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The University of Cumbria–Institute of Education has further developed our Partnership assessment processes to ensure it builds on student progress from phase to phase of placement 
experience (staged expectations). This approach fully integrates the ambitious ITT curriculum across student’s learning contexts to ensure that a seamless link occurs between learning and 
enacting parts of their programmes. It explores the ‘what the student’s ‘will have learnt’ and ‘will have learned how to’ and asks them to work on developing their enactment of learning 
within the context they are placed. Our ITE curriculum ensures full coverage of the national ITTECF (Initial Teacher Training Early Career framework); which is the mandatory, minimum for 
all ITT programmes. Indeed, our integrated curriculum is ambitious and thus goes beyond minimum criteria being designed to meet local/ regional needs (Challenging Disadvantaged 
together) 

Students’ assessment will allow us to track their growing progress over time based on what they have learnt and enacted. It is only at the final (Extending placement) that students will be 
summatively assessed against the national teacher standards; however- as with any effective assessment matrix, we have shown how the curriculum helps students to demonstrate 
growing competency in addressing areas of teacher standards at both the beginning and developing phases.  

Our staged expectation grids outline assessment against the ITT Programme curriculum- highlighting what students have learnt and what they will be enacting in the classroom context. 

We have mapped the teacher standards to the staged expectations in our grids beneath.  

The staged expectation is the point in assessment of progress that we expect most students to have achieved during the phase of placement.  

We are aware that some will have exceeded the expectation for the placement phase and therefore will need to be targeted to consider how to increase their breadth and depth (mastery) 
of enactment at each phase of training.  

A few will not yet be on a trajectory to meeting all standards by the end of their training. These will be exemplified by a lack of coherence between or inability to take steps towards 
independence in the staged expectation of each placement phase. These students will require an intensive ‘Intervention Action Plan’ (formally CFC). Failure to make adequate progress 
against intervention plan targets may result in the need to repeat the phase of placement.   

Throughout the school/setting placements we ask students and mentors to work with existing core themes and proformas that relate to how to approach each of the core domains of the 
ITTECFramework:  

Domain of ITT Learning UoC Cross-programme/partnership domain approaches Document or 
resources - links 

Professional behaviours • Teacher Wellbeing and Workload Charter

Behaviour • Integrated within each programme curriculum & specific ITAP content
Ambitious Curriculum-
Challenging 
disadvantaged  together 

• Visions and Values- based on research by John Coxhead

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf


• Definition- Ofsted’s (2016, p.12) definition of disadvantage as pupils who are ‘those vulnerable to lower educational
achievement, poor health and well-being and a reduced chance of leading a successful and fulfilling life’.

Curriculum • Shared Learning planning
• Learning plan – proformas
• Subject knowledge exemplifications
• Cumbria Teacher of Reading

Link for 
planning 

proformas 
CTOR 

Pedagogy • ITTECF reading & resources Link here 

Assessment • Tracking Progress & Pupil Profiling & specific ITAP content TP&P Link 

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip
https://eur03.safelinks.protection.outlook.com/?url=https%3A%2F%2Fv3.pebblepad.co.uk%2Fspa%2F%23%2Fpublic%2F94jgbwWMzZkW84nbgfbrpjgkbc&data=04%7C01%7Cjan.ashbridge%40cumbria.ac.uk%7C86805c0cffea417caed708d977714d63%7Cb627db1d99584fd18ea48ac3b27cf00f%7C1%7C0%7C637672150772012744%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=fPHgFfSXkMTtYvKuGTg48RHQpBjlMGegQjVJtXvBqHg%3D&reserved=0
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/Initial_teacher_training_core_content_framework-READING-ONLY-(1).pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/0.0-2020.21-Tracking-Pupil-Progress.zip


Understanding how to access the breadth and depth of our ITT curriculum: 

Remembering that: 

• Student teachers (trainees) are on a journey in their learning to become a teacher
• The staged expectations act as progress way markers towards the ‘end point assessment’
• The staged expectations are derived from the ITT curriculums; i.e. the things they cover before each phase of placement.
• The breadth of the ITT curriculum is outlined at the top level in our assessment grids (the modules and subjects covered- with composite knowledge outlined)- Column 3.
• Student teachers have 2 types of learning- (knowledge) ‘learn that’ & (skills) ‘learn how to’. Student teachers ENACT this during placements
• Progress on placement should be seen through high quality targets (built from the curriculum) and reflective weekly reviews.

In order that our trainees remember more of what they have learnt and that you as expert colleagues (mentors) can best support their journey through effective target setting we 
have included depth to the ITT curriculums. This depth outlines the ‘essential’ knowledge (components). Mentors specifically help develop your ITT curriculum; They work with you 
on Professional Practice Learning tasks, Weekly reviews and Targets setting.

For simplicity in accessing this information we have created this fully e-linked document; that allows you to work down from the staged expectation breath and explore the essential 
knowledge depth (displayed in knowledge organiser formats). 

Below we show you the full range of ITT curriculum documents available (noting that as mentors we steer you towards 2 keys parts of this- green highlighting) 

The purpose is to outline how a student journey through their curriculum is achieved with taught input and your mentor support along the way. 

Top level course documents- inc. Programme 
specification & module descriptor forms. 

We display this overview to you as a grid of the 
modules and sequence throughout the 
Programme- ‘course overview’ 

The progression of the ITT Curriculum. 

We display this to you as the ‘Staged 
Expectations’ 

These give you a clarity of what modules 
broad content and subjects have occurred 
and how they relate to the staged 
expectation- the point at which most 
students will be at the end of the 

We display these to you as ‘Knowledge 
Organisers’ 

You will be able to click through any module 
or subject link in the staged expectations to 
discover the depth of the curriculum learnt by 
the point in the training. 

These organisers outline the ‘essential 
(components) knowledge and skills’ learnt by 

Subject- Session steps of knowledge & 
Sequence 

For our PGCE programmes we are able to 
share Subject input via curriculum subject 
Sequence steps; via your ULM:UPT/PPL

Please refer to knowledge organiser 
explanation. 



placement) Breadth of curriculum- ‘learn 
that’ and ‘learn how to’ statements 

our student teachers before each phase of 
placement. 
They outline a rationale for the sequence of 
this learning, how the components align to the 
Core content framework (minimum 
entitlement of any ITT programme) and the 
core research articles/texts used to underpin 
the knowledge. 

This depth should allow you as mentor to 
understand the granularity of what a student 
has learnt; therefore helping set targets that 
build on their prior learning in order to meet 
the staged expectations. 

You can cross reference session to phase 
using the course overview document. 

Further depth for Core modules can be 
accessed via your UPT/ PPL- We use these 
documents internally to ensure Quality 
assurance & impact of our programmes. 

General Mentors- You develop and build on the input of the UoC ITT Curriculum through engaging with the student's Phased expectation reviews and their Professional 
Practice Learning tasks.



PGCE Primary (September Cohort) 2026-27 Weekly Overview 
Programme content 

Week Masters level Curriculum subjects Pedagogy and Practice 
7th Sept Relationship between teaching 

and learning. exploring factors 
that impact on outcomes.  

English – Oracy anchors reading and writing 
Maths – Good practice in Maths teaching 
Science – working scientifically 
RE – exploring key questions in RE 
Art – foundations of art and design 

Vision and values, the child as learner, how children learn. The 
importance of subject knowledge 

14th Sept Learning theories, expanded and 
applied to classroom. The role of 
memory, schema, cognitive load 
theory. 

English – shared reading and writing 
Science – practical Science scaffolded 
History – working as a historian 
Geography – the nature of the subject 
Computing – computational thinking 
DT – six design principles 

Implementing effective practice to avoid cognitive overload, 
working memory, How to develop good relationships with 
colleagues – effective professional communication 

21st Sept Academic skills for critical reading 
and writing at postgraduate level 

English – Teaching SPAG 
Maths – foundations of numeracy 
RE – pedagogy, practice & knowledge 
Geography – essential aspects of planning 
Languages – 5 strands framework 

The importance of reflection, accepting developmental 
feedback. A first look at ACEs – impact on cognition. A first look 
at planning. 

28th Sept The importance of structuring 
critical reflection, 

ITAP 1 – Managing Behaviour – Understanding Behaviour, ACEs, 
routines, transitions 

5th Oct Exploration of adaptive teaching, 
inclusive pedagogy – groupings, 
metacognition. 

English – small group focused reading 
Maths - importance of place value 
PE – fundamental motor skills 
Computing – digital literacy and AI 
Phonics – key terms, concepts, Sv of R 

Wider professional attributes, professional behaviours and 
attitudes. Safeguarding, role of DSL, policy, practice and 
safeguarding self. Target setting towards placement 

12th Oct Classical learning theories – 
application or practice, 
achievement and learning 

Maths – addition and subtraction 
History – adaptive planning 
PE – Principles of STEP 
Computing – progress in computer science 
Phonics – structure of a lesson 

Professional values – teaching ‘British values’. A second look at 
planning, building on earlier sessions, adapting schemes 
Exploring growth and fixed mindset theories 

19th Oct – 11th 
Dec 

BEGINNING PLACEMENT (7 weeks – includes visit week). Note – half term break also takes place within this time 

14th Dec Application of learning theory – 
Rosenshine, to planning, teaching 
and assessment. 
Reflective enquiry through the lens 
of challenging disadvantage 

English – Planning the writing process 
Maths – Multiplication and division 
PE – High quality physical education 
Phonics - complex code, Y1 phonics check 

Quality talk for learning, dialogic teaching. 
Reflection in placement files, planning, assessment and targets 
– file scrutiny and discussion

21st Dec CHRISTMAS BREAK 



28th Dec 
4th Jan Reflection, application to practice 

and difference between this and 
praxis. Planning a reflective 
enquiry, understanding what 
evidence looks like, use of 
assessment 

English – assessment of writing 
Maths - 3d shape 
Science – Assessment & adaptive planning 
Languages – planning for progression 
Music – progression in singing 
Art – develop/evaluate/adapt a plan 
Phonics – phonics into spelling 

Job application process, letter, interview lesson, where to look 
and how to apply. 
Learners in each specialist pathway (SEND/EOL/EY/General) 
come together to share learning. 

11th Jan Brookfield’s four lenses – 
evidence-informed decision-
making around assessment 

 ITAP 2 – Assessment for/of/as learning – Questioning – hinge 
questions, formative assessment, feedback 

18th Jan Critical evaluation of policy and 
practice re: SEND and adaptation 
Apply to practice 

 ITAP 3 – Adaptive Teaching – focus on language, communication, 
white paper, intervention, inclusive pedagogy 

25th Jan – 19th 
Mar 

DEVELOPING PLACEMENT (7 weeks – includes visit week). Note – half term break also takes place within this time 

22nd Mar Analysing evidence and drawing 
tentative context-based 
conclusion – exploring impact on 
practice 

English – teaching higher order reading skills 
Maths - measures 
Music – listening, composing, performing 
DT – textiles and cooking 
Phonics – assessment, interventions 

 

29th Mar EASTER BREAK 
5th April 
12th April Models of teacher development, 

articulation of learning and 
development, professional 
discussion 

 ITAP 4 – Curriculum Design – focus on retrieval – theoretical 
basis, long term planning, knowledge organisers, planning for 
retrieval 

19th April – 2nd 
July 

EXTENDING PLACEMENT (10 weeks – includes visit week). Note – half term break also takes place within this time 

5th July Viva – presenting learning and 
impact on development from 
ITAPs. 

 Career Entry Development discussion and target setting for ECT 
year 

 

 



Beginning phase 

Placement context: For all student teachers on all ITE Programmes. 

• Provide student teachers with their first school-based experience and opportunity to support professional development since the start of their course.

• Where possible it is expected that students will stay in the same school / setting throughout and may be in pairs (or occasionally small groups (up to 4 students))

• Gain experience of working across the school with different foci.

• Teach up to 50% of the time spent in schools- This will often be in the same class / with same group & individuals- to help the students develop an understanding of

profiling and progression. Student teachers are classed as 'Critical Workers' and should be deployed in schools as that of other staff. (This can be flexible across a 

school/setting) 

This Staged Expectation journey towards recommendation of award of QTS allows for flexibility of a student to map their experience and progress at each placement phase 
regardless of context or role. A student could be supporting online home learning alongside a class/bubble teacher or co-teaching (teacher directed catch up) a subject / specialist 
area face to face with a class/bubble. There could of course be scope for a blend of the above. A student will also be identifying phase specific areas of CPD. Early on this may be 
specific school H&S and safeguarding policies/ procedures in which they are placed. ALL our ITE students complete online safeguarding training before commencement of assessed 
placement experiences. 

• The staged expectations need to be applied as appropriate to the role, phase of training and context within which the trainee is practicing (placement). We provide statements that relate
to a student meeting the expectation or exceeding it.

• Student teachers should demonstrate a continued progression towards the recommendation of award of QTS; mapping evidence against their curriculum and
enactment of knowledge within the school / setting context.

• A professional assessment of the ability to stay ‘on trajectory’ towards recommendation of award of QTS will be made during each placement phase; based on meeting or
exceeding the phased expectation

• SMART targets will continue to help a student teacher work towards meeting or exceeding the staged expectation and understanding of the links between the ITE integrated programme
curriculum.

• Mentor “support” is critical to sustained student teacher progress. Mentors will continue to support activity in all 6 domains and day to day teaching & learning support.
Professional judgements of ‘Meeting the staged expectation’ are based on the degree of intervention (support) required. At each phase of placement, we would normally
expect trainee teacher to develop a degree of independence around that particular staged expectation.

• Mentors will build on the iTT curriculum by supporting trainees with Professional Practice Learning Tasks



Beginning placement staged expectation: 
Domain of ITT 

Learning 
UoW:UoC Staged expectation 

Coverage of ITT Core Content Framework & beyond in the UoC ITT 
curriculum 

‘PGCE EYFS & Primary’ 
curriculum links (know and 

learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Professional 
behaviours 

Meeting: 
• Responds positively to coaching and with support is able to identify 

appropriate development steps. With guidance, identifies 
resources to enable improvement. With some guidance, takes 
ownership of their personal professional development.    

 
• Is accountable for demonstrating high standards of professional 

behaviour, attendance and punctuality. Recognises that the 
education of pupils is a teacher's first concern and demonstrates 
respect for the policies and practices of the school.  

 
• With guidance, is able to manage time effectively and prioritise 

tasks. With guidance, uses appropriate support from colleagues 
without making unreasonable demands. Makes personal time for 
well-being and rest.  

 
Exceeding: 
• Responds positively and pro-actively to coaching and identifies 

appropriate development steps. Identifies resources to enable 
improvement. Takes ownership of their personal professional 
development and effective in personal target setting & weekly 
reflection. 

 
• Is accountable for demonstrating high standards of professional 

behaviour, attendance and punctuality. Recognises that the 
education of pupils is a teacher's first concern and demonstrates 
respect for the policies and practices of the school.  

 
• Safeguards the well-being of pupils. Maintains effective 

professional relationships with colleagues and consistently 
communicates in a professional manner.  

 
• Is able to manage time effectively and prioritise tasks. Uses 

appropriate support from colleagues without making unreasonable 
demands. Makes personal time for well-being and rest. 

PGPC9310:  
• Know that working with others 

is an important aspect of the 
teacher’s role.  

• Learn how to make and 
maintain effective professional 
relationships with others – 
parents/carers/TAs/ other 
colleagues. 

• Know that emotional 
intelligence and self-awareness 
are important aspects of 
making and maintaining 
professional relationships. 

• Learn how to give and receive 
feedback constructively. 

• Know that looking after the 
mental health and well-being 
of children and themselves is 
essential for effective learning. 

• Know that there are appropriate 
professional behaviours for a 
teacher and learn how to adopt 
them in practice. 

• What can you see are the key professional 
behaviours in this setting/context? 

 
• How will your use of weekly reflection 

sheets highlight impact on pupil progress? 
 
• What have you learnt from observing & 

reflecting on teaching practices within 
setting? 

 
• What have you managed to enact based 

on what you have learnt? (Focus on your 
ITT curriculum) 

 
• How have you Identified new knowledge to 

read and understand. 
 
• How have you considered wellbeing and 

workload implications and strategies used 
by professional staff. 

 
• How well have you sought and accepted 

advice? 
• How are you sharing outcomes? 
• What is your understanding of key school 

policies? 
 
• What Observing of teaching staff have you 

completed and how have you reflected on 
impact? 

 
• Have you talked with support staff about 

their role in pupils’ learning? 
 
• How have you started to deploy tasks to 

other adults? 
 

S8 Demonstrate an 
early ability to work 
with colleagues and 
other professionals: 
seeking and 
accepting advice and 
sharing outcomes. 
S2a &b, S4d, S8d Begin 
and sustain a 
systematic approach 
to reflection and 
evaluation of their 
teaching and its 
impact. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your 
mentor 

Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Behaviour Meeting: 

• Beginning to shows a developing understanding of how to interact
with learners in a way that promotes social justice. Understands that
they are an influential role model for pupils. Understands how the 
school creates an environment where bullying, abuse and 
discrimination are not tolerated.

• With support, sets clear expectation for expected behaviours.
Reinforces school routines and behavioural expectations using a
range of positive approaches to manage low-level behaviours, in line
with school policy. Is developing some strategies to motivate pupils
to engage in learning. Understands a range of factors which may
affect (both positively and negatively) children’s behaviour and 
motivation to learn and with support addresses some of these.

• Is beginning to develop mutually respectful, trusting and positive
professional relationships between themselves and pupils. Working
with the class teacher, maintains a positive learning environment in 
which pupils feel safe and secure, promotes learners’ success

Exceeding 
• Shows an understanding of how to interact with learners in a way

that promotes social justice. Demonstrates that they are a positive
role model for pupils. Understands and supports school approach to
creating an environment where bullying, abuse and discrimination 
are not tolerated.

• With guidance, sets clear expectation for expected behaviours.
Actively reinforces school routines and behavioural expectations
using strategies to manage low-level behaviours, in line with school
policy. Uses strategies to motivate pupils to engage in learning.
Understands a range of factors which may affect (both positively and 
negatively) children’s behaviour and motivation to learn and. with
some guidance addresses these in teaching.

• Has developed mutually respectful, trusting and positive 
professional relationships between themselves and pupils. Is
beginning to take responsibility for maintaining a positive learning
environment in which pupils feel safe and secure, promotes
learners’ success

PGPC9330 (ITAP 1):  

• Know that good behaviour in 
the classroom is achieved 
through high expectations, 
routines, a good classroom 
environment and calm 
consistency on the part of the 
teacher.

• Learn how to apply a range of 
context- based effective 
behaviour management 
techniques and make fair 
professional judgements based 
on clear values.

• Part 1 - Understanding 
Behaviour  - de-escalation, 
generic strategies and what 
ACEs – impact on behaviour 
and cognition. 
Part 2 – Establishing routines 
Why are routines important? 
Safety, security, predictability. 
Part 3 – Maintaining routines + 
environment 
A focus on the importance of 
learning time, linked to success 
and a calm learning 
environment. 
Part 4 – Adapting routines 
Input on equity as opposed to 
equality and support some 
children may need with 
managing to follow the 
routines.

• What have you observed and be observed 
in relation to implementing behaviour
strategies?

• Reflect on the range of strategies your
mentor, class teacher and you employ
with the group of children- weekly
reflection will give opportunity to consider
impact on pupil progress.

• Have you accessed the school/setting
behaviour policy? What reflections have 
you made on how we enact this in 
practice?

• What does acceptable behaviour look like?

• How do we know the children understand 
this?

• What impact does behaviour have on the 
pupil’s ability to learn?

• What have you noticed as the key things to
do to help maintain a purposeful

• working environment?

S7 Model and set 
expectations for good 
behaviour throughout 
the school environment 
in keeping with existing 
policies and routines. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor 
Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Ambitious 
Curriculum- 
Challenging 
disadvantage 
together 

Meeting: 
• Understands role in the safeguarding of young people.

• Discusses where possible the role of safeguarding lead in school /
setting

• Identifies pupils for pupil profiling tasks.

• Explores school vison and values-developing an ability to
incorporate within planning for learning activities.

• Explore with mentor how curriculums are adapted to meet the
needs of all children.

• Beginning to understand how social justice is addressed through 
learning experiences for young people. Reflects on approaches as a
teacher that enable high quality learning / outcomes to build in 
young people.

Exceeding: 
• Developing a deeper understanding of key children and how to

consider their needs when planning and assessing work.

• Is developing an ability to adapt session plans to meet needs of
some children.

• Identifies PP, G&T, SEND children- uses their action plans to provide
adaptive teaching activities to ensure they make progress 

• Active, regular discussion with mentor and other expert colleagues 
about how social justice is addressed through learning experiences
for young people. Reflects on approaches as a teacher that enable
high quality learning / outcomes to build; demonstrates an ability to
incorporate within teaching activities.

PGPC9340: 

• Know the importance of
safeguarding in school. Learn 
that there are agreed protocols,
policies and approaches that
keep children and staff safe.

• Know the importance of
safeguarding in school.

• Learn how to keep themselves 
safe and how to carry out their
responsibility with regard to
safeguarding in school.

PGPC9310: 

• Learn that having a vision for
what type of teacher you want
to be links to your values and 
drives professional judgements.

• What sort of data is utilised to help gain an 
understanding of where the learner starts
and develops their progress?

• What provision is in place for PP children in 
this school/setting?

• How might you adopt or adapt a task to
help a PP pupil make progress?

• How have you reflected on the vision,
values and aims of the school/setting?

• How have you observed these being 
exemplified in day to day learning?

• Which pupils have you identified for your
pupil profiling tasks?

S5 Become aware of, 
and take into account 
different abilities, 
backgrounds and 
needs. 
S5 Become aware of, 
and take into account 
different abilities, 
backgrounds and 
needs. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Curriculum Meeting 

• In supported, guided planning, understands how planning relates to
the school's medium-term planning and curriculum, and to national
frameworks.

• Planning draws on existing planning and school resources. Is
beginning to be aware of the need to balance effective provision for
pupils with workload manageability.

• (Can work with and adopt, share and work towards adapting
mentor’s planning. – Link to UoC shared planning model)

• Subject knowledge underpinning practice is mainly secure with 
some support needed to aid trainee understanding: for example,
the subject language, terminology and the key concepts taught. (is
keeping up to date individual subject auidts)

• With support, begins to identify and respond to common 
misconceptions.

• Has a developing understanding of key terms, principles and 
practices in vocabulary development, reading/ language 
comprehension and systematic synthetic phonics. (Understand,
observer and be observed teaching a sequence of phonics & early
reading (CTOR))

• Shows developing understanding of key terms, principles and 
practices in early mathematics.

• Is beginning to understand how to revisit knowledge and ideas,
making connections with prior learning and using evidence informed 
strategies to support learners with key knowledge and specialist
vocabulary. Strategies to strengthen learning over a sequence of
lessons are being used.

• Shows developing understanding of key terms, principles and 
practices in early mathematics

Exceeding: 
• With some support in planning, is able to connect planning with the 

school's medium-term planning and curriculum, and to the national
frameworks. Planning makes effective use of existing planning and
school resources, adapted to the needs of their pupils.

• (Can work with and adopt, share and work towards adapting
mentor’s planning. – Link to UoC shared planning model

PGPC9320:Maths:  
Know the foundations of number, 
counting and number progression. 
Know the principles of place value 
and the variety and progression in 
addition and subtraction calculation. 
Learn how to address 
misconceptions in the above and 
how to use resources effectively.  

English 
Know that there is an evidence base 
for the approaches modelled. 
Learn how to implement effective 
talk to scaffold learning. 
Know the stages of the writing 
process and learn how to plan and 
use shared reading and writing and 
guided reading as teaching tools. 
Learn how to teach spelling and 
grammar in context. 
History, Geography. Languages, RE, 
Art, Music, Computing 
In these sessions,  
know the core concepts and 
pedagogies.  
Learn how to plan lessons, use 
resources and apply the concepts 
and pedagogies to their own 
teaching. 
PE – 
Learn how to keep children safe in 
PE and know what children should 
be taught across EY and primary age 
phases.  
Know what is required for the 
teaching of gymnastics. Learn how 
to teach gymnastics safely. 

• How are resources and materials used to
align with the school curriculum (e.g.
textbooks or shared resources designed 
by expert colleagues that carefully
sequence content)?

• How might you use technology to support
learning in areas taught?

How have you: 
• Selected and adapted teaching styles and 

strategies to suit the stage of the lesson,
and the learning of individuals, groups 
and whole classes as appropriate?

•

• 

Guided, scaffolded and modelled to help 
learners understand new processes and 
ideas, and remove scaffolding when 
learners are achieving a high degree of 
success? 
Effectively used questioning for different 
purposes, including to check learners’ 
prior knowledge, assess understanding 
and break down problems?

• Provided opportunities for learners to
consolidate and practise enacting new
knowledge and skills?

• Managed the timing and pace of lessons,
intervene effectively and change direction 
and shift in emphasis to support
learning?

• How do you Identified essential concepts,
knowledge and skills and principles of the 
subject?

• How do you provide opportunity for
pupils to learn and master essential
concepts, knowledge, skills and principles 
of the subject?

S4 Support and lead 
learning for 
individuals, small 
groups and, 
eventually, whole 
classes adopting a 
limited range of 
teaching styles as 
appropriate. 

S4 Develop plans that 
identify clear learning 
objectives, activities, 
assessment 
opportunities and 
organisation. 

S3 Demonstrate sound 
personal understanding 
of relevant areas of 
learning and a growing 
awareness of how these 
are taught. 

S1 Select and use 
resources and space 
effectively to support 
safe and active learning. 

S2a&b, S4d, S8d Begin 
and sustain a 
systematic approach to 
reflection and 
evaluation of their 
teaching and its 
impact. 



• In discussion with an expert colleague, reflects upon the balance 
between relevant detail in their planning to promote learning and 
progress with workload manageability e.g. avoiding unnecessary
duplication in planning; using weekly planning.

• Subject knowledge underpinning practice is secure with little 
guidance needed to support trainee understanding: for example, the
subject language, terminology and the key concepts taught. (uses 
subject audits to inform next steps)

• Common misconceptions are identified and assessment enables
them to be recognised in teaching.

• With occasional guidance, shows secure understanding of teaching
sequences of learning which promote vocabulary development,
systematic synthetic phonics and reading comprehension.

• With occasional guidance, shows secure understanding of teaching
sequences of learning in early mathematics.

• Makes use of recommended strategies to revisit knowledge and 
ideas, make connections with prior learning and uses evidence
informed strategies to support learners with key knowledge and 
specialist vocabulary. Strategies to strengthen learning over a
sequence of lessons are being used.

PGPC9350: 
Know the Simple View of Reading 
and Rose’s Principles of SSP. 
Know some skills for successful 
phonics and how young children 
acquire phonological awareness. 
Learn how to plan and teach a 
phonics lesson 

PGCE7010 Beginning Professional 
Understanding &…  

PGPC9340 Understanding Learning - 
Developing a critical understanding 
of the science underpinning effective 
learning and how this impacts on 
curriculum design. Building a 
research informed understanding of 
the interrelation in 
the plan > teach > assess cycle. 

• How have you answered children’s
questions correctly and helped them
advance their learning?



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Pedagogy Meeting: Models the value of intellectual curiosity, demonstrating a genuine 

interest in their own learning and reflecting on how pupils learn to inform their 
own teaching. In collaboration with the class teacher, creates plans that are 
informed by evidence of how children learn. 
• Working alongside and supported by experienced colleagues: 
 planning builds in opportunities for: exposition, pupil dialogue, repetition, purposeful 

practice, retrieval of key knowledge/skills and for pupils to ‘think hard’; 
 is developing the ability to plan/teach appropriately structured and paced lessons which 

build on prior learning. 
• Working alongside and supported by experienced colleagues: 
 can break complex material into smaller steps. Understands that learning involves a

lasting change in pupils’ knowledge and can plan some ways to make learning 
memorable [e.g. through memory strategies or linking to real-life applications]. 

 shows a developing ability to use of a range of strategies in their teaching to promote 
learning including modelling, scaffolding, clear explanations, exposing potential pitfalls
and how to avoid them. 

• Working alongside and supported by experienced colleagues: 
 adapts teaching using approaches which are appropriate for the age and developmental 

stage of their learners. 
 is beginning to recognise where there are barriers to learning [e.g. EAL learners, SEND]

and use approaches which aim to overcome these barriers. 
Exceeding: Models the value of intellectual curiosity, demonstrating a genuine 
interest in their own learning and reflecting on how pupils learn to inform their 
own teaching. With guidance, plans teaching that is informed by evidence of how 
children learn.  
• With some support in planning:
 can build in opportunities for exposition, pupil dialogue, repetition, purposeful practice, 

retrieval of key knowledge/skills and for pupils to ‘think hard’; 
 can plan/teach appropriately structured lessons, which build on prior learning and make

increasingly effective use of lesson time. 
• With some support in planning:
 can make complex material accessible. Understands that learning involves a lasting 

change in pupils’ knowledge and can plan ways to make learning memorable. 
 uses a range of strategies in their teaching to promote learning including modelling,

scaffolding, clear explanations, exposing potential pitfalls and how to avoid them 
• With some support in planning:
 adapts teaching using approaches which are appropriate for the age and developmental 

stage of their learners. 
 recognises where there are barriers to learning and uses approaches which aim to

overcome these barriers. 
• Uses recognised strategies to support the needs of specific groups of learners 

[e.g. EAL learners, SEND] and evaluates the success of these strategies. 

PGPC9340: 
Know that learning takes place in 
the working memory and how 
schemas are formed to organise 
information, 
Know that ACEs impact on learning 
and behaviour. 
Know how to support well-being. 
Know that children can form 
misconceptions and learn how to 
anticipate misconceptions. 
Start to learn how to adapt 
published planning and create 
lesson plans, including setting 
objectives, structuring learning and 
assessing learning,  

Learn how to adapt teaching for 
children with SEND. 
Learn that effective teaching for 
children with SEND is effective for all.
 
PGCE7010 
Learn about working memory, how 
learning it develops, Structuring 
learning – exploring the science 
underpinning effective learning. How 
learning theories and an 
understanding of working memory / 
cognitive load impact on pedagogy 

How have you: 
• Used a variety of imaginative resources

and innovative learning activities that
interest and challenge?

• Used intentional and consistent
language that promotes challenge 
and aspiration.

• Modelled the types of courteous 
behaviour expected of pupils).

• Helped learners to show respect and 
sensitivity in their relationships with one
another and the teacher?

• Created a positive environment where 
making mistakes and learning from them
is part of the daily culture?

• How do you take into account pupils’ prior
knowledge when planning how much new
information to introduce?

S1 Select and use 
resources and space 
effectively to support 
safe and active learning. 
S2a&b, S4d, S8d Begin 
and sustain a 
systematic approach to 
reflection and 
evaluation of their 
teaching and its 
impact. 



Domain of ITT 
Learning 

UoC:UoW Staged expectation 
Links to coverage of ITT Core Content Framework & beyond in the 
UoC ITT curriculum. 

‘PGCE EYFS & Primary’ 
curriculum links (know and 
learn) 

Questions to explore with your mentor Teacher standards 
that are beginning 

to be exemplified at 
this 

placement phase 
Assessment Meeting 

• With support from the class teacher, uses appropriate formative
assessment strategies in lessons, including questioning, to check
understanding and begin to adapt teaching.

• With support, age-appropriate peer and self-assessment is used in 
teaching.

• Is aware of the progress of individual learners over time. With
support, contributes to school systems for progress checking.

• Working alongside expert colleagues, can provide constructive
oral/written feedback.

• Is following advice on managing the time cost of written feedback.

Exceeding 
• With occasional support, makes effective use of appropriate

formative assessment strategies in lessons to check comprehension 
and learning. Questions are used strategically, intentionally and 
effectively to evaluate the effectiveness of teaching and adapt
teaching.

• Is developing confidence in using age-appropriate self or peer
assessment strategies to promote progress.

• Is aware of the progress of individual learners over time and can
adapt teaching to respond to individual concerns.

• Provides regular, constructive oral/written feedback and can provide 
opportunities for pupils to respond to feedback, as consistent with 
school policy.

PGPC9340 (Understanding 
Learning) – 
Know that formative assessment is 
used by teachers to inform their 
teaching and knowledge of 
children's progress. 
Know that there are a range of 
approaches to formatively assess 
learning. 
Learn how to apply these 
approaches to their practice and 
record their assessments on 
planning 

• Did you plan to ask any questions of the 
children to assess if they understood 
what you had been teaching them?

• How did these relate to your learning 
objectives?

• How did you monitor the progress the 
children made during your teaching
activity?

• How have you recorded what progress
you felt the children made?

• What are the expectations for formative 
feedback to learners in this school
/setting?

• How might you set a target for future 
learning / improvement in work?

S6 Use a limited range 
of assessment 
opportunities to 
identify and inform 
feedback and planning 
(e.g. observation, 
marking and 
questioning). 

ITAP 2- AFL - Questioning
Part 1 – Understanding AfL in 
theory  - Assessment Literacy 
Awareness of key frameworks and 
shared principles for effective AfL 
Part 2 – Seeing AfL in action: 
Teacher and School Practice 
Developing decision-making and 
professional judgement as a 
teacher through a range of tasks 
Part 3 – Evaluate the impact of 
questioning and feedback 
Explore a range of question types 
and their purpose in assessment – 
e.g. hinge questions, 
metacognitive questions. Explore 
the impact of question types to 
evaluate learning 
Part 4  -Application and live 
feedback
Simulation activities that include 
devising effective questions 
including how to target questions
effectively.



PG Beginning: Professional Practice Learning (PPL) tasks: 

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from the ITTECF) we have integrated a series of sequenced foci below. You will 
be able to carry out the task- as linked to the modules in the staged expectations above; and reflect with your mentor how well you have enacted this ‘learn how to’ approach in your 
professional practice. 

Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are placed. 

Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical reflections on their impact on your own learning. 

Mentors: please support completion of these tasks throughout the placement- to help build the understanding of these core elements of professional practice. Discuss as part of 
weekly reflections. Mentors we will ask you about impact of these tasks in the end of placement report 

Student teachers: work with your mentor to plan & complete tasks as part of your weekly activities; Discuss as part of weekly reflections then tick off/ highlight areas completed. 

Domain of ITT 
Learning (5 from 

ITTECF & 
Ambitious 

Curriculum) 

ITTECF ‘Learn How to’ 
Statement 

Professional Practice Learning Task for Teacher 
Training Student (*additional How to statements 

mapped) 
Mentor Support Strategy (8c&e) 

Next Steps in 
Development (thinking 

about your next 
placement) 

Suggested Key 
Academic 

Reading (8d) 

Professional 

behaviours (1) 

8l) Knowing who to contact 
with any safeguarding, or any 
pupil mental health concerns. 

Task: Before the placement: Gain a copy of & read: 

• Child Protection Policy

• Staff Behaviour Policy (code of conduct)

• Information about the role of 
the Designated Safeguarding Lead (DSL) 
(5d) 

• A copy of Keeping Children Safe in 
Education 

Observe and note down key contacts for 
safeguarding and mental health concerns shared 
during staff meetings or training sessions. Discuss 
these contacts with the mentor to understand their 
roles. 

Possible strategies: Create a visual aid (e.g. a 
poster) with key contacts and their roles. (if this 
does not exist in the school already- offer to staff to 
display in staff room) 

Ensure trainee has a copy of the relevant school policies 
and you work with them to discuss key processes of 
school/setting context 

Introduce the student to key personnel, explain their 
roles, and review your student's notes for accuracy. 

Questions: - Why is it important to know who to contact 
for safeguarding and mental health concerns? - How did 
you determine which contacts to include on your list? 

Any disclosures should 
be referred through your 
list of contacts as 
necessary. 

Keeping 
Children Safe in 
Education 
Keeping children 
safe in 
education - 
GOV.UK 

https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
https://www.cumbria.ac.uk/media/university-of-cumbria-website/content-assets/public/education/images/documents/courses/partnership/forms/earlyyearsandprimaryplacement/ITT_core_content_framework.pdf
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2


Behaviour (2) 7a) Establishing a supportive 
and inclusive environment 
with a predictable system of 
reward and sanction in the 
classroom 

g) Applying rules, sanctions 
and rewards consistently in 
line with school policy, 
including where individual 
pupils have an agreed tailored 
approach, escalating 
behaviour incidents as 
appropriate 

Task: Assist the mentor in implementing the existing 
classroom management plan. Observe how rules, 
rewards, and sanctions are applied. Practise 
applying these elements under the mentor's 
guidance. (1g) Possible strategies: Use a visual 
behaviour chart to track and reward positive 
behaviour. (EEF Behaviour Interventions) (1h) 

PGPC9330 ITAP – Behaviour Management. Use 
learning from observations and reflections into your 
ITAP patch text to support enactment into 
placement. Find opportunities to continue using the 
range of strategies you noted from ITAP. 

Explain the existing classroom management plan to your 
student teacher, demonstrate its implementation, and 
provide opportunities for them to assist and practise. 

Questions: - What are the key elements of the 
classroom management plan? - How do you plan to 
communicate the rules, rewards, and sanctions to the 
pupils? - How will you measure the effectiveness of the 
management plan? 

Develop and implement 
your own classroom 
management plan 
strategies with your 
mentor. 

Institute of 
Education 
Sciences (2008) 
Reducing 
Behavior 
Problems in the 
Elementary 
School 
Classroom. 

7b) Working alongside 
colleagues as part of a wider 
system of behaviour 
management (e.g. 
recognising responsibilities 
and understanding the right 
to assistance and training 
from senior colleagues 
particularly where pupils 
exhibit unacceptable 
behaviours). 

Task: Attend team meetings or meet with your 
mentor focussing on behaviour management 
strategies. Observe and take notes on the strategies 
discussed. Practise implementing these strategies 
in the classroom under the mentor's guidance. 
Possible strategies: Implement a 'buddy system' 
where pupils support each other in following 
classroom rules. (EEF Behaviour Interventions) 

(1e, 1f, 1h) 

Facilitate introductions to key colleagues for your 
student teacher, encourage them to share their 
observations in meetings, and provide support in 
seeking assistance from senior staff. 

Questions: - What behaviour management strategies 
have you learned from your colleagues? - How do you 
plan to implement these strategies in your classroom? - 
What challenges do you anticipate, and how will you 
address them? 

Collaborate with 
colleagues to address 
specific behavioural 
issues and seek advice 
from senior staff. 

Chapman, R. L., 
Buckley, L., & 
Sheehan, M. 
(2013) School-
Based Programs 
for Increasing 
Connectedness 
and Reducing 
Risk Behavior: A 
Systematic 
Review. 

Ambitious 

curriculum- 
Challenging 
disadvantage 
together 

8a) Engaging in professional 
development focused on 
developing an area of 
practice with clear intentions 
for impact on pupil 
outcomes, sustained over 
time with built-in 
opportunities for practice. 

Task: We do encourage all ITT students to negotiate 
what this task may look like with your Mentor. 

We recognise that each placement will have its own 
context, circumstances that lead to ‘Challenging 
disadvantaged together’ to need tackling in diverse 
ways. At Beginning phase, we encourage you to 
build your understanding of the approach your 
school/setting is tackling in this area. 

Some settings may focus on Pupil Premium- so the 
focus may be on supporting intervention for 
identified children. Your setting may be in a national 
‘Ward’ of depravation. 

This may include a link to the work you have covered 
on Visions and values exemplification. 

Based on mentor training module (tier 2) Challenging 
disadvantage together- reflect on your responses to 
planning a conversation with your ITT students. 

Meet and discuss the school / setting context / 
approach to CDT. Identify PP/FSM children for your 
student teacher. 

Support the student teacher in identifying support 
/interventions for PP / SEND children- as part of co-
planning sessions. 

Questions: What adaptations will we address in this 
session to take into account the needs of the group?  

 

Consider how you might 
track progress of 
identified individuals or 
groups. 



 3r) Promoting reading for 
pleasure (eg by using a range 
of whole class reading 
approaches and regularly 
reading high quality texts to 
pupils) 

Task: PGPC9140: Learning Teaching & Subject 
Pedagogy (English) : Choose a text that you wish to 
read to the children in the class and timetable with 
your mentor key parts of the day/week to read to 
them- modelling a love of reading. 
Possible strategies: Use high-quality picture books 
and encourage pupils to predict what will happen 
next. EEF Reading Comprehension Strategies 

Suggest suitable texts to your student teacher, 
demonstrate reading sessions, and provide feedback on 
pupil engagement. 
Questions: - What criteria did you use to select the texts 
for your reading sessions? - How do you plan to 
encourage pupil engagement and discussion during the 
sessions? - How will you measure the impact of these 
sessions on pupils' reading habits and enjoyment? 

Plan and conduct your 
own whole class reading 
sessions. Consider what 
reading strategy focus 
you will apply… will it be 
comprehension, will it be 
language acquisition? Wil 
it just be listening to 
reading for pleasure? 

Shanahan, T. 
(2005) The 
National 
Reading Panel 
Report: Practical 
Advice for 
Teachers. 

Curriculum 
(3) 

2d) Identifying possible 
misconceptions and planning 
how to prevent these forming 

Task: Observe your mentors’ lessons and note down 
any misconception’s pupils have. Discuss these 
misconceptions with the mentor and learn 
strategies to address them. Practise addressing 
these misconceptions in the classroom under the 
mentor's guidance. 

Possible strategies: narrating your own thought 
processes, teachers can model how expert learners 
make sense of and apply new information to tasks, 
reducing the chances of new knowledge being 
wrongly applied (EEF: metacognition) (1c) 

Review your student teacher's notes, suggest additional 
misconceptions, and provide feedback on strategies to 
address them. Questions: - What are some common 
misconceptions related to the topic you chose? - How 
do you plan to address these misconceptions in your 
lessons? - How will you assess whether pupils have 
overcome these misconceptions? 

Develop strategies to 
address and prevent 
misconceptions during 
lessons. 

Chi, M. T. (2009). 
Three types of 
conceptual 
change: Belief 
revision, mental 
model 
transformation, 
and categorical 
shift. 

 3c) Working with experienced 
colleagues to accumulate 
and refine a collection of 
powerful analogies, 
illustrations, examples, 
explanations and 
demonstrations 

Task: Observe experienced colleagues and note 
down effective teaching materials they use. Discuss 
these materials with the mentor to understand their 
impact. Practise using these materials in the 
classroom under the mentor's guidance. (1a) 

Possible strategies: Create a shared digital folder 
with collected teaching materials for easy access 
and collaboration. (EEF Collaborative Learning) 

Facilitate observations for your student teacher, review 
their notes, and provide feedback on the effectiveness 
of the materials.  

Questions: - What types of analogies, illustrations, 
examples, and explanations have you gathered? - How 
do you plan to incorporate these materials into your 
lessons? - How will you measure the effectiveness of 
these materials in enhancing pupil understanding? 

Collaborate with 
colleagues to gather and 
refine teaching materials. 

Rosenshine, B. 
(2012) Principles 
of Instruction: 
Research-based 
strategies that 
all teachers 
should know. 

 3e) Being aware of common 
misconceptions and 
discussing with experienced 
colleagues how to help pupils 
master important concepts 

Task: Observe lessons and note down common 
misconceptions pupils have. Discuss these 
misconceptions with experienced colleagues and 
learn strategies to address them. Practise 
addressing these misconceptions in the classroom 
under the mentor's guidance. 

Possible strategies: Use mini whiteboards for 
pupils to show their understanding and quickly 
identify misconceptions. EEF Feedback 

Help your student teacher identify misconceptions, 
facilitate discussions with colleagues, and provide 
feedback on the strategies. 

Questions: - What are some common misconceptions 
in the subject area you chose? - What strategies did you 
discuss with colleagues to address these 
misconceptions? - How will you assess the impact of 
these strategies on pupil understanding? 

Implement strategies to 
address misconceptions 
in lessons and reflect on 
their impact. Can you 
identify possible 
misconceptions on 
planning formats and 
consider how to take as 
active learning/ teaching 
points? 

Black, P., & 
Wiliam, D. 
(2009) 
Developing the 
theory of 
formative 
assessment. 



 3l) Ensuring pupils have 
relevant domain-specific 
knowledge, especially when 
being asked to think critically 
within a subject 

3p) Teach unfamiliar 
vocabulary explicitly… 

Task: Work with your mentor to ensure that you have 
the specific NC & lesson key language identified in 
your planning. (3p) 

Ensure that any taught sessions make it clear to 
children the key language you wish them to 
learn/retain. (1a) 

Co-Plan a session with your student teacher to identify 
and use key terms, language or concepts. 

Make this a focus of an observation of your student’s 
practice 

When switching keystage/ 
phase. Consider what 
subjects will need to be 
taught and seek out 
appropriate reading, 
resources and possible 
lesion ideas. 

N/A 

 3o) Supporting younger pupils 
to become fluent readers by 
building automatic and 
accurate decoding with 
various texts and repeated 
reading of texts with 
modelling and feedback. 

TCTR: Focus on your CTOR tasks- ensure that you 
practiced this skill in a sequence of phonics 
sessions. Then, are observed teaching and receive 
direct feedback on a specific session. 

Task: engage in an  a reading session where pupils 
practice decoding with different texts and engage in 
repeated reading.  
Possible strategies: Use guided reading sessions 
with a focus on phonics and repeated reading of 
familiar texts. (EEF: Phonics) 

Support: Model decoding strategies and provide 
feedback during the reading session.  
Questions: "How did you support pupils in decoding 
unfamiliar words?" "What impact did repeated reading 
have on their fluency?" 

Next Steps: Introduce 
more complex texts and 
varied reading strategies 
to build fluency. 

Reading: Ehri, L. 
C. (2005). 
Learning to Read 
Words: Theory, 
Findings, and 
Issues. 

 3q) Modelling strategies that 
encourage active 
comprehension by asking 
questions, making 
predictions and summarising 
when reading. 

Task: co plan with your mentor and then teach a 
session where pupils practice active 
comprehension strategies.  
Possible strategies: Model asking questions, 
making predictions, and summarising during a 
shared reading session. (EEF: Reading 
Comprehension Strategies) (4m) 

Support: Co-Plan a teaching session with your ITE 
student to practice this skill. Consider Observing the 
lesson and provide feedback on the use of 
comprehension strategies.  
Questions: "How did you model active comprehension 
strategies?" "How did pupils respond to making 
predictions and summarising?" 

Next Steps: Develop 
more advanced 
comprehension activities 
and encourage 
independent use of these 
strategies. 

Reading: Duke, 
N. K., & Pearson, 
P. D. (2002). 
Effective 
Practices for 
Developing 
Reading 
Comprehension. 

Pedagogy (4) 4g) Combining a verbal 
explanation with a relevant 
graphical representation of 
the same concept or process, 
where appropriate. 

Task: Teach a lesson where a concept is explained 
both verbally and with a graphical representation.  
Possible strategies: Use diagrams, charts, or visual 
aids to complement verbal explanations. EEF: 
Cognitive science approaches in the classroom- 
Report summarising the evidence for cognitive 
science approaches in school settings 

Support: Help the student teacher plan the graphical 
representation and observe the lesson.  
Questions: "How did you decide on the graphical 
representation to use?" "What impact did the visual aids 
have on pupils' understanding?" 

Next Steps: Experiment 
with different types of 
graphical representations 
for various concepts. 

Reading: Mayer, 
R. E. (2009). 
Multimedia 
Learning. 



 4i) Narrating thought 
processes when modelling to 
make explicit how experts 
think (e.g. asking questions 
aloud that pupils should 
consider when working 
independently and drawing 
pupils’ attention to links with 
prior knowledge). 

Task: Plan and teach a maths or science lesson 
where you narrate your thought processes while 
modelling a task. (4a) 
Possible strategies: Think aloud while solving a 
problem or completing a task, highlighting key 
questions and connections to prior knowledge. EEF: 
Metacognition and Self-Regulation (4l) 

Support: Provide examples of effective think-aloud 
strategies and observe the lesson.  
Questions: "How did you make your thought processes 
explicit to the pupils?" "What connections to prior 
knowledge did you highlight?" 

Next Steps: Develop 
more complex think-
aloud strategies and 
encourage pupils to use 
them independently. 

Reading: 
Swanson, H. L., 
& Harris, K. R. 
(2013). The 
Handbook of 
Learning 
Disabilities. 

 3s) Teaching, modelling and 
requiring high-quality oral 
language, sometimes known 
as oracy, recognising that 
spoken language underpins 
the development of reading 
and writing (e.g. where 
appropriate develop pupil's 
responses to questions into 
full sentences). 

PGPC9330 ITAP 2 – Adaptive Teaching. Use 
learning from observations and reflections of your 
ITAP patch text to support enactment into 
placement. 

Task: Work with a small group, where pupils are 
encouraged to respond to questions in full 
sentences.  
Possible strategies: Use sentence stems to help 
pupils structure their responses. EEF: Oral 
Language Interventions 

  
Questions: "How did you encourage pupils to use full 
sentences?" "What impact did this have on their 
understanding?" 

Next Steps: Develop 
more complex oral 
language activities, such 
as debates or 
presentations. 

Reading: 
Alexander, R. 
(2008). Towards 
Dialogic 
Teaching: 
Rethinking 
Classroom Talk. 

 4n) Providing appropriate wait 
time between question and 
response where more 
developed responses are 
required. 

Task: Implement wait time in a lesson to allow 
pupils to think before responding.  
Possible strategies: Count silently to five after 
asking a question before calling on a pupil to 
answer. EEF: Feedback 

Support: Discuss the importance of wait time with the 
student teacher and observe its implementation.  
Questions: "How did you ensure pupils had enough 
time to think before responding?" "What changes did 
you notice in their responses?" 

Next Steps: Experiment 
with varying wait times for 
different types of 
questions. 

Reading: Rowe, 
M. B. (1986). 
Wait-Time: 
Slowing Down 
May Be a Way of 
Speeding Up! 

 4o) Considering the factors 
that will support effective 
collaborative or paired work 
(eg familiarity with routines, 
whether pupils have the 
necessarily prior knowledge 
and how pupils are grouped). 

Task: Plan and execute a collaborative activity 
where pupils work in pairs or small groups.  
Possible strategies: Group pupils based on their 
prior knowledge and familiarity with routines. EEF: 
Collaborative Learning 

Support: Help the student teacher plan the groups and 
observe the collaborative activity.  
Questions: "How did you decide on the grouping of 
pupils?" "How did the pupils' prior knowledge affect 
their collaboration?" 

Next Steps: Develop 
more complex 
collaborative tasks and 
refine grouping strategies. 

Reading: 
Johnson, D. W., 
& Johnson, R. T. 
(1999). Learning 
Together and 
Alone: 
Cooperative, 
Competitive, 
and 
Individualistic 
Learning. 



 4k) Exposing potential pitfalls 
and explaining how to avoid 
them. 

Task: Co Plan (with your mentor) a lesson where 
pupils learn about common mistakes in a particular 
topic and how to avoid them.(8b)  
Possible strategies: Use examples of common 
mistakes and discuss strategies to avoid them. EEF: 
Metacognition and Self-Regulation (4f) 

Support: co plan with ITT student & provide examples of 
potential pitfalls and observe the lesson.  
Questions: "How did you identify the common mistakes 
pupils might make?" "What strategies did you use to 
help pupils avoid these mistakes?" 

Next Steps: Develop 
more detailed 
explanations and 
preventative strategies for 
different topics. 

Reading: 
Sweller, J., 
Ayres, P., & 
Kalyuga, S. 
(2011). Cognitive 
Load Theory. 

 4p) Providing scaffold for 
pupils talk to increase the 
focus and rigour of dialogue. 

Task: Conduct a teaching session where pupils 
engage in structured dialogue with the help of 
scaffolds.  
Possible strategies: Use talk frames or sentence 
starters to guide pupils' discussions. EEF: Oral 
Language Interventions 

Support: Help the student teacher plan the scaffolds 
and observe the dialogue.  
Questions: "How did you use scaffolds to support 
pupils' dialogue?" "What impact did the scaffolds have 
on the quality of the discussion?" 

Next Steps: Develop 
more advanced 
scaffolding techniques to 
support deeper dialogue. 

Reading: 
Mercer, N., & 
Hodgkinson, S. 
(2008). Exploring 
Talk in School. 

Assessment 
(5) 

2g) Encourage pupils to share 
emerging understanding and 
points of confusion so that 
misconceptions can be 
addressed. 

Task: Conduct a short plenary session at the end of 
a lesson where pupils share what they have learned 
and any points of confusion. (5b) 
Possible strategies: Use a 'traffic light' system 
where pupils indicate their understanding (green for 
confident, amber for unsure, red for confused). 

Support: Observe the plenary session and provide 
feedback on how the student teacher addressed 
misconceptions.  
Questions: "How did you identify the pupils' 
misconceptions?" "What strategies did you use to 
address these misconceptions?" 

Next Steps: Develop 
more advanced 
questioning techniques 
to probe deeper into 
pupils' understanding. 

Reading: Black, 
P., & Wiliam, D. 
(1998). Inside 
the Black Box: 
Raising 
Standards 
Through 
Classroom 
Assessment. 

 4j) Making the steps in a 
process memorable and 
ensuring pupils can recall 
them (eg naming them, 
developing mnemonics or 
linking to memorable stories). 

Task Plan an activity where pupils learn a new 
process (4a) (e.g., steps in a science experiment) 
using mnemonics or stories.  
Possible strategies: Create a mnemonic to help 
pupils remember the steps, or tell a story that links 
each step to a memorable event. 

Support: Help the student teacher plan the mnemonic 
or story and observe the lesson.  
Questions: "How did you decide on the mnemonic or 
story?" "How did the pupils respond to this method?" 

Next Steps: Experiment 
with different types of 
mnemonics and stories 
to find the most effective 
methods for different 
topics. 

Reading: 
Sweller, J., 
Ayres, P., & 
Kalyuga, S. 
(2011). Cognitive 
Load Theory. 

 



PLACEMENT ROLES AND RESPONSIBILITIES 
Student Teachers 

• Ensure pre-placement contact with the Mentor and University Partnership Tutor(UPT)/ Partner Programme Lead (PPL); and to notify UPT / PPL of any concerns.
• Maintain a professional demeanor and appearance.
• Sustain a timely cycle of: planning, preparation, teaching and evaluation.
• Develop appropriate and constructive relationships with learners and other professionals.
• Seek and take into account advice and guidance from experienced colleagues.
• Engagement in reflection on professional development, tracking pupil progress and target setting.
• Complete Professional Practice Learning tasks
• To maintain a Placement File and complete the weekly review in the Student Progress Assessment Record (SPAR) directly linked to the placement assessment staged

expectation grids.
• To profile 3 children (see Profiling Guidance)

Schools, General Mentors and Class Teachers[CT] 

• To provide an appropriate setting and context for the student to develop the necessary experience including:
o An effective welcome / induction opportunity
o Guidance and materials to inform the student’s preparation, teaching and contribution to children’s learning and welfare.
o Opportunity, feedback and guidance to support and engage the student in reflection, target setting

• To undertake weekly tutorials and review sessions focused on Trainee’s impact on pupil progress
• To ensure that at least 2 formal observations of teaching and learning occur over the phase (weekly if a student is flagged as needing an intervention plan)
• Monitor Student’s files and completion of Student Progress Assessment Record (SPAR)
• To complete the assessment requirements as set out in the relevant Assessment Schedule below.
• To raise any formal “In need of Intervention in keeping with the guidance (See Guidance for Students who are "in Need of Intervention"
• To liaise with the assigned University Lead mentor: University Partnership Tutor (ULM:UPT) / ULM:PPL Partner programme lead for SBD alliances

At each placement phase there will be at least 2 Quality assurance touch points (Visits). 

50% of QA touch points will be ‘in person: 50% will be Virtual via TEAMS

• Ensure pre-placement contact with student teacher. Provide contact details.
• Make early contact with the Mentor to support the start of the placement as appropriate.
• Respond to placement issues as required and support the formal process for dealing with an “Intervention Plan” if raised.
• Conduct QA visits to moderate staged expectation progress assessments
• Assist in the moderation of placement assessment.
• Ensure that all placement outcomes are collated in time for module assessment boards and are presented to PAd
• In School Based Alliances, being a ULM:UPT and Personal Academic Tutor is part of the role of the Partner Programme

Lead(SLM:PPL).



Beginning Phase: PGCE Week by Week suggested engagement 

*PPA- PPA time is calculated from your ‘Teaching/ Contact Time’ each week (32.5hr school week).
So, a Beginning placement would accrue 20% PPA of a 50% Contact time commitment.
Your working week would therefore consist of 50% contact time (16.25hrs equiv), 3.2 hrs equiv PPA, The remaining non-contact time (13.05
hrs) is to complete any placement tasks, observe teachers/ peers, explore policies, speak with other expert colleagues in the school / setting,
understand schemes of work, build resources for sessions liaise with support staff, complete your folder/s, reflect on your practice etc.

Week Student’s Role General Mentors Class Teacher’s University Lead 

Mentor:ULM:UPT/PPL’s 

Visit Week • Share your SPAR with 
Mentor/CT

• Prepare and maintain a 
placement file.

• Ensure you gather the 
information to support your 
placement preparation 

• Collect
class data
see TPP
guidance

• Identify 3 profile children 
including 
1 pupil premium child where 
possible. Refer to guidance 
in SPAR

• Identify your
placement teaching 
timetable and content 
including PPA time* 

• Observe lessons /sessions 
taught by the CT and discuss 
pedagogy, behaviour 
management and 
organisation. (Utilise 
“observing a colleague 
“proforma found in SPAR

• Support learning in a TA role 
as directed by the CT

• Discuss and prepare 
your Professional Practice 
Learning tasks linked to ITAP 
learning/enactment
(Managing Behaviour 
(routines) and Assessment 
for Learning questioning)

Email your ‘Lead mentor: UPT / 
PPL’  

• Ensure student(s)
have the 
information 
necessary to
prepare for their
placement.

 Ensure Pre-placement 
Checklist is complete 
and sign. If not email 
ULM:UPT / PPL to 
discuss.

 Arrange suitable 
opportunity to
work with 
children.

 Disseminate 
necessary 
information to aid 
initial planning. 

 Discuss initial
planning ideas 
Support trainee in 
settling into a
professional role.

 Give contact
details and advice/ 
support to all as
required.

 Assist / visit as

necessary in 
response to issues 
that arise. 

Week 1  Support learning in arrange of 
curriculum areas.

 Be directly involved in 
teaching and learning
for up to 50% of the 
timetable. Balance of
student’s own 
planning/following
teacher plans

 Undertake 
expected
observations (2 + 
SSP&GR) during 
this placement. 
provide copy of
your OP for
student’s SPAR

 Provide weekly
tutorial on key

 Provide 
opportunities 
for the
student(s) to
observe your
teaching and to
work with 
children 
(including 
opportunities to
gain experience

(From week 2) 

 Ensure QA 
contact is
conducted and 
logged. (2 QA 
touch points)

 Review SPAR 
and file &
discuss 



 Work with a small 
group and collect 
evidence of their
learning. (See
Tracking Pupil 
Progress [TPP] 
guidance) 

 Develop your
awareness and 
possible 
involvement in the 
wider life of the
school.

 Observe at least 1 SSP / 
Guided reading lesson. 

 Maintain Placement File.

 Complete Weekly
Review (SPAR)
discuss in tutorial 
with Mentor and 
agree targets.

ITAP
learning/enactment 
1 (wk 1,2,3) 

 Team-teach part of a lesson 
with your class teacher.

 Focus on applying routines,
clarifying expectations and 
modulating your voice.

 Note how the children 
responded? How did you 
feel?

 Make sure you get some
feedback from the teacher.

issues: 

 Ongoing progress. Help 
trainee rework targets
to become more
context specific.

 Pupil Progress
and impact of
trainee’s 
teaching 

 Teaching of
phonics and 
Guided Reading;

 Review student’s
file and 
completion of 
the SPAR.

 Contact ‘Lead 
Mentor:UPT’ if
any concerns 
arise. Raise In 
need of
intervention 
plan where 
necessary.

and confidence 
in supporting 
reading 
development – 
phonics and 
group reading) 

 Review and 
discuss practice 
around ITAPs 
(Managing
Behaviour and
Adaptive
Teaching) 

progress. 

 Keep in touch 
and respond as 
necessary

 Review and 
discuss 
practice 
around ITAPs 
where needed.

 Support KAP
assessment as 
necessary

Week 2 As week 1 

• Plan and teach 
daily activities to
support literacy or
numeracy and 
Foundation 
subjects e.g.
Topic/theme- some 
whole class
teaching, as
appropriate.

• Plan and teach 3
sequential SSP&
guided reading 
sessions and 
receive feedback
(CTR booklet)

• Develop 
understanding of
Challenging 
disadvantaged in 
the school:setting
context

• Speak with expert
colleagues about
adapting 
approaches to

• Give feedback on 
teaching of phonics 
and Guided Reading 
during the 
placement

• Complete In Need 
of Intervention 
referral form where 
necessary.

• Help trainee
Develop an 
understanding 
of Challenging
disadvantaged 
in the 
school:setting 
context.

• Work with 
trainee to
develop 
targets based
on their ITT
curriculum
learning

• Guide trainee to
observe you teach 
core subjects

As week 1 

Provide opportunity for 
developing experience in 
teaching and learning, 
including some whole 
class teaching. 



planning and 
teaching for 
different needs 

• Observe other 
experts in subject
areas you plan to
teach in the coming
week.

• Complete 
Professional 
practice learning 
tasks

• Guide trainee to
consider fdn 
subjects they wish 
to teach next week-

• Ensure (where
possible) trainee
has a chance to
observe an expert
teaching a fdn 
subject as defined 
above.

• Support trainee tin 
planning for
learning and 
considering 
adaptive 
approaches to meet
children’s needs.

Week 3 As week 2  & Focus weekly 
meeting on analysis of pupil 
progress. (See Tracking 
Pupil Progress [TPP] 
guidance) 
• What was it about your

teaching that impacted on
this progress?

• How do you know?

Work with mentor to consider 
plans and how you have adapted 
learning for different needs/ 
barriers. 

Link to Professional practice 
tasks

Focus on stretching your 
weekly targets to include a 
specific focus on a 
‘subject’. 

As week 2 

 Help support trainee 
in setting subject
focused weekly
target and how to
review impact.

As week 2 

Week 4/5/6 As week 3,4,5 

Plan and teach daily activities 
to support literacy and 
numeracy including some 
whole class teaching. Continue 
focus on Professional practice 
learning tasks

 Working with a group/
groups (identified by your
class teacher) shadow
three children with
differing needs.

 Focus on the role of
teacher/adult, the
environment and routines.

 Focus on using questioning
techniques. Note how the
children responded. How
did you feel? What did you

Week 4 maintain focus 
on review of targets- 
ensuring they build on 
ITT curriculum learning 
and classroom/setting 
contextualisation in 
enactment. 
Continue to steer 
trainee towards expert 
colleagues in your 
setting to observe good 
practice and build on 
content learned and 
observed in ITAPs 

As week 3 
Liaise as appropriate 
to inform and support 
completion of 
KAP/end of placement 
report. 

ITAP readiness focus (ITAP 
3)



do in response to their 
answers? 

 Reflect on the different
children’s experience of
learning through the day in
relation to cognitive load.

 Capture feedback and
reflections from the
teacher.

Week 5 Discuss progress against 
staged expectation in 
readiness for KAP 
Complete any outsatnding PPL 
tasks

Week 5- Discuss and 
complete Beginning KAP 
Outcomes /End of 
Placement report. 

Week 6 
Ensure that you are clear as 
to next step targets for lead 
into developing phase (look 
at ‘exceeding SE statements) 

Ensure that KAP from 
has been sent to 
university/SBD alliance. 
Ensure next step targets 
are set and discussed 

Facilitate teaching 
opportunities in line 
with student progress 



Placement Documentation and expectation for completion: 

Mentor Destination Due Student 
Preplacement Checklist 1 copy to student* 1st week in school. To make a complete 

record of all 
assessment, 
feedback and 
reflections in 
the SPAR 

Observation Proforma [OP] 1 copy to student* At least 2 over 
beginning phase 

Key/Collaborative Assessment Point 
(KAPB) Outcome Record – Beginning 
KAP 

1 copy to Student* 
1 copy to University & 
ULM:UPT / PPL 

End of 
Penultimate week 
of placement. 

In Need of Intervention 
Referral form (If Needed) 

1 copy to Student* 
1 copy to ULM:UPT / PPL 
1 copy to 
programmeadmin@cumbria.ac.uk

At any point that 
gives a student 
appropriate time to 
improve on targets 
set (usually flagged by 
mid-point) 

Retain a copy 
for 
presentation on 
future 
placements 

Make a copy to be 
discussed and 
submitted to your 
Personal tutor at 
your post 
placement tutorial 

Carry out a 
placement 
evaluation as 
specified on back 
page of SPAR 

Placement Report * as above Hard copy to be signed by Mentor 
and student and held in SPAR Email 
copy to University** 
Copy to ULM:UPT / SLM:PPL 

* To be held in SPAR
**Email addresses: 
programmeadmin@cumbria.ac.uk

1. Student Progress Assessment Record [SPAR]: This standalone booklet builds and retains a record of the student’s
development throughout each placement.  

It contains: 

• Placement Weekly Review forms to stimulate and capture the student’s reflection on progress against the Assessment
Criteria and informed by self-evaluation, feedback and tutorials. The process incorporates a systematic engagement in
reviewing and setting targets.

• Trainee Development Targets Running Record: for students to enter agreed (with Mentor) targets based on feedback,
discussion, scrutiny of files and their wider reflection on their progress. Register where the Mentor monitors attendance on
placement.

• Staged Expectation Placement Assessment Grid for annotating, assessing and tracking progress to support feedback,
reflection, target setting and summative assessment.

• Key Assessment Point Outcome Record completed by the Mentor for capturing summative assessment outcome and
formative development targets progress.

• End of Placement Phase Report  Performa- usually completed in penultimate week of placement. To be shared with
Student during final week. Comments to give formative feedback in relation to progress against the domains of ITT
learning. Summative outcome (Pass / Fail) made on the student’s ability to show they have met (best fit) the staged
expectation.

• Tracking Pupil Progress[TPP]- Working with individuals and groups; This may be parts of lessons…; Specific focus on
gathering/evaluation of pupil progress in week 2&4; Keep an ongoing reflective evaluation log; Annotate learning plans
to show impact of teaching on progress.

• Link to Cumbria Teacher of Reading (CTOR)- You will be teaching a sequence of 3 sessions- evaluate your impact on pupil
progress.

The student is responsible for collating and completing this record (See Below: “Completion and Return of Documentation”) 

mailto:campus%E2%80%9D@cumbria.ac.uk
mailto:campus%E2%80%9D@cumbria.ac.uk
mailto:kaplancaster@cumbria.ac.uk
mailto:kapcarlisle@cumbria.ac.uk
mailto:kapLondon@cumbria.ac.uk


2. The Placement File: From first contact (visit days) and throughout the placement each student is required to maintain a file which 
typically holds:

Current SPAR 

Sections as specified in pre placement checklist. 

PG Beginning: Professional Practice Learning (PPL) tasks:

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from the ITTECF) we 
have integrated a series of sequenced foci below. You will be able to carry out the task- as linked to the modules in the 
staged expectations above; and reflect with your mentor how well you have enacted this ‘learn how to’ approach in your 
professional practice.

Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are 
placed.

Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical 
reflections on their impact on your own learning.

Mentors: please support completion of these tasks throughout the placement- to help build the understanding of these core 
elements of professional practice. Discuss as part of weekly reflections. Mentors we will ask you about impact of these tasks 
in the end of placement report

Student teachers: work with your mentor to plan & complete tasks as part of your weekly activities; Discuss as part of weekly 
reflections then tick off/ highlight areas completed.

N.B. This collection of lesson observation feedback, weekly reviews and annotation of the assessment descriptors will monitor and 
track the student’s professional development and provide a regular assessment profile which will readily inform and build up the 
required summative assessment of the placement. Mentors and University Partnership Tutors / Partner Programme Lead are asked 
to keep a check on the student’s completion of these important    documents. 

All assessment placement forms (below) can be downloaded from the Partnership Website and completed 
in electronic format. Visit: https://www.cumbria.ac.uk/about/partnerships/placements/education/ 
information-primary/ 

All students have Student Placement Assessment Record. 
Schools/settings should email completed Key Assessment Point Outcome Record (K(C)APs) / end of Placement 
Reports to 
programmeadmin@cumbria.ac.uk

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/All
mailto:kapcarlisle@cumbria.ac.uk
mailto:kaplancaster@cumbria.ac.uk
mailto:kapcarlisle@cumbria.ac.uk
mailto:kaplondon@cumbria.ac.uk


 
 
 

 
 
 
 
 

 
 “Aspirational training to achieve inspirational teachers with pupils’ learning 

and well-being at the heart of our partnership” 
 

Early Years & Primary Initial Teacher Education   
 

SPAR:   Student Progress Assessment Record 
 

Information: 
 Trainee:  

Year/ Programme (e.g. PGCE):     

Placement (B,D,E):  

School/Setting:  

Mentor:  

Class Teacher:  

University Lead Mentor (UPT) /(PPL):  

Age  Range  taught:  

Start / Finish  Dates  of Placement:  

 
Signatures: 
In order for you to start your placement you must have the following signatures: Personal    
Tutor(PT)/PPL: during target-setting meeting with trainee prior to placement. Mentor: on or 
following final visit day or by end of first day of placement at latest (see also ‘Pre-Placement Check 
List’ in this pack). 
 

Personal Tutor/SBD:PPL:  

Mentor*:  

 
*or other nominated school-based colleague who also complete the Pre-Placement 
Checklist with the student 

 



STUDENT PROGRESS ASSESSMENT RECORD (Academic year 2026/2027) 
Introduction: 
The SPAR is designed to track, monitor and evidence your journey from the start of your QTS course 
through to the end. It is to support you in tracking your progress against staged expectations and in 
meeting the required Teachers’ Standards by the end of your programme (extending placement). This is 
the key record of your professional and academic development and has been designed so that all 
tracking and assessment documentation is recorded and stored in one place. 
The SPAR:  
• is your record and you are responsible for ensuring that it is completed in an accurate and timely manner.
• comprises all of the documentation that is completed during each placement phase (B, D or E) 
• should be kept in section 2 of your file and should be available for the Mentor and UPT to refer to and use as relevant
• should be retained in paper or accessible electronic form during all placement phases
• individual forms are available in electronic form from

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/
Placement 
information 

Complete before placement and obtain the required signatures. 

Trainee 
Teachers'  
Staged 
Expectations 
Assessment 
Descriptors 

Use with your Mentor and UPT to discuss and track progress over time against the staged expectation and 
enactment of your ITT curriculum. You will have ‘learnt’ knowledge and ‘learned how to’ consider many skills 
that you then gain a chance to enact in a classroom setting. Through ongoing high quality professional 
discussion with your mentor you will be able to identify areas of strength and areas for development in order 
to set short-term and longer-term developmental targets.  

Professional 
Practice Learning 
Tasks (PPL tasks) 
**NEW ** 

In order to help you further develop the ‘learn how to’ components of your ITT curriculum (as drawn from 
the ITTECF) we have integrated a series of sequenced foci below. You will be able to carry out the task- as 
linked to the modules in the staged expectations above; and reflect with your mentor how well you have 
enacted this ‘learn how to’ approach in your professional practice. 
Use these tasks to gain a greater understanding of the link between your taught modules and school context 
in which you are placed. 
Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your 
critical reflections on their impact on your own learning. 
Mentors: please support completion of these tasks throughout the placement- to help build the 
understanding of these core elements of professional practice. 
Student teachers – work with your mentor to tick off/ highlight areas completed. 

Development 
Targets Running 
Record  

Use to record the targets set at your Pre-placement tutorial. These should be based upon areas for 
development identified at the end of your previous placement (continuing trainees only) and linked with the 
aspects of ‘new’ learning from your ITT curriculum. Update after each Mentor meeting and add new 
target(s) agreed. 

Pre-placement 
check list 

Complete before each placement. Mentor should sign to confirm that you are ready to undertake the 
placement. 

Curriculum 
coverage  

Complete during each placement to record different aspects of curriculum coverage. 

Class data 
summary  

Complete at the very beginning of your placement to help you plan for 
the class. You should collect the data from the class teacher.  

Refer to detailed Tracking Pupil 
Progress  
Guidance  

Lesson 
observation  
(observers form)  

Complete when observing colleagues’ teaching – see guidance on observation proforma. 

Reflections There is an expectation on all phases of placement that you will keep an ongoing reflections of impact on 
pupil progress, use the prompts in the TPP guidance as starters, please devise your own format for this.  

Focused pupil 
progress review  
form 

Use as prescribed on B, D, E placements (see TPP guidance) to demonstrate your impact on pupil progress 
and learning over time.  

Weekly Review  
template 

Complete prior to your weekly tutorial with your Mentor.  
For B & D phases this review focusses your thinking around 6 ‘domains’ of ITT learning & enactment. 
At all time you should consider the effect your teaching is having on ongoing pupil progress over time. 

Observation 
proforma 

Completed by the Mentor or UPT, or other observer, after each observation. 

Student QA form Your UPT /PPL will share this form with you prior to a visit. You record a summery of your work and 
reflections so far – these will be discussed and added to during UPT visit. 

Pupil profile log Use to record your pupil profiles – 3 pupils on B, D and E placements. Refer to detailed Pupil Profiling 
Guidance.  

End of 
Placement 
Report 

Completed by the Mentor at the end of all placements of four weeks or more. 

https://www.cumbria.ac.uk/about/partnerships/placements/education/information-primary/


Key (collaborative) Assessment Points*  
Our placement assessment process involves use of the descriptors at 3 Key/Collaborative Assessment Points 
(K/CAPs) during the period of training, regardless of the chosen Programme: Postgraduate, Undergraduate, full 
or part time. Using the terms adopted by the University of Cumbria to describe the stages in school-based 
experience, the KAPs occur:  
KAP B - At the end of the assessed “Beginning” Placement KAP D - At the end of the assessed “Developing” 
Placement KAP E - At the end of the assessed “Extending” placement  

At Beginning & Developing phases your summative assessment will be a professional judgement on your ability 
to make good progress in addressing the staged expectation (the skills & knowledge that MOST student 
teachers will have been able to enact in a school or setting) 
At extending phase the summative judgement will be made on your ability to ‘meet’ the national teacher 
standards. 

The specific timings of Key Assessment Points for each Programme are as follows: 
Programme KAPB KAPD KAPE 
BAQTS 3 
year 

End of Beginning  
placement in Year 1 

End of Developing 
placement in  
Year 2  

End of Extending 
placement  
in Year 3  

BAQTS 4 
year 

End of Extending 
placement  
in Year 4  

PgCE Fulltime/SBD End of Beginning 
placement  

End of Developing 
placement  

End of Extending 
placement  

*Often the KAP grading points land in the penultimate week of each placement phase. This is designed to allow
adequate time for Mentor, student and ULM:UPT (or ULM:PPL) to effectively moderate progress & outcomes
ensuring that forms are returned to the university in good time to meet academic examination boards
(effectively allowing students to progress or graduate).

It is essential that all comments regarding trainee progress are aligned with descriptors in the "Staged 
expectation assessment descriptors". It is essential that all involved in the assessment process, including 
the trainees, fully understand and can explain how the assessment guidance and criteria are applied to 
ensure accuracy and consistency. 



PRE-PLACEMENT CHECK LIST 
For Assessed placements only
Last Revised Sept 2025 

Trainee Name Programme 
& Year group 

Placement 
Phase 

THE FOLLOWING ARE PRESENT IN THE PROFESSIONAL FILE Signature of Trainee Signature of Mentor 
SPAR File: 
SPAR Front cover signed 
Pre-placement Checklist signed off 
Staged expectation assessment descriptors for this placement 
phase. 
Professional Practice Learning tasks 
Curriculum Tracker 
Developmental Targets Record signed by Personal tutor 
Week by week exemplification 
Weekly Review proforma 
Formal and Informal observations proformas 
Safeguarding Policy (read, signed, dated) 
GDPR Policy (read, signed, dated) 
Staff Behaviour Policy (code of conduct) 
Information about the role of the Designated Safeguarding 
Lead (DSL) 
A copy of Keeping Children Safe in Education 
 Planning File: 
Class timetable per week identifying teaching % 
UoC Planning document for reference 
Sequences/Medium term plans for placement 
Planning proformas to be used 

For EYFS Trainees: Areas of learning 

For KS1/2 Trainees: 
English; Mathematics; Science; Computing; RE; Range 
of Non-Core Subjects. 

• Weekly Planning Sheets
• Daily/Organisational Plans

Learning Plans (for first 2 days) 

Tracking Pupil Progress File: 
B&D phases:  
Class Data Summary completed 
Pupil Profile information for 3 children 

Trainee is adequately prepared to begin his/ her placement  ☐

Trainee is not adequately prepared to begin his/ her placement and is therefore at risk of failure ☐

Signature of Mentor: Date: 

Areas for attention 
1. 

2. 

3. 

The areas for attention, indicated above, must be addressed during the first few days of the Block Placement 
If the planning is still not adequate, the trainee may not be allowed to start the placement. 

The Trainee and mentor should agree and sign-off this form pre-placement before they sign the 
front of this pack 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2


CURRICULUM COVERAGE  
 
 
 
Name of trainee: 
 

Beginning Placement 
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Mentor Lesson Observation Form 
Completed 

                

 

Developing Placement 
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Created a sequence of learning / unit 
of work 

                

Mentor Lesson Observation Form 
Completed 

                

Target curriculum coverage on next placement: 

 

 

Extending Placement    
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Observed teacher                 

Participated                 

Planned and taught a lesson                 

Created a sequence of learning / unit 
of work 

                

Mentor Lesson Observation Form 
Completed 

                

Target curriculum coverage in ECT years: 

 

 

 



EYFS COVERAGE of Areas of Learning  
 
 
Name of trainee: 
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

 

Developing Placement 
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

Target possible coverage on next phase/placement: 

 



Extending Placement    
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Observed teacher/key person/ practitioner                 

Participated                 

Planned and taught an adult-led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – adult led 
activity/experience 

                

Planned and facilitated an enhancement to 
continuous provision – child led 
activity/experience 

                

Retrospective planning capturing the 
spontaneous learning from child-initiated 
activity/experience 

                

Mentor Observation Form Completed                 

                 

Target development for post qualifying years (ECT): 

 

 



* This Charter will become part of the UoC ITE Partnership Agreement ensuring that it will come to the attention of

Head Teachers / mentoring leads who sign the agreement.

Impact –

 Students leaving the university feeling confident to take on their ECT years and remain in the profession

 Ensuring students know where to go for support and to understand that asking for help is a strength; also to recognise the students who may not 
seek this support when they need it.

 School / Setting staff receive regular feedback, training and ongoing CPD opportunities linked to Teacher workload reduction and resilience

Implementation –

 To promote discussion and provoke challenge

 To be shared throughout programmes and their partnerships

 Lead to CPD;

 To promote professional conversations relating to wellbeing and

workload feeding into ongoing partnership feedback mechanisms.

Intent –

 Our intent is that our partnership has a focus on ensuring all teachers &

students are well supported (mentally / emotionally)

 Challenge and lead dialogue about Teacher Workload Reduction (TWR)

and Teacher Resilience.

 Encourage professional conversations…& lay out responsibilities for

ensuring Resilience and TWR are key attributes of any Teacher training

programme.

 To provide support for students targeted at individuals leading to resilient

trainees.

The University of Cumbria ITE Partnership has a strong focus on teacher 

workload reduction and teacher resilience for all. Our aim is to 

supplement and, in many cases, add value to the support being 

offered in Partner Schools & Settings. The opportunities offered by the 

University of Cumbria are open to all of our students, current or recently 

qualified.

We also offer the enhancement of ongoing quality training and CPD 

noting the benefit this brings to the wider Partnership.

Everyone has a right to expect access to support throughout our 

Partnership- please use this Charter as the starting point for 

conversations with leads both at University and in Schools/Settings.

University Of Cumbria ITE 

Partnership:  Resilience & 

Teacher Workload Reduction 
Charter
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UoC students will: UoC Programmes will:

• identify your strengths & skills early on and have the 
confidence to share these;

• know who to approach for support (seek it out);

• aim to maintain a healthy work/life balance by:

o Getting adequate sleep.

o Getting regular exercise.

o Being realistic about what you can achieve.

• set your own placement well-being target and review it each 
week with your mentor;

• take responsibility in confronting fears rather than avoiding 
them; helping to reduce anxiety. The sooner they are 
confronted the sooner they will be addressed;

• be clear about how you exemplify staged expectations (B&D) 
and National Teachers’ Standards (E phase);

• know when you have done enough!

• ensure that students understand the staged expectations in 
each placement phase leading to meeting teacher standards 
at end point assessment.

• work through elements of ITE paperwork during programme 
sessions prior to placement ( Planning, tracking, assessment);

• support students to reduce the workload associated with 
planning for learning, marking and use of data in line with DfE 
guidance;

• ensure Personal Tutors review and refer to student’s targets 
prior to and post placement;

• be honest and balanced about expectations of teachers and 
how to manage reasonable workloads;

• reach out & support as necessary. e.g. high quality mentoring 
that explores the enactment of knowledge and skills learned in 
their ITT curriculum.

ITE Partnership Staff will: Together we will:

• have regular & timely check ins with ITE students whilst on 
placement- be specific in asking:

o how they are feeling?

o have they any concerns?

o are they maintaining a work/life balance?

• talk to ITE Students about ways in which your school have 
reduced teacher workload & support teachers to develop 
effective work/life balance;

• allow ITE students the opportunity to discuss ways that they 
have experienced planning, pupil tracking & assessment 
methods;

• share school well-being guidance & policy;

• ensure that ITE students signal where evidence can be found 
for Staged expecation exemplification; rather than 

collection. (Reflection not collection)

• ask, assess, act; listen non-judgmentally; give reassurance &

information; encourage self-help strategies

(www.mhfaengland.org); enable the ITE student to get

appropriate professional help;

• have a shared understanding of and commitment to

implementing teacher workload reduction; conduct an

annual review of ITE partnership paperwork with a focus on

responding to teacher workload reduction;

• aim to place ITE students in schools which will recognise their

strengths and provide them with appropriate challenge;

supporting for areas of development effectively; ensure that

everyone is clear as to expectations of students at different

stages of placement journey;

• encourage mentors to develop and be recognised for their

mentoring & coaching skills;  through ongoing professional

development & qualifications with the University of Cumbria.

http://www.mhfaengland.org/


         

 

DEVELOPMENT TARGETS RUNNING RECORD  
 
Name of Trainee:                                                                             Placement: B/D/E (use colour coding to track)  

INTENT IMPLEMENTATION IMPACT  

Targets Links to staged progress 
expectations (B&D) 

In extending phase links to 
Teacher Standards 

Actions to be taken by Trainee Date to 
Achieve 

Review Target & 
Signal Evidence trail 

(e.g. Weekly reflection 
dd/mm/yy) 

Sign and date:  
student/ULM/Mentor/PPL 

 
 
 
 
 
 
 

     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 
 
 



         

 

INTENT IMPLEMENTATION IMPACT  

Targets Links to staged progress 
expectations (B&D) 

In extending phase links to 
Teacher Standards 

Actions to be taken by Trainee Date to 
Achieve 

Review Target & 
Signal Evidence trail 

(e.g. Weekly reflection 
dd/mm/yy) 

Sign and date:  
student/ULM/Mentor/PPL 

      
 
 
 
 
 
 
 
 

      
 
 
 

 
 
 

      
 
 
 
 
 
 
 
 
 
 

      
 
 
 
 
 
 
 

 
 
 
 
 
 



TRAINEE’ S Beginning & Developing PLACEMENT WEEKLY REVIEW 
Last Revised Sept 2025 V1 

• This reflection document should refer to the staged expectations in the placement supplement.

• You should complete it electronically, by reflecting on your week and referring to your developmental targets (running record).

• Your mentor will complete their section during the weekly meeting.(*or shortly after returning to you) 

• Select evidence from your placement paperwork; lesson annotations, tracking data, profile children, observations or professional conversations undertaken with 
others and any lesson feedback of your teaching.

• You should comment on your impact on pupils’ progress and your own progress in relation to your targets linked to the staged expectations for your placement.

• You should refer directly to the 6 domains of learning; building on what ‘you have learnt’ and ‘learned how to’ in your ITT curriculum. Reflect on how this has helped you to enact this in your school or
setting.

• The completed document should then be central to your professional conversation, with your mentor, at the weekly review meeting.

• New Targets discussed here feed directly into the trainee running record of developmental targets sheet.

Trainees Name Placement 

Week Mentor 

School/ Setting Attendance this week: 

Reflect on your week. Consider how you have worked on your targets during planning, 
teaching and non-contact time. Discuss and evidence the impact this is having on your pupils and 
your own development. 

My Evidence of this is: (refer
to paperwork in your files, 
observations of children’s learning 
and behaviours, samples of 
children’s work, feedback from 
others, ITAP learning enactment, 
reading or CPD; How have 
Professional practice learning tasks 
aided progress this week?) 

MENTOR COMPLETION 
How have you supported the student this week? 
What observations, guidance, steering to other expert colleagues 
in school, research and subject focus have you been able to discuss 
or provide? 
How have you used the ITT curriculum of this student to help them 
build on their learning? 
How have Professional practice learning tasks aided progress this 
week?

Teacher wellbeing, workload and resilience: 
How have you developed your approach to workload management? 

Have you maintained your well-being target? 

Identify further support required: 

My priority area of development this week was: (link to staged expectations and 
your target). 
I know that… 

I have learnt how to… 



 
Actions Taken: (cross-reference to your running record of targets) 
What did you do to action your targets this week? 
 
What did others do to support you to meet your targets? 
 
What did you learn from this? 
 
 

  

Impact: 
What progress are the pupils making? 
 
 
 
What progress have you made? 
 
 
 
 

  

How have Professional practice learning tasks aided progress this week? 
 

 
 
 
 
 

 

My next steps are to:   

My Agreed Target/s and actions to be written directly on Development Target Running record, following this meeting. 
 

 

Trainee Signature: Date:  Click or tap to enter a date.  

Mentor Signature: ULM/PPL signature (if present):  

Mentor- Any Further Comments linked to professional behaviors, file and staged expectations: 
 
 
 
 
 
 
 

 

 



Key:
ITE students may arrive at 
point of initial training 
with varying experiences.
This cyclical model 
accepts that this 
experience may mean a 
student starts at different 
points.

Planning for 
Trainee 

Teachers –
shared 

expectations

Understand the 
purpose of 

planning and 
how a lesson fits 
in to a sequence 

of learning

Understand how 
to plan an 

effective lesson

Understand how 
to evaluate and 
adapt a learning 

plan

Be able to write 
and evaluate a 

detailed learning 
plan 

Be able to 
develop and 
evaluate a 

scheme of work 
for a sequence 

of lessons

• Programme taught session
• Observation of a taught session with 

commentary on how planning impacts on 
the pupils’ learning.

• Shared planning carried out of mentor’s 
lesson/s

• Planning as part of a team
• Regular professional discussions with 

mentor/teacher

• Programme provides guidance and a 
clear planning format/structure which 
will include non-negotiables.

• Trainees work with teacher to develop 
their own individual simple learning 
plans – what do I want the children to 
learn and so what do I want them to 
do?

• Trainees can use school planning format 
or University of Cumbria proforma  
(where non-negotiable elements are 
clear)

• Where possible team teach task (lesson 
study approach) to support trainees 
planning

• Observation of a session with commentary 
on how planning impacts on pupil progress

• Where possible mentors/class teachers 
should provide trainees with a sample of 
their planning and resources and help the 
trainees to annotate and adjust before 
teaching.

• Review/Annotate learning plans following 
lesson with help and advice from the 
teacher

• Planning becomes more embedded as a 
process

• Should include learning objectives, success 
criteria, learning activities, formative and 
summative assessment opportunities, 
differentiation,

• Learning plans should be shared for observed 
lessons.

• Learning plans should be reflected upon or 
annotated following feedback from class 
teacher/mentor and based on pupil progress.

• Mentors/class teachers should 
provide trainees with pre-existing 
schemes of work

• Trainees develop their own sequences 
of learning with guidance from class 
teacher/mentor

• Trainees develop their own sequences 
of lessons independently

• Where possible trainees should use 
sequential planning (e.g. weekly for 
primary) with an evaluation of pupil 
progress

share

adopt 

adapt 

enhance

Indicative
Implementation

Intent

Planning For Trainee Teachers: 
Shared expectations



 
B&D Phase OBSERVATION PROFORMA     

You MUST discuss a focus for observation in advance of the session. The completed proforma should be held in your SPAR.  
Beginning placement = min 2 x observations.  Developing placement = min 3 x observations. Extending placement = min 4 x observations. 
 

Trainee Name:  Setting/School:  

University Programme   Age range:                      No. in Group 

Curricular Area:  Observer / Role:  Date: Time: 

 
Student Focus Target: 

 

 Practice Observed Today: Impact on pupil progress: 
Links to 

domains of 
learning: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

Questions about practice observed 
 
 
 
 
 
 
 

 
 



 
B&D Phase OBSERVATION PROFORMA     

Page 2 to be completed in the lesson discussion following observation. 
Effective Lessons – prompts: 

• Task Design: teacher instruction, engagement, pace of learning, pitch, collaboration, independent application or practice, motivation  
• Responsive teaching - AFL: feedback / forward, questioning, challenge  
• Subject knowledge – use of specific subject vocabulary, cross-curricular links  
• Behaviour for learning: Expectations, aspirations and relationships.  

 
 
Agreed Strengths of Session: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Impact on progress:  

 
Links to 
staged 
expectations 

Agreed Targets: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Actions to be taken: Links to 
staged 
expectations 

Trainee Teacher’s Signature: Observers’ Signature (s):  Date: 

 



 

LESSON OBSERVATION OBSERVERS FORM 
 
Suggested format for use when observing colleagues’ teaching.  

 
Trainee’s Name 
 

Teacher Observed Date and Time 

Class 
 

Lesson /Theme 

Starting the lesson/transitions within the lesson 
 

Links made to Previous Learning 

Teaching Strategies  
 

Pupil’s Activities/Opportunities for Learning 

Organisation of the Learning 
 

Use of Resources (including use of IT) Role of Other 
Adults 

Management of Pupils Strategies for Assessing Pupil’s Learning 
 

Consideration of Inclusion 
 

Teacher Presence in the Classroom 

Summarising and Extending the Learning 
 

Concluding the Lesson 

 



 

 

LESSON OBSERVATION OBSERVERS FORM 

Starting the lesson/session/transitions within the 
lesson/session 

 Movement of pupils 
 Strategies to gain pupils` attention 
 Introduction of lesson objective and possible use of 

success criteria (WALT and WILF) 
 Organisation of room to facilitate start 
 What are other adults in the class doing? 
 Changing subject mid-session 

Links made to previous learning 
 Does the teacher check prior knowledge? 
 Recall/ use of warm ups 
 Questioning to determine understanding 
 Demonstrating previous learning in a different context 

 

Teaching strategies  
 Explaining 
 Questioning 
 Modelling 
 Discussion 
 Demonstration 
 Scaffolding 
 Interactive/ didactic 

Pupil’s activities/Opportunities for Learning  
 
 

 Type of task, e.g. investigation 
 

Organisation of the learning 
 Groupings: mixed, ability, friendship, higher ability/ 

low ability 
 Individual, pairs, collaborative group, whole class 
 Differentiation 
 Does the teacher work with one group of many? 
 What are other adults doing? 
 Structure of lesson – timings, introduction, 

development and plenary 

Use of resources (including use of ICT)/ Role of other adults 
 ICT 
 Access to resources 
 Library 
 Use of resources after school 

 

Management of pupils 
 How does the teacher welcome and direct the 

pupils? 
 How does the teacher keep the pupils on task? 
 What sanctions does the teacher use? 
 What reward systems are used? 
 How do the pupils get their resources? 
 What does the teacher do if a pupil is not paying 

attention? 
 Lunchtimes/ midday supervisors 

Strategies for assessing pupil learning 
 How do pupils know how well they have done? 
 Use of questioning 
 Use of peer and self-assessment 
 Feedback from teacher 
 Marking to the objective 

Consideration of Inclusion 
 Adaptive teaching approach 
 Use of other adults 
 Support 
 Resources  

Teacher presence in the classroom 
 Voice 
 Body language 
 Movement and circulation 
 Appropriate use of space 

Summarising and extending the learning 
 What is the signal for this phase of the lesson? 
 What learning is revisited? 
 Is there homework? 
 Does assessment take place? 
 Is the next lesson referred to? 
 How long does this phase of the lesson last? 
 What do other adults in the class do? 

Concluding the lesson/ session 
 What strategies are used for tidying the classroom? 
 How does the teacher dismiss the class? 

 

Adapted from Medwell, J. (2005) Successful Teaching Placement - Primary and Early Years: Exeter, Learning Matters 
© 2005 Jane Medwell, Mary Briggs, Julie Neale, Nigel Palmer and George Raper  



Beginning & Developing Phase- END OF PLACEMENT REPORT (to be
completed and returned via email by the mentor) 
For all EYFS / KS1&2 Placements 

Academic year 2026/2027

Trainee Name University Programme Choose an item. 

If School Based Delivery- please include alliance Name: 

University Year Group Choose an item. 

Key Stage and Age Range 
Taught  
(For mixed Key Stage classes please 
indicate number of pupils in each Key 
Stage) 

Setting/ School No. of Children Taught 

Mentor University Lead Mentor UPT / 
PPL 

Class Teacher Name Class 

KAP Point and 
Placement Dates 

Beginning From:    
Click or tap to enter a date. 

To: 
 Click or tap to enter a date. 

Developing 

Module 
assessment items 
Outcome 

Professional Practice 
Choose an item. 

Placement File/ Reflection 
Choose an item. 

Trajectory towards 
the 

recommendation 
of award of QTS 

* 

Beginning Placement: Developing Placement: 

Not Yet On Trajectory 

☐

On Trajectory 

☐

Not Yet On Trajectory 

☐

On Trajectory 

☐

A trainee would be deemed to have failed where no / insufficient progress has been made against 
targets set in B and D phases.  

OVERALL SUMMARY STATEMENT [THIS WILL BE USED AS A BASIS FOR AN INTERIM OR FINAL REFERENCE] 

Please comment directly on the Trainee’s impact on children’s learning: 

The Trainee’s Teaching has had ‘Impact on children’s learning and progress over time’. Please indicate below: 

 Little / No Impact on Pupil’s 
progress 

Some impact on progress evident allowing 
some pupils to make progress as expected 
over time. 

Most pupils make good or better than 
expected progress over time. 

☐ ☐ ☐



A signed copy should be retained in the Trainee’s file as part of the ‘Student Progress Assessment 
Record’ 

Please comment on the following Domains of ITT learning as identified in our Assessment grids: 
Area: Comment: 
Professional Behaviours 

Behaviour 

Challenging disadvantage 

Curriculum 

Pedagogy 

Assessment 

Key Agendas: 
Please use this box to comment directly on the Trainee’s confidence and competence in the understanding and teaching of our 
key agendas: 

Please type your statement here: 
a) ITAP skills integration whilst on placements.- see curriculum documents

b) Impact of Professional Practice Learning tasks on student learning.- see PPL tasks after staged expectations grids

Placement File/portfolio of reflection  
Please comment on the trainee’s reflection and organisation. 
Please type your statement here: 



A signed copy should be retained in the Trainee’s file as part of the ‘Student Progress Assessment 
Record’ 

IDENTIFICATION OF STRENGTHS AND PRIORITIES FOR FURTHER DEVELOPMENT: 
These areas support trainee teacher ongoing development. 
Trainee Strengths (Identify 3): 

Targets RELEVANT 
STAGED 

EXPECTATIONS
(Drawn from 

Placement 
Assessment 

Grids) 

ACTIONS TO BE TAKEN BY TRAINEE SUCCESS CRITERIA 

1. • 
• 
• 

2. • 
• 
• 

3. • 
• 
• 

HEADTEACHER'S or ASSOCIATE TUTOR’S ADDITIONAL COMMENTS (Not Compulsory): 
Please type your statement here: 

Number of absences from placement 
Signature of Trainee (Who must be provided with a copy of the report) 

Signature of Mentor 

Please email this form from your school email address to your University Lead Mentor - Partnership Tutor (UPT) / School 
Partnership Programme Lead (SLM:PPL)  

Who will fwd. it to: 

Carlisle Campus Lancaster Campus London (EIDR) Campus School based delivery 

programmeadmin@cumbria.ac.uk ‘Your SLM:UPL & 
programmeadmin@cumbria.ac.uk 

mailto:programmeadmin@cumbria.ac.uk
mailto:programmeadmin@cumbria.ac.uk


The purpose of this process is to assure the quality of the ITT placement. This will be facilitated by your mentor and ULM:UPT /PPL using 
the prompts in the framework below: 
This form is part of your SPAR document and aims to capture key learning and experiences during this placement, relating them to the five 
curriculum domains.  It will be discussed at your QA touch points and completed by you to act as a summary of the discussions.  
Pre-populate your reflections to questions posed with bullet points and signal where evidence is held 
You will retain a copy for your SPAR folder and share a copy with your ULM:UPT/PPL as a record of QA.  We anticipate that this should 
not exceed more than two sides of A4.   

Student Progress/Learning- 

Choose 1 of the Staged Expectations/Teachers Standards and reflect on your progress over time. Consider your long 
term and short-term targets of achievement – where are your strengths and which areas require further development? 
*Include any reflections on how your ITAP experiences have supported your development.

Pedagogy - How 
Pupils Learn, 

Classroom Practice 
and Adaptive Teaching 

(S2, S4, S5) 

Curriculum - Subject 
Knowledge (S3) 

Behaviour 
management - High 

Expectations and 
Managing Behaviour 

(S1 and S7) 

Challenging 
disadvantage - 

Inclusion (S5) 

Assessment - 
Assessment (S6) 

Mentoring / Support - Professional Behaviour - Professional Responsibilities (S8) 

What support have you received 
from your mentor and/or school 
so far? 
• Weekly Meetings?
• Formal lesson observations?
• Opportunities to observe practice

around school?
• Staff meetings/CPD?
• Inclusion in extra curricular

activities? 

Response: 
• 

Programme / Phase: Choose an item. Date: Click or tap to enter a date. 
Student Name: UPT / PPL: 
Mentor: Personal Tutor: 
UPT touch point focus: ☐ Face to face ☐ Online

Student Qua  lity Assurance (QA) 
QA of Student Experience e ITT Pla

 
cements Academic Yr 2026-27



 
Weekly Reviews 

 
Questions: 
• What structure do the Weekly 

Meetings take? 
• How do you and your Mentor use 

& build on prior learning (campus 
and placement) within your ITT 
Curriculum? 

• How have you progressed with 
Professional Practice learning 
tasks? 
 

Response: 
•  

Weekly Review feedback (completed by UPT) 

 

☐ Completed electronically 

☐ Cross referenced with targets 

☐ Reference to Staged Expectations/Teacher Standards 

☐ Review of pupil progress 

 

 

☐ Review of progress 

☐ Next steps to inform targets 

☐ Mentor completion comments 

 

 
Your ITT Targets 

 
Questions to reflect on: 
• How do you generate your 

weekly targets? 
• How do you ensure specificity of 

targets? 
• Have you set subject specific 

targets alongside pedagogic 
targets? 

Response: 
•  

Targets setting feedback (completed by UPT) Targets updated weekly ☐ 

Intent Implementation Impact 
 

☐  SMART targets  

☐  Language aligns with Staged   

Expectations/Teachers Standards 

☐  Links to Staged Expectations/ 

Teachers Standards 

 

☐  Verb driven implementation steps 

☐  Links to CCF readings/research 

☐  Presents support and resources 

required 

☐  Realistic time frame 

 

☐  Evidence trail present 

☐  Evidence dated 

☐  Signed and dated 

 
 

Agreed Strengths Next Steps  
Completed collaboratively between Student and UPT 



 
•  •  

Is the student on trajectory? Yes/No 
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What is Intensive Training and Practice (ITAP)? 


‘In July 2021, the Initial Teacher Training Market Review which aimed to “enable the provision 
of consistently high-quality training, in line with the CCF, in an effective and efficient market” 
(ITT Market Review Expert Advisory Group, 2021: 4), recommended the introduction of a 
compulsory “intensive practice placement” in ITT across England. The Review argued that 
intensive practice would support better integration of theory and practice, consolidate 
trainees’ understanding of how teaching practice is.’ 


(Intensive Training and Practice Pilot Report 2023:4). 


 


The Purpose of ITAP 


“It is intended to help consolidate trainees’ knowledge of key evidence-based principles for 
effective teaching, and to enable them to practise their application and integration into their 
developing professional practice. It should therefore be designed to give trainees appropriate 
input, scaffolded practice and feedback in relation to selected foundational and specific 
aspects of the training curriculum where close attention to and control of content, critical 
analysis, application and feedback are required.” 


(DfE Policy Paper: Intensive Training and Practice Dec 2023). 


 


Evidence base for ITAP from the DfE 


“The Carter Review of ITT (2015) advocated for the application of models of “research-
informed…clinical practice” into teacher training. The Carter review found that the most effective 
programmes gave careful consideration as to how trainees’ learning experiences were structured to 
ensure effective integration between the different types of knowledge and skills that trainees need to 
draw on in order to develop their own teaching. Programmes that privileged either ‘theory’ or ‘practice’ 
failed to take into account the necessity of such integration. 


Models of ‘clinical practice’, where trainees have input from experts and can engage in a 
process where they were able to trial techniques and strategies and evaluate the outcomes, 
were found to be most effective. Importantly, by making explicit the reasoning and underlying 
evidence base used by expert teachers, trainees are supported to develop and extend their 
own decision-making capacities”. 


(DfE Policy Paper: Intensive Training and Practice Dec 2023). 


 


 


 


 



https://www.gov.uk/government/publications/carter-review-of-initial-teacher-training
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University of Cumbria’s approach to ITAP. 


At the University of Cumbria, across our primary undergraduate and postgraduate 
programmes, we have developed ITAP units of work that have the same structure and some 
of the same focus regardless of the level of study. 


There will be some difference, given the length of each programme, three years for 
undergraduate and one year for postgraduate. There is also different hours stipulated for 
undergraduate and postgraduate. The table below taken from page 25 of the Initial Teacher 
Training criteria and supporting advice document (2023) details this. 


 


The university’s primary postgraduate programmes address these through, 


• Four identified weeks throughout the year (totalling 20 days) 
• Each week will have fours days of six hours planned and supported hours of input both 


at the centre and in school and two hours of additional input on day five (totalling 26 
hours). 


• During the school-based elements of each ITAP, each student will receive the 
equivalent of five hours guided support from a lead mentor/expert teacher. 


 


 


We have chosen to identify ITAP focus weeks intentionally planned at specific times in the 
programme, aligned to each phase of learning, beginning, developing or extending. 


In consultation with our school partners, we have chosen six areas of study for ITAPs. These 
are outlined in the table below, 
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Primary Postgraduate Programmes 


Phase of study Beginning Phase Developing Phase Extending Phase 


ITAP focus Managing 
Behaviour
Routines 


Assessment 
for/of Learning
Questioning 


Structuring 
Learning / 
Curriculum Design
A focus on retrieval 


The structure of each ITAP unit 


Each week of ITAP will follow a very similar structure. Aligning with DfE 
guidance, we will be following this structure for each ITAP week. 


Typically Monday and Tuesday of 
each ITAP week. Centre-based 
training – Expert input. 


Typically Wednesday and 
Thursday of each ITAP week. 
Students in groups in schools or 
working with children on campus 


Reflection 
activities and 
discussion. 
Centre-based 


Adaptive 
Teaching
A focus on language 
and questioning 







 
EXPLICIT MODEL 1 


 
DECONSTRUCT 


 DECISIONS 


 
CENTRE INPUT 


 
ENACT 


2 


3 


4 


5 


Please make obvious the strat-


egies you are using. Explain 


your thinking and the impact on 


learners. 


Please deconstruct your teach-


ing. Help the students see how it 


works for the learners and you. 


Please articulate your deci-


sions—activities? Resources? 


TA? Seating? Room layout? 


Please ask students about their 


learning during centre-based 


input. What did they gain and 


how can they see it in action? 


Please support the students to 


enact their learning in your 


class. Help them to apply their 


learning to your context , let 


them have a go and please give 


them some helpful feedback. 
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Expert input would typically include: 


• an introduction to the aspect of practice (e.g., specific behaviour strategies) with an 
exploration and critical analysis of the evidence base underpinning it 


• Supported observations of in practice via video or live practice 
• deconstruction of the pedagogical approaches focusing on specific detail, looking at 


positive impact and potential pitfalls. 
 


School-based work would typically include: 


• opportunities for students to understand the particular school context, notice the 
impact and approaches taken by the schools to the particular pedagogic focus and 
prepare some aspect to enact. 


• opportunities for students to practise in a classroom context, low stakes as not part of 
assessed school placement. 


• An opportunity to receive expert feedback on, and critical analysis of, the 
deconstruction of and discussion of both positive features and areas for further 
development and support towards target setting for placement. 


• An opportunity to receive expert feedback that coheres with the expert input from the 
centre-based input during the early part of the ITAP. 


• (where children come to campus) – team planning, teaching and assessing, alongside 
expert input, followed by collaborative discussion. 
 


Assess and reflect work would typically include: 


• Opportunities to discuss with fellow students and compare experiences. 
• Using a structured approach from a reflective model to critically reflect on experiences 


and examine personal learning from each ITAP experience. 
• (For PGCE, the third masters’ module ‘Extending Professional Learning’ is a summary 


of ITAP learning, through a viva. So there will be opportunities to start preparing for 
that). 


• Opportunities to write reflectively and produce some text that captures learning. 


The role of school experience 


In line with DfE guidance and aligned to the recommended structure for ITAP units of study, 
the University of Cumbria is including school experience as part of each ITAP. This will either 
be student teachers working in schools in small groups, or groups/classes of children working 
collaboratively with school-based colleagues and children at the centre. 


The role of school experience as part of the ITAP is to explore the integration of theory and 
practice in a non-assessed, more collaborative and focused way. Student teachers will use the 
school-based opportunity for these purposes: 


1. Contextualise and make sense of the input given on the first two days of each ITAP 
week. 


2. Analyse the input given and explore any challenges. 
3. Discuss the input given with school staff and explore teacher decision-making in 


relation to it. 
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4. Reflect on the input given and make sense of it for themselves.
5. Develop the skills of noticing to see implicit and explicit practice.
6. Ask questions of practice related to the input given.
7. Develop a greater understanding of the pace and intensity of classroom life and


decision-making.


The ITAP school experience element is not formally assessed. However, student teachers 
should adhere to the teacher standards for professional behaviour at all times in school, as 
set out here: Teacher Standards document  . They should comply with instructions and 
adhere to school policies and procedures. Failure to do so can result in them being asked to 
leave the premises. 


The role and expectations of the Lead Expert 


The lead expert will be the school-based colleague responsible for the organisation of the 
school’s work during each ITAP week. A main feature of their work will be liaising with 
university staff to ensure coherence across all elements of the ITAP experience. They will 
communicate with school staff to help them prepare for the students and understand their 
role in delivering an excellent ITAP experience. 


The lead expert may welcome the students before the school day begins or at an appropriate 
time and provide them with some key information about the school, policies, processes, key 
approaches. They may also, working with staff, offer a debrief at the end of day one and check 
in on student learning. 


The lead expert will also support students with practical and logistical elements of working in 
their school, such as car parking, refreshments and an appropriate place to keep their bags, 
coats and have lunch. 


There are no forms to complete, formal mentoring or observations involved in the ITAP 
experience for staff, however if any concern arises, these should be communicated to the 
school’s university contact for the ITAP week. 


If this is not possible, please contact the Programme Leader and ITAPs Leader, 


Dr Adrian Copping- Adrian.copping@cumbria.ac.uk. (Postgraduate Programmes), 
or Kelly Powell – Kelly.powell@cumbria.ac.uk. (Undergraduate Programmes). 


Assessment of ITAP 


Student learning during ITAP will be assessed by the programmes. 


On PGCE primary, students will produce a critically reflective 500-word patch text at the end 
of each ITAP. Tutors will monitor engagement and support them with this reflection. 


Each of the four 500 word patch texts will then be sewn together to form an appendix to their 
assessment for PGCE7012: Extending Professional Learning. This is a masters’ level module 
worth 20 academic credits. Students will produce a summary presentation and engage with a 



https://assets.publishing.service.gov.uk/media/5a750668ed915d3c7d529cad/Teachers_standard_information.pdf

mailto:Adrian.copping@cumbria.ac.uk

mailto:Kelly.powell@cumbria.ac.uk
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15-minute viva, where they will present and discuss their professional learning during the 
ITAPs, how these experiences have impacted upon their progress towards Qualified Teacher 
Status and how they will springboard learning into their ECT year. 


On undergraduate primary, the ITAPs will be assessed through ITAL modules. 


During beginning and developing placements, school-based mentors will be asked to discuss 
the impact of ITAP as part of the weekly review process. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







ITAP 1: Managing Behaviour: A focus on routines (ITTECF standard 7) 
ITTECF 1g, 7.1, 7.2, a,b,c,d,h,i,j,m 
Learn that Establishing and reinforcing routines, including through positive reinforcement, can help create an 


effective learning environment. 
A predictable and secure environment benefits all pupils, including younger pupils, but is particularly 
valuable for pupils with special educational needs. 


Learn how to Establishing a supportive and inclusive environment with a predictable system of reward and 
sanction in the classroom. 
Create and explicitly teach routines in line with the school ethos that maximise time for learning (e.g. 
setting and reinforcing expectations about key transition points). 
Reinforce established school and classroom routines (e.g. by articulating the link between time on 
task and success). 


Stages of ITAP 
Introduce Analyse Prepare Enact Reflect/ Assess 
Centre-based input School-based work Centre-based input 
Input/discussion/activity journey 
ITAP infographic – BM part of a whole set of 
what makes up the practice of teaching.  
Part 1 - Understanding Behaviour  
de-escalation, generic strategies and what 
some children need.  
Iceberg model – presenting behaviours. 
ACEs – impact on behaviour and cognition. 
Trauma-informed Practice. 
Part 2 – Establishing routines 
Why are routines important? Safety, security, 
predictability. Link to Maslow’s hierarchy and 
feeling safe being a precursor for learning. 
What routines are established and why? 
Focus on behaviour hotspots, transitions, 
routines for resources, seating, answering 
questions, register. 
The importance of the clarity of instructions 
for establishing routines – link to Rosenshine’s 
Principles. Importance of consistent language 
and consistency generally. 
Part 3 – Maintaining routines + environment 
Role-play scenarios that involve planning 
clear instructions, delivering them, managing 
children in reminding them about classroom 
routines. Link to school ethos. 
A focus on the importance of learning time, 
linked to success and a calm learning 
environment. 
Part 4 – Adapting routines 
Input on equity as opposed to equality and 
support some children may need with 
managing to follow the routines.  Explore 
scaffolded support, consistency of body 
language and instruction.  


Indicative tasks and workflow 
All observations and tasks should take 
place with support of the class teacher 
and school ITAP lead. 
Observe 
Use the ‘classroom routines’ observation 
sheet to notice and record, for example, 
taking equipment, noise levels, morning 
work, entering the classroom. 
Prepare 
Spend time finding out how the routines 
have been established and how the 
teacher maintains them. What are the key 
instructions? What language is used? Are 
there any children who need adjustment? 
If so, what are the adjustments? 
Plan clear instructions to handle a 
transition – it may be from classroom to 
playtime, from carpet to tables (these are 
indicative examples). 
Enact 
Use your instructions to manage some 
transitions. Consider how children 
responded. 
Get feedback on the effectiveness of your 
instructions, the speed and efficiency of 
the transition and whether all children 
were able to comply. 
Respond to feedback 
Try managing another transition based on 
feedback. 
Reflect and discuss with classteacher. 
Set a development target for your 
placement. 
 


Part 1 - Reflection 
Introduce Reflective 
model - ‘What, so what, 
now what’.  
Discussion in mixed 
school groups – using 
‘what and ‘so what’ 
exploring similarities and 
differences between 
schools on routines – 
implementation and 
impact on learning and 
environment. 
Part 2 -  Extending 
Professional Learning 
and preparation for 
writing 
Pre-recorded input 
(facilitated) with activity 
and discussion focusing 
on ‘what is critical 
reflection’ 
Part 3 -Reflective 
Writing 
Responding to their ITAP 
learning and experiences 
in centre and school 
bases. Use the model 
introduced to focus on 
key learning, key 
thinking, development of 
understanding and 
moving forward into 
beginning placement. 


Reading Evidence base for the role of routines in creating an effective environment 
https://my.chartered.college/impact_article/exploring-the-evidence-base-the-role-of-routines-in-
creating-an-effective-learning-environment/ 
EEF blog: Routine reset of routine re-teach? 
https://educationendowmentfoundation.org.uk/news/eef-blog-routine-reset-or-routine-re-teach 
Bram, M. (2024). How to Establish Classroom Routines for Productive Learning. [Online] 
https://www.edutopia.org/article/establish-classroom-routines-productive-learning/ 
  


 



https://my.chartered.college/impact_article/exploring-the-evidence-base-the-role-of-routines-in-creating-an-effective-learning-environment/

https://my.chartered.college/impact_article/exploring-the-evidence-base-the-role-of-routines-in-creating-an-effective-learning-environment/

https://educationendowmentfoundation.org.uk/news/eef-blog-routine-reset-or-routine-re-teach

https://www.edutopia.org/article/establish-classroom-routines-productive-learning/





ITAP 2: Assessment for Learning: A focus on questioning (ITTECF standard 4 and 6) 
ITTECF 4:6, 4m, 6a,f 
Learn that Questioning is an essential tool for teachers; questions can be used for many purposes, including to 


check pupils’ prior knowledge, assess understanding and break down problems 
Learn how to Include a range of types of questions in class discussions to extend and challenge.  


Elaborate on and query pupil contributions to support pupils’ oral language skills, and knowledge 
development. 
Structure tasks and questions to enable the identification of knowledge gaps and misconceptions 
(e.g. by using common misconceptions within multiple-choice questions) 
Plan formative assessment tasks linked to lesson objectives and thinking ahead about what would 
indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps) 


Stages of ITAP 
Introduce Analyse Prepare Enact Reflect/ Assess 
Centre-based input School-based work Centre-based input 
Input/discussion/activity journey 
ITAP infographic – AfL part of a whole set of 
what makes up the practice of teaching.  
Part 1 – Understanding AfL in theory  
Assessment Literacy 
Awareness of key frameworks and shared 
principles for effective AfL 
e.g. Inside the Black Box (Black & Wiliam) 
 
Part 2 – Seeing AfL in action: Teacher and 
School Practice 
Exploring the theory and frameworks in 
practice.  
Practical contexts through video and 
classroom simulations. 
Developing decision-making and professional 
judgement as a teacher through a range of 
tasks 
 
Part 3 – Evaluate the impact of questioning 
and feedback 
Explore a range of question types and their 
purpose in assessment – e.g. hinge questions, 
metacognitive questions. Explore the impact 
of question types to evaluate learning 
 
Part 4  -Application and live feedback 
Simulation activities that include devising 
effective questions including how to target 
questions effectively. Understand the 
importance of ‘what now?’ following feedback 
from a question. 
Application of question granularity and 
intentionality.  


Indicative tasks and workflow 
All observations and tasks should take 
place with support of the class teacher 
and school ITAP lead. 
Observe 
Use the ‘Questioning’ observation sheet to 
notice and record, for example, how 
teachers check prior knowledge, how 
questioning is used, hinge questions and 
how questioning is used to check 
understanding 
Prepare 
Use what you have gained from the 
observation and in discussion with your 
teacher, to prepare a short piece of 
teaching where you plan effective 
questions (including a hinge question) to 
check understanding of what you are 
teaching 
Enact 
Teach what you have prepared. Consider 
how children responded to your questions 
Get feedback on the effectiveness of your 
questions, the clarity of the language used 
and discuss with your teacher what 
understanding you gained about the 
children’s learning. 
Respond to feedback 
Try some further questions out in other 
lesson contexts 
Reflect and discuss with class teacher. 
Set a development target for your 
placement. 
 


Part 1 - Reflection 
Return to Reflective 
model - ‘What, so what, 
now what’.  
Discussion in mixed 
school groups – using 
‘what and ‘so what’ 
exploring similarities and 
differences between 
schools on approaches 
to questioning, 
assessment and next 
steps 
Part 2 -  Extending 
Professional Learning 
and preparation for 
writing 
Pre-recorded input 
(facilitated) with activity 
and discussion focusing 
on ‘what is critical 
reflection’ 
Part 3 -Reflective 
Writing 
Responding to their ITAP 
learning and experiences 
in centre and school 
bases. Use the model 
introduced to focus on 
key learning, key 
thinking, development of 
understanding and 
moving forward into 
developing placement. 


Reading Doherty, J. Skilful questioning: The beating heart of good pedagogy. Available at: 
https://my.chartered.college/early-career-hub/skilful-questioning-the-beating-heart-of-good-
pedagogy/ 
Richardson, P. (2025). Effective Questioning in the Classroom. Available at: 
https://thirdspacelearning.com/blog/9-effective-questioning-strategies-improve-pupils-
understanding-key-concepts-maths/ 
Foster, V. et al (2021). Building a responsive teaching culture by designing and using hinge questions. 
Available at: https://my.chartered.college/impact_article/building-a-responsive-teaching-culture-by-
designing-and-using-hinge-questions/ 
 


 



https://my.chartered.college/early-career-hub/skilful-questioning-the-beating-heart-of-good-pedagogy/

https://my.chartered.college/early-career-hub/skilful-questioning-the-beating-heart-of-good-pedagogy/

https://thirdspacelearning.com/blog/9-effective-questioning-strategies-improve-pupils-understanding-key-concepts-maths/

https://thirdspacelearning.com/blog/9-effective-questioning-strategies-improve-pupils-understanding-key-concepts-maths/

https://my.chartered.college/impact_article/building-a-responsive-teaching-culture-by-designing-and-using-hinge-questions/

https://my.chartered.college/impact_article/building-a-responsive-teaching-culture-by-designing-and-using-hinge-questions/





ITAP 3: Adaptive Teaching: A focus on language and questioning (ITTECF standard 5) 
ITTECF links Standard 5 – 1-5 and a-e 


Learn that Adapting teaching is likely to increase pupil success. Pupils are likely to learn at different rates, require different levels and types of support to 
succeed. Understanding pupils’ different levels of prior knowledge and potential barriers to learning. Adaptive teaching is not setting lower 
expectations. High quality teaching for all pupils can be developed through training and support.  


Learn how to Establish a supportive and inclusive environment through… 
Use assessment strategies to identify pupils who need adaptive teaching.  Adapt lessons, whilst maintaining high expectations for all. Planning 
for teaching strategies which support the application of high expectations for all and ensure all pupils have access to a rich curriculum 


Stages of ITAP 
Introduce Analyse Prepare Enact Reflect/ Assess 
Centre-based input School-based work Centre-based input 
Input/discussion/activity journey 
ITAP infographic – AT as part of a whole set of what makes 
up the practice of teaching.  
Part 1 - Understanding Adaptive Teaching 
Barriers to learning – challenging disadvantage. Reflect 
on examples brought to session from placement or prior 
school-based experience/pupil profiles. 
Defining adaptive teaching/language. Why ‘adapt’ rather 
than ‘differentiate’?  Recap adaptive teaching 
expectations and emphasis on high quality teaching for 
all pupils.  Critically evaluate teaching approaches 
experienced and possible opportunities for adapting 
teaching. 
Consider the roles of Designated Safguarding Lead, 
SENDCo and class teacher in meeting the needs of 
children, particularly in relation to the SEND Code of  
Barriers to learning – challenging disadvantage. 
Part 2 – Re-thinking Language 
Practice.  Review Glossary of terms/acronyms currently 
used in relation to SEND policy and practice 
Reflect on examples from experience/pupil profiles. 
Introduce theoretical concepts of ‘ability thinking’ and 
the language we use as barriers to learning.  What is 
progress?  What is success? Strategies for success.  
Reading for Presentation Tomorrow: Each group will be 
allocated a short reading. 
Tutor led review of the day’s learning  
Part 3 – Questioning  
Student gallery presentation. 
Consider how adapting teaching in a responsive way 
through questioning and use of language is likely to 
increase pupil success. Understand that children are 
likely to learn at different rates and require different levels 
and types questioning at different times to succeed.    
Part 4 – Adapting Language and Grouping 
Learn that adaptive teaching is less likely to be valuable if 
it causes the teacher to artificially create distinct tasks for 
different groups of pupils or to set lower expectations for 
particular pupils. Explore alternative, more inclusive 
approaches to adapt for individuals and groups within a 
class. Explore together ways in which flexibly grouping 
pupils within a class and tailored support can support 
learning, but care should be taken to monitor its impact 
on attainment, learning behaviours, engagement and 
motivation, particularly for low attaining pupils. 


Indicative tasks and workflow 
All observations and tasks should take place with 
support of the class teacher and school ITAP lead. 
Observe 
Use the ‘classroom questions’ observation sheet to 
notice and record.  
Prepare 
Spend time finding out how language/questioning are 
used.  
Are there children who need adaptations?  How are 
these made? 
What strategies does the teacher use to support 
children in feeling included socially and academically 
through the use of language in relation to classroom 
environment/culture and grouping. 
Add to the questioning techniques and classroom 
language record you started during campus sessions. 
Enact 
Have a go!  As you support/work with individuals and 
groups during your school visit use your learning 
about questioning to support children’s learning. 
Make use of different questioning strategies within 
formative assessment to adapt for individual needs 
and extend skills in supporting pupils with a range of 
additional needs approaches for identifying and 
supporting the needs of pupils.  
Consider how children respond. 
Critically evaluate the effectiveness of your 
questioning and different children’s responses. 
Try further developing your questioning technique  
based feedback and observations of children’s 
previous responses. 
Note how the children responded. 
How did you feel?   
What did you do in response to their answers? 
Identify if pupils need new content further broken 
down and/or those who need support to 
extend/deepen thinking.  
Reflect on the different children’s experience of 
learning through the day in relation to cognitive load. 
Capture feedback and reflections from the teacher. 
Critically evaluate strategies to adapt teaching 
through use of language and questioning and learn 
that seeking to understand pupils’ differences, 
including their different levels of prior knowledge and 
potential barriers to learning, is an essential part of 
teaching.  What next? 
Set an adaptive teaching development target linked 
to the Staged Expectations for your placement – 
particularly in relation to pedagogy and/or 
challenging disadvantage. 


Part 1 - Reflection 
Revisit Reflective model– Rolfe 
- from ITAP 1 (‘What, so what, 
now what’) to reinforce and 
develop understanding in 
relation to the value of 
structure in reflective practice. 
Explore similarities and 
differences between 
schools/classes on impact of 
teacher questioning and use of 
language on children’s learning 
and progress. 
Part 2 - Extending 
Professional Learning and 
preparation for writing 
Pre-recorded input (facilitated) 
with activity and discussion 
focusing on and scaffolding 
reflective tasks. 
Part 3 -Reflective Writing 
Responding to their ITAP 
learning and experiences in 
centre and school bases. Use 
Rolfe’s model to focus on key 
learning, key thinking, 
development of understanding 
and moving forward into 
assessed placement. 


Reading Department for Education (2024) The Engagement Model Guidance https://www.gov.uk/government/publications/the-engagement-model 
Florian, L. and Black-Hawkins, K. (2011) Exploring inclusive pedagogy, British Educational Research Journal, 37(5), pp. 813–828. 
Hodkinson, A. (2023) Key issues in special educational needs, disability & inclusion. 4th edn. Los Angeles : SAGE 
NASEN (2024) condition specific videos https://nasen.org.uk/search?search_api_fulltext=condition%20specific%20videos 
Renton, M. (2020) Challenging learning through questioning : facilitating the process of effective learning. Corwin. 
Walsh, J.A. (2022) Questioning for formative feedback : meaningful dialogue to improve learning. Alexandria, VA: ASCD. 
Ward, P., Gore, J., Hutton, R., Conway, G. and Hoffmane, R. (2018) Adaptive skill as the condition sine qua non of expertise. Journal of Applied 
Research in Memory and Cognition, 7(1) pp. 35-50. 
Department for Education (2024) Initial Teacher Training and Early Career Framework. 
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf 


 



https://www.gov.uk/government/publications/the-engagement-model

https://nasen.org.uk/search?search_api_fulltext=condition%20specific%20videos

https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf





ITAP 4: Curriculum Design / Structuring Learning- A focus on retrieval 
ITTECF 2f,h, 3(1),f, 4(2) 
Learn that A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils 


will learn, encompassing the national curriculum within a coherent wider vision for successful 
learning. 
Effective teachers introduce new material in steps, explicitly linking new ideas to what has been 
previously studied and learned. 


Learn how to Discussing and analysing with expert colleagues the rationale for curriculum choices, the process for 
arriving at current curriculum choices and how the school’s curriculum materials inform lesson 
preparation 
Sequence lessons so that pupils secure foundational knowledge before encountering more complex 
content. 
Balance exposition, repetition, practice and retrieval of critical knowledge and skills. 


Stages of ITAP 
Introduce Analyse Prepare Enact Reflect/ Assess 
Centre-based input School-based work Centre-based input 
Input/discussion/activity journey 
Part 1 – What is curriculum?  
Comparing curriculum aims, objectives, 
structure and inclusion. 
Exploring models of curriculum design. 
Considering the theoretical underpinning to 
England and Wales current curriculum. 
Explore Curriculum Review updates. 
Part 2 – Developing a school curriculum 
A school leader talks through their decision-
making in leading their staff in designing their 
curriculum. Intent, implementation, impact, 
monitoring, context and adaptation. 
Part 3 – Planning for retrieval 
Recap from other modules 
· The stages of learning: (encoding, storage, 
retrieval) 
· The structure of memory 
· The role of cognitive load 
· Forgetting and memory decay 
Planning for retrieval – deconstructing plans 
· Desirable difficulty, active engagement, 
repetition, low stakes environment, feedback 
(after retrieval) 
Include independent activities around 
retrieval. 
Part 4 - Structuring learning: classroom 
planning fitting into school structure 
Reconstruction of planning from previous 
section. Application to a subject context – 
building in opportunities for retrieval.  
Evaluation activities. 


Indicative tasks and workflow 
All observations and tasks should take 
place with support of the class teacher 
and school ITAP lead. 
Observe/engage 
Students receive input on your school 
curriculum, how it has been developed? 
What schemes (if any) you use and what 
curriculum design decisions have you 
made. 
Explore medium and long term plans, 
curriculum overviews, knowledge 
organisers developed. 
Do a curriculum subject learning walk 
around school focusing on a chosen 
subject and what that looks like from 
Foundation Stage to Year 6. 
Prepare 
Using a curriculum plan for the week, with 
the class teacher, prepare one or two 
retrieval activities for a lesson on day 2 in 
school. Decide where to use them, 
Discuss reasoning with class teacher. 
Enact 
Teach or team teach the lesson with 
planned retrieval activities. Evaluate 
effectiveness by monitoring learning and 
engagement during the lesson. 
 
Reflect and discuss progress with the 
class teacher. 
Set a development target for your 
placement. 
 


Part 1 - Reflection 
Introduce Kolb 
experiential learning 
model. 
Use this to structure 
discussion in mixed 
school groups -focus on 
abstraction 
(generalisation) to 
generate application to 
extending placement. 
Part 2 -  Extending 
Professional Learning 
and preparation for 
writing 
Pre-recorded input 
(facilitated) with activity 
and discussion focusing 
on ‘what is critical 
reflection’ 
Part 3 -Reflective 
Writing 
Responding to their ITAP 
learning and experiences 
in centre and school 
bases. Use the model 
introduced to focus on 
key learning, key 
thinking, development of 
understanding and 
moving forward into 
beginning placement. 


Reading Cattrall, R. (2024) EEF blog: Why Bother with Retrieval. Available at: EEF blog: Why bother with 
retrieval? | EEF. 
Jones, K. (2025). Retrieval Practice and Technology: Five Key Principles. Available at: 
https://evidencebased.education/resource/retrieval-practice-and-technology-five-key-principles/ 
Chartered College  - Developing Your curriculum Design Skills. Available at: Developing your 
curriculum design skills : My College 
 


 



https://educationendowmentfoundation.org.uk/news/eef-blog-why-bother-with-retrieval

https://educationendowmentfoundation.org.uk/news/eef-blog-why-bother-with-retrieval

https://evidencebased.education/resource/retrieval-practice-and-technology-five-key-principles/

https://my.chartered.college/early-career-hub/developing-your-curriculum-design-skills/#:%7E:text=Take%20the%20following%20principles%3A%20a,both%20the%20substantive%20and%20disciplinary

https://my.chartered.college/early-career-hub/developing-your-curriculum-design-skills/#:%7E:text=Take%20the%20following%20principles%3A%20a,both%20the%20substantive%20and%20disciplinary



		Goepel, J. and Childerhouse, H. Sharpe, S. (2015). Inclusive Primary Teaching: A Critical Approach to Equality and Special Educational Needs and Disability. St Albans. Critical Publishing.

		The Special Educational Needs and Disability (SEND) Code of Practice 0 to 25 years: Explained. Available at: https://educationadvocacy.co.uk/send-code-of-practice/

		Special Educational Needs (exploring and understanding terminology). Cambridge Assessment International Education. Available at: https://www.cambridgeinternational.org/images/271195-special-educational-needs.pdf

		Clarke, S. (2014). Outstanding Formative Assessment: Culture and Practice. London. Rising Stars.

		EEF. (2021). Feedback. Available at: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback.

		Faragher, S. (2014). Understanding Assessment in Primary Education. London. Sage.

		Four Effective Pupil Feedback Techniques to Try. [Online]. Available at: https://www.teachertoolkit.co.uk/2022/09/22/effective-pupil-feedback/



		Return to Staged Expectations: 








Understanding how to access the breadth and depth of our ITT curriculum: 


Remembering that: 


• Student teachers (trainees) are on a journey in their learning to become a teacher
• The staged expectations act as progress way markers towards the ‘end point assessment’
• The staged expectations are derived from the ITT curriculums; i.e. the things they cover before each phase of placement.
• The breadth of the ITT curriculum is outlined at the top level in our assessment grids (the modules and subjects covered- with composite knowledge outlined)- Column 3.
• Student teachers have 2 types of learning- (knowledge) ‘learn that’ & (skills) ‘learn how to’.
• Progress on placement should be seen through high quality targets (built from the curriculum) and reflective weekly reviews.


In order that our trainees remember more of what they have learnt and that you as expert colleagues (mentors) can best support their journey through effective target setting we have 
included depth to the ITT curriculums. This depth outlines the ‘essential’ knowledge (components). 


For simplicity in accessing this information we have created this fully e-linked document; that allows you to work down from the staged expectation breath and explore the essential 
knowledge depth (displayed in knowledge organiser formats). 


Below we show you the full range of ITT curriculum documents available (noting that as mentors we steer you towards 2 keys parts of this- green highlighting) 


The purpose is to outline how a student journey through their curriculum is achieved with taught input and your mentor support along the way. 


Top level course documents- inc. Programme 
specification & module descriptor forms. 


We display this overview to you as a grid of the 
modules and sequence throughout the 
Programme- ‘course overview’ 


The progression of the ITT Curriculum. 


We display this to you as the ‘Staged 
Expectations’ 


These give you a clarity of what modules 
broad content and subjects have occurred 
and how they relate to the staged 
expectation- the point at which most 
students will be at the end of the 


We display these to you as ‘Knowledge 
Organisers’ 


You will be able to click through any module 
or subject link in the staged expectations to 
discover the depth of the curriculum learnt by 
the point in the training. 


Subject- Session steps of knowledge & 
Sequence 


For our PGCE programmes we are able to 
share Subject input via curriculum subject 
Sequence steps. 


Please refer to knowledge organiser 
explanation. 







placement) Breadth of curriculum- ‘learn 
that’ and ‘learn how to’ statements 


These organisers outline the ‘essential 
(components) knowledge and skills’ learnt by 
our student teachers before each phase of 
placement. 
They outline a rationale for the sequence of 
this learning, how the components align to the 
Core content framework (minimum 
entitlement of any ITT programme) and the 
core research articles/texts used to underpin 
the knowledge. 


This depth should allow you as mentor to 
understand the granularity of what a student 
has learnt; therefore helping set targets that 
build on their prior learning in order to meet 
the staged expectations. 


You can cross reference session to phase 
using the course overview document.  


The breadth of the curriculum can be seen in: 


Course overview & Staged Expectations 


The depth of the curriculum can be seen in: 


Knowledge Organisers & Subject- Session steps of knowledge & Sequence 


The following document allows you to view this depth of the ITT curriculum.
We have linked it directly to the staged expectations (via Live hyperlink) so that you are able to 
understand:


• The Modules taught
• the subject knowldege and skills taught
• and the Pathway the particular student is following.







Knowledge organiser
PGCE Primary Curriculum Masters’ level thinking and learning


Covering Modules PGCE7010, 7011 and 7012
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ittecfSequence of learning summary
The relationship between learning and teaching and a range of factors that can 
impact on children's learning and achievement.
Classical learning theories - behaviourism, social constructivism.  Contemporary 
theories including Cognitive load theory and related effects, Growth mindset 
theory. Academic skills
Critical reflection and Rolfe reflective model
Adaptive teaching vs. differentiation
The range of factors considered when planning lessons (practical application of 
previous input).


1(3,4,6,8 a,e), 
2 (1-9, a-g)
5 (1-6, g,h,I,l)
6 (b,e)
7(8,9)
8 (2,a,c,d,e,9, 


Different approaches to challenging ‘disadvantage’.
There are intersectional links between elements of disadvantage.
Teachers enter the profession with implicit beliefs that have the potential to 
shape their practice.
Utilise a reflective model as a critical tool to gain a variety of perspectives on 
classroom activity. Exploring professional decision-making in the classroom.
Critical thinking skills and application to inclusion policy and practice.
Exploring reflective enquiry, developing skills to carry out such an enquiry and 
what evidence of impact might look like. Developing the idea of assessment as 
evidence-gathering, then understanding how to analyse findings and present.


Bringing together thinking and learning from across the programme. Exploring 
learning journeys, and theoretical constructs of teacher developments. 
Reflecting on where they are now and moving forward developmentally into 
their next stage. 


The masters’ level study begins with the 
child as learner and a focus on developing 
critical reading through engagement with a 
reading log and asking questions of what 
they read. This reading is then used into 
developing phase as learners plan an 
enquiry focused on the same topic area 
and explore the impact of it on their 
learners on developing phase placement. 
This learning journey is interspersed with 
reflective skills developed ostensibly 
connected to ITAP but planned 
intentionally to dovetail into students’ 
reading and enquiry.


PGPC9340 (Understanding Learning) – links in beginning 
phase to cognitive load, working memory, planning and 
adaptation.
PGPC9330 (Intensive Training And Practice – ITAP). The 
reflective skills dovetailed through take place at the end of 
ITAP weeks and connect to key themes – adaptive teaching 
and assessment. Links also to ITAP 4 – curriculum design 
and retrieval.
PGPC9320 (curriculum subjects) – links to application of 
learning theory to subject pedagogy, planning, Rosenshine’s 
Principles and scaffolding.
Placements – reflective enquiry, professional decision-
making, evidence informed practice, critical thinking and 
reading, assessing learning, planning for teaching







Knowledge organiser
PGCE Primary Curriculum Curriculum Pathway development


Covering Modules PGPC9360 (all pathways)
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ittecfSequence of learning summary .


PGPC9310 – Planning and assessment
PGPC9340 / PGCE7010  -cognitive load, working memory, 
planning
PGPC9330 – Adaptive Teaching
PGPC9320 – all subjects – foundational skills and knowledge, 
planning, subject and content knowledge.


Assessed Placements
Setting effective SMART targets in key subject and pedagogical 
areas – consider action planning process and what effective 
actions are.


Early Years Environmental 
& Outdoor 
Learning (EOL)


SEND General
Principles 
underpinning 
EYFS. How to 
plan, teach and 
interact with 
young learners.
EYFS areas of 
learning, prime 
and specific 
areas. Importance 
of high-quality 
environment – 
Expressive Arts.


Understanding 
the world, 
planning adult-
initiated activities, 
roles of skilled 
questioning.
Child –initiated 
activities, 
assessment over 
time. Learning 
from others


Intro to 
Morecambe Bay 
curriculum, cross-
curricular activities 
outdoors. The role 
of place in 
learning. Academic 
reading. Sense of 
heritage and 
identity. Connect 
to locality.


Preparation for 
school-based 
planning – plan, 
deliver and 
evaluate an EOL 
resource in school. 
Work with an 
outdoor learning 
school leader. Be 
an EOL influencer. 
Learn from others.


Intro to the SEND 
Code of Practice. 
Focus on 
relationships.
Implement 
universal 
provision for all, 
Plan-Do-Review 
model – 
introduce 2026 
White Paper. Visit 
to a specialist 
SEND provider.


Reflection on 
provider visit.
Role of the 
SENDCo – 
understanding of 
staff roles, 
individual plans 
and support with 
EHCP. Learning 
from others.


Introduction to 
importance of 
subject knowledge 
and audit use.
Application of 
subject knowledge 
to planning 
process. 
Consideration of 
active learning 
tasks. Developing 
target setting for 
placement


Growth and fixed 
mindset -  relation 
to achievement 
and praise.
Reflecting on 
placement 
progress, meeting 
targets and looking 
to developing 
placement. Learn 
from others.


1(1-3,7,a,c,c,f,g),
2 (2-5,b,c,e,f) 
3 (2-8,h,i,j,l, 9,n) 
4 (1-4,a,e,6,h, 
o,p. l, 8) 
5 (1, a-j,7,8,9)
7 (1,2,a,b,c,d)
8 (1,2,3, a-f)


The module provides students with the 
opportunity to choose an enhancement to 
the programme. Whilst all learner son 
programme gain input on SEND, EY, target 
setting and subject knowledge auditing, 
learners can choose to extend their 
knowledge and skills in one of these 
pathways. Our EOL pathway connects into a 
wider piece of developmental work going on 
through our Lancaster campus and involves a 
variety of major stakeholders in the area. Our 
EYFS pathway students do their assessed 
placements in EYFS and KS1 and our SEND 
learners will undertake their adaptive 
teaching ITAP in a special school. Others 
choose a subject knowledge enhancement 
through the ‘general’ pathway.







Knowledge organiser
PGCE Primary Curriculum Pedagogy and practice


Covering Modules PGPC9310, PGPC9330 (ITAP), PGPC9340
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ittecfSequence of learning summary
Vision and values, professional identity, teacher professionalism
Children as learners, understanding learning through primary and secondary 
knowledge. How learning takes place and the role of working memory and 
cognitive overload.
Understanding behaviour, ACEs and impact on brain architecture and cognitive 
development. Creating and managing routines and transitions.
Safeguarding principles, policy and practice + role of Designated Safeguarding 
Lead. Planning for effective learning and an introduction to assessment
Working with colleagues, communication, critical reflection on practice


1(1,2,3,5,d,e,g,8)
2 (2-7, a-h)
4 (6,m)
5 (1-5,a-e)
6 (a,f)
7 (1,2, a-d, 
h,I,j,m)
8 (2,I,j,l) 


The process of applying for jobs – letter of application, the interview
Assessment for/of/as learning – Questioning – hinge questions, formative 
assessment, feedback, live marking
Adaptive Teaching – focus on language, communication, white paper, 
intervention, inclusive pedagogy
High quality classroom talk – dialogic teaching – critical and creative thinking.


Curriculum Design – focus on retrieval – theoretical basis, long term planning, 
knowledge organisers, planning for retrieval.
How a school designs its curriculum and structuring units of work linked to 
longer term planning.


This aspect of the programme provides 
learners with the skills, knowledge, 
understanding and values to be successful 
during their assessed school placements. It 
takes a pedagogical journey starting with 
the child as learner and the teacher as a 
professional, unpacks learning, factors that 
impact on learning and then the practical 
implications through planning and 
assessment. Following beginning 
placement, we take the learners through an 
intensive focus on developing phase areas – 
assessment into adaptive teaching (ITAPs) 
which links to an  increased focus on these 
in the following placement. Moving towards 
extending placement, the final ITAP on 
curriculum design also returns to retrieval.


PGCE7010 (Beginning Professional Understanding) – links in 
beginning phase to cognitive load, working memory, planning 
and adaptation – developing masters’ level thinking in these 
areas.
Beginning, Developing and Extending Placements
The modules that make up this aspect of the programme 
cohere with and are supported by Professional Practice 
Learning tasks in the staged expectations document. This 
guides student learning and progress on placement. Learners 
are assessed in each placement on their enactment of their 
curriculum learning.







Knowledge organiser
PGCE Primary Curriculum Curriculum subjects


Covering Modules PGPC9320, PGPC9350
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ittecfSequence of learning summary .


PGPC9310 – Planning and assessment
PGPC9330 – Adaptation, assessment, curriculum planning
PGPC9340 & PGCE7010 – Principles of instruction, cognitive 
load, working memory, scaffolding, dual coding
Beginning, Developing and Extending Placements
The modules that make up this aspect of the programme 
cohere with and are supported by Professional Practice 
Learning tasks in the staged expectations document. This 
guides student learning and progress on placement. Learners 
are assessed in each placement on their enactment of their 
curriculum learning.


An introduction to all foundation subjects. In sessions on each subject, learners 
understand statutory and non-statutory requirements, key concepts, subjects and 
specific content and pedagogical knowledge. This includes elements of planning, 
resources and assessment.
English sessions – oracy, shared learning and teaching, teaching spelling, grammar 
and punctuation, small group reading.
Maths – common misconceptions, foundations of numeracy, progression in 
counting, place value, addition and subtraction.
PE -  fundamental motor skills, health and safety, STEP concept.
Phonics – key terminology, alphabetic code, early phonics, teaching sequence, 
progression of learning in phonics, what is effective phonics teaching.


1 (2,3,5, 
6,7,b,c,e,f
2 (2,4,7,10, a-
e,h,j), 
3 (all elements of 
this standard)
4 (1-4,6,7,9 
a,b,c,d,e.g,h,l)
5 (3,7,g,h,k)
6 (1,3,a-d,f,k,o)
7 (1-4)
8 (2,3,4,b,d)


Learners continue their input in the foundation subjects. These include completing 
their Science, PE, Languages, Music, Art and DT input. Focus here is linked to 
adaptation, assessment and planning for progression as well as subject 
knowledge
English – Planning the writing process (unit planning), assessing writing.
Maths – 
Phonics – planning a session, assessing phonics knowledge, phoneme/grapheme 
correspondences, adjacent consonants, core criteria for evaluating schemes.


Learners complete their input in the foundation subjects – final sessions of Music, 
DT and languages. The focus here is applying knowledge to planning & 
assessment.
Phonics – assessment and data, phonics into spelling, diagnostic assessment, 
miscue analysis, motivating readers, reading interventions, potential interview 
questions.


Beginning phase provides an overview of all 
curriculum subjects to provide a starting point 
for developing their learning during school 
placement. In core subjects, foundations are 
laid and specific pedagogic approaches 
introduced. Alongside this, learners begin to 
develop their pedagogical understanding and 
knowledge of phonics.
In developing phase, following school 
experience and aligned to staged 
expectations, the subject focus aligns to unit 
planning and assessing learning. More skill-
specific subjects such as Music and Design 
Technology are introduced. Extending phase 
sees these subjects developed and 
assessment and progression of skills and 
learning is the focus in this phase.







PGCE Primary Curriculum – updated 2026 
 


CURRICULUM SEQUENCE: PGPC9320 English ITTECF 3 (2,3,5,a-e, 9,10,12,s) 4 (7) 6 (b,c,d) 


Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 Effective Oral skills 


provides a good 
base for reading and 
writing 
 
Pupils' oral 
language skills can 
be supported by 
teaching new words 
and how to use and 
understand words 
within sentences or 
longer texts. 


Model strategies 
that support oral 
fluency 
 
Teach unfamiliar 
vocabulary explicitly 
 
Teach, model and 
require high quality 
oral language 


Developing Oral language (EEF podcast) 
[Online]. Available at 
https://educationendowmentfoundation. 
org.uk/news/new-eef-podcast-developing-oral-
language 
 
Butlin, C. (2024) What does the evidence base tell us 
about effective oral language practice?. [Online].  
Available at 
https://educationendowmentfoundation.org.uk 
/news/what-does-the-evidence-base-tell-us-about-
effective-oral-language-practice 
 
Ofsted (2024). Telling the story: the English Subject 
Report. [Online]. 
https://www.gov.uk/government/publications /subject-
report-series-english 


This is our first session and provides a 
foundation for the remainder of this 
module. We explore the importance of 
oracy from early years to year 6, looking 
at practical ways to develop spoken 
language, fluency, confidence and how 
it provides a foundation for reading and 
writing 
 


2 Text types and 
features of non-
fiction texts  
 
Characteristics of 
shared work and its 
role in the teaching 
of English 
 
Children develop 
their skills through 
shared work. 
 
Vygotsky’s ZPD and 
its link to shared 


Begin to implement 
the teaching 
sequence 
 
Use different 
approaches to 
shared work to 
develop children’s 
learning. 
 
Use modelling to 
support children’s 
learning by watching 
sections of a 
modelled lesson.  


Copping, A. (2016). Being Creative in Primary English. 
London. Sage 
 
Copping, A. (2024). Thinking for Primary Writing. 
Northwich. Critical Publishing. 
                                                               
National Literacy Trust (2013) Transforming Writing                                                      
https://literacytrust.org.uk/research-
services/research-                                                                    
reports/transforming-writing-final-evaluation-report/  
 
DfE (2021) The Reading Framework.  Teaching the                                                                                                            
foundations of literacy. 
 


This session builds on from the last, 
deepening the understanding of the 
‘shared’ process and where this sits at 
the beginning of the teaching sequence.  
Students are introduced to ‘intervening 
in the writing process. This is an activity 
that is often given to student teachers 
to support with.  
Student’s familiarity with the National 
Curriculum is built on with students 
using it to plan a short activity together. 
The session ends with a brief look at 
Spelling and Grammar which is 
developed further in the next session.  
 



https://www.gov.uk/government/publications

https://literacytrust.org.uk/research-services/research-reports/transforming-writing-final-evaluation-report/

https://literacytrust.org.uk/research-services/research-reports/transforming-writing-final-evaluation-report/

https://literacytrust.org.uk/research-services/research-reports/transforming-writing-final-evaluation-report/

https://literacytrust.org.uk/research-services/research-reports/transforming-writing-final-evaluation-report/
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and supported 
learning in English 
 


 
 


Graham, S. (2019) ‘Changing How Writing Is Taught’, 
Review of research in education. Los Angeles, CA: 
SAGE Publications, 43(1), pp. 277–303.  


3 The place of 
Spelling, Grammar 
and Punctuation in 
the NC  
 
The interplay 
between subject 
knowledge, 
curriculum 
knowledge and 
pedagogical 
knowledge in the 
context of teaching 
SPAG 
 
Approaches to 
teaching grammar 
e.g, discrete or 
context situated.  
 


Plan a grammar 
activity from a 
learning objective 
 
Evaluate different 
approached to 
teaching SPAG 
 
Make decisions on 
the best way to 
teach SPAG using 
knowledge of 
cognitive load 
 


Chapter 5 Waugh, D. (2021) Primary English for Trainee                                                                                     
Teachers. 3rd Edition. SAGE Publishing. 
https://cumbria.primo.exlibrisgroup.com/permalink/44                                                                                    
UOC_I   NST/gmm4hj/alma99366567402701 
 
Waugh, D. (David G. ., Warner, C. and Waugh, R. (2019)                                                                                                    
Teaching grammar, punctuation and spelling in primary                                                                                                
schools . 3rd edition. London: Learning Matters. 
 
Higgins, S (2015) ‘Research-based approaches to 
teaching writing’ in Waugh, D, Bushnell, A and Neaum, 
S (eds)                                                                                            
Beyond Early Writing. Northwich: Critical Publishing  
 
DAFFERN, T., MACKENZIE, N.M. and HEMMINGS, B., 
2017. Predictors of writing success: How important are 
spelling, grammar and punctuation? Australian Journal 
of Education, 61(1), pp. 75-87. 


This session draws on previous learning 
on cognitive load and applies it to the 
teaching and learning of spelling, 
punctuation and Grammar. It helps 
students to evaluate different 
approaches and make decisions about 
their own planning. We use a real text 
and deconstruct a range of grammar 
activities that help learners make 
intentional grammatical choices in their 
own writing. 
Students have had to develop their own 
subject knowledge in this area and this 
builds confidence prior to going out into 
school on placement and gives 
opportunities for further subject 
knowledge development where 
necessary.  
It builds on the previous session where 
there was a focus on modelling the 
teaching of Spelling and Grammar in the 
context of shared reading and writing.  


4 The purpose of, and 
key principles that, 
underpin the 
teaching of small 
group focused 
reading 
Different 
approaches to small 
group reading that 


Develop 
organisational 
techniques and 
ideas for the 
elements of small 
group reading 
 
Plan and choose 
assessment 
strategies for small 


Burkins, J. and Croft, M. M. (2017) Preventing 
Misguided Reading : Next Generation Guided Reading 
Strategies. Portland: Stenhouse Publishers. 
 
Waugh, D. Neaum, S. eds (2013). Beyond Early 
Reading. London. Routledge. (e-book 2025) 
Tennent, W. (2014). Understanding Reading 
Comprehension: Processes and Practices. London. 
Sage. 


This session builds on this information 
to support students in understanding 
what they are seeing and to enable 
them to plan for children’s learning in 
reading. This complements their work in 
their module exploring phonics and 
early reading. 
The session also looks at work in 
general on planning as the students are 
to not only think about how they will 



https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/gmm4hj/alma99366567402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/gmm4hj/alma99366567402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/gmm4hj/alma99366567402701
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are found in the 
classroom 


group focused 
reading. 
 


DfE (2021) The Reading Framework.  Teaching the                                                                                                            
foundations of literacy. 


teach comprehension, inference, 
deduction, prediction in a small group 
setting, but how a reading session might 
be planned. 


5 Effective teaching 
can transform 
pupils’ knowledge, 
capabilities and 
beliefs about 
learning. 
 
Modelling helps 
pupils understand 
new processes and 
ideas. 
 
Guides, scaffolds 
and worked 
examples can help 
pupils apply new 
ideas. 


Use modelling, 
explanations and 
scaffolds. 
 
Use prediction and 
inference questions 
to develop 
knowledge for 
writing. 
 
Plan a unit of work in 
English that moves 
from setting a 
learning context to 
editing work. 
 


Copping, A. (2024). Thinking for Primary Writing. 
Northwich. Critical Publishing 
 
Copping A (2016). Being Creative in Primary English. 
London. Sage 
 
DfE (2025). The Writing Framework 
https://www.gov.uk/government/publications/the-
writing-framework 
 
Ofsted (2022). Research Review series: English 
https://www.gov.uk/government/publications 
/curriculum-research-review-series-english. 


Students are ready to pull together the 
building blocks of the first four sessions 
into developing the writing process. 
This session looks to put all of these 
building blocks together to develop 
effective teaching sequences for 
progression. Using a fiction text as a 
context and some key activities to 
develop understanding of text, students 
will understand how to bridge from 
reading into writing using some thinking 
techniques. Composition, transcription 
and Self-regulation are explored. 
Alongside this, the session looks at 
research into creative thinking and 
writing pedagogy, suggesting ways to 
work at cementing the building blocks 


6 End of Key Stage 1 
and Key Stage 2 
Assessments in 
Reading and Writing 
 
The Teacher 
Assessment 
Framework 
including children 
not yet working 
towards the 
expected standard 
in Key Stage 1 and in 
Key Stage 2 


Analyse a selection 
of children’s writing 
and match to TAF 
justifying decision. 
 
Analyse and discuss 
summative data in 
terms of context, 
next steps, future 
teaching and 
learning etc. 


DfE (2025). The Writing Framework 
https://www.gov.uk/government/publications /the-
writing-framework 
 
Scott, S. (2025). How can teachers best use writing 
assessment information? [Online]  
https://www.ambition.org.uk/blog/how-can-teachers-
best-use-writing-assessment-information/ 
 
 


Moving towards developing placement 
and in line with the developing staged 
expectations, students develop their 
assessment skills. In preparation of 
future placements this session focuses 
on statutory summative assessments 
and the analysis and use of data. 
Using some children’s writing, 
produced from undertaking the unit 
studied in session 5, in school, students 
use a writing assessment measure to 
make decisions as to the attainment 
level of the writing. Following this, 
students are introduced to the DfE’s TAF 



https://www.gov.uk/government/publications/the-writing-framework

https://www.gov.uk/government/publications/the-writing-framework

https://www.gov.uk/government/publications

https://www.gov.uk/government/publications%20/the-writing-framework

https://www.gov.uk/government/publications%20/the-writing-framework

https://www.ambition.org.uk/blog/how-can-teachers-best-use-writing-assessment-information/

https://www.ambition.org.uk/blog/how-can-teachers-best-use-writing-assessment-information/
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 and scrutinise a selection of writing at 
year 2 and year 6. Judgements are 
discussed alongside next steps 


7 In all subject areas, 
pupils learn new 
ideas by linking 
those ideas to 
existing knowledge, 
organising this 
knowledge into 
increasingly 
complex mental 
models (or 
“schemata”); 
carefully 
sequencing 
teaching to facilitate 
this process is 
important 


Structure a unit of 
work in English that 
includes skills 
development in 
oracy, reading and 
writing 
 
Incorporate 
modelling, 
explanations and 
scaffolds into a plan 
for progression of 
learning 


Copping, A. (2018). Curriculum Approaches. In 
Hansen, A (ed). Primary Professional Studies. London. 
Learning Matters. 
 
LPDS. Guidance for English Unit Planning. [Online]. 
Available at 
https://www.lancashire.gov.uk/media/964403/full-
english-unit-planning-guidance-1.pdf 
 


This session takes place to complement 
the work students engage in during this 
phase on curriculum design. In this 
phase students plan for progression of 
learning, thinking around how lessons 
build. This session looks at a logical 
sequence that can be applied to a range 
of contexts – fiction, not fiction or 
poetry and take into account the 
development of oracy, reading and 
writing skills. 


 



https://www.lancashire.gov.uk/media/964403/full-english-unit-planning-guidance-1.pdf

https://www.lancashire.gov.uk/media/964403/full-english-unit-planning-guidance-1.pdf
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CURRICULUM SEQUENCE: PGPC9320 Geography ITTECF 3 (2,4,5,6). 3 (a,b,g,h,p). 4 (3,6,a,b), 6 (a,f) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 What ‘geography’ is, it’s 


connections to everyday life, the 
nature’ of the subject, the 7 key 
concepts of geography and that 
primary geography should be, ‘a 
fascinating, invigorating and 
exciting subject - the rationale for 
teaching geography.  
 
that is fundamental to our 
appreciation of the world in which 
we live’ Simon Catling (2010) 
 
Geography National Curriculum,  
Catling’s 10 threads of 
geographical learning,  
geographical skills. 
 
the importance of widening 
children’s experiences and 
horizons, to learn about people 
and places,  
the importance of child centred 
learning,  
 
the importance of place-based 
learning,  
 
celebrating diversity and the 
promotion of positive attitudes 
towards home location, the 
environment, the world, to other 
people and cultures. 
 
importance of basing high quality 
geography on foundations of 
‘good’ teaching. 


Conduct fieldwork, 
Promote enquiry learning, 
Inject thinking and problem-solving skills 
into geographical planning. 
Approach the use of and making of 
maps. 
A variety of ways in which photographs 
can used to support children’ learning.   
Use artefacts, written sources and real 
people 


Barlow, A and Whitehouse, S. 
(2019) Mastering Primary 
Geography. London: 
Bloomsbury. 
 


Catling, S and Willy, T. (2010) 
Teaching Primary Geography: 
Learning Matters. 
 


Catling, S and Willy, T (2018) 
Understanding and Teaching 
Primary Geography: London: 
Sage 


 
Cooper, H {Ed} (2006). 
Geography 3-11 A Guide for 
Teachers. London: Fulton 
 


Pike, S (2015) Learning Primary 
Geography. London: Routledge 


 
Rowley, C and Cooper, H (2009). 
Cross-curricular Approaches to 
Teaching and Learning. London: 
Sage 


 
Scoffham, S (2013) Teaching 
Geography Creatively: 
Routledge. London 


 
Scoffham, S (2010) The Primary 
Geography Handbook. 
Geographical Association 


 
My work in leading a 
Geographical Association TESIG 
(Teacher Education Special 


These sessions offer a rich introduction to primary 
geography by introducing  knowledge and 
understanding of the nature of the subject, of key 
geographical concepts and learning expectations 
(including notions of high quality geography and 
the requirement to adapt teaching where 
necessary), whilst also focussing on informing and 
enthusing student teachers, something which my 
work with the Geographical Association’s Teacher 
Education Special Interest Group showed to be of 
great importance to a continued positive attitude 
towards the teaching of the subject. The sessions 
aim to move from ‘informing’ and ‘inspiring’ to 
‘empowering’ students with the skills, knowledge 
and confidence to be able to plan, teach and 
assess geography confidently on placement and 
beyond.  
Upon completion of the course students should 
feel ready to apply concepts of high-quality 
teaching to notions of high-quality geography and 
feel confident to be able to independently plan, 
resource, teach, assess and critically reflect on 
the teaching of geography on their Extending 
placement and beyond. Students will critically 
reflect on their own experiences as learners, will 
examine the wide power and potential of the 
subject and will consider their role in the future 
success of geography in schools - students are 
given the tools and ways of thinking for this quality 
‘geography journey’ to begin. 
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2 Essential aspects of geographic 
planning, including the need to 
cater for all children’s ability 
levels and needs and will learn a 
selection of ways of how 
geography can be assessed. 


The planning connections 
between geographical skills, 
concepts, themes, place study 
and key questions and will learn 
the importance of structuring a 
sequence of geographical 
learning in a logical and 
meaningful manner. 


A variety of hooks to children’s 
learning,  
A variety of effective ways of using 
geographical sources and the use 
of cross-curricular links to enrich 
and amplify geographical learning 
and subject value. 


Students will be introduced to the 
notion of creativity withing 
geographical learning and will 
learn about a variety of examples 
of such practice. 


Sequence a series of geographical 
learning experiences and ways in which 
geographical learning might be adapted 
and assessed. 
 
 apply creative and cross-curricular 
approaches to the teaching of geography 
and will learn how to apply a variety of 
teaching methods as a way of ‘hooking’ 
children’s interest. 
 
a number of ways in which geographical 
learning can be amplified by the teacher 
and how geographical learning can be 
made more personal and motivational 
for the pupils in their care  
 
ways in which the students own interests 
and experiences might offer exciting 
routes for geographical learning. 
Apply concepts of high-quality teaching 
to their own teaching of geography and 
what to include in a good geography 
lesson / medium-term plan. 
Use a variety of ways of communication 
to show geographical learning and will 
learn how to inject thinking skills and 
problem-solving into their teaching. 
Students will be taught how to use mind-
mapping (alongside a good geography 
success-criteria) to explore the learning 
potential for a geography topic. 
In this session students will learn how to 
inject further fieldwork techniques into 
planning and ways in which the teaching 
about distant places may be done so as 
to avoid stereotype and tackle 
misconceptions. 


Interest Group) sub-group 
advising on the desired content 
of geography ITT using the 
Winchester Criteria – this has 
included working with a variety of 
other institutions and speaking 
on two occasions at GA 
conferences regarding high 
quality ITT for geography.  
 
 


On beginning placement, all students will: observe 
a wide selection of subjects being taught and will 
hopefully have the opportunity to discuss and 
observe geographical teaching. Students will be 
learning how to plan and deliver a successful 
learning experience to children the learning of 
which can then be applied to their teaching of 
geography when that happens. Some students 
might plan, teach and reflect upon the teaching of 
geography All students should discuss the 
geography provision and the approaches to the 
teaching of the subject with their class teacher 


On developing placement students may have the 
opportunity to plan, teach and reflect upon the 
teaching of geography as well as the opportunity to 
discuss geographical provision with the class 
teacher and other colleagues. Students may have 
the opportunity to see good geography teaching 
from their class teacher and expected to be-
proactive in the development of their 
understanding of how geography may be taught, 
resourced and assessed. Students will be 
continuing to refine their general abilities as a 
teacher and will be able to apply such professional 
growth to the teaching of geography as and when it 
may occur. 


On extending placement it is expected that those 
students who have not yet taught geography are 
proactive in seeking opportunities to do so – some 
students may have the opportunity to plan, teach, 
assess, receive feedback on and reflect upon the 
teaching of a sequence of geographical 
experiences as outlined in a geography ‘topic’. It is 
expected that students on this placement seek 
support to advance their skill, their knowledge of 
geographical resource use and general 
understanding and confidence in the subject, by 
seeking advice from colleagues in school and to 
contact the university for support if necessary 


 







PGCE Primary Curriculum – updated May 2026 
 
CURRICULUM SEQUENCE: PGPC9320 Computing ITTECF 3 (2,4,5,6). 3 (a,b,g,h,p). 4 (3,6,a,b), 5 (7,k) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 The NC Computing has an aim 


and provides an overview of 
lesson content via three 
pillars. 
 
The Twelve Pedagogical 
Principles offer a 
methodology to a teaching 
approach.  
 
Computational thinking needs 
developing throughout the 
Computing NC. 
 
Information Handling 
Data handling is taught using 
a process. 
 
There is a progression in skills, 
knowledge and understanding 
which is developed across the 
primary age phase. 
Data handling needs a 
relevant context and 
investigation. 
 
 


Include pedagogical principles in 
lesson delivery  
 
Include the development of 
computational thinking attributes 
in lesson planning. 
 
Find and use a variety of resources 
to teach data handling. 
 
Ensure these are used as part of a 
data handling process while 
pedagogical principles are 
identified. 
 


Abdullah, A., Mun, S., Mokhtar, M., Zakiah A., 
Jumaat, N., Ali, D., Samah, N., Abdurrahman, M. 
(2020). Using Active Learning with Smart Board to 
Enhance Primary School Students' Higher Order 
Thinking Skills in Data Handling. Universal Journal of 
Educational Research, 8(10), 4421-4432. DOI: 
10.13189/ujer.2020.081009 
 
Arthur, R. (2025) 'What do we even mean by digital 
literacy?', Hello World, Issue 26, Page 42. Available 
at: https://www.raspberrypi.org/hello-world/issues  
 (Accessed: 09/04/2026). 
 
Beauchamp, G. (2017) Computing and ICT in the 
primary school: from pedagogy to practice. Second 
edition. London, [England]. Routledge.  
 
Computing at School (2021) The community of 
computing teachers. Available at: Computing at 
School (CAS) Home Page. (Accessed: 09/04/26). 
 
Davies, D. J., Collier, C., & Howe, A. (2012). A matter 
of interpretation: developing primary pupils’ enquiry 
skills using position-linked datalogging. Research in 
Science & Technological Education, 30(3), 311–325. 
https://doi.org/10.1080/02635143.2012.738420 
 
Kaye, L. (2017) Young children in a digital age: 
supporting learning and development with 
technology in early years. London: Routledge.  
 
Main, P. (2026)   
Bruner's Theory: Discovery Learning, Scaffolding 
and the Spiral. Available at: URL Teaching and 
Learning Methods | Bruner's Learning Theory | 
Jerome Bruner (Accessed: 09/04/26). 
 


In the first seminar students are 
introduced to the aim of the three 
pillars of the Computing curriculum 
and their characteristics alongside 
the expectations for children at the 
end of EYFS, KS1, KS2 and KS3 in 
each strand of the Computing NC.  
 
This seminar focuses on the process of 
data handling teaching using 
unplugged activities and age-
appropriate software aligned with the 
CPA modernisation of Jerome Bruner’s 
Enactive-Iconic-Symbolic approach as 
part of his “theory of instruction”. 
 
Data loggers are also introduced to 
show how sensors can be used to 
monitor the environment. 



https://www.raspberrypi.org/hello-world/issues

https://www.computingatschool.org.uk/

https://www.computingatschool.org.uk/

https://www.structural-learning.com/post/jerome-bruners-theories

https://www.structural-learning.com/post/jerome-bruners-theories

https://www.structural-learning.com/post/jerome-bruners-theories
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Naidoo, J., & Mkhabela, N. (2017). Teaching data 
handling in foundation phase: Teachers’ 
experiences. Research in Education, 97(1), 95-111. 
 
NCCE (2026) Helping you teach computing. 
Available at: Teach Computing - Teach Computing. 
(Accessed: 09/04/26) 
 
Nipyrakis, A., Stavrou, D. (2022). Integration of ICT 
in Science Education Laboratories by Primary 
Student Teachers. In: Papadakis, S., Kalogiannakis, 
M. (eds) STEM, Robotics, Mobile Apps in Early 
Childhood and Primary Education. Lecture Notes in 
Educational Technology. Springer, Singapore. 
https://doi.org/10.1007/978-981-19-0568-1_ 
 
TPEA (2026)  
The voice of digital technology and computing in 
education. 
Available at: TPEA – Technology, Pedagogy and 
Education Association. (Accessed: 09/04/26). 
 
Turvey, K., Potter, J., Burton, J., Allen, J. and Sharp, J. 
(2016) Primary Computing and Digital Technologies: 
Knowledge, Understanding and Practice. Seventh 
Edition. Los Angeles: Learning Matters.  


2 Digital Literacy 
 
Data handling is at the core of 
AI.  
 
Understanding how and why 
humans create, record and 
use data helps us understand 
where AI development and 
use can be a help or 
hindrance.  
 
AI involves key concepts such 
as machine learning (ML), 


Identify examples of AI and ML in 
the real world.  
 
Use an AI tool to help train a model 
(gathering data, training, testing).  
 
Find and use a variety of resources 
to teach AI.  
 
Include ideas around the teaching 
of AI in the primary classroom, 
including moral dilemmas. 
 


Caldwell, H. and Cullingford-Agnew, S. (2017) 
Technology for SEND in primary schools: a guide for 
best practice. London: Learning Matters. 
 
Dobbing, O. (2025) Computing and Digital Learning 
for Primary Teachers. Routledge. 
 
Winterson, J. (2022) 12 Bytes: How artificial 
intelligence will change the way we live and love. 
Vintage. Available via OneSearch. 
 
Weblinks: 
What you need to know about UNESCO's new                                                                          
AI competency frameworks for 


With the current focus on Artificial 
Intelligence (AI) and Generative AI, this 
seminar digs into what AI is, how it 
works, how software can be trained 
and the various dilemmas associated 
with it.  
Students are asked to evaluate their 
own professional stance towards it 
and any associated use within the field 
of education. 



https://teachcomputing.org/

https://doi.org/10.1007/978-981-19-0568-1_

https://tpea.ac.uk/

https://tpea.ac.uk/

https://www.unesco.org/en/articles/what-you-need-know-about-unescos-new-ai-competency-frameworks-students-and-teachers

https://www.unesco.org/en/articles/what-you-need-know-about-unescos-new-ai-competency-frameworks-students-and-teachers
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deep learning (DL) and neural 
networks (NN).  
 
AI is present in everyday life 
and understand, in simple 
terms, how these 
technologies work.  
 
AI use raises social and 
ethical issues such as bias, 
authorship and data privacy.  
 
Only a small number of AI 
tools are age-appropriate for 
use in the primary classroom. 


 
https://www.gov.uk/government/publications                                                      
/education-for-a-connected-world 
 
Generative artificial intelligence (AI) in                                                             
education - GOV.UK 
 
https://youtube.com/shorts/odUjxJy   
0YMo?si=qul0GAQGoF5AJAzm 
 
AI bias poses serious risks for learners with      
SEND 
Pupils confiding in AI is a school safeguarding 
concern | Tes 
Viewing Generative AI and children’s safety in 
the round | NSPCC Learning 
Checklist - AI & Safeguarding in Education.pdf 
 
AI: Empowering Inclusive Education - Artificial 
intelligence 


3 There is progression in 
Computer Science 
knowledge, understanding 
and skills from EYFS to KS3. 
 
program reading and writing 
can be taught using particular 
pedagogical approaches. 
 
oding learning needs to be 
delivered in a sequence over 
the primary school years. 
 
Block and text-based code 
can be used for programming 
 


Teach the logical underpinning of 
instructions/ algorithms as well as 
the languages that can be used to 
communicate these instructions to 
computers. 
 
Deliver Computing activities that 
foster computational thinking 
skills.  
 
Use different Computing specific 
pedagogical approaches. 
 
Use common software tools 
purposefully. 
 
Explore a computing medium-term 
plan which demonstrates a 
sequence of lessons. 


Bell T., Vahrenhold J. (2018) CS Unplugged—
How Is It Used, and Does It Work? In: 
Böckenhauer HJ., Komm D., Unger W. (eds) 
Adventures Between Lower Bounds and Higher 
Altitudes. Lecture Notes in Computer Science, 
vol 11011. Springer, Cham. 
https://doi.org/10.1007/978-3-319-98355-4_29  
Available at 
https://link.springer.com/chapter/10.1007/978-
3-319-98355-4_29#enumeration   
 
Bird, J., Caldwell, H. and Mayne, P. (2017) 
Lessons in teaching computing in primary 
schools. Second edition. London: Learning 
Matters. 
 


Students are shown various 
pedagogical approaches in the 
delivery of computer science lessons 
and are given opportunities for hands 
on exploration with floor robots, Logo, 
micro:bits and Octostudio.  


We also look at the progression of 
knowledge, skills and understanding 
developed in each primary phase  and 
how to make learning more accessible 
and inclusive by embracing place and 
culture within learning experiences. 


Students are shown what a Computing 
SoW looks like and where to find 
exemplars.  



https://www.gov.uk/government/publications%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20/education-for-a-connected-world

https://www.gov.uk/government/publications%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20/education-for-a-connected-world

https://www.gov.uk/government/publications/generative-artificial-intelligence-in-education/generative-artificial-intelligence-ai-in-education?pStoreID=Http

https://www.gov.uk/government/publications/generative-artificial-intelligence-in-education/generative-artificial-intelligence-ai-in-education?pStoreID=Http

https://youtube.com/shorts/odUjxJy%20%20%200YMo?si=qul0GAQGoF5AJAzm

https://youtube.com/shorts/odUjxJy%20%20%200YMo?si=qul0GAQGoF5AJAzm

https://schoolsweek.co.uk/ai-bias-poses-serious-risks-for-learners-with-send/

https://schoolsweek.co.uk/ai-bias-poses-serious-risks-for-learners-with-send/

https://www.tes.com/magazine/analysis/general/children-confiding-in-AI-chatbots-school-safeguarding-risk

https://www.tes.com/magazine/analysis/general/children-confiding-in-AI-chatbots-school-safeguarding-risk

https://learning.nspcc.org.uk/research-resources/2025/generative-ai-childrens-safety

https://learning.nspcc.org.uk/research-resources/2025/generative-ai-childrens-safety

https://www.ecpsafeguarding.co.uk/safeguarding-resources/Checklist%20-%20AI%20&%20Safeguarding%20in%20Education.pdf

https://nationalcentreforai.jiscinvolve.org/wp/2024/01/09/ai-empowering-inclusive-education/

https://nationalcentreforai.jiscinvolve.org/wp/2024/01/09/ai-empowering-inclusive-education/

https://doi.org/10.1007/978-3-319-98355-4_29

https://link.springer.com/chapter/10.1007/978-3-319-98355-4_29#enumeration

https://link.springer.com/chapter/10.1007/978-3-319-98355-4_29#enumeration
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There are barriers to 
accessing computing 
learning.  
 
Software manufacturers are 
creating ways of overcoming 
these. 
 
 


 
Use block and text based coding to 
program.  
 
Select and use resources tailored 
to different stages of their 
development including those with 
SEND. 


Busuttil, L. and Formosa, M (2020) ‘Teaching 
Computing without Computers: Unplugged 
Computing as a Pedagogical Strategy’, 
Informatics in education. Vilnius University, 
19(4), pp. 569–587. Available online through 
One Search   
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CURRICULUM SEQUENCE: PGPC9320 History ITTECF 3 (2,4,5,6). 3 (a,b,g,h,p). 4 (3,6,a,b), 6 (a,f) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 Primary history and working as 


an historian (Disciplinary 
Subject knowledge). 
Working as an historian should 
form part of your planning and 
thinking about how to teach 
history well. 
We can progress children’s 
historical skills through careful 
planning and effective use of 
resources. 
Teaching students that 
effective teaching in history 
means making use of primary 
and secondary historical 
evidence.  
The difference between 
primary and secondary 
historical evidence. 


Recognise that 
historical tools 
(Disciplinary 
Knowledge) can 
help children make 
sense of distinct 
historical periods 
(Substantive 
knowledge) 
 
Generate historical 
activities to 
support learning 
about distinct 
historical periods. 
 
Generate historical 
activities which 
support the 
learning of key 
historical second 
order concepts; 
chronology, change 
(cause) similarity, 
difference and 
understand how an 
historian works 
from evidence. 
 


Ofsted Research Review: History - 
https://www.gov.uk/government/collections/curriculum-
research-reviews. 
 
Cooper, H (2020) in ARCHAEOLOGICAL heritage and 
Education: an international perspective on history 
education edited by Danijela Trškan and Špela Bezjak. - 1st 
ed. - Ljubljana: Slovenian National Commission for 
UNESCO, 2020 pp.93-115. 
 
Cooper, H. (2014) Writing History 7-11. Historical Writing in 
different genres. London and New York. David Fulton. 
 
Barca and Reberio, (2020) in ARCHAEOLOGICAL heritage 
and Education : an international perspective on history 
education edited by Danijela Trškan and Špela Bezjak. - 1st 
ed. - Ljubljana: Slovenian National Commission for 
UNESCO, 2020 pp.93-115 
 
Harnett, P. Whitehouse, S. (2017) Interesting Activities 
using Sources at Key Stage 1. pp. 31-44. In Cooper, H. (ed) 
Teaching History Creatively. London. Routledge.   
 
Hoodless, P.A. (2008) Teaching History in Primary Schools. 
Exeter. Learning Matters. 
  
Moore, H. (2017) Using Artefacts and Sources Creatively, in 
H. Cooper (ed.) Teaching History Creatively, 2nd edition. 
London: Routledge, pp. 1-87. 
 
Nichol, J. (2017) Creative Teaching with Prehistoric 
Sources. pp.53-57. In Cooper, H. (ed) Teaching History 
Creatively. London. Routledge.   
 
Temple, S. (2017) Using Archives Creatively. pp 87-104. 
Cooper, H. (ed) Teaching History Creatively. London. 
Routledge.   


This seminar provides an overview of working 
with the National Curriculum and introduces 
key vocabulary that the students require in 
order to be able to engage with later seminar 
sessions.  
The students are given information about the 
way the module works and its scope.  
At this very early stage the students are 
supported in thinking about how to plan 
historical activities and link them directly to 
NC PoS. 
Three key second order concepts are 
introduced at this stage; firstly; that an 
historian works from historical evidence.  
Secondly; that an understanding of 
chronology underpins learning in history. 
Thirdly; That it is essential to think about 
chronology and change over time. 
 
 
 


2 Adaptive Planning: The 
Romans (an example theme) 
 


Use evidence in the 
teaching of history. 
This can be 


Cooper, H (2020) in ARCHAEOLOGICAL heritage 
and Education : an international perspective on 
history education edited by Danijela Trškan and 
Špela Bezjak. - 1st ed. - Ljubljana : Slovenian 


Whereas the focus in session 1 was the 
teaching and theory of history, the focus 
moved this session to how this disciplinary 
knowledge can be applied to the teaching and 



https://www.gov.uk/government/collections/curriculum-research-reviews

https://www.gov.uk/government/collections/curriculum-research-reviews
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To a historian,  conceptual 
thinking skills (disciplinary 
knowledge and skills such as 
using enquiry and working 
from evidence) have limited 
value without substantive 
knowledge i.e. subject 
knowledge of different 
historical periods. 
 
That regurgitated and dry 
‘factual’ knowledge is of 
limited value without applying 
disciplinary knowledge. 
 
Assessment of pupils’ 
conceptual thinking skills 
informs teachers’ planning  for 
classes, groups and 
individuals (Adaptive planning) 
– doing the right thing, at the 
right time, in the right way. 
 
Formative assessment and 
misconceptions. 


explored in a 
variety of ways. 
 
Use Historical 
subjective 
knowledge 
(substantive 
knowledge) and 
that it is a vital 
component of 
teaching history. 
 
 Adapt teaching 
and learning by 
developing a 
variety of different 
(and challenging) 
activities. 
Use enquiry 
learning and 
problem solving in 
history. 
 
 
 


National Commission for UNESCO, 2020 pp.93-
115 
 
Cooper, H. (2014) Writing History 7-11. Historical 
Writing in different genres. London and New 
York. David Fulton. 
 
Harnett, P. Whitehouse, S. (2017) Interesting 
Activities using Sources at Key Stage 1. pp. 31-
44. In Cooper, H. (ed) Teaching History 
Creatively. London. Routledge.   
 
  
 
 


learning of substantive (subject) knowledge. It 
supports students in reflecting on what they 
have learned in school and patterns they may 
have fallen into without noticing. It especially 
discusses strategies which may have been 
ineffective. 
 
This session builds upon the experience 
trainees will have had of planning for and 
observing historical teaching and activities 
and progresses their understanding of 
assessment. adaptation and feedback. 
 
Recognise features of pupils’ response which 
indicate their stage of conceptual thinking in 
history. 
 
Understand the link between ‘challenging 
teaching’ and effective and enthusiastic 
participation in history. 
 
Understand the broad range of activity which 
may be used in the effective teaching of 
substantive knowledge in history. 
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CURRICULUM SEQUENCE: PGPC9320 Science ITTECF 1 (b), 3 (2-8,11, a-m), 4 (4,a-c,e), 5 (1-4,a,b,g). 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 Introduction to 


Primary Science and 
Working Scientifically 
(Disciplinary Subject 
knowledge) 
 
Working Scientifically 
(Disciplinary 
knowledge) should 
form part of your 
planning  
 
These skills 
(observing, 
comparing, exploring, 
testing, modelling 
and reading, writing 
and talking) form a 
scientists toolkit 
 
We can progress 
children’s skills 
through careful 
planning. 
 
Humans and animals 


Recognise the 
Working  
Scientifically tools 
(Discipline 
Knowledge) which 
can help children 
learn scientific 
concepts 
(Substantive 
Knowledge) Generate 
Working Scientifically 
activities to support 
learning of a specific 
scientific concept 
 
 
 


Forbes A, Skamp K (2019) You actually feel like 
you’re actually doing some science: primary 
students’ perspective on their involvement in the My 
Science initiative. Research in Science Education 
Vol 49(2) pp 465-498 
 
Hodson D. (2014) ‘Learning science, learning about 
science, doing science: different goals demand 
different learning methods’, in International Journal 
of Science Education, Volume 36, Issue 15. Pp. 2543 
to 2553.  
 
Kremer A, Walker M, Schluter K. (2007) Learning to 
Teach Inquiry: A Course in Inquiry-Based Science for 
Future Primary School Teachers Bioscene Vol 33 (2) 
pp 19-23 
 
Lederman, NG; Lederman, JS and Antink, A. (2013) 
Nature of science and scientific inquiry as contexts 
for the learning of science and achievement of 
scientific literacy. International Journal of Education 
in Mathematics, Science and Technology’, Volume 
1(3), pp 138-147 
 
Osborne J. (2015) ‘Practical work in science: 
misunderstood and badly used’, in School Science 
Review, Volume 96, Issue 357. Pp. 16 to 24 
 
Osbourne, JF. (2019). Not “hands-on” but “minds-
on”: a response to Furtak and Penuel. Science 
Education. vol 103. pp 1280 –1283 
 


This seminar provides an overview working 
Scientifically in the National Curriculum and 
introduces key terminology that students 
require in order to be able to engage with later 
seminar sessions. This is explicitly taught within 
the session. They are given information about 
the way the module works and its scope.  
At this very early stage they are supported in 
planning learning activities linked directly to NC 
PoS. This focuses on the topic of Humans and 
Animals 
 
The programme is informed by the 2021 Ofsted 
science review and many of the sources within 
this review were already a factor in planning pre-
2021. 
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2 Fire and Ice (Concept 
Formation). 
 
Scientific Literacy is 
being able to use the 
Working Scientifically 
skills (observing, 
comparing, exploring, 
testing, modelling, 
Reading, Writing and 
Talking) to generate 
new knowledge. 
 
There is a difference 
between Scientific 
Literacy and a 
science round in a 
pub quiz, 
 
Practical experience 
should support 
thinking 
(Constructivist 
Theory: Piaget, Hands 
On – Minds On: 
Osbourne,) rather 
than be used simply 
for its own sake, 


Recognise when a 
scientific concept is 
abstract, 
 
Plan practical 
experiences which 
build conceptual 
understanding using 
appropriate ways of 
Working Scientifically 
(Applying 
Constructivist 
Theory), 
 


Abrahams, I & Millar, R (2008) Does Practical Work 
Really Work? A study of the effectiveness of 
practical work as a teaching and learning method in 
school science, International Journal of Science 
Education, 30:14, pp 1945-1969 
 
Abrahams I; Reiss, M J; Sharpe, R. (2014) The impact 
of the 'Getting Practical: Improving Practical Work in 
Science' continuing professional development 
programme on teachers' ideas and practice in 
science practical work. Research in Science & 
Technological Education, Vol.32 (3), pp.263-280 
 
Johansson, A and Wickman P. (2018) The use of 
organising purposes in science instruction as a 
scaffolding mechanism to support progressions: a 
study of talk in two primary science classrooms in 
Research in Science & Technological Education, vol. 
36, No. 1, pp. 1–16 
 
Osborne J. (2015) ‘Practical work in science: 
misunderstood and badly used’, in School Science 
Review, Volume 96, Issue 357. pp. 16 to 24. 
The SPACE report on Materials and their Properties 


This seminar formally links science education to 
learning theory.  Hands-on, Minds-on is 
introduced. 
The ability to recognise when a scientific 
concept is abstract, or concrete is a key skill for 
teachers.  This seminar models and supports 
students though unpicking the challenging 
aspects of a concept and how the careful use of 
practical experiences can scaffold children’s 
learning. 


3 Assessment and 
Adaptive Planning: 
Electricity 
 
Within the Scientific 
Community, 
Conceptual Thinking 
Skills (Disciplinary 


Recognise features of 
pupils’ response 
which indicates their 
stage of Conceptual 
Thinking in Science,  
 
Adapt the dialogue 
you engage in and 


Guo Y, Wang S, Hall AH, Breit-Smith A and Busch J. 
(2016) ‘The effects of science instruction on young 
children’s vocabulary learning: a research synthesis’, 
in Early Childhood Education Journal, Volume 44, 
pp. 359 to 367.  
 
Lederman, NG; Lederman, JS and Antink, A. (2013) 
Nature of science and scientific inquiry as contexts 


Whereas the focus in earlier sessions was the 
Teaching of Science, the focus moved this 
lesson to the Learning of Science and how 
knowledge of progression can support adaptive 
planning which allows all pupils to be properly 
included.  This session builds upon the 
experience trainees will have had of planning 
and observing science activities and progress 
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Knowledge) has 
limited value without 
Substantive scientific 
knowledge- 
Professional 
Scientists specialise. 
 
Passing factual “pub 
quiz” style tests and 
scientific literacy are 
not the same thing, 
Assessment of pupils’ 
Conceptual Thinking 
skills informs 
teachers’ planning for 
classes, groups and 
individuals (Adaptive 
planning) doing the 
right thing, at the right 
time, in the right way.  
 
Misconceptions form 
barriers to learning 
and how to plan 
specific activities to 
challenge and 
overcome these. 


encourage for the age 
and scientific 
experience of the 
pupils,  
 
Create appropriate 
scaffolding for pupils’ 
scientific writing 
which allows them to 
show what they 
understand.  
 
Plan specific 
activities to directly 
challenge and 
overcome scientific 
misconceptions. 


for the learning of science and achievement of 
scientific literacy. International Journal of Education 
in Mathematics, Science and Technology’, Volume 
1(3), pp 138-147. 
 
Morgan PL, Farkas G, Hillemeier MM and Maczuga S. 
(2016) ‘Science achievement gaps begin very early, 
persist and are largely explained by modifiable 
factors’, in Educational Researcher, Volume 45, 
Issue 1 pp. 18 to 35 
 
Osbourne, JF. (2019). Not “hands-on” but “minds-
on”: a response to Furtak and Penuel. Science 
Education. vol 103. pp 1280 –1283 
 


their understanding to assessment, adaptation 
and feedback.  
The session recaps the knowledge and skills 
learned in the beginning phase in terms of 
Working Scientifically, misconception 
development and challenge and the 
constructivist principles which underpin 
science education.  
It supports students in reflecting on what they 
have learned in school and patterns they may 
have fallen into without noticing.  
The progression of scientific thinking is 
introduced and how it can be used to assess, 
give feedback and to plan for pupil progress is a 
key theme of this stage in the trainees’ 
programme. 
Common misconceptions related to electrical 
circuits is introduced and challenged. This area 
is chosen as experience and seminar research 
such as the SPACE reports show that trainees 
may have misconceptions themselves.  
The science substantive subject knowledge 
audit is introduced. Modelling as a way of 
Working Scientifically is revisited in more depth 
with the trainees developing a model to explain 
their findings.  
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CURRICULUM SEQUENCE: PGPC9320 Languages ITTECF 2 (2,4,a,b) 3 (2,4,5,6). 3 (a,b,g,h,p). 4 (3,6,a,b),  
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 The National Curriculum 


requirements for Languages 
(DfE).  
The KS2 framework for 
Languages as support to 
develop language 
skills (Language Progression 
for Oracy, Literacy, KAL, LLS, 
Intercultural Understanding) 
and Programme of study.  
  
How to 
develop children’s intercultural 
competence in the Language 
classroom  
 


Use documentation to 
plan for Language 
lessons and intercultural 
understanding: PoS and 
the KS2 Framework 
for Languages.  
  
How to 
define intercultural  
understanding: what 
is it/ what is it not? How 
to embed IU in Language 
lessons.  
Planning for IU.  
 


Ambrossi, P. and Constant-Sheperd,D. (2018) 
Mastering Primary 
Languages. Bloomsbury Academic, London  
  
Byram, M. Nichols, A., Steven, D.(2001) Developing 
intercultural competence. Multilingual Matters.  
  
Jones, J. & Coffey, S. (2012) Modern Foreign 
Languages from 5 to 11 London: 
David Fulton: Chapter 8-9  
  
Kirsh, C. (2008) Teaching Languages in the Primary 
School. Continuum books, London  
  
 Sharpe, K. (2001) Modern Foreign Languages in the 
primary school London: Kogan Page  
  
Ofsted Research Review: 
languages https://www.gov.uk/government 
/collections/curriculum-research-reviews   


The sessions are aimed at giving 
students an overview of the KS2 
curriculum content. They 
are introduced to the Framework for 
Languages and its 5 strands to plan for 
language skills progression and 
to familiarise themselves with the 
relevant primary pedagogy.  
  
Intercultural understanding will be used 
as the starting point for 
discussion: how knowledge of the target 
culture gives context to the language we 
teach or learn about.  
 


2 Planning for progression:  
A language curriculum needs 
to be planned carefully for 
pupils’ progress by considering 
the building blocks of the 
subject (the sounds, words and 
rules about how these connect 
to create sentences and 
meanings) and the sequence of 
these blocks.  
Oracy (Sounds and words)  
Introduction to the pillars of 
progression 
Phonics/Vocabulary.  
  


Structure a language 
lesson: importance of 
the stages and their 
order  
1. Contextualisation  
2. Introduction of 
vocabulary: reference to 
cognitive Learning 
Theories to support 
memory when 
introducing vocabulary/ 
Use of strategies (visual 
support, actions, colour 
coding, voice, etc.) to 
memorise language and 
structures.  


British Council (no date): Primary Languages Starter 
pack.  
  
Connor, J. (2017) Addressing needs and disability in 
the curriculum Modern Foreign Languages, London, 
Routledge.   
    
Ellis, P. &Harris, L . (2018) Approaches to Learning 
and Teaching MFL: a toolkit for international teachers. 
Cambridge university press.  
  
Mitchell, R. &Myles, F. (2019) Learning French in the 
UK setting: Policy, classroom engagement and 
attainable learning outcomes. Apples – Journal of 
Applied Language Studies Vol. 13, 1, 2019, 69–93.  
  


Sequencing activities and planning for 
progression   
The sessions are aimed at giving 
students an overview of the KS2 
curriculum content with a focus on 
structuring language learning (from 
words -sounds and vocabulary- to 
sentence building to simple paragraph 
building) following the different stages of 
language acquisition.  
In both sessions, the tutor models a 
Language Lesson (on clothes/French), 
deconstructing learning and 
demonstrating activities to be used for 
each stage.  



https://www.gov.uk/government%20/collections/curriculum-research-reviews

https://www.gov.uk/government%20/collections/curriculum-research-reviews





PGCE Primary Curriculum – updated 2026 
 


 Focus on Sounds, words, and 
grammar  
  
Oracy, Literacy and KAL 
 


3. 
Recognition: strategies 
to help learners to match 
words to concepts  
4. Repetition of 
language (individual/pair 
work/group work)  
5. Practice (cementing 
knowledge)  
Using modelling, 
explanations, and 
scaffolds  
  
Removing scaffolding 
only when pupils are 
achieving a high degree 
of success in applying 
previously taught 
material.  


Smith, S. and Conti, G (2021), Memory: what every 
language teacher should know. Ed: Espelth Jones  
  
Watts, C., Forder, C., Phillips, H. (2012) Living 
Languages: an integrated approach of teaching 
Foreign Languages in Primary Schools. London, 
Routledge.  
  
 


This aligns to module PGPC9340 
‘Understanding Learning’ where 
students develop their knowledge and 
understanding of planning, retrieval 
practice and Rosenshine’s principles of 
instruction which underpin this session.  
  
During both lessons the students will 
have the opportunity to enact in 
small groups  and reflect on pedagogical 
approaches as well as 
assessment opportunities .  
  
  
Links to cognitive theories of learning 
will be made throughout.  
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CURRICULUM SEQUENCE: PGPC9320 Mathematics ITTECF 2 (2,7,10, a-e), 3 (2-6,11,a-e,g,h,k,m) 4 (2,6,a,b,g,h) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 The impact of teacher 


beliefs on effective 
mathematics teaching and 
considered the 
implications for your own 
learning.  
The features of good 
practice in primary 
mathematics.  
The requirements of the 
NC and the EYFS.  
The importance of a 
practical and discussion-
based approach to the 
development of children’s 
mathematical 
understanding  
 


Evaluate mathematics 
activities modelled to 
them and consider what 
and how they would help 
the children to learn.   
Plan for learning.  
  
Identify the elements such 
as questioning, use of 
resources, subject 
knowledge, models and 
images etc involved in 
good practice in primary 
mathematics and evaluate 
the appropriateness of 
different learning and 
teaching approaches 
within those elements 


Boaler, J. (2016) 
Mathematical mindsets : unleashing  
students’ potential through creative math, 
inspiring messages. San Francisco, California :: 
Jossey-Bass   
 
Garry, T. (2020) Mastery in Primary 
Mathematics [electronic resource]  A Guide for  
Teachers and Leaders . London :: Bloomsbury 
Education   
 
Mathematics programmes of study: key stages 
1 and 2 (2013)  
  
Ofsted Research Review: 
mathematics https://www.gov.uk/government/ 
collections/curriculum-research-reviews 
 
 


The mathematics is sequenced to 
help students become 
confident, enthusiastic and 
capable teachers of the subject. By 
starting with the students’ own 
attitudes and fears we can start to 
help the students to develop a love 
of the subject, as we work on their 
own understanding and address 
misconceptions  


2 Foundations of 
Numeracy:  
The Maths Audit, Tracking 
Document and Maths File.  
The principles of counting 
and representing number.   
A concrete/ pictorial/ abstr
act approach (CPA).  
 


Apply learning theories 
such as Bruner and 
Vygotsky and the role they 
play in practice   
Apply a Concrete, 
Pictorial, Abstract 
approach to teaching and 
sequencing mathematics.  
  
To identify progression in 
children’s counting skills.   
  


Haylock, D. (2019) Mathematics explained for 
primary teachers. 6th edition. Los Angeles: 
SAGE  
  
Hansen, A. (ed.) (2020) Children’s errors in 
mathematics. 5th edition. London. Learning 
Matters  
  
Drews, D. and Hansen, A. (2007) Using 
resources to support 
mathematical thinking: primary and early 
years.  London. Learning Matters.  
 


The key features and the theories 
that underpin effective teaching 
are modelled and developed with 
practical ideas linked to school 
placements throughout. These are 
initially developed alongside, and 
through, an exploration of the 
fundamentals of mathematics (as 
in the 1st aim of the mathematics 
NC), with particular focus on 
conceptual understanding of 
counting, calculation and shape  



https://www.gov.uk/government/%20collections/curriculum-research-reviews

https://www.gov.uk/government/%20collections/curriculum-research-reviews
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To be aware of children’s 
difficulties in counting 
and representing number. 


3 Place Value:  
  
What is meant by 
place value.  
  
Activities to develop an 
understanding of place 
value with children.  
  
Resources which can 
support teaching of place 
value.  
  
 


Evaluate the place 
of resources in primary 
mathematics teaching.  
  
to select and use a range 
of resources to support 
learning in place value.  
  
to break down the concept 
of place value 
into component chunks to 
teach it effectively and 
understand progression in 
place value understanding 
from Rec to Yr6 


Broadbent, A. (2004).  ‘Understanding PlaceValu
e. A Case Study of the   
Base Ten Game.’   
Australian Primary Mathematics   
Classroom. Vol. 9 Issue 4, p454-6.  
  
Cheung, P. and Ansari, D. (2021) ‘Cracking the 
code of place value: The relationship between 
place and value takes years to 
master’, Developmental Psychology. United 
States: American Psychological Association, 
57(2), pp. 227–240  
  
 


Place Value is an important 
foundation to put in place prior to 
exploring number operations and 
other features of Mathematics 
teaching. It provides the foundation 
for regrouping, multiple-digit 
multiplication, and more in the 
decimal system, as well as a 
starting point for the understanding 
of other base systems. 


4 Addition and Subtraction:  
  
The inverse relationship 
between addition 
and subtraction and be 
introduced to some 
representations of these 
calculations.  
The variety and 
progression of mental 
calculations and 
understand the 
importance of developing 
fluency with these.  
Children can be supported 
to learn these written 
methods of addition and 


Break down addition and 
subtraction 
into component parts.  
  
Represent the calculation 
processes in the ways that 
align to various schools 
written calculations 
policies  
  
Teach fluency in addition 
and subtraction 
processes.  
  
Develop conceptual 
understanding of written 


Haylock, D. (2019) Mathematics explained for 
primary teachers. 6th edition. Los Angeles. 
Sage.  
  
Hansen, A. (ed.) (2020) Children’s errors 
in mathematics. 5th edition. London. Learning 
Matters.  
 


Following the foundational work in 
sessions on understanding place 
value, in this session we look at two 
operations, addition and 
subtraction. We explore the 
concept, how one is the inverse of 
the other and developing fluency 
and written methods 
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subtraction, including 
effective use of resources  
 


methods of addition and 
subtraction.  
  
Evaluate the efficiency 
and effectiveness of 
addition and subtraction 
written methods.  


5 Multiplication and 
Division:  
  
The skills, knowledge and 
understanding to equip 
children to competently 
multiply and divide.  
  
The progression from 
mental calculations, 
through expanded 
methods to compact 
methods.   
  
Mental calculations 
continue to play a vital role 
in written calculations.  
Identify areas for personal 
development of 
mathematics knowledge 
and understanding  


Break down multiplication 
and division 
into component parts  
  
Represent the calculation 
processes in the ways that 
align to various schools 
written calculations 
policies  
  
Teach fluency in 
multiplication and division 
processes, especially 
mental calculations  
  
Recognise common errors 
and misconceptions  
  
Recognise the need for 
children to approximate 
answers in order to 
prevent errors   


Haylock, D. (2019) Mathematics explained for 
primary teachers. 6th edition. Los Angeles. 
Sage.  
  
Hansen, A. (ed.) (2020) Children’s errors in 
mathematics. 5th edition. London. Learning 
Matters 
 


Following the foundational work in 
sessions on understanding place 
value, in this session we look at the 
next two inverse operations, 
multiplication and division. We 
explore the concept, how one is the 
inverse of the other and developing 
fluency and written methods. We 
also spend significant 
time focusing on recognising and 
addressing misconceptions  


6 3D Shape:  
The use of 3D 
mathematical apparatus 
and activities as an aid to 
mathematical 
understanding.   


Embed 
formative assessment  in 
mathematics, with a focus 
on 3D shape  
  


https://www.ncetm.org.uk/classroom-
resources/ey-shape-and-space/ 
 
Gifford (2020). The importance of shape and 
space in the early years. [online]. Available at: 


Following sessions on the four key 
number operations, this session 
focuses on another aspect of 
mathematics teaching, 3D shape. 
In this session we focus on the use 
of practical apparatus to support 



https://www.ncetm.org.uk/classroom-resources/ey-shape-and-space/

https://www.ncetm.org.uk/classroom-resources/ey-shape-and-space/
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There is precise 
terminology related to 3D 
and shape and 
construction.   
  
2D Shape:  
There is precise 
terminology related to 3D 
and 2D shape and 
construction.  
There are significant 
implications for personal 
Subject Knowledge 
development.  


Use 3D and 2D 
mathematical apparatus 
and activities as an aid to 
mathematical 
understanding.   
  
Utilise 2 and 3d shape 
terminology in teaching so 
as to promote and develop 
understanding  
 


https://nrich.maths.org/articles/ importance-
shape-and-space-early-years 
 
Sproul, J. (2025). A clear and consistent use to 
effective manipulative use. EEF. [online]. 
Available at: 
https://educationendowmentfoundation.org.uk/
news/consistent-effective-manipulative-use 
 


teaching and build on the CPA 
approach from earlier sessions. We 
explore terminology and 
conceptual knowledge around 
shape. We explore how to teach 
shape construction and explore 
implications for subject knowledge 
development 


7 Measures:  
  
There is a development of 
progression in 
understanding through 
measures and what that 
is.  
  
The later development of 
subject knowledge and 
understanding in shape 
and measures is through 
problem solving  


To use a range of practical 
measurement activities to 
understand the concepts 
in measures and how to 
use them to solve 
mathematical problems.  
  
To apply mastery 
approaches to the 
concept of measures  
 


https://mathsnoproblem.com/blog/ 
teaching-tips/tips-for-teaching-measure 
-in-ks1. 
 
 Camilla R. Otte, Mads Bølling, Peter Elsborg, 
Glen Nielsen & Peter Bentsen (2019) Teaching 
maths   
outside the classroom: does it make 
a difference?, Educational Research, 61:1, 38-
52,   
DOI: 10.1080/00131881.2019.1567270  
 


In this session we explore the 
remaining element of the 
mathematics curriculum, 
measures. Understanding in 
measures requires conceptual 
understanding gained from other 
sessions. We explore practical 
approaches and revisit mastery 
approaches to measures and 
problem solving 


 



https://nrich.maths.org/articles/

https://educationendowmentfoundation.org.uk/news/consistent-effective-manipulative-use

https://educationendowmentfoundation.org.uk/news/consistent-effective-manipulative-use

https://mathsnoproblem.com/blog/

https://doi.org/10.1080/00131881.2019.1567270
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CURRICULUM SEQUENCE: PGPC9320 P.E. ITTECF 1 (1,c,e,f), 2 (8,h,j), 3 (2,3,5,a,i), 4(3,a,c,d) 5 (2,a,b), 7 (1,2,3) 


Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 What physical Education 


is trying to achieve in KS1 
and Developing own 
justification for the 
teaching of physical 
Education.  
The definition and 
concept of physical 
literacy and its 
importance in the 
primary 
classroom. (motivation, 
confidence, 
competence, 
knowledge)  
The coverage of the 
Physical Education 
National Curriculum.  
There are a range of 
reasons that children 
love or hate PE, and 
strategies to change this.  
There are a range of 
barriers to 
participation in PE 
sessions  
Teaching of Locomotion 
FMS skills:  
The range of 
Fundamental motor 
skills at key stage one.  


Develop your own rationale for 
the teaching of physical 
education.  
  
Plan a range of activities 
covering locomotion skills, 
including Athletics and Dance  
  
Utilise a range of activities in 
order to develop pupil’s physical 
literacy   
  
Ensure coverage of the 
curriculum at the correct level.  
  
Plan whole class activities that 
allow pupils to work individually 
and develop a foundation of 
Physical skills.  
  
How to assess fundamental 
motor skills  
  
 


Barnett, L, Stodden, D, Cohen, K, 
Smith, J, Lubans, DR, Lenoir, 
M, Livonen, S, Miller, A Laukkanen, A, 
Dudley, D, Lander, N, Brown, H and 
Morgan, P.(2016) ‘Fundamental 
movement skills: an important focus’, 
in ‘Journal of Teaching in Physical 
Education’, Volume 35, 2016, pp 219 to 
225   
  
Dobell, A, Pringle, A, Faghy, M and 
Roscoe, C  (2021) ‘Educators 
perspectives on the value of physical 
education, physical activity and 
fundamental movement skills for early 
years foundation stage children in 
England’, in ‘Children’, Volume 8, 
2021.  
  
Duncan, M, Roscoe, C, Noon, M, Clark, 
C, O’Brien W and Eyre, EL (2019) ‘Run, 
jump, throw and catch: how proficient 
are children attending English schools 
at the fundamental motor skills 
identified as key within the school 
curriculum?’, in ‘European Physical 
Education Review’, Volume 26, 2019, 
pp814 to 826.  
  
Eddy, L, Hill, L, Mon-Williams, M, 
Preston, N, Daly-Smith, A, Medd, 
G and Bingham, D (2021). 


The first session is based around 
developing an understanding of the key 
differences between physical 
education, physical literacy, and sport. 
Fundamental motor skills are identified 
as the underlying competence.  
This first session gives the students an 
opportunity early on to teach their 
peers. 
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Locomotion, balance and 
manipulation and how 
these link to different 
sports/activities.  
Dance and Athletics use 
fundamental motor skills 
 


‘Fundamental movement skills and 
their assessment in primary schools 
from the perspective of teachers’, in 
‘Measurement in Physical Education 
and Exercise Science’, Volume 25, 
Issue 3, 2021, pages 236 to 249.  
  
Mattsson, T and Lundvall, S (2015) ‘The 
position of dance in physical 
education’, in ‘Sport, Education and 
Society’, Volume 20, 2015, pp 855 to 
871.  
  
Ofsted (2022) Physical education 
research review. Manchester: Ofsted. 
Available at: Research review series: 
PE - GOV.UK  
  
Petrie, K, Pope, C and Powell, D. (2021) 
‘Grappling with complex ideas: 
physical education, physical literacy, 
physical activity, sport and play in one 
professional learning initiative’, in ‘The 
Curriculum Journal’, Volume 32, 2021, 
pp103 to 117.   
  
Young, L, J O’Connor, J and Alfrey, L 
(2021) ‘Mapping the physical literacy 
controversy: an analysis of key actors 
within scholarly literature’, in ‘Physical 
Education and Sport Pedagogy’, 2021. 
 
 


2 The Principles of STEP:  Adapt games teaching 
approaches through utilising 


Coates, J Mason, C  Sharpe, 
L and  Drew, K (2020) ‘Inclusion 2020 


In the second session, the concept of 
STEP is introduced for lessons/ 



https://www.gov.uk/government/publications/research-review-series-pe/research-review-series-pe

https://www.gov.uk/government/publications/research-review-series-pe/research-review-series-pe
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The approach to adapting 
PE in order to ensure 
participation by all is 
related to changing 
Space, Task, Equipment 
and People.  
  
Mosston and Ashworth 
spectrum of teaching 
styles in Physical 
Education: when to use 
which teaching style and 
why  
  
The spectrum of teaching 
styles cover a range of 
approaches to teaching   
Physical Education and 
that these approaches 
link to the main 
paradigms of learning 
theory.   
  
That these teaching 
styles vary depending on 
the level of input from the 
teacher.  
 


STEP to ensure all make 
progress.  
  
Utilise the STEP principles to 
ensure a safe learning 
environment.  
  
Develop Manipulation FMS at 
Key stage 1, both in isolation and 
in whole class activities.  
  
Plan simple learning episodes to 
develop a variety of games 
activities, making use of 
command, Practice, Reciprocal, 
and guided discovery elements 
of the spectrum.  
  
Adapt tasks in real time using 
STEP informed by assessment  
 


evaluation final report’, Loughborough 
University.   
  
Dixon, K, Braye, S and Gibbons, T 
(2021) ‘Still outsiders: the inclusion of 
disabled children and young people in 
physical education in England’, in 
‘Disability & Society’, 2021.  
  
Morley, D, Banks, T,  Haslingden, 
C,  Kirk, B,  Parkinson, S,  Van Rossum, 
T,  Morley, I and Maher, A (2021) 
‘Including pupils with special 
educational needs and/or disabilities 
in mainstream secondary physical 
education: a revisit study’, in ‘European 
Physical Education Review’, Volume 
27, 2021, pages 401 to 418;  
  
Mosston. M and Ashworth. S (2002) 
Teaching Physical Education. Pearson  
  
Vickerman, P and Maher, A 
(2019)‘Teaching physical education to 
children with special 
educational needs and 
disabilities’, Routledge,   
  
Wright, S, McNeill, M, Fry, J and Wang, 
J. (2005) ‘Teaching teachers to play and 
teach games’, in ‘Physical Education 
and Sport Pedagogy’, Volume 10, 2005, 
pp 61 to 82;   
 


activities to be adapted. The idea 
of Mosston and Ashworth's spectrum 
of teaching styles gives students the 
opportunity early on to consider a range 
of approaches to meet learning 
outcomes.  
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3 High Quality Physical 
Education:  
  
What good physical 
Education teaching looks 
like.  
  
How to develop a range 
of good questions.  
  
Making good use of the 
time available especially 
at the beginning and the 
end of lessons.  
  
Behaviour management 
in a practical/outside 
setting.  
The teaching of 
gymnastics:  
  
The safety implications of 
teaching gymnastics 
both on the floor and on 
apparatus.  
  
What quality looks like in 
Gymnastics  
  
What progress in PE 
looks like 


How to demonstrate, question, 
explain and give feedback to 
children during practical 
Physical Education lessons.  
  
Organise a safe learning 
environment where children feel 
safe and are able to learn.  
  
Manage behaviour through 
planning an engaging range of 
tasks and supporting 
equipment.  
  
Through participation feel 
confident in demonstrating the 
qualities of an Olympic 
gymnast.  
 
To plan simple apparatus 
layouts suitable for the task set 
which allows all to progress.  


Association for Physical Education 
(afPE) Safe Practice in Physical 
Education, School Sport and Physical 
Activity  
www.afpe.org.uk  
  
Castle, N, Little, R, Howells, K and 
Carney, A (2017) Mastering Primary 
Physical Education. Bloomsbury 
Academic  
  
Kretchmar, RS (2006) ‘Ten more 
reasons for quality physical education’, 
in ‘Journal of Physical Education, 
Recreation & Dance’, Volume 77, 2006, 
pp 6 to 9.  
  
Lawrence, J (2018) Teaching Primary 
Physical Education (2nd Ed). Sage 
Publications  
 


This third session focuses on the key 
components of high-quality physical 
education, including effective teaching 
behaviours, assessment, inclusion, 
and safe practice. Positioned after 
earlier sessions on curriculum 
foundations and pedagogy, it provides 
trainees with the opportunity to 
critically reflect on their emerging 
practice and refine their approach. 


 



https://www.afpe.org.uk/

https://www.afpe.org.uk/

https://www.afpe.org.uk/
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CURRICULUM SEQUENCE: PGPC9320 Design Technology ITTECF 3 (2,4,5,6). 3 (a,b,g,h,p). 4 (3,6,a,b), 6 (a,f) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 Design and Technology is a 


purposeful subject, driven by 
real needs and users, not 
product replication.   
  
The National 
Curriculum positions D&T as a 
cyclical process: investigate 
→ design → make → evaluate.  
Effective sequences of 
learning in primary Design and 
Technology are shaped by six 
interrelated design 
principles: user, purpose, 
functionality, design 
decision, innovation, and 
authenticity.  
D&T is driven by authentic 
problems and real users.  
Progression in Design and 
Technology requires 
increasing independence, 
complexity and precision from 
KS1 to KS2.  
The National Curriculum for 
Design and 
Technology specify key 
technical content across 
structures, mechanisms, 
materials, textiles and food 
and nutrition.   
  
Effective design outcomes are 
underpinned by explicit 
knowledge of materials, tools, 
techniques and technical 
vocabulary.  


Interpret National 
Curriculum 
statements into 
teachable classroom 
learning intentions.  
  
Support children to 
identify a design 
problem with a clear 
purpose and user.  
  
Frame learning 
around meaningful 
contexts.  
 
Plan DT sequences, 
not isolated lessons.   
  
Apply the six design 
principles when 
planning, teaching, 
and evaluating Design 
and Technology 
learning sequences, 
so that pupils design 
for real users and 
purposes, make 
informed design 
decisions, develop 
functional and 
innovative 
outcomes, and 
engage in authentic 
design-and-make 
experience.  
Scaffold design 
thinking using talk, 


Banks, F., Leach, J. and Moon, B. (2014) Teaching  
STEM in the Primary School. London: Routledge.  
Baynes, K. (2008) ‘Design education: what’s the point?’,  
Design and Technology Education: an International  
Journal, 11(3). Available at:  
https://ojs.lboro.ac.uk/DATE/article/view/Journal_ 
11.3_1006_R  
Department for Education (2013) Design and  
Technology programmes of study: key stages 1 and 2.  
National curriculum in England. London: DfE. Available 
at:  
https://assets.publishing.service.gov.uk/government/ 
uploads/system/uploads/attachment_data/file/239041/ 
PRIMARY_national_curriculum_-
_Design_and_technology.pdf  
Design and Technology Association (1999) Developing 
language through design and technology. 
Wellesbourne: Design and Technology Association.  
 
Design and Technology Association (2000) Developing 
mathematics through design and technology. 
Wellesbourne: Design and Technology Association.  
 
Design and Technology Association (2007) The design 
and technology primary subject leaders’ file. 
Wellesbourne: Design and Technology Association.  
 
Design and Technology Association (n.d.) Primary 
Design and Technology guidance. Available at:  
https://www.designtechnology.org.uk/for-
education/primary/ (Accessed: April 2026).  
 
Hart Anderson, L. and Holme, R. (2022) ‘Developing an 
understanding of coherent approaches within design 
and technology education’, International Journal of 
technology. Wellesbourne: Design and Technology 
Association.  


These two seminars are designed to secure 
trainee teachers’ understanding of high-quality 
primary Design and Technology pedagogy through 
the explicit use of six design principles: user, 
purpose, functionality, design decision, 
innovation, and authenticity. Together, the 
seminars move trainees from conceptual 
understanding to pedagogical application, 
ensuring they can plan and teach Design and 
Technology that is purposeful, inclusive, and 
rooted in authentic design practice, in line with 
the expectations of the National Curriculum and 
the ITE Core Content Framework.  
The first seminar establishes secure subject 
foundations in primary Design and Technology 
by repositioning the subject as a purposeful, 
user-driven discipline, rather than one based on 
product replication or craft activity. Research 
highlights that weak conceptualisation of D&T 
leads to superficial outcomes and limited 
progression (Baynes, 2008; Hope, 2018). This 
seminar directly addresses that risk by 
foregrounding the National Curriculum’s framing 
of D&T as a cyclical, iterative process 
of investigate → design → make → evaluate.  
Trainees develop a clear understanding that 
authentic problems, real users, and functional 
purpose are central to high-quality D&T learning. 
The seminar introduces the six interrelated design 
principles—user, purpose, functionality, design 
decision, innovation, and authenticity—as a 
coherent framework for understanding what 
distinguishes meaningful design activity from 
making tasks. These principles reflect national 
guidance and expert group thinking around 
disciplinary integrity and curriculum intent in 
D&T.  



https://ojs.lboro.ac.uk/DATE/article/view/Journal_

https://assets.publishing.service.gov.uk/government/
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 Knowledge of materials, 
mechanisms and processes 
underpins effective design 
decisions.  
Mechanical systems transfer 
movement and force and can 
be modelled effectively using 
paper and card.   
Paper engineering is a 
legitimate engineering 
discipline that 
supports conceptual 
understanding in primary D&T. 
Structures must be 
strengthened through 
shaping, folding, layering and 
joining.  
 


sketching, annotation 
and modelling. 
  
 


Design and Technology Association (2000) Developing 
mathematics through design and technology. 
Wellesbourne: Design and Technology Association.  
 
 
 
 


Attention is given to the technical core of the 
subject, including materials, structures, 
mechanisms, and processes, ensuring trainees 
recognise that effective design outcomes are 
underpinned by explicit technical knowledge and 
vocabulary. Through a focus on paper 
engineering, mechanical systems, and structural 
strengthening, trainees begin to appreciate how 
abstract engineering concepts can be taught 
accessibly and legitimately in the primary phase.  
By the end of the seminar, trainees have a secure 
conceptual map of Design and Technology as a 
knowledge-rich, technically grounded subject 
with a clear purpose, preparing them to plan 
learning that is ambitious, authentic, and aligned 
with statutory expectations 
 


2 Textile and cooking and 
nutrition are knowledge-rich 
areas of D&T, not routine craft 
or “recipes”.  
  
Selection of materials, 
ingredients and techniques 
depends on purpose and user 
needs.  
  
Cooking and nutrition 
contribute to 
children’s understanding of 
nutrition, seasonality and 
healthy choices.  
  
Evaluation in D&T should be 
continuous and 
criteria-based.  
  


Teach basic textile 
techniques (template 
use, joining, finishing) 
progressively.  
  
Plan and 
teach cooking and 
nutrition lessons 
safely and 
meaningfully.  
  
Use design criteria to 
guide children’s 
decision-making in 
textiles and food.  
  
  
  
  
  
  


This seminar focuses on the pedagogical 
application of Design and Technology subject 
knowledge, supporting trainees to translate 
curriculum intent into coherent classroom 
practice. Building on the design principles 
introduced in Seminar 1, trainees learn to plan 
sequences of learning,   
Effective teaching in textiles and cooking and 
nutrition requires pupils to make informed design 
decisions. The selection of materials, ingredients 
and techniques must be driven by purpose, 
function and user needs, rather than 
predetermined outcomes. This seminar develops 
trainee teachers’ understanding of design 
decision-making, enabling them to move beyond 
procedural teaching towards curriculum-aligned, 
knowledge-led practice.  
Cooking and nutrition are a vital component of the 
primary curriculum, contributing to pupils’ 
understanding of nutrition, seasonality, 
provenance and healthy choices. When taught 
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Assessment in D&T focuses 
on process, application of 
knowledge, and justification, 
rather than aesthetic quality 
alone.  
  
Misunderstandings about D&T 
knowledge contribute to 
inconsistent and fragmented 
classroom practice . 
 


  
  
  
  
Design assessment 
opportunities that 
capture pupils’ 
thinking across the 
process, not just the 
final product.  
 


meaningfully, it supports wider personal 
development as well as statutory curriculum 
aims. This seminar equips trainees to plan and 
teach cooking and nutrition lessons that are 
both educationally rigorous and safe, ensuring 
learning extends beyond recipe completion.  
Evaluation is embedded throughout the seminar 
as a continuous, criteria-based process, integral 
to designing and making. Trainees are supported 
to use design criteria to guide pupils’ decision-
making in textiles and cooking and nutrition, 
reinforcing evaluation as an ongoing act of 
thinking rather than an end-point activity.  
Assessment in Design and Technology should 
foreground process, application of knowledge and 
justification of decisions, rather than aesthetic 
quality alone.   
Overall, the seminar strengthens trainee teachers’ 
subject knowledge, pedagogical confidence and 
assessment practice in textiles and cooking and 
nutrition, aligning with national expectations and 
professional guidance from the Design and 
Technology Association.  
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CURRICULUM SEQUENCE: PGPC9320 Art and 
Design 


ITTECF 1 (3,6, b,c) 3 (1,5,6,a), 4 (1-4,e), 5 (3,7,g), 6 (1.k.o) 7 (4) 


Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 The purpose of art and 


design, as defined by 
the National 
Curriculum, EYFS 
Framework and 
National Society of 
Educators in Art and 
Design (NSEAD) 
 
There is a sequence of 
knowledge and skills 
within art and design 
that requires refining 
and revisiting for 
children to make 
progress. 
 
Drawing is a key 
explorative tool in art 
and design. 
 
Explicit teaching of the 
four pedagogies - make, 
ideas, knowledge and 
evaluate is beneficial to 
children’s art and design 
understanding. 
 
To provide high quality 
art and design 
education that engages, 
inspires, and challenges 
pupils planned 
experiences must 
provide opportunities to 
experiment, invent and 


Use drawing and 
sculpture as a tool for 
communication and self-
expression 
 
Apply key vocabulary 
colour, pattern, texture, 
line, shape, form and 
space to drawing and 
sculpture 
 
Plan for responding to the 
work of other artists and 
crafts makers and 
designers 
 
Apply knowledge of the 
process of art and design 
into developing a 
sketchbook 
 
Adapt art and design 
experiences for a range of 
learners 
 


National Curriculum for Art and Design.  
Available at: 
https://assets.publishing.service.gov.uk/             
government/uploads/system/uploads/attachment_  
data/file/239018/PRIMARY_national_curriculum_-
_Art_and_design.pdf 
 
NSEAD Available at: https://www.nsead.org/ 
 
EYFS Framework Available at: 
https://www.gov.uk/government/            
publications/early-years-foundation-stage-
framework--2 
 
Research review series: art and design 
Research review series: art and design - GOV.UK 
 
Barnes, R. (2006) Teaching art to young children 4-
9. 2nd edn. Abingdon: Routledge Falmer 
Gregory 
 
Hope, G. (2008) Thinking and Learning Through 
Drawing. London: Sage. 
 
Key, P. & Stillman, J. (2009) Teaching Primary Art 
and Design, Exeter: Learning Matters. 


In the first seminar we define the 
foundations of art and design using the 
National Curriculum, EY Goals with 
additional support from the National 
Society for Education in Art and Design 
(NSEAD).  
 
We define the key pedagogies within the 
subject and explore the need for refining 
and revisiting through well sequenced 
progressive learning experiences.  
 
Drawing and sculpture are used to model 
the learning expectations and to make links 
with key vocabulary.  
 
Students are encouraged to keep a 
sketchbook throughout the process and 
respond to the work of other artists.  
 
We explore, deconstruct and evaluate art 
and design lesson plans. 
 



https://assets.publishing.service.gov.uk/%20%20%20%20%20%20%20%20%20%20%20%20%20government/uploads/system/uploads/attachment_%20%20data/file/239018/PRIMARY_national_curriculum_-_Art_and_design.pdf

https://assets.publishing.service.gov.uk/%20%20%20%20%20%20%20%20%20%20%20%20%20government/uploads/system/uploads/attachment_%20%20data/file/239018/PRIMARY_national_curriculum_-_Art_and_design.pdf

https://assets.publishing.service.gov.uk/%20%20%20%20%20%20%20%20%20%20%20%20%20government/uploads/system/uploads/attachment_%20%20data/file/239018/PRIMARY_national_curriculum_-_Art_and_design.pdf

https://assets.publishing.service.gov.uk/%20%20%20%20%20%20%20%20%20%20%20%20%20government/uploads/system/uploads/attachment_%20%20data/file/239018/PRIMARY_national_curriculum_-_Art_and_design.pdf

https://www.nsead.org/

https://www.gov.uk/government/%20%20%20%20%20%20%20%20%20%20%20%20publications/early-years-foundation-stage-framework--2

https://www.gov.uk/government/%20%20%20%20%20%20%20%20%20%20%20%20publications/early-years-foundation-stage-framework--2

https://www.gov.uk/government/%20%20%20%20%20%20%20%20%20%20%20%20publications/early-years-foundation-stage-framework--2

https://www.gov.uk/government/publications/research-review-series-art-and-design
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create their own works 
of art. 


2 Effective art and design 
teaching should 
acknowledge how art 
and design both reflect 
and shape our history 
and contribute to the 
culture, creativity of our 
nation. 
 
Creating a safe art and 
design environment 
encourages pupils to 
take risks. 
 
Effective art and design 
teaching values 
observation, 
imagination and 
expression.  
 
The role of the teacher 
within the art and 
design lesson is key to 
achieving high quality 
art and design. 
 
The value and 
assessment of art and 
design should be on the 
sequential process as 
opposed to a final 
outcome. 
 


Use painting as a tool for 
communication and self-
expression 
 
Apply key vocabulary 
colour, pattern, texture, 
line, shape, form and 
space to painting 
 
Extend learning in art and 
design through 
observation, imagination 
and expression 
 
Use knowledge of the art 
and design process to 
develop a lesson plan 
 
Assess the process of art 
and design 


 
Define the teacher role 
within an art and design 
lesson 
 
Evaluate and adapt 
published learning 
experiences against the 
expectations of the 
National Curriculum 


Hallam, J., Das Gupta, M. and Lee, H. (2011) 
‘Shaping children’s artwork in primary classes 
insights from teacher child interaction during art 
activities’ in International Journal of Early Years 
Education, 19 (3-4) pp 193-205. 
 
Hearne, S, Cox, S. and Watts, R. (2014) Readings in 
Primary Art Education. London: Intellect Books. 
 
Ogier, S. (2017) Teaching Primary Art and Design. 
Learning Matters 
 
Access Art. Available at: 
https://www.accessart.org.uk/ 
 
Research review series: art and design 
Research review series: art and design - GOV.UK 
 
 


Following on from the first seminar this 
session revisits drawing and extends 
understanding of explicit skills teaching 
through painting.   
 
Students experience the process of art and 
design by producing expressive responses 
to a stimulus through paint.  
 
This experience is then used to evaluate 
and model the assessment process.  
 
 
Students use their learning to evaluate and 
adapt a published scheme against the 
expectations of the National Curriculum 



https://www.accessart.org.uk/

https://www.gov.uk/government/publications/research-review-series-art-and-design
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CURRICULUM SEQUENCE: PGPC9320 Religious Education 
ITTECF 1 (2, 5, e). 2 (2, a, e, f). 3 (3, 5, 7, a, e, h). 4 (2, 3, 6, g). 5 (3, h). 8 (2, 3, 4, b, d) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 What RE is, it’s 


place on the basic 
(but not national) 
curriculum, the 
distinction between 
RE and collective 
worship, the right of 
withdrawal, the role 
of the locally 
agreed syllabus and 
Standing Advisory 
Councils on 
Religious Education 
(SACREs) with 
examples from 
Cumbria, 
Lancashire and 
beyond.  
 
The importance of 
reflection on 
teachers’ own 
positionality and 
attitudes towards 
different Religion 
and Worldviews 
 
Three forms of 
knowledge exist 
within RE and that 
these may be 
woven together to 
create deep and 
meaningful learning 
opportunities for 
pupils: substantive 
(increasing pupil’s 


Find resources to help 
them to plan and design 
strong RE lessons that align 
with the locally agreed 
syllabus.  
 
Critically reflect on their 
own beliefs and values, 
become aware of the 
diverse views that pupils 
may hold, and explore how 
to discuss these sensitively 
within the context of the RE 
classroom. Distinguish 
between exploring 
worldviews and promoting 
worldviews.  
 
Begin to understand how to 
plan and assess effective 
learning in RE which draws 
on the 3 types of knowledge 
(substantive, ways of 
knowing and personal 
knowledge)  
 
Use artefacts, stories, 
visitor voices, visuals and 
age-appropriate 
philosophical thinking in RE 
lessons, and avoid 
stereotypes and 
generalisations (promoting 


Ackroyd, R. (2025). Pedagogical agility in moments of 
conflict: how a bricolage approach enables the critical 
promotion of mutual respect and tolerance in the 
religious education classroom. Cambridge Journal of 
Education, 1–19.  
 
Chater, M. (2020) Reforming RE: Power and Knowledge 
in a Worldviews Curriculum Woodbridge: John Catt 
Educational Ltd. 
 
Clarke, C. and Woodhead, L. (2018) A new settlement 
Revised: Religion and Belief in school available at 
http://faithdebates.org.uk/wp-
content/uploads/2018/07/Clarke-Woodhead-A-New-
Settlement-Revised.pdf  
 
Commission on Religious Education (2018) Religion 
and Worldviews: the way forward. Commission on 
Religious Education. Available at: 
https://www.commissiononre.org.uk/wp-
content/uploads/2018/09/Final-Report-of-the-
Commission-on-RE.pdf. 
 
Elton-Chalcraft, S. ed (2024) (2nd ed) Teaching 
Religious and Worldviews education creatively London: 
Routledge. 
 
Elton-Chalcraft, S, Revell, L. and Lander, V. (2022) 
Fundamental British Values: your responsibilities, to 
promote or not to promote? Ch 15 In Cooper, H. and 
Elton-Chalcraft, S. (Eds) 4th edition Professional 


These sessions offer a rich 
introduction to primary RE by 
introducing the underpinning 
types of knowledge which the 
subject explores (substantive, 
personal and ways of knowing). 
Beginning by develop students’ 
knowledge of in the legal context 
of RE supports them to become 
more confident about the role 
and place of RE in the primary 
curriculum, and to identify the 
benefits of the subject for 
learners.  
 
As subject knowledge of religions 
and worldviews is diverse and 
complex in RE, the focus here is 
on equipping students to become 
confident firstly about the range 
and types of questions which we 
might explore in RE (such as: 
using the experiences of religious 
people; debating what is true and 
what is right e.g. ‘what is good 
and evil?’, using experiential 
learning, and examining stories 
and interpretations of stories). 
Secondly, using specific 
modelled snippet examples of 
how these questions might be 
explored in relation to particular 
case studies e.g. the shabbat 



http://faithdebates.org.uk/wp-content/uploads/2018/07/Clarke-Woodhead-A-New-Settlement-Revised.pdf

http://faithdebates.org.uk/wp-content/uploads/2018/07/Clarke-Woodhead-A-New-Settlement-Revised.pdf

http://faithdebates.org.uk/wp-content/uploads/2018/07/Clarke-Woodhead-A-New-Settlement-Revised.pdf

https://www.commissiononre.org.uk/wp-content/uploads/2018/09/Final-Report-of-the-Commission-on-RE.pdf

https://www.commissiononre.org.uk/wp-content/uploads/2018/09/Final-Report-of-the-Commission-on-RE.pdf

https://www.commissiononre.org.uk/wp-content/uploads/2018/09/Final-Report-of-the-Commission-on-RE.pdf
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knowledge about 
religions and 
worldviews) 
ways of knowing 
(supporting pupils 
to learn ‘how to 
know’ about 
religion and belief 
systems) and 
personal 
knowledge: 
(supporting pupils 
build an awareness 
of their own 
presuppositions 
and values about 
the religious and 
non-religious 
traditions they 
study) 
 


understanding of intra-faith 
diversity).  
 
RE links to SMSC and 
British values. 


Studies in Primary Education London:Sage 
https://us.sagepub.com/en-us/nam/professional-
studies-in-primary-education/book273439 
 
Elton-Chalcraft, S (2020) Student teachers’ diverse 
knowledge and experiences of religion – implications 
for culturally responsive teaching Journal of Higher 
Education Theory and Practice, 20 (6). pp. 35-54. 
 
Erricker, C., Bellchambers, E., & Lowndes, J. (2011). 
Primary religious education : a new approach : 
conceptual enquiry in primary RE (1st ed.). Routledge. 
 
Freathy, R., & Doney, J. (2025). The RE-searchers 
Approach: an exposition of methodologically oriented 
religious education through metaphor, analogy and 
allegory. British Journal of Religious Education, 1–16. 
 
Hannam, P., & May, C. (2022). Religious education and 
social justice: reflections on an approach to teaching 
religious education. Journal of Religious Education, 
70(3), 249–260.  
 
James, M., & Stern, J. (2019). Mastering primary 
religious education (First edition.). Bloomsbury 
Academic. https://doi.org/10.5040/9781474297011 
 
Iversen, L. L. (2019). From safe spaces to communities 
of disagreement. British Journal of Religious Education, 
41(3), 315–326.  
Ofsted (2021) Research review series: Religious 
Education. Available at: 
https://www.gov.uk/government/publications/research-


festival or worship in Sikhii, the 
course aims to increase student’s 
confidence, knowledge and skills 
to design teaching, learning and 
assessment opportunities using a 
range of pedagogical 
approaches. The intention is to 
ensure that students are able to 
select an RE pedagogy that is 
appropriate to the particular 
topic and the needs of their 
learners.  
 
Owing to the centrality of 
personal knowledge in RE, the 
course additionally supports 
students to become critically 
reflexive about their own 
positionality, through exploring 
their own stances, views and 
misconceptions. This in turn 
helps students to become aware 
of the importance of considering 
these factors in relation to the 
pupils in their own classrooms.  
 
Emphasising the mode of 
teaching and pedagogy through 
illustrations and modelling of 
pedagogies applied to different 
beliefs and worldviews helps to 
build confidence in the matter of 
‘how to teach RE’, blended with 
opportunities to enhance subject 
knowledge. Through the phases 
of the course, students become 
increasingly aware of the 
interplay between substantive 


2  
Subject knowledge 
is complex and 
diverse but key RE 
pedagogies 
(including the RE-
searchers, 
philosophy for 
children, 
conceptual enquiry, 
interpretive RE and 
critical dialogical 
approach) can be 
used to teach 
diverse topics and 
worldviews RE   
 
 
Plan, evaluate and 
assess learning in 


 
As there is no ‘one size fits 
all’ pedagogy for RE, 
students learn how to 
consider the pros and cons 
of different pedagogical 
approaches. This supports 
them to become more able 
to select and implement 
the most appropriate 
pedagogy for teaching 
different religions and 
worldviews. This supports 
with applying creative and 
cross-curricular 
approaches to teaching RE, 
‘hooking’ pupils’ interest.  
 



https://us.sagepub.com/en-us/nam/professional-studies-in-primary-education/book273439

https://us.sagepub.com/en-us/nam/professional-studies-in-primary-education/book273439

https://doi.org/10.5040/9781474297011

https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education
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RE using examples 
from topics such as  
festivals, beliefs 
about God, sacred 
texts, worship, 
sacred places, and 
rites of passage and 
values and ethics  


 
 


Students learn how to 
create a balance of 
different pedagogical 
approaches across a 
sequence of learning, 
drawing on the ‘RE-
searchers’ (Freathy and 
Doney, 2025) as a teaching, 
learning and assessment 
tool which illustrates the 
different types of questions 
and learning that can be 
explored in RE 
 
Facilitate sensitive and 
inclusive classroom 
dialogue and discussion 
which addresses key 
religious and philosophical 
concepts, using tools from 
‘Philosophy for Children’ 
and Pace’s (2019) work  
to consider the most 
appropriate stance 
(avoiders, containers, risk 
takers, or contained risk 
taker ) 
 
How to use these principles 
to plan ANY series of RE 
and Worldviews lessons, 
becoming aware of how 
different resources and 
websites can be used 
within the different 
pedagogical approaches, 


review-series-religious-education/research-review-
series-religious-education  
 
Pace, J. L. (2019). Contained risk-taking: Preparing 
preservice teachers to teach controversial issues in 
three countries. Theory & Research in Social Education, 
47(2), 228-260. 
 
 
 


knowledge, ‘ways of knowing’ and 
personal knowledge and skilled 
in selecting creative learning and 
teaching opportunities that 
enhance pupils’ understanding of 
all three, regardless of the 
specific topic studied, supporting 
them to become autonomous 
practitioners.  
  



https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education

https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education
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such as to provide 
authentic accounts from 
adherents of different 
worldviews. 
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CURRICULUM SEQUENCE: PGPC9320 Music ITTECF 3 (2,5,6). 3 (a,g,p). 4 (3,6,9). 4 (a,b) 
Sess Learn that/about Learn how to Evidence base Session content/rationale 
1 National Curriculum 


requirements for music 
through the lens of the 
DfE 2021 Model Music 
Curriculum. 
 
The four strands are: 
singing, listening, 
composing and 
performing. 
 
Systematic progression 
of learning in each 
strand from EY - Year 6 
 
Explicitly teaching 
pupils the knowledge 
and skills they need to 
succeed within Music is 
beneficial 
 


teach progression in 
singing: vocal 
soundscapes, chants 
simple songs and 
rounds. 
 
Use the pentatonic 
scale to develop 
harmonies and how it 
links to triads. 
 
apply key vocabulary: 
dynamics, forte, piano 
to the context of singing 
 
use simple chants to 
understand key 
concepts of pulse, 
ostinato. use this 
knowledge to apply to 
developing planning a 
lesson. 


DfE Music research review 
https://www.gov.uk/government/publications 
/research-review-series-music 
 
Burnard, P and Murphy, R. (2013). Teaching 
Music Creatively. London. Routledge 
 
Striking the right note: The music subject                          
report 
https://www.gov.uk/government/publications/ 
subject-report-series-music/striking-the-right-
note-the-music-subject-report 
 
EEF (2021). First Thing Music – trial  
https://educationendowmentfoundation 
.org.uk/projects-and-evaluation/projects/first-
thing-music 
 


In this first seminar, we set the foundation of the 
National Curriculum and 2021 Model Music 
Curriculum. We also provide a theoretical 
underpinning to effective pedagogy. We then 
provide helpful sources of subject knowledge 
including progression of skills from EY to Y6 and 
a vocabulary mat for students’ subject 
knowledge and to use in school-based learning.  
We begin musical skills by looking at 
progression in teaching singing which provides a 
helpful springboard to then look at listening, 
composing and performing in session 2. We 
then bring their learning together into principles 
for lesson planning. 


2 effective questioning 
builds critical thinking 
and draws out musical 
concepts from a piece 
of music. 
 
composition follows on 
and provides a stimulus 
for listening  
 
effective performance 
involves playing with 


apply their knowledge of 
vocabulary to listening 
and composing 
 
respond to the music 
through graphic 
visualisation. 
 
use tuned and untuned 
percussion to develop 
compositions, 


Burak, S. (2019). Self-efficacy of pre-school and 
primary school pre-service teachers in musical 
ability and music teaching. International Journal 
of Music Education. 37. (2). 
https://doi.org/10.1177%2F0255761419833083 
 
Daubney, A. (2017). Teaching Primary Music. 
London. Sage 
 
Primary Music Toolkit. 
https://www.ism.org/professional-
development/resources/primary-music-toolkit 


Building on the first seminar, this one takes the 
skills, knowledge and understanding learned 
through progression in singing, into listening. 
We respond to music, applying musical terms to 
discuss it and using higher order questioning to 
develop understanding of musical concepts. 
This is then used as a stimulus for composing 
and communicating through symbolic and staff 
notation. 
This theme of progression is taken into exploring 
published planning, deconstructing it to pick 
out principles of planning and then applying to 



https://www.gov.uk/government/publications%20/research-review-series-music

https://www.gov.uk/government/publications%20/research-review-series-music

https://www.gov.uk/government/publications/

https://educationendowmentfoundation/

https://doi.org/10.1177%2F0255761419833083

https://www.ism.org/professional-development/resources/primary-music-toolkit

https://www.ism.org/professional-development/resources/primary-music-toolkit
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accuracy, fluency, 
control and expression. 
 
basic symbolic and staff 
notation. 
 
Effective planning for 
progression involves 
developing a 
systematic, scaffolded 
progression of skills, 
knowledge and 
understanding in Music 


how to use symbolic 
and staff notation to 
communicate their 
compositions. 
 
apply their 
understanding to 
planning for progression 
of learning in Music. 
 


Beach, N. Evans, J. Spruce, G. (2011). Making 
Music in the Primary School. London. Routledge 


developing a plan. This session aligns from 
learning in the Curriculum Design ITAP. 
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CURRICULUM SEQUENCE: PGPC9350: Cumbria Teacher of Reading ITTECF  1 (6,7), 3 (2,3,4,5,9,10,a,d,n,o,p,r) 4(l), 6 (3a,b) 
Session Learn that/about Learn how to Evidence base Session content/rationale 


Be
gi


nn
in


g 
Ph


as
e 


1 The Simple View of Reading – 
introduction and explanation.  
Its implications for teaching reading 
Identification of skills needed for 
successful phonics learning and 
teaching 
Key technical terminology, 
phoneme, grapheme, blend, 
segment, digraph, grapheme 
phoneme correspondence 
The alphabetic code – what is it and 
how does it help? 
Tricky words – what are they? 
Rose’s principles of the effective 
teaching of synthetic phonics – 
review these and discuss 
implications 
How young children develop 
phonological awareness, phonics in 
the EYFS 
The importance of speaking and 
listening skills 
The importance of vocabulary in 
learning and that phonics should be 
part of a language and literature rich 
curriculum to support vocabulary 
development 
The importance of phonics to 
children for whom English is an 
additional language and literature 
rich curriculum to support 
vocabulary development 
 
The importance of phonics to 
children for whom English is an 
additional language 
 


Blend and segment phonemes in 
words – skills  
 
Use the alphabetic code - 
knowledge 
 
Use sound buttons – identification 
of graphemes in words to support 
decoding and blending for reading, 
modelling and practice 
Assess early steps in phonological 
awareness and understand when 
and how to move children on 
 
 
 
Plan activities to support young 
children’s phonological awareness 
and ultimately support them in 
hearing and saying the phonemes 
in our language.  
 
Introduce a GPC to children – 
modelled and practiced 
 
Explicitly teach children key 
knowledge and skills – through 
modelling and practice 
 
To apply knowledge of early 
phonological awareness to support 
children with EAL to tune into the 
speech sounds in the English 
language 
 
To plan from an existing phonics 
scheme ensuring that prior 


Rose review 
The reading framework 2023 DfE  
https://assets.publishing.service.gov.uk/media/66
4f600c05e5fe28788fc437/The_reading_framework
_.pdf 
 
MACHIN, S., MCNALLY, S. and VIARENGO, M., 
2018. Changing How Literacy Is Taught: Evidence 
on Synthetic Phonics. American Economic 
Journal.Economic Policy, 10(2), pp. 217-241. 
 
Chapters 1 and 2 in: 
Glazzard, J. and Stokoe, J. (2017) Teaching 
systematic synthetic phonics and early English . 
Second edition. St Albans, [England: Critical 
Publishing. 
 
Joliffe, W, Waugh, D and Gill, A (2022) Teaching 
Systematic Synthetic Phonics in Primary Schools. 
4th Ed. London: Sage. 
 
https://educationendowmentfoundation.org.uk/sc
hool-themes/literacy/  
 
Bowyer-Crane, C., Fricke, S., Schaefer, B., 
Lervåg, A. and Hulme, C. (2017) ‘Early literacy 
and comprehension skills in children learning 
English as an additional language and 
monolingual children with language 
weaknesses’, Reading and Writing. Dordrecht: 
Springer Netherlands, 30(4), pp. 771–790. doi: 
10.1007/s11145-016-9699-8.  
 
Quigley, A. (2018) Closing the vocabulary gap . 
London : Routledge  
 


This seminar provides an overview 
of some of the key terminology and 
concepts that students require in 
order to be able to engage with 
later seminar sessions.  
They are given information about 
the way the module works and its 
scope.  
The concepts covered in this session 
are revisited and recapped regularly 
at greater depth each time through 
the year.  
Our module supports students in 
following the learning journey of a 
child in their progress in learning to 
read.  
This session introduces students to 
the precursors to successful learning 
in phonics, the essential building 
blocks that lead to confident 
reading and comprehension. 
It is important that students 
understand how they can begin to 
unpick issues and are able to use 
appropriate strategies to support 
children who are finding this 
difficult.   
Phonics will be one of the key areas 
of the curriculum that students will 
come across when they engage in 
school-based learning. It is 
important that they are aware of 
how and why phonics schemes are 



https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf

https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf

https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf

https://educationendowmentfoundation.org.uk/school-themes/literacy/

https://educationendowmentfoundation.org.uk/school-themes/literacy/
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The importance of a phonics 
scheme, consistency and fidelity to 
the programme 
 
An effective teaching sequence for 
SSP, what makes it effective? 
 
How the observation grid can be 
used to evaluate your own practice 
and that of other’s. 
 
To begin to be familiar with generic 
phonics activities, their purpose and 
their place in the teaching 
sequence. 
 
How carefully structured repetition 
of prior learning supports children’s 
memory.  
 


knowledge is built on and new 
learning is clearly signposted 
modelled.  
To structure learning using the 
teaching sequence through 
modelling and practice 
 


Romeo, R. R., Leonard, J. A., Robinson, S. T., 
West, M. R., Mackey, A. P., Rowe, M. L. and 
Gabrieli, J. D. E. (2018) ‘Beyond the 30-Million-
Word Gap: Children’s Conversational Exposure 
Is Associated With Language-Related Brain 
Function’, Psychological science. Los Angeles, 
CA: SAGE Publications, 29(5), pp. 700–710. 
doi: 10.1177/0956797617742725. 
 
Moran, E. and Moir, J. (2018) ‘Closing the 
vocabulary gap in early years: Is “Word 
Aware” a possible approach?’, Educational & 
Child Psychology, 35(1), pp. 51–65. 
 


used in schools to plan for children’s 
learning.  
In this session students observe a 
taught session from a video. They 
will identify the different parts of 
the planned lesson and use the grid 
to discuss. 
They will have some phonics 
activities modelled by the tutor and 
will consider what they would help 
the children to learn. Students will 
have the opportunity for them to 
stop, deconstruct and discuss. 
 


2 
 


The structure of a phase 2/3 phonics 
session 
 
The basic skills to include in each 
session 
 
Strategies that teachers can use to 
assess children’s phonic 
knowledge, observations, targeted 
questioning etc 
The importance of focusing on the 
purpose and the learning – be clear, 
is it reading, spelling – recognising 
graphemes or matching a grapheme 
to the appropriate phoneme? 
 
 
 


Identify the best practice from 
Aspect 1 of Rose in a 
taught/modelled phonics session. 
 
Match the different parts of a plan 
to a taught/modelled session and 
provide feedback against the 
assessment grid.  
 
Plan a phonics session using the 
teaching sequence 
 
Choose activities that meet the 
identified objectives and help to 
secure subject knowledge. 
To enact their plan 
 
To reflect on their teaching and 
that of their peers in relation to the 
observation grid. 


Chapter 5 in Glazzard, Jonathan, and Jane 
Stokoe. Teaching Systematic Synthetic 
Phonics and Early English, Critical 
Publishing, 2017. ProQuest Ebook Central, 
https://ebookcentral.proquest.com/lib/cu
mbria/detail.action?docID=4931928. 
 
 
 
 
 
 
 
 
 
 
 
 
 


In small groups, students plan a 
phonics session to team teach to 
each other in the next session. This 
activity consolidates their learning 
so far regarding subject knowledge, 
subject pedagogy, good practice etc 
Students will receive subject specific 
feedback, from their expert subject 
tutor, on their plan and their 
teaching activity. This will provide 
targets and a firmer basis for them 
to go on to placement and plan and 
teach the children. Reflection and 
metacognitive approach supported 
and modelled. 



https://ebookcentral.proquest.com/lib/cumbria/detail.action?docID=4931928

https://ebookcentral.proquest.com/lib/cumbria/detail.action?docID=4931928
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3 
 


Children’s phonological progression 
 
‘Phase 4’ expectations and content 
 
Best practice in teaching phonics 
(Revision following placement) 
 
Formative assessment 
The aims and outcomes of ‘phase 5’ 
 
Familiarity with the complex code, 
use of the alphabetic code charts 
 
Split vowel digraphs, what are they, 
how do you recognise them, how to 
spot when a word is not a SVD 
 
The essential core criteria for 
validated SSP schemes 
The purpose of in house, end of 
phase assessment  
 
The requirements of statutory 
assessments for phonics in KS1 
 
The data that is reported back from 
the assessment 
 


Identify adjacent consonants in 
words and clearly hear and say 
them 
 
Teach children to identify 
adjacent consonants in words 
 
Use phoneme frames as a way 
to teach segmenting and 
encoding (spelling) 
 
Encode and decode for 
successful reading and spelling 
 
How to teach reading and 
spelling of simple polysyllabic 
words  
 
Assess in the moment in 
phonics sessions 
 
Identify misconceptions and 
pre-empt issues that children 
may have.  


The reading framework 2023 DfE  
https://assets.publishing.service.gov.uk/media 
/664f600c05e5fe28788fc437/The_reading_ 
framework_.pdf 
 
https://www.gov.uk/government/publications 
/phonics-screening-check-assessment-and-
reporting-arrangements-ara/2025-phonics-
screening-check-assessment-and-reporting-
arrangements 
https://www.gov.uk/government/publications 
/teacher-assessment-frameworks-at-the-                           
end-of-key-stage-1 
 
 
 
Chapter 6 Jolliffe, W, Waugh D and Gill, A 
(2019) Teaching Systematic Synthetic 
Phonics in Primary Schools. Ed.3. Exeter: 
Learning Matters 
Christodoulou, D. and Wiliam, D. (2016) 
Making good progress? : the future of 
assessment for learning . NEW edition. 
Oxford, U.K: Oxford University Press. 
 
 
 


This session recaps the knowledge 
and skills learned in the beginning 
phase.  
It supports students in reflecting 
on what they have learned in 
school and how their 
understanding of the teaching of 
phonics has developed through 
their teaching and assessment of 
children.  
Their knowledge of the children’s 
learning journey is extended to 
consider the importance of 
focusing on the skill of segmenting 
words with adjacent consonants.  
Students are then asked to 
consider different strategies they 
used to assess children’s phonics 
knowledge and skills on 
placement and how this can be 
further developed and understood 
in terms of responsive teaching.  
 


4 
 


Phase 5 (L+S) 
 
The application of phonics in 
spelling as children move from 
KS1 to KS2 
 
The progress in the requirements 
of the NC Programmes of Study 
for word reading 
 


To use some teaching strategies to 
introduce and practice phase 5 
concepts and subject knowledge.  
Adapt teaching to meet the needs 
of all the learners  
 
The security of the teacher’s 
subject knowledge impacts on 
their ability to confidently teach 
phonics, choose appropriate 
pedagogies and ultimately on 
children’s learning 


Chapter 9 in Johnston, R & Watson, J (2007) 
Teaching Synthetic Phonics. London. Sage 
 
The Government document to support schools 
choosing a phonics scheme 
https://www.gov.uk/government/publications/ph
onics-teaching-materials-core-criteria-and-self-
assessment/validation-of-systematic-synthetic-
phonics-programmes-supporting-
documentation 
 


This session enables students to 
have more of an overview of 
phonics and the way it is 
assessed. Students are 
encouraged to reflect on the 
information gained from 
assessment at local and national 
level and consider how it can be 
evaluated and used.  
Students are engaged in a 
professional development activity 



https://assets.publishing.service.gov.uk/media

https://www.gov.uk/government/publications%20/phonics-screening-check-assessment-and-reporting-arrangements-ara/2025-phonics-screening-check-assessment-and-reporting-arrangements

https://www.gov.uk/government/publications%20/phonics-screening-check-assessment-and-reporting-arrangements-ara/2025-phonics-screening-check-assessment-and-reporting-arrangements

https://www.gov.uk/government/publications%20/phonics-screening-check-assessment-and-reporting-arrangements-ara/2025-phonics-screening-check-assessment-and-reporting-arrangements

https://www.gov.uk/government/publications%20/phonics-screening-check-assessment-and-reporting-arrangements-ara/2025-phonics-screening-check-assessment-and-reporting-arrangements

https://www.gov.uk/government/publications%20/phonics-screening-check-assessment-and-reporting-arrangements-ara/2025-phonics-screening-check-assessment-and-reporting-arrangements

https://www.gov.uk/government/publications%20/teacher-assessment-frameworks-at-the-%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20end-of-key-stage-1

https://www.gov.uk/government/publications%20/teacher-assessment-frameworks-at-the-%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20end-of-key-stage-1

https://www.gov.uk/government/publications%20/teacher-assessment-frameworks-at-the-%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20%20end-of-key-stage-1

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation

https://www.gov.uk/government/publications/phonics-teaching-materials-core-criteria-and-self-assessment/validation-of-systematic-synthetic-phonics-programmes-supporting-documentation
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Morphemes and morphemic 
spelling strategies 
 
Vocabulary development using 
knowledge of etymology.  
 
Independent study 
 
 
 
 
 


Plan a phonics session for ‘phase 5’ 
using the teaching sequence 
 
Choose and justify activities, 
strategies and pedagogies that 
meet the identified objectives 
 
Using the observation sheet give 
feedback to each group to develop 
further understanding and 
progress.  
 
 


Goodwin, A. P. and Ahn, S. (2013) ‘A Meta-
Analysis of Morphological Interventions in 
English: Effects on Literacy Outcomes for 
School-Age Children’, Scientific studies of 
reading. Routledge, 17(4), pp. 257–285. doi: 
10.1080/10888438.2012.689791. 
https://cumbria.primo.exlibrisgroup.com/permal
ink/44UOC_INST/136jqkg/cdi_chadwyckhealey_
abell_R05296227  
 
 Quigley, A. (2018) Closing the vocabulary gap . 
London: Routledge. 
https://cumbria.primo.exlibrisgroup.com/permal
ink/44UOC_INST/1s0ecrr/alma99230533402701  
 
Willingham, D. T. (2017) The reading mind : a 
cognitive approach to understanding how the 
mind reads . San Francisco, California: Jossey-
Bass. 
https://cumbria.primo.exlibrisgroup.com/permal
ink/44UOC_INST/1s0ecrr/alma99206554102701  
 
 
 


supporting their understanding of 
the essential core criteria for 
phonics schemes and that is also 
fed into these discussions as we 
consider how children’s phonics 
knowledge and progress is 
assessed. Students will be 
engaged in ITAP and later on 
placement in school and this 
feeds into conversations that they 
will have with phonics leads and 
class teachers in that context.  
 



https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/136jqkg/cdi_chadwyckhealey_abell_R05296227
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https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99230533402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99230533402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99230533402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99230533402701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99206554102701

https://cumbria.primo.exlibrisgroup.com/permalink/44UOC_INST/1s0ecrr/alma99206554102701
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5 The most recent information about 
Y1 phonics screening and know how 
to access updated information. 
 
A range of assessment methods to 
support formative, summative and 
diagnostic assessment of children’s 
phonics.  
 
Reflection on experiences in school 
practice. 
 
Diagnostic Assessments (for 
individual pupils) 
 
The role of Running Records in 
assessing individual pupil’s reading 
 
The role of analysing reading and the 
strategies used by individual readers 
 
The role of miscue analysis in 
supporting teacher understanding of 
children’s reading strategies 
 
Feedback to pupils on their reading 
– using targeted feedback to move 
children’s reading skills on 
 
Potential interview questions. 
 
Why interventions may be needed – 
what to look for 
 
Evaluate personal progress to date 
against the outcomes 


To evaluate phonics schemes 
using the core criteria 
 
Recap on what makes good 
practice in teaching and 
learning in phonics and early 
reading.  
 
 
Assess whether a child is 
working securely and/or has 
achieved the outcomes for 
Phase 5.  
Carry out the Y1 statutory 
phonics screening check 
 
Look at National data and 
identify its relevance 
 
Evaluate the validity of data 
 
Begin to use data and 
assessment to plan for groups 
and classes. (Feeds into work in 
school) 
 


Duff, F. J., Mengoni, S. E., Bailey, A. M. and 
Snowling, M. J. (2015) ‘Validity and 
sensitivity of the phonics screening check: 
implications for practice’, Journal of 
research in reading.  
 
Duff, F. J., Mengoni, S. E., Bailey, A. M. and 
Snowling, M. J. (2015), Validity and 
sensitivity of the phonics screening check: 
implications for practice. Journal of 
Research in Reading, 38: 109-123. doi: 
10.1111/1467-9817.12029. Blackwell 
Publishing Ltd, 38(2), pp. 109–123. doi: 
10.1111/1467-9817.12029. 
https://cumbria.primo.exlibrisgroup.com/pe
rmalink/44UOC_INST/136jqkg/cdi_gale_info
tracacademiconefile_A408672139  
 
  Bradbury, A. (2018) ‘The impact of the 
Phonics Screening Check on grouping by 
ability: A “necessary evil” amid the policy 
storm’, British educational research journal, 
44(4), pp. 539–556. doi: 10.1002/berj.3449. 
https://cumbria.primo.exlibrisgroup.com/pe
rmalink/44UOC_INST/136jqkg/cdi_crossref_
primary_10_1002_berj_3449  


This phase will focus on developing 
students as teachers of reading. 
It will enable them to build on the 
previous learning and support them to 
identify key principles and practices 
in the teaching of reading in the 
primary school. 
The focus will be on: 
assessment and tracking of phonics 
and reading  
the complexities of learning to read, 
identification of children making 
progress above and below the 
expected level, suggested ways to 
support identified children  
Students will focus on the wider skills 
needed by readers, including but not 
limited to phonics. 
Students will consider how to 
motivate disinterested pupils to 
become readers for pleasure and 
focus on how to help them experience 
success. Focused, individual 
teaching can support this. 
Students will be more aware of the 
complexities of the reading process. 
In advance of the final placement, it is 
important that students are able to 
hone their assessment skills in 
reading and comprehension. 
This session will help students to plan 
how to scaffold learning in the 
identified area for development. 
 
Students will also explore the 
challenges in supporting children in 
danger of falling behind and the 
impact of early intervention will 
enable the students to be proactive 
teachers of reading.  
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