations, addition, 
subtraction, multiplication and division. These sessions 
focus on terminology, subject knowledge, addressing 
misconceptions, pedagogic approaches and resources.


Following work on the four number operations and beginning 
placement, students now engage with further  elements of the 
mathematics curriculum – geometry and measures. Through 
these sessions students develop their deployment of practical 
resources, apply and embed formative assessment 
techniques into their practice. In this phase students engage 
with a range of mastery techniques and understand what is 
meant by the term 'mastery'. They explore  mathematics 
problem solving and reasoning and consider a a range of 
resources available to develop this.


The sessions in beginning phase provide the 
building blocks helpful to make sense of what 
they are observing in school and provides the 
understanding to start planning and teaching. 
This makes sense developmentally for the 
students to begin with effective pedagogy and 
practice, underpinned by evidence. .  The reason 
for exploring number first is that place value is 
the concept often at the root of mathematical 
understanding and an understanding of number 
operations is required to apply these to teaching 
shape and measures.


Having developed this understanding, it makes 
sense developmentally to apply this knowledge 
to problem-solving and understanding of 
mastery approaches


Haylock, D. (2019) Mathematics explained for primary 
teachers. 6th edition. Los Angeles: SAGE


Garry, T. (2020) Mastery in Primary Mathematics 
[electronic resource] A Guide for Teachers and 
Leaders. London: Bloomsbury Education


Hansen, A. (ed.) (2020) Children’s errors in 
mathematics. 5th edition. London. Learning Matters


Cheung, P. and Ansari, D. (2021) ‘Cracking the code 
of place value: The relationship between place and 
value takes years to master’, Developmental 
Psychology. United States: American Psychological 
Association, 57(2), pp. 227–240


High Expectations(1) 1-3, 6-7;  a- c,  h
How Pupils Learn (2) 1-5, 7-10, a - g
Subject and Curriculum (3) 2-8 10-12; a – e, g 
– m
Classroom Practice (4) 1-4, 6-9; a-c, f-n
Adaptive Teaching (5) 1-6, 8, g,k, n,p
Assessment (6) 1,4,5, a, d ,e, g ,h, n, o
Managing Behaviour (7) 4
Professional Behaviours(8) 1, 7; a,b,e


The sequencing of the sessions is intentionally 
designed to align to PGPC9340 Understanding 
Learning module so that connections can be made 
specifically in a timely manner to developing 
understanding of working memory, lesson 
planning, unit planning and assessment in 
particular. Students also undertake a primary 
Maths subject knowledge audit. Students are 
expected to engage with this document throughout 
the programme, using it as a working document to 
chart their developing knowledge, skills and 
understanding through centre and school-based 
learning







Module title: PGPC 9320 Physical Education


Programme of work
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In this phase students understand why we teach Physical 
Education and what we are trying to develop in the children 
that we teach. Students develop their knowledge 
surrounding the outcomes of Physical Education through 
PIES ( Physical, intellectual, emotional and Social) and begin 
to plan simple learning episodes.
There is a focus on Physical Literacy and Fundamental 
Motor skills, whilst developing the early stages of teaching 
dance and Games.
Students will understand the importance of using STEP 
(Space, task, equipment and people) as a way to adapt 
teaching and to ensure a safe environment for learning.
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After beginning placement, students continue to develop 
progression of physical skills from fundamental motor 
skills.
There is a focus on what good teaching in Physical 
Education looks like, with student’s developing their 
planning in a range of activities and utilising a range of 
assessment strategies to check learning. Students learn 
how to teach gymnastics utilising both floor and 
apparatus, in order to cover the fundamental skills 
relating to body control.
Students will explore the spectrum of physical education 
teaching styles (Mosston and Ashworth 2008) in order to 
develop a range of teaching approaches in games 
activities.
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Rationale for sequence


Core Content Framework links


Other useful information


.


Students audit their own beginning knowledge of physical 
Education and set a target to work on based on their individual 
subject knowledge and experience. 


The module works through the curriculum areas of Physical 
Education in a practical way. Participation allows for a greater 
understanding of how the individual skills are developed and 
gives the student the opportunity to break down the skills 
effectively in order to teach.


On each placement students will hopefully observe, teach and 
assess physical education, developing their practice over the 
three phases. 


This phase provides knowledge and understanding of the key 
terminology and concepts that students require to make sense 
of what they are seeing in school. The initial seminar identifies 
the key differences between Physical Education, Physical 
literacy and fundamental motor skills.
The overview builds a foundation of knowledge and how this 
develops over key stage one and two.
It is important that students are motivated to teach Physical 
Education and appreciate the capacity they have to change 
opinion. By looking at a range of strategies for the teaching of 
physical Education, students will develop an inclusive approach 
to teaching all areas of the physical Education National 
curriculum.


Examples of key literature utilised
Castle. N., Little.R., Howells. K and Carney. A (2017) 
Mastering Primary Physical Education. Bloomsbury 
Academic 


Lawrence. J. (2018) Teaching Primary Physical Education 
(2nd Ed). Sage Publications 


Pickard. A and Maude P (2021) Teaching Physical Education 
Creatively (2nd Ed). Routledge 


Rose. J (2017) Bloomsbury curriculum basics: Teaching 
Primary PE: everything you need to teach Primary PE. A and 
C Black 


Vickerman P., Maher A. (2019) Teaching Physical Education 
to children with special educational needs and disabilities 
(2nd Ed). London: Routledge Williams, 


How Pupils Learn (Standard 2 – ‘Promote good progress’): 1, 2,3 5, 7, 
8 / a, b,,c, d, e, f, g, h


Subject and Curriculum (Standard 3 – ‘Demonstrate good subject 
and curriculum knowledge’): 1-10 / a, b, c, d, e, g, h, i, j, l


Classroom Practice (Standard 4 – ‘Plan and teach well-structured 
lessons’): 1-9 / a, b, c, d, e, f, g, h, i, j,l


Adaptive Teaching (Standard 5 – ‘Adapt teaching’): 1-8, / a, b, c, g, h, 
i, j, k, l, p


Assessment (Standard 6 – ‘Make accurate and productive use of 
assessment’): 1-7 / a, b, d, e, g, h, k n, o, p







Design Technology Curriculum and Sequence Document
Programme of work
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Topic area: Moving Mechanisms   Make activity: Pop-up  cards


Learn That:
• Design Technology is a process which supports and harnesses creative thinking,


• The stages of a DT enquiry can be applied to the creation of any DT project in the primary school 
(Disciplinary knowledge);


• The process is not always strictly linear and that this will impact on planning and delivery;


• There are DT making skills specific to different projects


• Paper Engineering projects allow children to develop and perfect knowledge of Structures (strengthen, 
stiffen, reinforce) and Mechanisms (sliders and levers).


Learn how to:
• Use the DT audit to reflect on your own skill development needs


• Use tools to create high quality paper and card based products,


• Create paper engineered based movement (Substantive knowledge) – mechanisms in the NC – by 
engaging in a short Focused Skills Practical.


• Consolidate your understanding of the stages of a DT enquiry which can be applied to the creation of any 
DT project in the primary school (Disciplinary Knowledge);
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Topic area : Static Structures Main Planning  activity –Develop a plan for a design brief for a specified age phase 
and adapt for specific needs.


Learn That:
• Best Practice in DT requires children to work through the Design, Make Evaluate process themselves, 


not simply follow a set of instructions.
• Best Practice in DT planning requires teachers to consider the skill level of experience of the children 


and plan Focused Practical Tasks to develop practical skills to support high quality making.
• There are techniques which can strengthen, stiffen and reinforce materials and structures.
• Trail and Improve tasks build resilience and support development of a growth mindset.


Learn How to:
• Strengthen, stiffen and reinforce paper using a range of techniques
• Plan engaging scenarios for a selected age phase and develop constraints and success criteria to provide a 


suitable level of support and challenge.
• Adapt DT activities to include children with specific needs.


Rationale for sequence Examples of key literature utilised


Hope, G. (2018) Mastering Primary Design 
and Technology. London: Bloomsbury 
Academic


Baynes, K. (2008) Design education: what’s
the point?. Design and Technology Education: 
An International Journal, [S.l.], v. 11, n. 3, 
Available at: 


Eggleston, J. (2009) Design & Technology 
Teaching. Design & Technology Teaching, v. 
24, n. 2, Aug. 


Core Content Framework links
High Expectations  
Goal setting (3, b), life chances (6), perseverance (c),  
How Pupils Learn
sequencing activities (c), 
Subject and Curriculum 
Mastering foundations (3), explicit teaching of key skills (5, a), 
applying knowledge (6, l)
Classroom practice 
Beliefs about learning (1), sequencing activities (2, e). 
Modelling skills and techniques (3), examples (4), practice 
time (8), grouping (9, 10, o)
Adaptive Teaching  
Barriers to learning e.g. physical manipulation of tools (3,7, 9 
g, j, k), careful grouping (5, p, q), SENCo expertise (c), SEND 
CoP (e), 
Assessment  
Actionable verbal feedback (4, o), self-assessment (k), 
Managing Behaviour
Learning to self-regulate emotions (3), resilience and self-
belief (4), intrinsic rewards (6) 


Experience informs us that most of the students will have little 
practical experience of DT.  Many come with very negative feelings 
towards it, feeling like it is something they will fail at.  The 
sequence stresses the problem-solving nature of the subject and 
makes clear the importance of Focused Practical Tasks which 
explicitly teach skills.


Some of the session time allows trainees time, space, resources and 
support to learn how to use tools, materials, techniques to build 
their skills, knowledge and confidence for teaching.


Some trainees have a background of DT, such as A levels or 
engineering careers.  These are encouraged to focus on gaps in 
their skills and how they can support peers, with a view to 
becoming confidence DT subject leaders in the future.


Other useful information


DT must involve both designing and making.  There 
is little purpose in children creating outlandish 
designs which are impossible for them to make (or 
even anyone to make), but by the same token a 
follow-the-instructions and all end up with the 
same product varying only in quality of 
workmanship has little value.  


Best practice in DT allows children to see that 
humans are not helpless in the face of problems.  
To design and create are human characteristics and 
have been since the beginning of humanoids on this 
planet.  Well planned DT projects should start with 
a problem to be solved.


Best practice in DT allows individual children to 
develop resilience and emotional stamina.  If taught 
well, it will scaffold the children allowing them to 
develop skills, knowledge and understanding to 
enable them to succeed – but will challenge them 
and will go wrong – often!


Well planned and taught DT allows children to 
explore, develop and express their individuality.  A 
good project should allow each child or small group 
to produce a unique product which meets the brief 
and solves the initial problem.







PGPC9320 – CURRICULUM SEQUENCE – Art and Design:  (Qualificatory) 
Sess Learn that/about Learn how to Evidence Base Session content / Rationale 
One 


1.3 
1.6 
 
1.b 
1.c 
 
3.5 
3.6 
 
3a 
 
3.1 
 
4.1 
4.2 
4.3 
4.4 
 
4.e 
 
7.4 


The purpose of art 
and design, as 
defined by the 
National Curriculum, 
EYFS Framework and 
National Society of 
Educators in Art and 
Design (NSEAD) 
There is a sequence 
of knowledge and 
skills within art and 
design that requires 
refining and revisiting 
for children to make 
progress. 
Drawing is a key 
explorative tool in art 
and design. 
Explicit teaching of 
the four pedagogies - 
make, ideas, 
knowledge and 
evaluate is beneficial 
to children’s art and 
design 
understanding. 
To provide high 
quality art and design 
education that 
engages, inspires, 
and challenges 
pupils planned 
experiences must 
provide opportunities 
to experiment, invent 
and create their own 
works of art. 


Use drawing and 
sculpture as a tool for 
communication and self 
expression 
 
Apply key vocabulary 
colour, pattern, texture, 
line, shape, form and 
space to drawing and 
sculpture 
 
Plan for responding to the 
work of other artists and 
crafts makers and 
designers 
 
Apply knowledge of the 
process of art and design 
into developing a 
sketchbook 


 
Evaluate and adapt 
published learning 
experiences against the 
expectations of the 
National Curriculum 


 
 
 
 
 


National Curriculum for Art and 
Design.  
Available at: 
https://assets.publishing.service.g
ov.uk/government/uploads/syste
m/uploads/attachment_data/file/2
39018/PRIMARY_national_curricul
um_-_Art_and_design.pdf 
 
NSEAD Available at: 
https://www.nsead.org/ 
 
EYFS Framework Available at: 
https://www.gov.uk/government/p
ublications/early-years-
foundation-stage-framework--2 
 
Barnes, R. (2006) Teaching art to 
young children 4-9. 2nd edn. 
Abingdon: Routledge Falmer 
Gregory 
 
Hope, G. (2008) Thinking and 
Learning Through Drawing. 
London: Sage. 
 
Key, P. & Stillman, J. (2009) 
Teaching Primary Art And Design, 
Exeter: Learning Matters. 


In the first seminar we define the foundations of art 
and design using the National Curriculum, EY 
Goals with additional support from the NSEAD. We 
define the key pedagogies within the subject and 
explore the need for refining and revisiting through 
well sequenced progressive learning experiences. 
Drawing and sculpture are used to model the 
learning expectations and to make links with key 
vocabulary. Students are encouraged to keep a 
sketchbook throughout the process and respond 
to the work of other artists. Students then use their 
learning to evaluate and adapt a published scheme 
against the expectations of the National 
Curriculum. 
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239018/PRIMARY_national_curriculum_-_Art_and_design.pdf

https://www.nsead.org/
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Two 


 
1.3 
1.6 
 
1.b 
1.c 
 
3.5 
3.1 
 
4e 
 
5.3 
5.7 
5.g 
 
6.1 
6.k 
6.o 
 
7.4 


Effective art and 
design teaching  
should acknowledge 
how art and design 
both reflect and 
shape our history and 
contribute to the 
culture, creativity of 
our nation. 
Creating a safe art 
and design 
environment 
encourages pupils to 
take risks. 
Effective art and 
design teaching 
values observation, 
imagination and 
expression.  
The role of the 
teacher within the art 
and design lesson is 
key to achieving high 
quality art and 
design. 
The value and 
assessment of art 
and design should be 
on the sequential 
process as opposed 
to a final outcome. 
 


Use painting as a tool for 
communication and self 
expression 
 
Apply key vocabulary 
colour, pattern, texture, 
line, shape, form and 
space to painting 
 
Extend learning in art and 
design through 
observation, imagination 
and expression 
 
Use knowledge of the art 
and design process to 
develop a lesson plan 
 
Assess the process of art 
and design 


 
Define the teacher role 
within an art and design 
lesson 
 


Hallam, J., Das Gupta, M. and Lee, 
H. (2011) ‘Shaping children’s 
artwork in primary classes insights 
from teacher child interaction 
during art activities’ in 
International Journal of Early Years 
Education, 19 (3-4) pp 193-205. 
 
Hearne, S, Cox, S. and Watts, R. 
(2014) Readings in Primary Art 
Education. London: Intellect 
Books. 
 
Ogier, S. (2017) Teaching Primary 
Art and Design. Learning Matters 
 
Access Art. Available at: 
https://www.accessart.org.uk/ 
 


Following on from the first seminar this session 
revisits drawing and extends understanding of 
explicit skills teaching through painting.  Students 
experience the process of art and design by 
producing expressive responses to a stimulus 
through paint. This experience is then used to 
evaluate and model the assessment process.  
Using their learning from the two seminars 
students develop their own lesson plan 
considering the varying roles they may have within 
an art and design lesson. 


 



https://www.accessart.org.uk/





PGPC9320 – CURRICULUM SEQUENCE – R.E:  (Qualificatory) 
Sess Learn that/about Learn how to Evidence Base Session content / Rationale 
1 Student teachers’ 


learn that their own 
attitudes to Religion 
and Worldviews 
Education and the 
baggage they bring 
impacts on their 
confidence and 
understanding of the 
value of RE. 
Subject knowledge is 
complex, namely  
‘substantive’ 
knowledge: 
increasing pupil’s 
knowledge about 
various religious and 
non-religious 
traditions 
‘ways of knowing’: 
supporting pupils to 
learn ‘how to know’ 
about religion and 
belief systems 
‘personal 
knowledge’: 
supporting pupils 
build an awareness 
of their own 
presuppositions and 
values about the 
religious and non-
religious traditions 
they study. 
 
Learn that certain RE 
components taught 


Begin with shared human 
experience, how to 
effectively develop an 
understanding of a 
traditional belief systems 
eg Buddhism and 
Humanism evaluating 3 
contrasting pedagogical 
strategies – the 
‘domineering’ teacher, 
the ‘laisse faire’ teacher 
and the ‘ overly friendly’ 
teacher.  
 
Learn how to explore the 
pedagogy of the skills and 
concept builder teacher, 
learn about individual 
patterns of belief through 
use of Persona dolls and 
learning how to apply 
their learning to their own 
context and web of belief. 
 
Learn how to make links 
to established theorists 
such as Hannam, Chater, 
and Elton Chalcraft 
 


Clarke, C. and Woodhead, L. (2018) A new 
settlement Revised :Religion and Belief in 
school available at 
http://faithdebates.org.uk/wp-
content/uploads/2018/07/Clarke-
Woodhead-A-New-Settlement-Revised.pdf  
 
Ofsted (2021) Research review series: 
Religious Education. Available at: 
https://www.gov.uk/government/publicatio
ns/research-review-series-religious-
education/research-review-series-religious-
education  
 
*Elton-Chalcraft, S. ed (2024) (2nd ed) 
Teaching Religious and Worldviews 
education creatively London:Routledge  
1st ed (2015) Teaching RE Creatively London: 
Routledge Elton-Chalcraft, S (2020) Student 
teachers’ diverse knowledge and 
experiences of religion – implications for 
culturally responsive teaching Journal of 
Higher Education Theory and Practice, 20 
(6). pp. 35-54. Open Access availablePDF at 
https://articlegateway.com/index.php/JHET
P/article/view/3130  
  
Elton-Chalcraft, S., Copping, A., Mills, K., 
Todd, I. (2020) Developing research-
informed practice in initial teacher 
education through school-university 


RE is sequenced to help students become 
confident, enthusiastic and capable 
teachers of the subject. By starting with 
the students’ own attitudes and barriers 
in the beginning phase we can work on 
any misconceptions and support the 
students to develop an enthusiasm for 
and understanding of the subject and its 
impact for learners.  
 
The key features and the theories that 
underpin effective teaching strategies are 
modelled and developed with practical 
ideas linked to school placements. As 
confidence grows the importance of 
contained risk taking (Pace 2019) will 
enable students to explore a variety of 
Religions and belief systems. 
Opportunities for cross curricular 
approaches as well as discrete RE are 
discussed in the developing phase.  
Through interactive modelled snippets of 
lessons students evaluate key features of 
an effective RE lesson.  
 
Beginning with shared human experience, 
developing an understanding of a 
traditional belief systems eg Buddhism 
and Humanism, learning about individual 
patterns of belief and learning how to 
apply their learning to their own context 
and web of belief. 
Finally, the skills and knowledge gained 
from earlier phases is developed drawing 
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in a particular way 
can contribute to 
effective and 
inclusive collective 
worship. 
 


partnering. Vol 46 issue 1Professional 
Development in Education 
https://doi.org/10.1080/19415257.2018.155
0100  
 
Chater, M. (2020) Reforming RE: Power and 
Knowledge in a Worldviews Curriculum 
Woodbridge: John Catt Educational Ltd 
 
Elton-Chalcraft, S, Revell, L. and Lander, V. 
(2022) Fundamental British Values: your 
responsibilities, to promote or not to 
promote? Ch 15 In Cooper, H. and Elton-
Chalcraft, S. (Eds) 4th edition Professional 
Studies in Primary Education London:Sage 
https://us.sagepub.com/en-
us/nam/professional-studies-in-primary-
education/book273439  
 
Warner, D. and Elton-Chalcraft, S. (2022) 
Teaching for Race Culture and Ethnicity 
Awareness and Understanding Ch 14 In 
Cooper, H. and Elton-Chalcraft, S. (Eds) 4th  
edition Professional Studies in Primary 
Education London:Sage 
https://us.sagepub.com/en-
us/nam/professional-studies-in-primary-
education/book273439  
 
Hannam, P. (2019) Religious Education and 
the Public Sphere Abingdon: Routledge 
  
Pace, J. L. (2019). Contained risk-taking: 
Preparing preservice teachers to teach 


on tutors’ research to move students from 
being curriculum deliverers to skills and 
concept builders, autonomously 
increasing their substantive knowledge, 
their understanding about ‘ways of 
knowing’ and their personal knowledge in 
order to become autonomous and 
creative highly-skilled teachers. 
 


CCF 
 
 
https://assets.publishing.servi
ce.gov.uk/media/661d24ac08c
3be25cfbd3e61/Initial_Teacher
_Training_and_Early_Career_Fr
amework.pdf 


 
 High Expectations: (1) 3, 6:  a-d   How Pupils Learn: (2) (all statements) : a-c,  e, f, h-k, Subject and Curriculum (3): 2, 3, 5, 7, 9,10,12 : a, b, d, g,  i,  j, k, n, o, p, s, u Classroom practice: (4) 1-10  : a-e, i, l Adaptive Teaching: (5) 1-4, 7, 8 :a-c, e, g-i, k, l, o Assessment: (6) 1,2,4 ; a-d, e Professional Behaviours: (8) 5: h, I, j, k 
 


2 The progression from 
curriculum deliverers 
to skills and concept 
builders (Twiselton 
and Elton-Chalcraft 
2024, Elton-Chalcraft 
et al 2020), 
considering 1. 
‘substantive’ 
knowledge: 2. ‘ways 
of knowing’: and 3. 
‘personal 
knowledge’ in 
evaluating and 
planning for 
Festivals, Christianity 
through Art, Hindu 
concept of God, Food 
laws and Holy books 
and Experiential 
learning through re-
enactment of 
Shabbat.  


 
 


Learn how to facilitate a 
sensitive and inclusive 
classroom discussion 
which addresses bullying 
and discrimination 
drawing on the work of 
Pace (2019)  
to consider the most 
appropriate stance 
:Avoiders, Containers, 
Risk takers, contained 
risk taker – involving all 
learners, supporting 
‘communities of 
disagreement’ 
Value all opinions and 
avoiding ‘chilling’ (Pace 
2019). 
 
How to use these 
principles to plan ANY 
series of RE and 
Worldviews lessons and 
how to utilize resources 
and websites 
appropriately. 
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PGPC9320 – CURRICULUM SEQUENCE – Music:  (Qualificatory) 
Sess Learn that/about Learn how to Evidence Base Session content / Rationale 
1 National Curriculum 


requirements for 
music through the 
lens of the DfE 2021 
Model Music 
Curriculum. 
The importance of 
music in the primary 
curriculum. 
 
The four strands are: 
singing, listening, 
composing and 
musicianship. 
 
Linking teaching of 
music to children’s 
stage of development 
is helpful.  
 
Explicitly teaching 
pupils the knowledge 
and skills they need 
to succeed within 
Music is beneficial.  
 
Pupils learn new 
ideas by linking those 
ideas to existing 
knowledge, 
organising this 
knowledge into 
increasingly complex 


teach progression in 
singing; vocal warm-ups, 
vocal soundscapes, 
chants simple songs and 
rounds; 
 
apply key vocabulary: 
pitch, dynamics, 
duration, tempo, texture, 
rhythm, beat and tempo. 
 
use simple chants 


rhymes and songs to 
develop children’s 
understanding of the 
interrelated 
dimensions of music 
and to apply to 
planning a lesson. 


  
 create engaging activities 


to develop children’s 
listening skills. 


 
Use questioning to 


develop children 
listening to music. 


 
apply their knowledge of 
vocabulary to ‘listening  
 


Research Review series – Music. 
Available at: 
https://www.gov.uk/government/p
ublications/research-review-
series-music 
 
Burnard, P and Murphy, R. (2013). 
Teaching Music Creatively. 
London. Routledge. 
 
https://musiceducationsolutions.c
o.uk/what-does-an-excellent-
primary-music-lesson-look-like/ 
 
Beach, N. Evans, J. Spruce, G. 
(2011). Making Music in the 
Primary School. London. 
Routledge. 
 
Choksy ,L (1988) The Kodaly 
Method. New Jersey. Prentice Hall. 


In this first seminar, we set the foundation of the 
National Curriculum and 2021 Model Music 
Curriculum. We also provide a theoretical 
underpinning to effective pedagogy. We then 
provide helpful sources of subject knowledge 
including progression of skills from Y1-Y6 and a 
vocabulary mat for their own subject knowledge 
and to use in school-based learning.  
We begin musical skills by looking at progression in 
teaching singing which provides a helpful 
springboard to then look at listening, composing 
and musicianship in session 2. We then bring their 
learning together into principles for lesson 
planning.  



https://www.gov.uk/government/publications/research-review-series-music
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mental models (or 
“schemata”); 
carefully sequencing 
teaching to facilitate 
this process is 
important 
 
Music experience in 
primary schools 
should be active and 
physical. 
 
Rhythmically, 
children should be 
taught to clap the 
rhythm of songs, 
echo simple 
patterns, recognise 
songs from the 
rhythm alone, to 
differentiate beat and 
rhythm. 
 
Active participation 
in songs and rhymes 
can support language 
communication 
though: rhyme, 
articulation, and 
tempo, stressed and 
unstressed words, 
syllabification and 
sentence structure 
and phrasing; 
 


respond to the music 
through graphic 
visualisation. 
 







Piaget’s 
preoperational stage 
is an important time 
to develop listening 
and singing skills 
 
effective questioning 
builds critical 
thinking and draws 
out musical 
concepts from a 
piece of music. 
 


2  
Children's readiness 
for reading and 
composing music 
depends on their 
ability to: identify 
longer and shorter 
sounds, identify the 
timbe of different 
voices and of 
different 
instruments, 
understand rhyming 
words, break words 
down and clap the 
syllables, echo back 
simple sentences. 
Rhythmic teaching 
can be done through 
a syllable approach 
(ta and ti). 


Recognise children’s 
readiness to read and 
compose music. 
 
Teach rhythmic notation 
using ta and ti. 
  
Develop strategies to 
teach rhythmic learning 
and pitch. 
 
use tuned and untuned 
percussion to develop 
compositions, 
how to use symbolic and 
staff notation to 
communicate their 
compositions. 
 
apply their understanding 
to planning for 


Burak, S. (2019). Self-efficacy of 
pre-school and primary school 
pre-service teachers in musical 
ability and music teaching. 
International Journal of Music 
Education. 37. (2). 
https://doi.org/10.1177%2F02557
61419833083 
 
Daubney, A. (2017). Teaching 
Primary Music. London. Sage 
 
Primary Music Toolkit. 
https://www.ism.org/professional-
development/resources/primary-
music-toolkit 
 


Building on the first seminar, this seminar takes the 
skills, knowledge and understanding learned 
through progression in singing, into listening. This 
is then used as a stimulus for composing and 
communicating through symbolic and staff 
notation. 
This theme of progression is taken into exploring 
published planning, deconstructing it to pick out 
principles of planning and then applying to 
developing  a plan from material undertaken in the 
seminar. 



https://doi.org/10.1177%2F0255761419833083

https://doi.org/10.1177%2F0255761419833083

https://www.ism.org/professional-development/resources/primary-music-toolkit

https://www.ism.org/professional-development/resources/primary-music-toolkit

https://www.ism.org/professional-development/resources/primary-music-toolkit





Pitch can be learnt 
through ‘do’ system. 
 
 
learning  
composition follows 
on and provides a 
stimulus for listening  
 
 
Trainees learn basic 
symbolic and staff 
notation; 
 
Trainees learn scales 
and chords  
 
Effective planning for 
progression involves 
developing a 
systematic, 
scaffolded 
progression of skills, 
knowledge and 
understanding in 
music. 


progression of learning in 
Music. 
 
adapt published planning 
for the needs of a range of 
learners 


 







ITT ECF Links


Other Useful Information


PGPC9330: Intensive Training And Practice KNOWLEDGE ORGANISER


Programme of work:


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised
Bennett, T (2017). The Beginning Teacher’s Behaviour 
Toolkit: A summary. Available at 
https://tombennetttraining.co.uk/wp-
content/uploads/2020/05/Tom_Bennett_summary.pdf


EEF. (2021). Feedback. Available at: 
https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/feedback.


Glazzard, J. (2016). Planning and Differentiation Pp: 163 
– 200. In Learning to be a Primary Teacher. Northwich. 
Critical Publishing.


Goepel, J. and Childerhouse, H. Sharpe, S. (2015). 
Inclusive Primary Teaching: A Critical Approach to 
Equality and Special Educational Needs and Disability. 
St Albans. Critical Publishing.


ITAP 3 focus – Assessment for/of learning. This explores 
the teaching skills utilised for assessment of/for learning. 
Formative assessment is considered first as part of the ‘plan, 
teach, assess’ cycle. The ITAP focuses on  formative 
approaches in the classroom, how to best assess learning in 
different subjects and concludes experientially by looking at 
assessing learning throughout a lesson.
ITAP 4 focus – Curriculum Design/structuring learning. This 
begins with theoretical frameworks and key principles of 
structuring units of work – focusing on foundation subjects. 
Students the apply their understanding to real life contexts and 
develop the craft of planning for progression in skills, 
knowledge and understanding.


ITAP 1 focus – Managing Behaviour. This begins with 
understanding behaviour as a response to something. Students 
focus on proactive and reactive approaches, with a positive 
behaviour management perspective. Students explore least 
instrusive to most intrusive approaches, de-escalation and 
move onto exploring effective behaviour for learning.
ITAP 2 focus – Adaptive Teaching. This begins with exploring 
barriers to learning, proactive approaches and into challenging 
ability thinking. The ITAP moves onto explore the SEND code of 
practice, teacher role, and practical strategies to support.


Managing Behaviour and Adaptive Teaching are in 
beginning phase. Our experience is that students’ target 
setting and concern during the early part of their course is 
managing behaviour. Adaptive teaching is also in this 
phase, due to student feedback around the level of need 
they are facing in school. During Developing phase, 
students developmentally move from thinking about 
themselves as teachers to children as learners and this 
phase is often where summative assessment takes place 
in school. Moving towards extending placement, students 
focus on designing learning units for progression and so 
this takes place just before extending placement. 


Each ITAP unit of study takes place over one 
week.
Students will receive input, including guest 
speakers for the first two days (introduce, 
analyse phases). Students will then go into 
specially chosen ITAP schools for the ‘enact’ 
and ‘apply’ phase for the next two days and 
work with a lead expert on specifically 
designed tasks (available in ITAP guidance 
booklet). They then return for day 5, for a 
reflection and assessment  session where they 
discuss observations. Students will write a 500 
word critically reflective patch text at the end 
of each ITAP which supports towards 
assessment of PGCE7012 m-level module.


High expectations (1) – 1,2,4,5,7,8 a,c,e,f,g,h
How pupils learn (2) – 8.9, e,f,h,I,j,k
Curriculum (3) – 1,7, a,f,g,h,I,m
Classroom Practice (4) 6,9,10,c,h, m
Adaptive Teaching (5) 1-9, a,b,c,e,f,g,h,I,j,o,p,q
Assessment (6) 1-7, a-d, e-h, I-l, m-r
Managing Behaviour (7) 1-11 a-g, h-k, m-r
Professional Behaviours (8) 1,2,6,8, a,c,d,e,f,I, 
m,n,l



https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom_Bennett_summary.pdf

https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom_Bennett_summary.pdf

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback





ITT Core Content Links


Other Useful Information


PGPC9340: Understanding Learning KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


The module follows a developmental 
progression of understanding starting with the 
child, factors that impact on learning, then 
planning for that learning and assessing learning. 
This structure aligns with other modules taking 
place during the phase and so connections can 
be made conceptually across modules. This 
intentional design seeks to alleviate cognitive 
overload and helps build schema for the 
students which is part of the module content as 
well.


Ginns, P. and Leppink, J. (2019). Special Issue on 
Cognitive Load Theory: Editorial. Educational 
Psychology Review. 31. 
https://link.springer.com/article/ 10.1007/s10648-
019-09474-4


Sweller, J. Merrienboer, J. Paas, F. (2019). Cognitive 
Architecture and Instructional Design: 20 Years Later. 
Educational Psychology Review.31 
https://link.springer.com/ article/10.1007/s10648-
019-09465-5.


https://educationendowmentfoundation.org.uk/ 
education-evidence/teaching-learning-toolkit/social-
and-emotional-learning


High Expectations (1) 3, 6, 8 - a-c, e, h
How Pupils Learn (2) 1-10 - a-k
Subject and Curriculum (3) 3, 8 - a, g-m, s
Classroom Practice (4) 1, 2, 4, 6, 8 - a-p
Adaptive Teaching (5) 4, 5, 6 - a, b, g, k-q
Assessment (6) 2, 6, 7 - a, d-f, h, i, k-s, v
Managing Behaviour (7) 3, 5, 6, 7, 8, 11 - c, d, 
n-p


The bulk of this module takes place during 
beginning phase. The purpose of this is to 
provide a strong theoretical underpinning for 
decisions teachers make around behaviour, 
learning, planning and assessment. BY 
exploring ‘understanding learning’ early on in 
the programme, students begin with the 
child, begin with factors that can impact 
learning. The content coheres and 
occasionally overlaps with the first m-level 
module (PGCE7010) and so through that 
these concepts can be explored in more 
depth there and then applied to practice in 
this module.


We start by looking at children as learners before moving onto factors 
that impact on learning processes. In this first session we explore 
bridging the gap between primary and secondary learning. Having 
considered learning and what that involves, we now focus on how that 
learning takes place - In the next session we experience the 
importance of memory and how it affects learning and then consider 
cognitive load, main causes of overload and ways teachers can plan 
learning and instruction to avoid it. This followed by a session that 
explores case studies of two children and the impact that ACEs have 
had on their life. Prior to beginning school-based learning, we focus on 
safeguarding and equip students practically for any potential 
situations they may face. It also supports them in keeping themselves 
safe in school. The phase concludes by exploring planning and 
assessing learning (lessons) building on what we have looked at in the 
first part of the module.


Now into developing phase we look at the importance of quality talk for 
learning, focus on teaching dialogically and facilitating talk as a tool for 
learning. The module concludes by exploring how well-planned, 
purposeful and challenging activity can develop intrinsic motivation 
leading to improved behaviour. It draws upon Pedagogy for 
Transformability and core principles of Co-agency, Everybody and Trust 
to support ‘enhanced learning capacity’ .



https://link.springer.com/article/

https://link.springer.com/

https://educationendowmentfoundation.org.uk/%20education-evidence/teaching-learning-toolkit/social-and-emotional-learning

https://educationendowmentfoundation.org.uk/%20education-evidence/teaching-learning-toolkit/social-and-emotional-learning

https://educationendowmentfoundation.org.uk/%20education-evidence/teaching-learning-toolkit/social-and-emotional-learning





ITT Core Content Links


Other Useful Information


PGPC9350: Cumbria Teacher of Reading KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


In this phase students engage with the Simple view of reading, and 
effective principles of effective SSP. This is followed by early phonics, the 
importance of speaking and listening, oracy and vocabulary 
development, phonics for EAL. Students understand the importance of a 
systematic scheme. Students understand the structure of a phonics 
lesson teaching the simple code and how to assess. They learn how to 
segment and blend and use the alphabetic code. They learn key 
language (phoneme, grapheme etc). They learn to plan and structure a 
phonics lesson teaching the simple code, how to identify best practice 
and engage in a mini teach.


After beginning placement, students continue to explore children’s 
phonological progression into the complex code and beyond.  There is more 
focus on alternative GPCs, phonics into spelling and teaching tricky words 
and fluency. They explore statutory phonics assessment in KS1. They 
consider transition to KS2, ‘word reading’ requirements and key terms such 
as ‘morpheme’. Students learn how to teach children adjacent consonants, 
use phoneme frames and teach encoding and decoding. They learn how to 
assess children’s use and understanding of the complex code, plan a 
spelling session and use morphemic knowledge.


Moving onto phonics and reading assessment and tracking. They 
develop their use of teaching assistants in the classroom and look at 
how to identify and support a range of reading abilities. Following this, 
students carry out a miscue analysis running record on a child’s reading 
and explore some of the implications for them in terms of book choice 
and support moving forward, particularly around comprehension.


Starting with the key terminology and concepts that 
students require to make sense of what they are seeing 
in school. Students start with successful learning in 
phonics. Phonics will be one of the key areas of the 
curriculum that students will come across when they 
engage in school-based learning. It is important that they 
are aware of how and why phonics schemes are used in 
schools to plan for children’s learning. Students reflect 
on learning in school and how their understanding of the 
teaching of phonics has developed through their 
teaching and assessment of children. Their knowledge of 
the children’s learning journey is extended to consider 
the importance of focusing on the skill of segmenting 
words with adjacent consonants. Students are then 
ready in their learning and development to go deeper into 
intervention support for reading, assessing individual 
need and gaining some tools to support this process.


High Expectations: (1) 3, 6: a-d
How Pupils Learn: (2) (all statements) : a-c, e, f, h-k,
Subject and Curriculum (3): 2, 3, 5, 7, 9,10,12 : a, b, d, 
g, i, j, k, n, o, p, s, u
Classroom practice: (4) 1-10 : a-e, i, l
Adaptive Teaching: (5) 1-4, 7, 8 :a-c, e, g-i, k, l, o
Assessment: (6) 1,2,4 ; a-d, e
Professional Behaviours: (8) 5: h, I, j, k


The Reading Framework -
https://assets.publishing.service.gov.uk/media/664f600
c05e5fe28788fc437/The_reading_framework_.pdf
English Ofsted report Telling the story: the English 
education subject report - GOV.UK (www.gov.uk)


Jolliffe, W., Waugh, D. and Carss, A. (2019) Teaching 
systematic synthetic phonics in primary schools. 3rd 
edition. London: Learning Matters.


Quigley, A. (2018) Closing the vocabulary gap. London: 
Routledge
https://educationendowmentfoundation.org.uk/school-
themes/literacy/


Moran, E. and Moir, J. (2018) ‘Closing the vocabulary gap 
in early years: Is “Word Aware” a possible approach?’, 
Educational & Child Psychology, 35(1), pp. 51–65.


Students audit their own beginning knowledge of 
phonics and set a target to work on based on their 
individual subject knowledge and experience.
They have phonics activities and a demo lesson 
modelled to them and consider what and how they 
would help the children to learn. Students plan and 
deliver a taught session to the group, giving and 
receiving feedback in the first two phases.
On each placement students observe, teach and 
assess phonics, developing their practice over the 
three phases.
After developing placement, Students will take a 
phonics subject knowledge audit prior to returning to 
university - based learning – this is marked in the first 
session back. It identifies student who need 
additional input and support



https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf

https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf

https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report

https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report

https://educationendowmentfoundation.org.uk/school-themes/literacy/

https://educationendowmentfoundation.org.uk/school-themes/literacy/





ITT Core Content Links


Other Useful Information


PGPC9360: Curriculum/Pathway Development KNOWLEDGE ORGANISER


Programme of work


Extending Phase


Developing Phase


Beginning Phase


Rationale for sequence


Examples of key literature utilised


Students on all pathways come together in a professional 
development conference to share their learning from this module and 
provide expertise to develop the whole cohort.


(GP) Reflecting on placement, target, action-setting, curriculum 
research towards extending placement
(EY) Effective relationships, themes-based study units based on 
student need.
(EEL) subject leader role, link to applying EEL to job applications, 
project planning.
(Maths) subject knowledge development, creative approaches and 
planning effective units of work. 
(PE) striking/fielding, assessment in PE, the role of the subject leader.
(SEND) Adaptation, planning for provision, IEP/EHCP


(GP) Curriculum Audit introduction, workshops based on need, 
target setting training and reflective process.
(EY) Principles of EY practice, statutory and non-statutory 
frameworks, Understanding of the World, Communication and 
Language, Expressive Arts/Design, Physical Development, 
Emotional Development.
(EEL)- place-based learning, fieldwork, preparing for outdoor 
learning, context-based work with schools
(Maths) – thinking mathematically, problem-solving, key 
mathematical concepts and implications, Maths mastery.
(PE) safety, fitness, invasion and over the net games.
(SEND) Code of Practice, Stakeholders, specialist provision Subject Knowledge for Teaching toolkit 


https://www.nasbtt.org.uk/subject-knowledge-for-
teaching-toolkit-updated-toolkit/


Early Education: Birth to Five Matters
2021 https://www.birthto5matters.org.uk/wp-
content/uploads/2021/04/Birthto5Matters-download.pdf


Prince, H. and Diggory, O. (2022). Recognition and 
reporting of outdoor learning in primary schools in 
England. Journal of Adventure and Outdoor Learning.


Randall, V (2022) ‘We want to, but we can’t’: pre-service 
teachers’ experiences of learning to teach primary 
physical education’, in ‘Oxford Review of Education’, 
2022.


Students study the module objectives 
through a variety of pathways which they 
apply to prior to course start. These are Early 
Years, Special Educational Needs and 
Disability, Environmental and Experiential 
Learning, Maths, PE and General Primary. The 
module aims to provide additional 
knowledge and expertise in these areas and 
will support students hone their interest and 
channel them into an area which they can 
then use when applying for jobs. Whilst all 
students receive input on target setting, the 
general primary students receive the same 
training the school-based mentors receive.


High 
Expectations 1,2,3,4,5,6,7,8, a,b,c,d,e,g,h
How pupils learn (2) –
1,2,6,7,8,9,10 a,b,c,h,j,
Curriculum (3) – 1,3,5,7,8,9,10,11 a,c,d,m,o
Classroom Practice 
(4) 1,3,4,6,7,9,10, c,e,f,g,h,j,m,o,p
Adaptive Teaching 
(5) 1,2,3,4,5,6,7,8,9, a,b,c,d,e,f,g,h,I,j,k,l,
m,n,o,p,q
Assessment (6) 1,3,4,5,6,7 c,d,e,j,k,m,
Managing Behaviour (7) 1-10 a-r
Professional Behaviours 
(8) 1,2,4,5,6,7,8, a,b,c,d,e,h,I,j,k,l,n


Whilst each pathway takes a slightly different 
focus during each phase – each phase is 
structured developmentally to cohere with the 
relevant staged expectations and beginning and 
developing phase requirements/ Skills, knowledge 
and understanding are developed as the module 
moves through the year culminating in a 
professional development conference for students 
to share their expertise with others in the cohort.



https://www.nasbtt.org.uk/subject-knowledge-for-teaching-toolkit-updated-toolkit/

https://www.nasbtt.org.uk/subject-knowledge-for-teaching-toolkit-updated-toolkit/

https://www.birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf

https://www.birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf





Module code and title: PGPC9360: Environmental and Experiential Learning pathway 
Be


gi
nn


in
g 


Students begin with a ‘Hitting the Ground Running: Williamson Park Activity Session. This is followed by an all-day 
event: ‘Introducing a canvas for learning: Morecambe Bay Trip’. This provides a foundation for ‘Exploring the Case for 
Outdoor Experiential Learning’. This leads to an Outdoor Learning Practical Skill Development session. 
Students will learn:  


• a variety of exemplar ways in which outdoor and experiential learning can be approached across the 
curriculum 


• a wide variety of academic opinions of the value of EEL 
• what the Morecambe Bay Curriculum is (and what it hopes to achieve), how it has been inspired by The 


Eden Project, how it aims to benefit the children living around the Bay, how and the ways in which it has 
influenced this specialism  


Rationale for sequencing Links to CCF 


The structure the associated thinking in a way that 
moves the participant from interested ‘novice’, to 
a confident independent practitioner capable of 
making and justifying their own EEL related 
pedagogical decisions. 
This module runs parallel to the students own 
school-based journey and allows for tutor input, 
tutor modelling, exploration of related philosophy, 
expert opinion and examples of good practice, 
whilst also allowing the students to experiment 
and reflect upon their own approaches to learning 
in this area. The later sessions allow students to 
develop subject advocacy, pedagogical discourse 
and consider curriculum design and school-based 
EEL related opportunities. 


High Expectations (1), Touches on: 1-8 / b, c, f 
Subject and curriculum (3), touches on: 2, 3, 5, 
10 / a, b, f, l,m 
Classroom practice (4) Touches on: 1, 2, 6, 7, 9, 
10 / e, g, h, k,p, q 
Adaptive Teaching (5) Touches on:1, 2,5,7, 8 9 / 
c,e,g,I,j, p, q 
Assessment (6) Touches on: 1 / a, h, i 
Behaviour Management (7) Touches on 1-9 / 
a,b,c,d,h,k,m, 
Professional Behaviours (8) Touches on: 1,67,8, 
9 /a, b,c, d, f, I, j, 


De
ve


lo
pi


ng
 


Following beginning placement, students focus on ‘Exploring Academic Perspectives’ on their pathway. This provides a 
foundation for working with key local schools to develop a  School – based activity. Students have time for preparation 
and then go into the schools for delivery of their school – based activity. 
Students will learn: 


• A wider variety of academic opinion regarding the pros and cons of EEL approaches with children – students 
will consider the support of EEL from such perspectives as health and well-being, raising children’s 
achievement, increasing pupil interest ‘in’ and motivation ‘to’ learn, the ways in which EEL learning can help 
combat nature deficiency, can make learning real and meaningful and the ways in which such learning can 
be a catalyst to creative and cross-curricular learning opportunities. 


• How a local school and key teacher (involved in the Morecambe Bay Curriculum) values and utilises EEL  
• How to plan, resource, safely deliver, assess and reflect upon an EEL of their own design. 


 
 


Key Research: 
Beames, S., Higgins, P. J. and Nicol, R. (2012) 
Learning outside the classroom: theory and 
guidelines for practice. New York, N.Y: Routledge. 
Beard, C. (Colin M. Beard, C. and Wilson, J. P. 
(2006) Experiential learning a best practice 
handbook for educators and trainers. 2nd ed. 
London: Kogan Page. 
Prince, H. (2019) Changes in outdoor learning in 
primary schools in England, 1995 and 2017: 
lessons for good practice. Taylor & Francis)  
Prince, H. (2018) School-based outdoor education: 
lessons in enabling good practice for children 3-11 
years 
 


Other useful information and links 


The course allows students to see and reflect upon 
good practice from two experienced tutors, to receive 
input from school-based me colleagues dedicated to 
development of a bespoke Morecambe Bay 
Curriculum, to meet with Professor Robert Barratt 
(from the Eden Project) and to have the opportunity 
to work in pairs to plan, deliver and reflect upon their 
own planned activity with children drawn from local 
schools. 
Students on this pathway have their developing 
placement in a school that is working toward the 
Morecambe Bay Curriculum and Outdoor Learning. 
Students use their reflective scrapbook to document 
their development and also add to their ongoing 
subject knowledge in their developmental audit. 
 


Ex
te


nd
in


g 


Following developing placement and with their school-based activities behind them, students take a critical approach to the work they 
have completed and experiences they have engaged in. This includes a session titled ‘Arguing the case, Critical Perspectives, Successful 
Implementation’, The module concludes with an opportunity to apply their learning to curriculum design through a session titled 
‘Moulding the Curriculum, Seeking Opportunities and Celebrating EEL’. 
Students will learn: 


• How to reflect upon, seek learning and to identify key personal development points from their school-based activity 
• A wide variety of academic concerns and caveats regarding the use of EEL in schools and how to plan to reduce such 


obstacles to regular and successful EEL 
• How EEL learning has been introduced to a selection of schools within England 
• What are the current key policy documents that support the use of EEL 
• How to articulate the use of EEL in preparation for job applications and interviews in support of aspects of the PGPC9130 


Being a Teacher Module (preparation for interviews and job applications, fulfilling wider school responsibilities, teacher 
beliefs and values, being the best teacher you can be and having vison for how you see yourself as a professional educator 
working within a school setting) 


• How EEL learning can be championed by the EEL minded-class teacher as an EEL ‘influencer’ within school and how this 
notion fits within the roles and responsibilities of a subject leader in this area of the curriculum as explored in the 
PGPC9130 Being a Teacher Module 


• How (in the guise of a subject leader) EEL can be championed across the whole school and how EEL might be injected into 
existing school planning – students will revisit the Badger Lane School scenario (as use in the PGPC9130 Being a Teacher 
Module) and will suggest ways in which EEL might support the school improvement plan as well as the needs of the 
teachers, the children and the community. 
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