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EYFS & Primary Placement Assessment
BA (Hons) Primary Education & QTS (3-11) Three year UG Degree
The University of Cumbria–Institute of Education has further developed our Partnership assessment processes to ensure it builds on student progress from phase to phase of placement experience (staged expectations). This approach fully integrates the ITT curriculum across student’s learning contexts to ensure that a seamless link occurs between learning and enacting parts of their programmes. It explores the ‘what the student’s ‘will have learnt’ and ‘will have learned how to’ and asks them to work on developing their enactment of learning within the context they are placed. This relates to and maps directly with the national ITT core content framework (CCF), which is mandatory for all ITT courses and is integrated into the ITT curriculum.
Students’ assessment will allow us to track their growing progress over time based on what they have learnt and enacted. It is only at the final (Extending placement) that students will be summatively assessed against the national teacher standards; however- as with any effective assessment matrix, we have shown how the curriculum helps students to demonstrate growing competency in addressing areas of teacher standards at both the beginning and developing phases.
Our staged expectation grids outline assessment against the ITT Programme curriculum- highlighting what students have learnt and what they will be enacting in the classroom context.
We have mapped the teacher standards to the staged expectations in our grids beneath.
The staged expectation is the point in assessment of progress that we expect most students to have achieved during the phase of placement.
We are aware that some will have exceeded the expectation for the placement phase and therefore will need to be targeted to consider how to increase their breadth and depth (mastery) of enactment at each phase of training.
A few will not yet be on a trajectory to meeting all standards by the end of their training. These will be exemplified by a lack of coherence between or inability to take steps towards independence in the staged expectation of each placement phase. These students will require an intensive ‘Intervention Action Plan’ (formally CFC). Failure to make adequate progress against intervention plan targets may result in the need to repeat the phase of placement. 
Throughout the school/setting placements we ask students and mentors to work with existing core themes and proformas that relate to how to approach each of the core domains of the Core Content Framework:
	Domain of ITT Learning
	UoC Cross-programme/partnership domain approaches
	Document or resources - links

	Professional behaviours  
	Teacher Wellbeing and Workload Charter
	


	Behaviour  
	Integrated within each programme curriculum
	

	Ambitious Curriculum-Challenging disadvantaged  together
	· Visions and Values- based on research by John Coxhead
· Definition- Ofsted’s (2016, p.12) definition of disadvantage as pupils who are ‘those vulnerable to lower educational achievement, poor health and well-being and a reduced chance of leading a successful and fulfilling life’.
	


	Curriculum  
	· Shared Learning planning 
· Learning plan – proformas
· Subject knowledge exemplifications
· Cumbria Teacher of Reading
	

Link for planning proformas
CTOR

	Pedagogy 
	· Core Content reading & resources
	Link here

	Assessment 
	· Tracking Progress & Pupil Profiling 
	TP&P Link





BA (Hons) Primary and Early Years Education (3-11) with QTS 
The course overview below gives a visual representation of how the curriculum is sequenced to build skills in what an ITT student will have learnt and learned how to during each year of their study at the University of Cumbria.
*For students who started their degree prior to 2021:
Things to Bear in Mind – As the degree covers 3 Key Stages when the students come to you for any of their placements this may be their first time in your age phase and/or year group. While every student is different and will tailored support to their needs we would envisage that you will particularly focus on -
In Year 2 - Understanding different kinds of differentiation and supporting SEN children. The use of a variety of learning environments should be encouraged on this placement.
In Year 3 - Assessing pupils’ learning. This is highly challenging for experienced teachers and our students, particularly at this phase in their training will need some help in putting principles into practice in the school context. As you work with them please would you continue to support them with evidencing the impact they have on children’s learning, their ability to use data in assessing learning and applying the principles into the context of your school. They will also need additional support in adapting medium term plans for the context of the children they are teaching.
Year 2 
LLTR5002 – Examines issues of Inclusion, SEN, and differentiation – taught by the Personal Tutor across the year. 
Semester 1 CURC5202 – Developing their understanding of History, Geography, Computing, Modern Foreign Languages, Religious Education, and Design & Technology. 
EALC5401 (10 credits) – English - examines writing and assessment of this. 
PEDG5204 – Specialism based around Subject Knowledge related to their specialism Semester 2 
MATC5402 (10 credits) – Problem solving and subject knowledge 
CURC5201 – Developing their understanding of Early Years, Science, PE and Creative Arts. 
PEDG5301 – Specialism – Learning Environments The Cumbria Teacher of Reading is also taught across the year. Students attend a Learning Outside the Classroom Conference – workshops led by a variety of Museums, Outdoor activity centres, libraries etc
Year 3 
LLTR6001 – Taught by the Personal Tutor – Current Issues in Education 
PEDG6301 – Specialism - Examining Cross Curricular approaches 
PEDG6302 – Specialism – Small Scale Research CURC6201 – Elective – these will be aimed at developing the Teaching Standards the group as a whole perform less well on during their Yr 2 developing placement 
CURC6202 – Assessment MATC6402 (10 credits) Maths - Assessment, EAL, SEN, transitions and progression. 
EALC6401 (10 Credits) English - Assessment, EAL, SEN and progression. The Cumbria Teacher of Reading is also taught across the year. Students complete the Level 3 Safeguarding CEOP (Child Exploitation Online Prevention) Certificate prior to Extending Placement. 
*For students who started their degree in September 2021:
	
	 
 
Taught by the Personal Tutor
	 
 
Enhancement
	 
 
Maths, English and Early Years
	Curriculum Carousel 1
 Creative Arts to include Art, dance, drama & Music
	 
 
Curriculum Carousel 2
	 
 
Extras
	 
 
Placements

	Yr 1
21/22
	LLTR4001
Teaching and Learning, theories of learning and how to apply these in the classroom. Professionalism. 
	 
PEDG4401
Teaching and Learning
	EAEY4001
English – Oral Communication and Reading
	MATC4402
 
Maths Introducing
	CURC4301
Science, 
PE, 
Creative Arts
	CURC4202
Computing
D&T
History
Geography
MFL
RE
	TCTR9444
The Cumbria Teacher of Reading
 
Safeguarding -Introduction
	PLCC9080
Nov – 2 weeks
 
May – 6 weeks
 

	
	
	
	 
Early Years
	
	
	
	
	

	Yr 2
22/23
	 
LLTR5002
Inclusion, SEND, Equality and Diversity
	 
PEDG5501 Learning Environments
	 
EALC5411
English – Writing, SPaG and assessment
	MAEY5001
Maths- Developing
 
	CURC5301
Science, 
PE, 
Creative Arts
	CURC5302
Computing
D&T
History
Geography
MFL
RE
	TCTR9555
The Cumbria Teacher of Reading
 
Safeguarding – Level 1 Cert and Prevent
	PLCC9090
Feb – 6 weeks
 
May – 2 week experiential

	
	
	
	
	Early Years – Developing 
	
	
	
	

	Yr 3
23/24
	 
LLTR6011
Subject Leader role and School Improvement
	 
PEDG6601
Small Scale Research
	MAEA6001
English –  Diverse Learners
	CURC6303
Action Planning - write and address own Action Plan
	CURC6301
Science, 
PE, 
Creative Arts
	CURC6302
Computing
D&T
History
Geography
MFL
RE
	TCTR9666
The Cumbria Teacher of Reading
 
Safeguarding – CEOP/FGM
	PLCC9095
Oct – 2 weeks
March – 10 weeks
Or PLCC9096 (Non QTS)

	
	
	
	Maths - Extending
	
	
	
	
	





Beginning phase
Placement context: For all student teachers on all ITE Programmes. 
• Provide student teachers with their first school based experience and opportunity to support professional development since the start of their course. 
• Where possible it is expected that students will stay in the same school / setting throughout and may be in pairs or small groups (up to 4 students) 
• Gain experience of working across the school with different foci. 
• Teach up to 50% of the time spent in schools- This will often be in the same class / with same group- to help the students develop an understanding of profiling and progression. 
Student teachers are classed as 'Critical Workers' and should be deployed in schools as that of other staff. (This can be flexible across a school/setting)
This Staged Expectation journey towards recommendation of award of QTS allows for flexibility of a student to map their experience and progress at each placement phase regardless of context or role. A student could be supporting online home learning alongside a class/bubble teacher or co-teaching (teacher directed catch up) a subject / specialist area face to face with a class/bubble. There could of course be scope for a blend of the above. A student will also be identifying phase specific areas of CPD. Early on this may be specific school H&S and safeguarding policies/ procedures in which they are placed. ALL our ITE students complete online safeguarding training before commencement of assessed placement experiences.
• Flexibility based on within phased expectation (ITT curriculum) grids toward extending phase and map with teacher standards.
• The staged expectations need to be applied as appropriate to the role, phase of training and context within which the trainee is practising (placement). 
• Student teachers should demonstrate a continued progression towards the recommendation of award of QTS; mapping evidences against their curriculum and enactment of knowledge within the school / setting context.
• A professional assessment of the ability to stay ‘on trajectory’ towards recommendation of award of QTS will be made during each placement phase; based on meeting or exceeding the phased expectation
• SMART targets will continue to help a student teacher work towards meeting or exceeding the staged expectation and understanding of the links between the ITE integrated programme curriculum.
• Mentor “support” is critical to sustained student teacher progress. Mentors will continue to support activity in all 6 domains and day to day teaching & learning support. Professional judgements of ‘Meeting the staged expectation’ are based on the degree of intervention (support) required. At each phase of placement we would normally expect trainee teacher to develop a degree of independence around that particular staged expectation.

	Domain of ITT Learning
	Staged expectation
Links made with ITT Core Content Framework
	‘BA Hons Q3 EYFS& Primary’ curriculum links (know and learn)
	Questions to explore with your mentor
	Teacher standards that are beginning to be exemplified within the context of the placement phase

	Professional behaviours  

	Student teacher is able to demonstrate  an early ability to work with colleagues and other professionals by: 
· seeking and accepting advice
· sharing outcomes 
· Understanding key school policies
· Observing teaching staff and reflecting on impact.
· Talking with support staff about their role in Pupils learning

They are beginning to sustain a systematic approach to reflection and evaluation of their teaching and its impact. 
· Use of weekly reflection sheets to highlight impact on pupil progress
· Observing & reflecting on teaching practices within setting.
· Considering what they have learnt in their curriculum to date
· Identifying new knowledge to read and understand.
· Considering wellbeing and workload implications and strategies used by professional staff.
(Professional behaviors’ 2,3,5)  
	LLTR4001: Exploring professionalism, reflection, working with other professionals and parents 
 
CURC4301 – PE, Science and Creative Arts and CURC4202 – History, Geography, MFL, RE, Computing, DT – reflecting on own learning in centre-based sessions – what do they still need to learn in order to teach good lessons. 

EAEY4001 – Early Years – the role of the adult in an EY environment.


	What can you see are the key professional behaviours in this setting/context?

How might you deploy others adults to help with learning?

What can other adults collect for you to help you understand children’s learning?

Have you been able to talk to learning support staff about their role/ interactions with teaching staff?

What contributes to good progress in learning?

	S8 Demonstrate an early ability to work with colleagues and other professionals: seeking and accepting advice and sharing outcomes.
S2a &b, S4d, S8d Begin and sustain a systematic approach to reflection and evaluation of their teaching and its impact.

	Behaviour  

	Model and set expectations for good behaviour throughout the school environment in keeping with existing policies and routines (Managing behaviour 1,2):

· Gain an understanding of whole school and specific classroom behaviour policies & strategies

· Observe and be observed implementing behaviour strategies learned.

· Reflect on the range of strategies your mentor, class teacher and yourself employ with the group of children- weekly reflection will give opportunity to consider impact on pupil progress.
	LLTR4001: Behaviour Management, grouping and barriers to learning 
 
CURC4301/CURC4202 – creating appropriate inspiring and engaging learning activities 

EAEY4001 – Early Years -
· Self-regulation
· Intrinsic motivation – self-initiated learning
	Have you accessed the school/setting behaviour policy? 
What reflections have you made on how we enact this in practice?

What does acceptable behaviour look like?

How do we know the children understand this?

What impact does behaviour have on the pupil’s ability to learn?

What have you noticed as the key things to do to help maintain a purposeful working environment?
	S7 Model and set expectations for good behaviour throughout the school environment in keeping with existing policies and routines.

	Ambitious Curriculum-Challenging disadvantaged  together

	Understand your role in the safeguarding of young people.
· Discuss where possible the role of safeguarding lead in school / setting

· Explore school vison and values- incorporate within planning for learning activities.

· Explore with mentor how curriculums are adapted to meet the needs of all children.

· Identify PP, G&T, SEND children- use their action plans to provide adaptive teaching activities to ensure they make progress.

· Understand how social justice is addressed through learning experiences for young people. Reflect on your approaches as a teacher that enable high quality learning / outcomes to build in young people.
	PLCC9080 Safeguarding 
KCSIE & Safeguarding level 1 completion before placement.

LLTR4001 
Barriers to learning, how to work with other adults to support vulnerable young people

TCTR944 Cumbria Teacher of Reading 
· considering Six Key Principles from the CTR 
· •how young children develop phonological awareness
· the importance of speaking and listening skills 
· The importance of phonics to children for whom English is an additional language 

Vision and values education 
· How schools use vision & values to drive pupil success
· How teachers view themselves and their motivations for being in the profession.
	Early on: 
Which pupils have you identified for your pupil profiling tasks?

What sort of data is utilised to help gain an understanding of where the learner starts and develops their progress?

What provision is in place for PP children in this school/setting?
How might you adopt or adapt a task to help a PP pupil make progress?

Mid point:
 How have you reflected on the vision, values and aims of the school/setting?

How have you observed these being exemplified in day to day learning?
	S5 Become aware of, and take into account different abilities, backgrounds and needs.

	Curriculum  

	· Can work with and adopt, share and work towards adapting mentor’s planning. – Link to UoC shared planning model.

· Begin to produce individual plans that identify clear learning objectives, activities, assessment opportunities and organisation (initially for individuals/small groups building to whole class input).

· Understand, observe and be observed teaching a sequence of phonics & early reading (CTOR) 

· Use a key concept learnt within a subject to create a stimulating learning activity that engages and progresses children’s learning.

· Reflect on how children learn knowledge and how this can be sequenced from one activity /lesson, sequence of learning to the next.

· Show how your subject knowledge has improved / been used to inform your planning to help children make progress.

(Class Practice 2,3,4) 




























	LLTR4001 –
· Learning plans (content), setting objectives, engaging activities linked to objectives
 
MATC4402 – Maths
· Curriculum progression
· Foundations of Numeracy
· Place value
· Calculation
· Shape
· FDRP
· Resources
  
EAEY4001 – English – 
· The fundamental importance of Oral communication and its close, reciprocal relationship with reading and writing; 
· the importance of word reading, language comprehension and reading pleasure in creating a ‘reader’
· Planning, delivering and evaluating single lessons to develop reading comprehension

EAEY4001 - Early Years - 
· EYFS principles
· Overview of the prime and specific areas of learning and development
· Characteristics of Effective Learning (CofEL)
· Value of Play
· Reflection on own EY audit and setting own EY targets
· Enabling Environments
· Areas of provision
· Outdoor provision

CURC4301 – Science, PE, Creative Arts

and 

CURC4202 – History, Geography, MFL, RE, Computing, DT - exploring NC expectations, practical approaches, resources, planning and relevant subject knowledge resources and pedagogies 
· Effective use of resources and materials aligned with the school curriculum in these subjects
·  Providing tasks that support pupils to learn key ideas securely
· Using modelling, explanations and scaffolds, acknowledging that novices need more structure early in a domain.

TCTR9444 – Cumbria Teacher of Reading 
· understand the principles of synthetic phonics
· plan, teach and assess a phonics lesson
	How are resources and materials used to align with the school curriculum (e.g. textbooks or shared resources designed by expert colleagues that carefully sequence content)?

How might you use technology to support learning in areas taught?

How have you:
· Selected and adapted teaching styles and strategies to suit the stage of the lesson, and the learning of individuals, groups and whole classes as appropriate? 
· Guided, scaffolded and modelled to help learners understand new processes and ideas, and remove scaffolding when learners are achieving a high degree of success? •
· Effectively used questioning for different purposes, including to check learners prior knowledge, assess understanding and break down problems?
· Provided opportunities for learners to consolidate and practise enacting new knowledge and skills?
· Managed the timing and pace of lessons, intervene effectively and change direction and shift in emphasis to support learning? 
· How do you Identified essential concepts, knowledge and skills and principles of the subject?
· How do you Provide opportunity for pupils to learn and master essential concepts, knowledge, skills and principles of the subject?
· How have you answered children’s questions correctly and helped them advance their learning?

	S4 Support and lead learning for individuals, small groups and, eventually, whole classes adopting a limited range of teaching styles as appropriate.

S4 Develop plans that identify clear learning objectives, activities, assessment opportunities and organisation.

	
	
	
	
	S3 Demonstrate sound personal understanding of relevant areas of learning and a growing awareness of how these are taught.






















S3 Develop a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings

	
	
	
	
	

	Pedagogy  

	Become aware of, and take into account different abilities, backgrounds and needs.  
· Support and lead learning for individuals, small groups and, eventually, whole classes adopting a limited range of teaching styles as appropriate.
(Adaptive teaching 2,3,5) 

· Explore and use a range of resources to support learners’ development & progress

· Show a beginning knowledge of how to structure learning to build pupil knowledge.

· Use misconceptions to structure planned activities to support learning development
	LLTR4001:
· working memory, cognitive overload, supporting well-being.
· Lesson planning, setting objectives, exploring the theories underpinning effective learning 

MATC4402
· Effective teaching strategies and the use of resources to support learning.
  
PEDG4401: 
· Structuring learning, organising suitable activities, finding and using a range of resources, anticipating misconceptions.  (CFS – EY, History, Creative Arts) (LAN – MFL, RE, Maths) (LON – English, Inclusion)

EAEY4001 – Early Years
· Child development
· Reflective planning
· Curriculum development model
· Long term planning - Continuous provision
· Medium term planning – Enhanced provision
· Short term planning – adult-led experiences and ‘planning in the moment.’
	How have you: 
· Used a variety of imaginative resources and innovative learning activities that interest and challenge?
· Used intentional and consistent language that promotes challenge and aspiration.
· Modelled the types of courteous behaviour expected of pupils).
· Helped learners to show respect and sensitivity in their relationships with one another and the teacher? 
· Created a positive environment where making mistakes and learning from them is part of the daily culture?
· How do you take into account pupils’ prior knowledge when planning how much new information to introduce?
	S1 Select and use resources and space effectively to support safe and active learning.

S2a&b, S4d, S8d Begin and sustain a systematic approach to reflection and evaluation of their teaching and its impact.

	Assessment  

	Use a limited range of assessment opportunities to identify and inform feedback and planning  
(e.g. observation, marking and questioning).  
 (Assessment 1,3,4) 

· Plan questions that inform you about what learners have learnt, can retrieve or have made deeper links between concepts.

· Plan for opportunities to give formative feedback to learners.

· Reflect on the range of ways in which learners will / can express their understanding of the objectives being taught.

· Mark and discuss children’s work; discussing learning progress with your mentor.
	LLTR4001- Intro to assessment- A4L, Formative, Summative 

MATC4402– Maths
· Observing children
· Effective questioning  
· Day to day assessment

EAEY4001 – English –
·  assessment of and through oracy;
· Use of focused reading comprehension questions
 
EAEY4001 - Early Years - Observation cycle
· observing children and assessing where they are in relation to the areas of learning and development and where to develop their learning further.
· Observing children to assess for the CofEL.

CURC4301 – Science, PE, Creative Arts:
· recognition that activities are designed to promote specific learning which can be assessed, rather than assessing task completion.

CURC4202 – History, Geography, MFL, RE, Computing, DT 
· What is a good assessment task.
· Learn how to provide formative assessment
· Types of summative assessment.
	Suggested around: Week 2 and week 4
· Did you plan to ask any questions of the children to assess if they understood what you had been teaching them?
· How did these relate to your learning objectives?
· How did you monitor the progress the children made during your teaching activity?
· How have you recorded what progress you felt the children made?
· What are the expectation for formative feedback to learners in this school /setting?
· How might you set a target for future learning / improvement in work?



















	• S6 Use a limited range of assessment opportunities to identify and inform feedback and planning (e.g. observation, marking and questioning).




Tasks to complete as part of your teaching & learning activity
	Domain of ITT Learning

	Professional development task:
Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are placed.
Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical reflections on their impact on your own learning.

	Professional behaviours  

	Find out who the DSL is in the school and become familiar with the policy
Plan an activity where you deploy another adult. What did they do? How do you measure the impact of using the adult in that way?

	Behaviour  

	LLTR4001 Autumn Placement - Observation of at least two different teacher activities – reflect how the teacher managed behaviour during these two activities. familiarisation with the policy for Behaviour.
Utilise observed methods of gaining children’s attention and reflect on which is the most effective for you

	Ambitious curriculum- Challenging disadvantage  together

	Pupil profiling
Consider your pupil profile children and the activities that engage/inspire them. Discuss, co-plan, deliver and review suitable lessons with your mentor that could enable each of these children to make good or better progress over the course of the placement.

	Curriculum  

	Phonics(TCTR9444)
EAEY4001 English: placement 1: share a story with children
Phonics- learn and share rhymes with children based on relevant Phonics phase.
CURC4202 (summer placement): Choose 2 subjects from the CURC4202 module and review 1 lesson for each chosen subject: what resources and tasks were provided to support pupils to learn key ideas introduced in these subjects?

	Pedagogy  

	MATC 4402 Students to create and use a resource with a small group of children on an element of mathematics. (Autumn placement)
Summer Placement – PEDG4401 – talk to the school Subject Leader for your Enhancement, collect long term school planning and discuss any specific considerations in your school.

	Assessment  

	Create suitable questions to ask, or things to watch for, to help you decide if a child has achieved the learning outcomes for your lesson. Add these to your lesson plan.
Use a method such as the group/class tracking grid or existing school proforma to record your observations/their progress. Show in subsequent lesson plans how you have adapted the next activities in the light of any varied progress.
Find the school’s marking policy and explore with your mentor the most effective way for you to give feedback and set targets with children.
Observe closely any verbal feedback given by the teacher , reflect on how they make it constructive so that the children can  progress.





Developing placement:
Build on the experience gained on Beginning Placements –
· Seek to further develop professional practice which supports group and whole class teaching.
· Increases awareness and engagement beyond the classroom.
· Teach up to 60% of the time spent in schools- building on students’ knowledge of the plan, teach, assess, and reflect cycle.
· Develop ability to track impact of teaching on pupil progress over time
· Have common expectations and requirements for all Programmes- These placements may be paired in some cases.
This should be done by:
· Adapting / developing and updating weekly, sequences and individual learning activity plans to support and sustain teaching and learning for all learners throughout the placement 
· Sustaining learners’ interest and engagement in age / ability appropriate learning activities that meet the intended objectives. 
· Planning and carrying out assessment of learning to inform next steps in learning and teaching.
· Managing a safe and stimulating learning environment.
· Discussing and enacting informed feedback and personal reflection to identify and support progress in professional practice throughout the placement.
	Domain of ITT Learning

	Staged expectation
Links made with ITT Core Content Framework
	‘BA Hons Q3 EYFS& Primary’ curriculum links (know and learn)

	Questions to explore with your mentor
	Teacher standards that are developing to be exemplified within the context of the placement phase

	Professional behaviours  

	Engage in self and collaborative reflection to identify and inform professional development.
· Showing a developed ability to engage in weekly reflection. Critical reflection based on sound, current and relevant research.
· A developed ability to identify ‘student teacher’s’ own professional development targets Inc. subject knowledge / key concepts of subject sequencing.
· Considering wellbeing and workload implications and strategies used by professional staff.

Contribute to an understanding of progress and impact and development in pupils’ learning and welfare. 
· Developing pupil profiles and exploring how best to track progress of the class/ group using case studies as key exemplars of learner needs.
· Weekly reflections showing ability to track pupil progress and identify next steps to learning.
· Develop ability to independently guide, plan and direct other adults to best support children’s needs.
	LLTR5002:  Reflection Working with other professionals and parents to support SEND/EAL children.  
· Developing a personalised approach to learning, through an investigation of approaches aimed at overcoming barriers to learning.
· Consideration of practice and policy (i.e. how the SEND Code of Practice provides support for SEND/EAL children.)

PEDG5301 - Role of the teacher beyond the classroom, organising visits and visitors, risk assessments in relation to their own specialism. (CFS – EY, History, Maths) (LCS – EY, RE, Maths) (Lon – English, Inclusion)

	How well do you:
· Seek support and communicate effectively with other colleagues?
· Recognise the value, expertise and benefits to learning of cooperative working?
· Plan for, brief and deploy effectively other adults in and out of the classroom?
· Review professional learning and practice on a regular basis and identify strategies to improve?
· Seek out guidance and support from mentors and other colleagues and use the feedback to improve practice?
· Demonstrate sensitivity to home background, ethnicity, culture and religion when communicating with parents and carers?
	S8 Demonstrate a sound ability to work collaboratively with other colleagues and professionals both in a support and lead capacity: contribute to an understanding of progress and impact and development in pupils’ learning and welfare.

S2a&b, S4d, S8d Engage in self and collaborative reflection to identify and inform professional development.


	Behaviour  

	Demonstrate a sound ability to model, command and create circumstances that support good behaviour throughout the school environment 
· Gain an understanding of whole school and specific classroom behaviour policies & strategies.
· Develop your ability to enact strategies to different learning activities / environments, as necessary.
· Observe and be observed implementing behaviour strategies learned.
· Develop your understating of how high quality teaching and engagement in learning activities impacts on positive behaviour.
· Develop your ability to reflect on the range of strategies your mentor, class teacher and yourself employ with the group of children- weekly reflection will give opportunity to consider impact on pupil progress.
	LLTR5002 – Behaviour management and inclusion 
Understand the range of professionals and other adults who contribute to providing for the wellbeing and development of children and know how to work with them effectively within the current national frameworks and guidelines.

CURC5201 – Science, PE, Creative Arts CURC5202 – History, Geography, MFL, RE, Computing, DT: Design and plan well structured, pacy activities which are inspiring and relevant to learners and adapted to need.

	How well have I developed my application of:
• Making use of the relevant school behaviour policy and be able to employ a range of effective strategies to secure appropriate learning behaviour, self-control and independence so that all learners can make progress?
• Ensuring that pupils know the boundaries of acceptable behaviour and understand the consequences of their actions?
• Minimising the impact of negative behaviour of some pupils on teaching and the learning of others?
• Establishing and maintaining effective relationships in the classroom between teacher to pupil, other adult to pupil and pupil to pupil? 
• Understanding the link between learners’ behaviour and their involvement and engagement with learning?
	S1, S7 Demonstrate a sound ability to model, command and create circumstances that support good behaviour throughout the school environment. 


	Ambitious curriculum-
Challenging disadvantaged  together.

	Demonstrate an informed understanding of policy and practice to ensure effective engagement of all learners regardless of ability and background. 
· Gain an overview of children’s backgrounds and what interventions exist to support learning.
· Understand school/setting vison and values- develop ways of incorporating aspects into everyday approaches to learning.
· Explore with mentor how curriculums are adapted to meet the needs of all children. Implement with pupil profile children.
· Identify PP, EAL, SEND children- use their action plans to provide adaptive teaching activities to ensure they make progress.
· Develop your role in understanding how subjects are sequenced to support all learners, with particular focus around ‘disadvantaged’ groups.
	PLCC9090 Safeguarding Level 1 & KCSIE
  
TCTR955 Cumbria Teacher of Reading  
· Core criteria for Systematic Synthetic phonics schemes (best practice)
· Phonics Screening 
· Phase 5 Assessment
· Adapting teaching or intervention as a result of assessment

	How well have I:
Early on:
•Taken into account the key factors that contribute to the development and wellbeing of learners? 
• Been able to explain the extent to which different backgrounds and influences may have an impact on learning?
• Known and developed my understanding surrounding the factors that can present barriers to learning, progress and wellbeing and explained how these barriers might be overcome?
• Interpreted and developed use of school level data to identify targets for learners?
Later in placement:
• Known how to identify the needs of pupils and adapt tasks, activities, resources effectively to support learners including those with special educational needs, those with disabilities, those for whom English is an additional language and those form diverse social, cultural, ethnic, religious and linguistic backgrounds? 
•Developed recognition of differences in the rates of progress and attainment of pupils experiencing challenging circumstances?
	S2, S4 Develop and update plans to support the respective needs of learners across the relevant curriculum to sustain learning and progression throughout the placement.

S5 Demonstrate an informed understanding of policy and practice to ensure effective engagement of all learners regardless of ability and background.

	Curriculum  

	Demonstrate good personal understanding of the relevant areas of learning and a sound understanding of how they may be taught to inspire learning and address misconceptions 
· Develop your role in understanding how subjects are sequenced to support all learners.
· Develop an ability to adapt and design sequences of learning for the young people you teach.
· Enact approaches to both formative and summative assessment that allow you to understand how to sequence next steps in a sequences of learning.


	PEDG5204 – Subject knowledge: Identifying specific aspects of SK including misconceptions and other pedagogical implications for practice. Assessment is a presentation with accompanying rationale on approaches to supporting children with a specific area of their enhancement focus. 

MATC5204 – Maths
Focus on application of knowledge and skills to problem solving (including linking to other curriculum areas)/development of mathematical reasoning and thinking ( NC aims for maths)
Continued development of subject knowledge/progression
*Multiplication and division
*Measurement
*Statistics

EALC5401 – Statutory and non-statutory guidance in the teaching of English;
· how application of research and policy in the classroom impact on pupils’ learning;
· What creative approaches support learning in English, including through ICT;

CURC5201 – Science, PE, Creative Arts and CURC5202 – History, Geography, MFL, RE, Computing, DT - exploring NC expectations, practical approaches, resources, planning and relevant subject knowledge resources and pedagogies. Cross curricular learning
Strategies and resources to help remove barriers to learning

TCTR9555 – Cumbria Teacher of Reading 
· understand the principles of synthetic phonics
· plan, teach and assess a phonics lesson
	How well have I:
• Identified possible misconceptions and plan how to prevent these forming
• Developed understanding of how learners learn?
• Selected and adapted teaching styles and strategies to suit the stage of the lesson, and the learning of individuals, groups and whole classes as appropriate? 
• Guided, scaffolded and model to help learners understand new processes and ideas, and remove scaffolding when learners are achieving a high degree of success? 
• Effectively use questioning for many purposes, including to check learners’ prior knowledge, assess understanding and break down problems? 
• Provided opportunities for learners to consolidate and practise enacting new knowledge and skills? 
• Managed the timing and pace of lessons, intervene effectively and change direction and shift in emphasis to support learning? 
• Used a variety of imaginative resources and innovative learning activities that interest and challenge pupils’ learning and put this into the context of the real world? 
	S1, S3 Demonstrate good personal understanding of the relevant areas of learning and a sound understanding of how they may be taught to inspire learning and address misconceptions 



	Pedagogy  

	Demonstrate a secure ability to draw on a range of creative strategies to engage learners throughout the different stages of a lesson and in different learning contexts. 
· Develop and update plans to support the respective needs of learners across the relevant curriculum to sustain learning and progression throughout the placement. 
· Adopt, adapt and, where necessary, create resources that inspire and sustain active learning and are managed effectively 
· Develop your knowledge of the application of working memory, cognitive load in design of learning sequences
	LLTR5002- Inclusion, diversity, Equality; Legislation and practice 
Understand the implications of whole school issues related to inclusion including; aspects of SEND, racial and multicultural issues, assessment and differentiation.

CURC5201 – Science, PE, Creative Arts and CURC5202 – History, Geography, MFL, RE, Computing, DT - exploring NC expectations, practical approaches, resources, planning and relevant subject knowledge resources and pedagogies, Cross curricular learning. Strategies and resources to help remove barriers to learning

MATC5204 
*application of maths within other curriculum areas 
*Problem solving and application of maths – place of  ‘fluency in fundamentals of mathematics’ (knowledge and skills) to support PS/reduce cognitive load 
	How well have I:
• Taken into account pupils’ prior knowledge when planning how much new information to introduce?
• Taken account of prior learning in planning and teaching?
• Constructed and scaffolded learning and analyse learner’s progress and make accurate assessments of their learning and achievements?
• Broken complex material into smaller steps (e.g. using partially completed examples to focus pupils on the specific steps). 
• Monitored and assessed progress and give feedback so that most pupils make good progress in their learning?
• Planned for continuity and progression across the key stage(s) building on pupils’ prior knowledge and attainment?
• Sequenced lessons so that pupils secure foundational knowledge before encountering more complex content.
	S2d, S4b Demonstrate a secure ability to draw on a range of creative strategies to engage learners throughout the different stages of a lesson and in different learning contexts.

S2, S4 Develop and update plans to support the respective needs of learners across the relevant curriculum to sustain learning and progression throughout the placement.

S1 Adopt, adapt and, where necessary, create resources that inspire and sustain active learning and are managed effectively. 

	Assessment  

	Draw on a developing range of methods of assessment to identify, communicate and record a broader spectrum of learning and development. 
· Monitor and track pupil profile children’s progress.
· Develop ways to communicate with young people what they have learnt and how they can focus on targeted next steps to their own development.
· Consider and develop summative assessment tasks that allow you to plan further sequences and interventions where necessary.
	LLTR5002 – Inclusion, SEND, EAL. 
· Produce an informative video exploring the issues surrounding a specific barrier to learning.
· Consider the practical classroom implications in meeting a case study child’s need.

MATC5402 – Maths  
· identifying and using errors and misconceptions to inform teaching
· assessment in relation to problem solving

EALC5401 – English - 
· use of formative and summative assessment to support pupils’ writing progress.
· Summative Assignment-
Outline a plan for a unit of work with a writing focus and refer to it in rationale ‘How would you plan to deliver a unit of work on writing?’
	How well do I:
Early on:
• Make effective use of the schools; monitoring, marking assessment and recording policy?
• Build formative assessment into lessons?
• Relate assessment to learning objectives, learning activities and learning outcomes?
• Use a developing range of assessment strategies including self and peer assessment in a way that promotes pupil progress?
Mid point:
• Give appropriate and timely oral and written feedback to motivate and reinforce learning and help pupils to set targets to improve?
Later on in placement:
Know the NC levels of attainment and use these appropriately and effectively to monitor progress and attainment and develop and extend learning?
	S6 Draw on wide-ranging methods of assessment to identify, communicate and record a broader spectrum of learning and development. 







Tasks to complete as part of your teaching & learning activity
	Domain of ITT Learning

	Professional development task:
Use these tasks to gain a greater understanding of the link between your taught modules and school context in which you are placed.
Each task may require a Product, conversation, observation or track of pupils learning; accompanied by your critical reflections on their impact on your own learning.

	Professional behaviours  

	Partake in and then reflect on a meeting with another adult (SENCO, Parent, Subject lead) where you have discussed the progress or support being provided for a pupil/focussed group.
How has this experience helped you in your understanding of how best to work with this child moving forward?
How can you utilise other adults support in the future?

	Behaviour  

	Following close observation of strategies used by the class teacher try to develop your own method of gaining and maintaining the children’s attention – including for mini plenaries.
Using knowledge of individual children gained from speaking with and observing the class teacher , personalise your behaviour management strategies for those children. 

	Ambitious curriculum- Challenging disadvantage  together

	Pupil profiling
Discuss with your mentor suitable strategies to support good or better progress over the course of placement in your pupil profile children and co-plan and review activities in the light of these ideas. 

	Curriculum  

	MATC5204: Collect evidence of how aims 2 and 3 of the Mathematics NC (2013) are being addressed in school (ensure pupils reason mathematically ..and can solve problems by applying their mathematics to a variety of routine and non-routine problems..).  This might include notes from observations, children’s work, examples of activities set etc and will be used to support your assignment for this module.

	Pedagogy  

	What are the core concepts that the subject lead for your ‘enhancement subject’ uses to ensure that staff across the school have a clear understanding of best practice of teaching that subject? (discussion & reflection)
Co-Plan a sequence of learning for a subject where you expressly identify the core knowledge & skills you expect the children to progress against.
Identify a pedagogical approach (mastery, principles of instruction, critical thinking, critical questioning, PBL) that will aid the progress within the plans above.
Reflect (with your mentor) on the approach's impact on both teaching and learning.

	Assessment  

	Show on your lesson plans where, how and who you will formatively assess in each lesson you plan and deliver. 
Identify key questions, related to your learning objectives, to ask at different points of the lesson and show who you will address these to.
Use your group/class tracking progress sheets to record responses. 
Consider using other adults to ask these questions and record responses for you with the groups they are working with or if they are observing while you do a whole class input.
Explore school formative and summative assessment approaches and ensure your class records are available for staff to use.
Follow the school marking policy.
Discuss with your mentor different ways to use self, peer and teacher feedback to help children identify their achievements and set personal targets. Show these on your lesson plans.






Extending placement:
Build on the experience gained on Beginning and Developing Placements.
• Provide the final school/setting-based experience of the Student’s Programme.
• Lead to the recommendation of award of Qualified Teacher Status for students who are able to meet the Professional Teacher Standards (Best Fit) and have successfully completed the associated academic study.
• Students show competence in the plan, teach, assess, reflect cycle; teaching up to 70% of curriculum time.
• Teaching whole class, focus groups or individuals where necessary.
• These placements are individual places.
• Have common expectations and requirements for all Programmes
Key Expectations (of Students) Building on the required outcomes of previous placements; students will have learnt and learnt how to complete all core aspects of their integrated curriculum. At this end point assessment they will show that they can independently enact this learning within their everyday teaching & learning in school / settings: 
(The list below- although not exhaustive-shows the extension of developed standards from previous phases)
Students will be required to utilise the teacher standards grids to track ongoing evidence to ‘meeting’ or ‘exceeding’ by the end of their training.
• S1 Demonstrate a clear ability to motivate and engage all learners in planned and impromptu learning opportunities (in and out of the classroom context) which are well matched to the learner’s understanding and interests; that challenge ideas, contribute to discussion and teamwork and secure progress.
• S4, S5 Extend and update clear adaptive teaching approaches to plans based on on-going assessment of the learners’ needs, interests and progress and which closely connect activities, objectives and outcomes.
• S3 Demonstrate extended and researched subject knowledge to inform pedagogy and learning across the curriculum which are increasingly innovative and creative.
• S6 Draw on wide ranging assessment opportunities that are closely linked to the learning objectives, actively engage learners in developing their awareness of learning and next steps and which contributes to the school’s systems for tracking and recording pupil progress.
• S1, S4 Identify, introduce and manage resources and space which inspire and facilitate learning and are closely matched to the intended learning objectives.
• S5 Recognise barriers to learning and enact both policy and good professional practice to support the needs and progress of all learners.
• S1, S7 To model and secure good behaviour, appropriate values and an interest in learning (in and beyond the classroom) and to ensure that all matters regarding behaviour and safety are addressed and/or referred immediately to a member of staff with appropriate experience and responsibility.
• S2a, b, S4d, S8d Engage in systematic self and collaborative reflection which informs professional development, the contribution of others and the progress of learners. Promote pupil progress over time through effective data and evidence gathering and analysis. Ensure this is underpinned by reflection, professional development and acknowledgment of the way you facilitate the work of others.
• S8 Demonstrate a clear ability to work collaboratively and effectively with colleagues, parents / carers and other professionals: recognising personal responsibilities /capabilities and opportunities to innovate and use initiative in supporting pupils’ learning and welfare.
Students will have continued to extend their ITT curriculum knowledge; ‘Will have learnt’ & will have ‘learnt how to’:
Below we outline the core concepts of learning covered within modules:
Year 3 
· Students complete the Level 3 Safeguarding CEOP (Child Exploitation Online Prevention) Certificate prior to Extending Placement.
· CURC6201 – Elective – these will be aimed at developing the Teaching Standards the group as a whole perform less well on during their Yr 2 developing placement 
· CURC6202 – Assessment This module gives an overview of current and historical assessment methods within schools and settings. The process of seeking and interpreting evidence for use by pupils and their teachers. Analysis of assessment methods used in variety of countries. Target setting across age phases. Target setting within a subject area.
· MATC6402 (10 credits) Maths - Assessment, EAL, SEN, transitions and progression.
· PEDG6301 Specialism - Examining Cross Curricular approaches - In this Module the students explore what good cross curricular and thematic learning looks like, how they can plan for it and the pitfalls to avoid. We also investigate the theories behind this approach. They are taught this Module by their enhancement tutor so there are slightly different foci in terms of content. (21.22 - Carlisle - History/PE, Lancaster - English/RE/MFL, London - English/Inclusion).
· PEDG6302 Investigating Learning and Teaching (Specialism Research)- In this module, students select a contemporary issue related to their specialism, and plan, carry out and write up a piece of small scale research. The importance of research informed practice is highlighted. The students are provided with input on the research process, but the majority of the module consists of individual tutorial support for the students as their research develops. As part of their research report, students include a literature review, which enables them to develop their knowledge and understanding of their chosen issue/area and to critique the debates within it. Students collect data from a variety of sources, but this often involves interviews or questionnaires with teachers in school, lesson observations and work with focus groups of children. Ethical issues around data collection are explored and methods justified within the methodology section of the research report. To conclude their report, students are encouraged to consider the implications for their own future practice, stemming from this piece of small-scale research. 
· LLTR6001- Current Issues in Education: This aim of this module is to consolidate students’ knowledge of the dynamic and inter-related nature of current issues in education and to enable them to respond to, manage and become an agent of/for change. The module equips students with knowledge and skills to understand what is change including features of change, how to plan and implement an initiative (for change) and how to evaluate/reflect on the initiative once it has been implemented.
· EALC6401- English - Assessment, EAL, SEN and progression. The Cumbria Teacher of Reading is also taught across the year. In this module students learn and learn how to:
· teach diverse learners in English
· understand different types of assessment and how they can support and assess learning in English
· how assessment can be used, and developed, to assess diverse learners
· Extend their reflections of their own professional practice
· make links between theory and practice-  Simple View of Reading, Rose (2016) Independent Review of the Teaching of Early Reading; Bearne and Ready (2018) Scale of Progression for spoken language; EAL levels of competence  - The Bell Foundation; Narrowing the Gap (Kendal et al, 2008) & SEND Code of Practice.



During the EXTENDING PHASE placements- Cumbria Student Teachers’ teaching is assessed in relation to:
· The context and content of their teaching over sequences of lessons. Judgements are not made on individual lessons.
· The contribution it makes to pupil progress over time (including tracking through class and pupil profiling paperwork); good or better than expected pupil progress = exceeding expectations, at least expected pupil progress = meeting requirements for QTS.
· The full range of evidence, (including for example, pupils’ responses in lessons and from their workbooks; the quality and impact of marking) should be used throughout to help the student teacher progress against targets on a trajectory to meet the expected student teacher standards by the end of their programme.
· At Extending phase: Teachers’ Standards are applied to the context of the school and / or virtual support being offered; along with the phase within which a Cumbria Student Teacher is practising. Assessment against the Teachers’ Standards is consistent with what can reasonably be expected of a Student Teacher prior to the award of QTS.
· Assessments are informed by evidenced professional judgements. Judgements need to reflect students’ overall competence and progress made at each phase of placement journey.

The key factor in judging the quality of teaching over time is the impact students’ teaching has on the quality of pupils’ learning & progress. When assessing the quality of students’ teaching over time reference should be made to the teachers’ standards in full and the bulleted subheadings should be used to:
· track students’ progress against the teacher’s standards, to ensure they remain on a trajectory towards recommendation of the award of QTS at the end of their programme;
· identify students‘ strengths;
· determine areas for additional development, instigating an intervention action plan where appropriate progress is not being met;
· enable the identification of aspects of both ability to meet the student teacher standards and helping to encourage ‘exceeding’ student teacher standards requirements for a link into their early career.



	· It is vital that a student is considered as a training teacher when using this framework. They are not yet fully qualified teachers.

	· The standards need to be applied as appropriate to the role & context within which the trainee is practising (placement).
· Student teachers should demonstrate a continued progression towards the recommendation of award of QTS; mapping evidences against the Teacher Standards below.
· A professional assessment of the ability to stay ‘on trajectory’ toward QTS will be made during each placement phase.
· SMART targets will continue to help a student teacher work towards meeting a best fit outcome of the teacher standards.
· Mentor “support” is critical to sustained student teacher progress. Mentors will continue to support activity in all bands of this framework.
· They should be assessed against the standards in a way that is consistent with what could reasonably be expected of a trainee teacher prior to the award of QTS.




	S1: Set high expectations which inspire, motivate and challenge pupils

	How well does the trainee:
· Create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
· Help learners to show respect and sensitivity in their relationships with one another and the teacher?
· Create a positive environment where making mistakes and learning from them and the need for effort and perseverance are part of the daily routine.
· Succeed in teaching learners to co-operate, to collaborate and listen to others?
· Plan work at a suitably high level for age and ability and to external benchmarks such as NC level descriptors that stretch and challenge all pupils?
· Use intentional and consistent language that promotes challenge and aspiration.
· Maintain high expectations and personalise the learning taking account a range of diverse needs through an inclusive approach?
· Understand and demonstrate the values and attitudes that they expect from pupils, respect for others, positive attitude towards learning, care for the environment and social responsibility?
· Resolve conflicts and individual learner’s problems sensitively to protect their self- esteem?
· Establish high expectation for learner’s behaviour?
· Apply rules, sanctions and rewards in line with school policy, escalating behaviour incidents as appropriate.
· Rigorously maintain clear behavioural expectations (e.g. for contributions, volume level and concentration)
· Acknowledge and praise pupil effort and emphasise progress being made.
· Demonstrate an understanding of the needs of all pupils and minority groups?
	Evidence for this standard may be demonstrated by:
Planning documentation
· Clear classroom risks, resources and routines identified
· Resources planned to engage and stimulate sensitive the needs of pupils
· Activities planned that are challenging and engaging for all pupils

Reflective Documents
· Evaluations reflect upon the learning environment
· Evaluations identify different progress between pupils and groups of pupils

Lesson observations from mentors and tutors
· Health and safety risks communicated to pupils
· Pupils aware of tasks and on task
· Expectations made clear to pupils
· Trainee is courteous to all pupils and demonstrates enthusiasm
· Trainee challenge sin appropriate behaviour including sexist, racist, homophobic or other inappropriate personal comments

Pupil assessment records
· Assessment Is undertaken regularly and pupil progress monitored in order plan future learning
· Include appropriate targets in pupil books




	
	Not yet meeting full Teacher Standards
exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time

Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S1
	
Standard Prompts
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can do this consistently”… so that children make good or better progress over time

	S1: Set high expectations which inspire, motivate and challenge
	a) Establish a safe and stimulating learning
Environment.
	Needs intervention to establish a safe and stimulating learning environment.
	Independently is able to use a range of strategies to establish a safe environment which, much of the time, is stimulating and rooted in mutual respect.
	Consistently uses innovative strategies to establish a safe and stimulating environment for pupils, rooted in mutual respect, which motivates and inspires pupils to learn and enjoy
the subject.

	
	b) Set goals that stretch and challenge pupils of all backgrounds, abilities and
dispositions.
	Needs intervention to set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions.
	Sets goals that stretch, challenge and motivate pupils.
Much of the time uses strategies to support the learning and progress of underperforming groups.
	Consistently sets goals that stretch, challenge and motivate pupils.
Uses effective strategies to support the learning and progress of underperforming groups.

	
	c) Demonstrate consistently the positive attitudes, values and behaviour which are expected of
pupils.
	Needs intervention to demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.
	Is able to demonstrate the positive attitudes, values and behaviour which are expected of pupils.
	Consistently and with initiative, effectively demonstrates and models the positive attitudes, values and behaviour which are expected of pupils.





	
S2: Promote good progress and outcomes by pupils

	How well does the trainee:
· Have a secure understanding of how learners learn?
· Plan for continuity and progression across the key stage(s) building on pupils ‘prior knowledge and attainment?
· Sequence lessons so that pupils secure foundational knowledge before encountering more complex content.
· Take account of pupils’ prior knowledge when planning how much new information to introduce.
· Identify possible misconceptions and plan how to prevent these forming.
· Link what pupils already know to what is being taught (e.g. explaining how new content builds on what is already known).
· Break complex material into smaller steps (e.g. using partially completed examples to focus pupils on the specific steps).
· Reduce distractions that take attention away from what is being taught (e.g. keeping the complexity of a task to a minimum, so that attention is focused on the content).

· Encourage pupils to share emerging understanding and points of confusion so that misconceptions can be addressed.
· Design, practice, generation and retrieval tasks that provide just enough support so that pupils experience a high success rate when attempting challenging work.
· Balance exposition, repetition, practice and retrieval of critical knowledge and skills.
· Increase challenge with practice and retrieval as knowledge becomes more secure (e.g. by removing scaffolding, lengthening spacing or introducing interacting elements).
· Plan regular review and practice of key ideas and concepts over time (e.g. through carefully planned use of structured talk activities) and deconstruct this approach.

· Devise opportunities for individuals, groups and whole classes to recall, review and draw conclusions about what they have achieved and guide and support them in what they need to do next to improve?
· Monitor and assess progress and give feedback so that all pupils make good progress in their learning?
· Encourage pupils to take pride in their work and achievements?
· Engage learners in setting objectives for the development of their own learning and development?
	Evidence for this standard may be demonstrated by:

Planning documentation
· Assessment data is used to inform planning
· Planning of high order and diagnostic questions
· Linking learning sequences
· Learning planning takes account of wider objectives linked to social and personal skills
· Learning plans promote independent and collaborative working
· Structure of lesson that reflects the needs of pupils and their learning e.g. appropriate pace and resources
Reflective Documents
· Evaluations identify future learning targets
· Awareness of social, emotional, cultural and linguistic factors that influence pupil performance
Lesson observations from mentors and tutors
· Observation identifies clear introduction and sequences of learning
· Questioning builds on answers and pupils asked to build upon and reflect upon their answers
· Effective use of plenaries to reflect upon learning
· Pupils are attentive at the start of episodes of learning
· Opportunities built into lessons to celebrate success
Pupil assessment records
· Summative and formative assessment is undertaken regularly
· Record keeping is up to date and used formatively
· Constructive verbal and written feedback provided to pupils
· Building in opportunities for pupils to reflect upon their progress and identify  areas for development




	
	Not yet meeting full Teacher Standards exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time

Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S2
	
Standard Prompts
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good or better progress over time

	
S2: Promote good progress and outcomes by pupils
	a) Be accountable for pupils’ attainment, progress and outcomes.
	take accountability for pupils’ attainment, progress and outcomes without intervention
	Follow school policy and practice.

annotate learning plans identifying pupil progress and outcomes.

take accountability for pupils’ attainment, progress and outcomes.
	use innovative strategies to be accountable for pupils’ attainment, progress and outcomes.

understand and am able to model school- level policy and practice and guide other professional colleagues such as teaching assistants.

	
	
	
	
	provide extensive, varied examples of how sustained progression for all groups of learners has been secured.

	
	
	
	
	contribute to comprehensive pupil teaching system.

	
	b) Plan teaching to build on pupils’ capabilities and prior knowledge.
	demonstrate an awareness of pupils’ capabilities and their prior knowledge, and is unable to plan teaching to build on these without intervention
	use awareness of pupils’ capabilities and their prior knowledge, and plans teaching to build on these.

use previous planning to inform next steps.
	use a detailed understanding of the pupils’ capabilities and their prior knowledge.

Apply the: Plan – do – review cycle to my learning plans

	
	
	
	annotate plans to support progression for all learners.

assess pupils’ achievement and plan and teach lessons that enable pupils, including those who are disabled and those who have special educational needs, to make at least expected
progress.
	demonstrate through my planning and teaching that my pupils, including those who are disabled and those who have special educational needs, make good progress.

	
	c) Guide pupils to reflect on the progress they have made and their emerging needs.
	guide pupils to reflect on the progress they have made and their emerging needs without intervention
	offer pupils intervention and feedback which enables them to identify the progress they have made and understand what they need to do to improve.
	offer pupils high quality intervention and feedback which enables them to identify the progress they have made and understand what they need to do to improve.

	
	d) Demonstrate knowledge and understanding of how pupils learn and how this impacts on
teaching.
	demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching without intervention
	demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching.

use well targeted interventions to facilitate learning for all groups.
	effectively use knowledge and understanding of how pupils learn to improve my teaching and pupil outcomes

	
	e) Encourage pupils to take
a responsible and conscientious attitude
	encourage pupils to take a responsible and conscientious attitude to their own work and study without intervention
	encourage pupils, to take a responsible and conscientious attitude to work and study by setting expectations.
	effectively encourage pupils, by setting specific high expectations, to take a responsible and conscientious attitude to work and study.





	
S3: Demonstrate good subject and curriculum knowledge

	How well does the trainee:
· Have secure pedagogical and subject/phase related knowledge and understanding?
· Identify essential concepts, knowledge and skills and principles of the subject.
· Ensure that pupils’ thinking is focused on key ideas within the subject and deconstruct this approach. Help pupils’ master important concepts.
· Discuss and analyse with expert colleagues the rationale for curriculum choices, the process for arriving at current curriculum choices and how the school’s curriculum material inform lesson preparation.
· Have knowledge of recent NC frameworks and developments including national strategies and initiatives and critically evaluate and reflect upon the use of these?
· Provide opportunity for all pupils to learn and master essential concepts, knowledge, skills and principles of the subject.
· Provide tasks that support pupils to learn key ideas securely (e.g. quizzing pupils so that they develop fluency with times tables).
· Use powerful analogies, illustrations, examples, explanations and demonstrations.
· Revisit the big ideas of the subject over time and teach key concepts through a range of examples
· Use resources and materials aligned with the school curriculum (e.g. textbooks or shared resources designed by expert colleagues that carefully sequence content).
· Draw explicit links between new content and the core concepts and principles in the subject.
· Plan and set subject/phase related targets for individuals and groups of learners?
· Break down ideas and concepts and sequence theologically to support the development of learners’ knowledge and understanding?
· Answer learners’ questions confidently and accurately?
· Construct and scaffold learning, know when to make effective interventions and respond to learners’ common misconceptions and mistakes?
· Support learners in using and developing literacy, numeracy and ICT skills in their subject area/phase?
· Demonstrate depth of knowledge and understanding of early reading, and SSP and use a range of strategies for the teaching of early reading and SSP and critically evaluate and reflect upon these?
· Demonstrate depth of knowledge and understanding of early mathematics and use a range of strategies for the teaching of early mathematics and critically evaluate and reflect upon these?
	Evidence for this standard may be demonstrated by:

Planning documentation
· Subject knowledge, key concepts and principles identified
· Learning plans, schemes of work and resources providing    examples of how pupil literacy is being developed
· Differentiated resources planned and utilised

Lesson observations from mentors and tutors
· Demonstration of clear subject knowledge and the ability to develop pupil understanding
· Use of guided reading and development of appropriate subject specific vocabulary
· Questioning builds on answers and pupils asked to build upon and reflect upon their answers

Pupil assessment records
· Assessment includes language and literacy learning
· Summative, formative and diagnostic assessment of pupil  understanding

Additional evidence
· Subject knowledge audits
· Assignments




	
	Not yet meeting full Teacher Standards exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S3
	Standard Prompts
	“I can’t yet” (Intervention needed)…
/ It is unclear that children make
progress at this stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good or better
progress over time

	Demonstrate good subject and curriculum knowledge
	a) Have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings
	Utilise secure knowledge of the relevant subject(s) and curriculum areas to foster and maintain pupils’ interest in the subject to meet pupils' needs and address misunderstandings.
	Utilise secure knowledge of the
relevant subject(s) and curriculum areas to foster and maintain pupils’ interest in the
subject to meet pupils' needs and address misunderstandings. Teach well, demonstrating:
· good subject and curriculum knowledge;
· phase expertise.
Work within the current and new curriculum arrangements. Much of the time demonstrate the ability to address
misunderstandings and maintain pupils’ interest.
	Teach exceptionally well, demonstrating: - strong subject and curriculum knowledge; - phase expertise.

Show confidence to work within the current and new curriculum.

Demonstrate the ability to address misunderstandings and maintain pupils’ interest in the subject by delivering engaging teaching episodes, ensuring progression is made by all learners.

	
	b) Demonstrate a critical understanding of developments in the subject and curriculum areas & promote the value of
scholarship
	Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship.
	Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship.
	Demonstrate consistent and critical understanding of developments in the subject and curriculum areas.

Effectively promote the value of scholarship.

	
	c) Demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English,
whatever the teacher’s specialist subject
	Demonstrate an understanding of
and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject.
	Demonstrate the correct use of standard English, whatever the teacher’s specialist subject.
Demonstrate a good understanding of how to develop the reading, writing, communication skills of the pupils they teach. AND…Much of the teaching demonstrates an understanding of and takes responsibility for promoting high standards of literacy, articulacy and the correct use of Standard English, whatever the
teacher’s specialist subject.
	Demonstrate a thorough understanding of how to teach reading, writing, communication … effectively to enhance the progress of pupils taught.
Demonstrate an understanding of
and take responsibility for promoting high standards of literacy, articulacy and the correct use of Standard English, whatever the teacher’s specialist subject.

	
	d) If teaching early reading, demonstrate a clear understanding of systematic synthetic phonics
	Demonstrate a clear understanding of systematic synthetic phonics whilst teaching early reading.
	Demonstrate a clear understanding of systematic synthetic phonics whilst teaching early reading.
Teach early reading, systematic synthetic phonics, communication and language development … with increasing confidence and competence so that pupils make at least expected progress.
	Teach early reading, systematic synthetic phonics, communication and language development … confidently and competently so that pupils make good or better than expected progress.
Demonstrate a thorough understanding of the role of
systematic synthetic phonics in the teaching of early reading.

	
	e) If teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.*‘Early’ is frequently
replaced by ‘Primary’
	Demonstrate a clear understanding of appropriate teaching strategies for early* mathematics.
	Demonstrate a clear understanding of appropriate teaching strategies for early* mathematics.

Teach primary mathematics … with increasing confidence and competence so that pupils make at least expected progress.
	Teach primary mathematics …confidently and competently so that pupils make good or better than expected progress.

Demonstrate a thorough understanding of appropriate teaching strategies for the teaching of early mathematics.




	S4: Plan and Teach well-structured Lessons

	How well does the trainee:
· Select and adapt teaching styles and strategies to suit the stage of the lesson, and the learning of individuals, groups and whole classes as appropriate?
· Guide, scaffold and model to help learners understand new processes and ideas, and remove scaffolding when learners are achieving a high degree of success?
· Effectively use questioning for many purposes, including to check learners prior knowledge, assess understanding and break down problems?
· Provide opportunities for learners to consolidate and practise applying new knowledge and skills?
· Manage the timing and pace of lessons, intervene effectively and change direction and shift in emphasis to support learning?
· Use a variety of imaginative resources and innovative learning activities that interest and challenge pupils’ learning and put this into the context of the real world?
· Design homework and out of class work that takes account of learners’ attainment, needs and interest that can be completed independently or with appropriate support?
· Use the feedback from more experienced colleagues and the experience of observing others to identify ways of improving their practice?
· Seek opportunities to engage in collaborative planning and teaching?
· Understand the need to consider the role of parents and carers in supporting learners with homework?
· Know about the appropriate arrangements and risk assessments required for out of class activities?
	Evidence for this standard may be demonstrated by:
Planning documentation
· Plans show challenging learning objectives based upon prior learning
· Planning shows differentiation and effective use of time
· Homework is suitably challenging and engaging
· Planning demonstrates an understanding of school, national curriculum, examination requirements
· Lesson planning takes account of wider objectives linked to social and personal skills
· Documentation supporting out of class learning
· Lesson plans promote independent and collaborative working
· Evidence in lesson plans of appropriate use of time
· Lesson plans and sequences are amended in light of evaluation and reflection
· Evidence of planning for additional adults’ role in furthering pupil learning.
Reflective Documents
· Accurate evaluations consistent with colleague’s judgements
· Reflection activities that actively seek to improve practice
· Evaluations and reflections that have led to improvements
Lesson observations from mentors and tutors
· Observations identify enthusiasm for teaching
· Observations of out of class activities
· Lesson observations show utilisation of a range of appropriate teaching and learning strategies, including modelling, scaffolding and explanations.
· Questioning used as an effective tool to secure good outcomes for all learners.
· Teaching demonstrates well-judged interventions which develop pupils’ understanding
· Teaching promotes pupils’ love of learning and stimulates intellectual curiosity
Pupil assessment records
· Assessment of homework consistent with subject/ school policy
· Appropriate and timely feedback to learners




	
	Not yet meeting full Teacher
Standards exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S4
	Standards Prompt:
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this
stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good or better progress over time

	S4: Plan and Teach well- structured Lessons
	a) Impart knowledge and develop under- standing through effective use of lesson time.
	Needs intervention to impart knowledge and develop understanding through effective use of lesson time.
	Independently is able to impart knowledge and develop understanding through using lesson time to good effect.
	Consistently uses innovative strategies to impart knowledge and develop understanding through using lesson time to great effect.

	
	b) Promote a love of learning and children’s intellectual curiosity.
	Needs intervention to promote a love of learning and children’s intellectual curiosity.
	Much of the time promotes a love of learning and children’s intellectual curiosity.
Interactions are carefully planned to allow learners to develop and apply knowledge, skills, understanding,
interests and enthusiasm to a range of situations
	Consistently and effectively promotes a love of learning and children’s intellectual curiosity.
Takes risks when making learning interesting. Pupils see the relevance of their learning and this stimulates their intellectual curiosity.

	
	c) Set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils
have acquired.
	Needs intervention to set homework and plan other out- of-class activities to consolidate and extend the knowledge and understanding pupils have acquired.
	Is able to set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired.
	Consistently and with initiative, plans differentiated, purposeful homework/out-of-class activities that consolidates and extends existing knowledge and understanding.

	
	d) Reflect systematically on the effectiveness of lessons and approaches to teaching
	Needs intervention to reflect systematically on the effectiveness of lessons and approaches to teaching
	Is systematically able to reflect in order to improve their practice.
Is able to accurately judge the effectiveness of their lessons and impact on all groups of pupils.
Is reflective in discussion with colleagues, accepts and acts
upon advice and support.
	Is systematically and critically reflective in analysing, evaluating and improving their practice.
Is able to accurately judge the effectiveness of their lessons and impact on all groups of pupils.
Acts upon advice and guidance to develop from colleagues and mentor.

	
	e) Contribute to the design and provision of an engaging curriculum within the relevant
subject area
	Needs intervention to contribute to the design and provision of an engaging curriculum within the relevant subject area(s).
	Much of the time makes good contributions to the design and provision of an engaging curriculum within the relevant subject area(s).
Is able to collaborate with colleagues effectively.
	Consistently makes effective contributions to the design and provision of an engaging curriculum within the relevant subject area(s), engaging with colleagues and subject specialists.




	S5: Adapt teaching to respond to the strengths and needs of all pupils

	How well does the trainee:

· Take into account the key factors that contribute to the development and wellbeing of learners?
· Understand the extent to which different backgrounds and influences may have an impact on learning?
· Know and understand the factors that can present barriers to learning, progress and wellbeing and how these barriers might be overcome?
· Interpret and use school level data to identify targets for learners?
· Know how to identify the needs of pupils and differentiate tasks, activities, resources effectively to support learners including those with special educational needs, those with disabilities, those for whom English is an additional language and those form diverse social, cultural, ethnic, religious and linguistic backgrounds?
Recognise differences in the rates of progress and attainment of pupils experiencing challenging circumstances?
	Evidence for this standard may be demonstrated by:

Planning documentation
· Planning based upon prior assessments
· Planning identifies clear adaptive teaching strategies
· Clear Assessment for Learning (AfL) strategies planned

Reflective Documents
· Awareness of social and emotional factors and cultural and linguistic factors that influence pupil performance

Lesson observations from mentors and tutors
· Observation identifies clear introduction and sequences of learning
· Questioning builds on answers and pupils asked to build upon and reflect upon their answers
· Effective use of plenaries to reflect upon learning
· Pupils are attentive at the start of episodes of learning
· Support staff employed appropriately

Pupil assessment records
· Assessment is undertaken regularly
· Record keeping is up to date and used formatively
· Use of school data e.g. FSM, EAL, SEN




	
	Not yet meeting full Teacher Standards exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S5
	Standards Prompt:
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this
stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good or better progress over time

	
S5: Adapt teaching to respond to the strengths and needs of all pupils
	a) Know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively
	Needs support to know when and how to differentiate appropriately.
	Independently is able to differentiate appropriately using approaches which enable pupils to be taught effectively.
	Consistently uses innovative strategies to differentiate appropriately using timely approaches which enable pupils to be taught effectively.

	
	b) Have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these.
	Needs support to understand how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these.
	Much of the time understands how to challenge and motivate pupils where attainment is low and use strategies to support underperforming groups.

Respects and accommodates individual differences between pupils and has a good understanding of a range of factors that can inhibit pupils’ ability to learn and adapts teaching well to help overcome these.

Much of the time understands the challenges and opportunities of teaching in a diverse society.
	Consistently understands the causes of low achievement; challenge and motivate pupils where attainment is low; and use effective strategies to support underperforming groups.

Respects and accommodates individual differences between pupils and has a very good understanding of a range of factors that inhibit pupils’ ability to learn and adapts teaching very well to help overcome these.

Has a thorough understanding of the challenges and opportunities of teaching in a diverse society.

	
	c) Demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development
	Needs continuous support to demonstrate an awareness of the physical, social and intellectual development of children, and does not know how to adapt teaching to support pupils’ education at different
stages of development.
	Is able to demonstrate an awareness of the physical, social and intellectual development of pupils and, much of the time, adapts teaching to support pupils’ education at different stages of development.
	Consistently and with initiative demonstrates clear awareness of the physical, social and intellectual development of children, and effectively adapts teaching to support pupils’ education at different stages of development.

	
	d) Have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.
	Needs frequent support to understand the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and is not able to use and evaluate distinctive teaching approaches to engage and support them.
	Much of the time evaluates and adapts teaching to support all pupils, including those with special educational needs, high ability (including Gifted and Talented), English as an additional language, disabilities and pupils eligible for the pupil premium (including Free School Meals).
Much of the time understand how to challenge and motivate pupils where attainment is low and use strategies to support underperforming groups.
Much of the time uses and evaluates distinctive teaching approaches to engage and support pupils.
	Consistently and effectively evaluates and adapts teaching to meet the needs of all pupils, including those with special educational needs, high ability (including Gifted and Talented), English as an additional language, disabilities and pupils eligible for the pupil premium (including Free School Meals).

Challenge and motivate pupils where attainment is low; and use effective strategies to support underperforming groups.
Consistently and effectively uses and evaluates distinctive teaching approaches to engage and support pupils.




	S6 Make accurate and productive use of assessment.

	How well does the trainee:
· Know the assessment requirements and arrangements for the age phase/subjects/
· Make effective use of the schools; monitoring, marking assessment and recording policy
· Build formative assessment into lessons
· Knowhow to prepare pupils for assessment activity
· Know the NC levels of attainment and use these appropriately and effectively to monitor progress and attainment and develop and extend learning?
· Relate assessment to learning objectives, learning activities and learning outcomes
· Use a range of assessment strategies including self and peer assessment in a way that promotes pupil progress
· Give appropriate and timely oral and written feedback to motivate and reinforce learning and help pupils to set targets to improve?
· Know, understand and use available data sets to improve the quality of teaching and learning and set appropriate targets for pupils?
	Evidence for this standard may be demonstrated by:
Planning documentation
· Assessment data is used to inform planning
· Planning of high order and diagnostic questions
· Linking learning sequences
· Learning plans takes account of wider objectives linked to social and personal skills
· Learning plans show clearly the opportunities for formative assessment
· Learning plans promote independent and collaborative working.
Reflective Documents
· Evaluations identify future learning targets based on assessment gained from lessons and data
Lesson observations from mentors and tutors
· The use of effective formative feedback at individual, small group and whole class level
· Questioning builds on answers and pupils asked to build upon and reflect upon their answers
· Effective use of plenaries to identify pupil understanding
· Learners reflect on learning and set / review own targets
· Observes pupil activity and makes appropriate responses
Pupil assessment records
· Assessments undertaken regularly
· Use of tests, mock examinations and controlled assessments to provide  appropriate feedback
· Record keeping is up to date and used formatively
· Pupils know how to progress to the next level
· Pupil profiles show how next steps are set as a result of assessment
Additional evidence




	
	Not yet meeting full Teacher Standards exemplification
	Meeting Expected Teacher Standards
exemplification
	Exceeding expected Teacher Standards exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S6
	Standards Prompt:
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good or
better progress over time

	
S6: Make accurate and productive use of assessment
	a) Know and understand how to assess the relevant subject & curriculum areas, including statutory assessment requirements
	Needs intervention in order to :
· demonstrate knowledge and understanding of how to assess a range of subject and curriculum areas, including statutory assessment requirements.
	Independently is able to:
· assess across a range of subject and curriculum areas, including statutory assessment requirements.
	Consistently uses innovative strategies in order to:
· know and understand how to assess accurately across the full range subject and curriculum areas, including statutory assessment requirements.

	
	
b) Make use of formative and summative assessment to secure pupils’ progress
	· plan formative assessment tasks linked to lesson objectives to secure pupils’ progress
· prompt pupils to elaborate when responding to questioning
· monitor pupils’ responses during lessons, including checking for misconceptions.
· use, where possible, externally validated materials to make summative assessments
	· plan formative assessment tasks to secure pupils’ progress across a sequence of lessons over time
· prompt pupils to elaborate when responding to questioning
· monitor pupils’ responses during lessons, including checking for misconceptions.
· use, where possible, externally validated materials to make summative assessments
	· plan formative assessment tasks to secure pupils’ progress across a sequence of lessons over time
· prompt pupils to elaborate when responding to questioning
· monitor pupils’ responses during lessons, including checking for misconceptions.
· use, where possible, externally validated materials to make summative assessments

	
	c) Use relevant data to monitor progress, set targets, and plan subsequent
lessons
	· structure tasks and questions within lessons to enable the identification of understanding, knowledge gaps and misconceptions
· use assessments to check for prior knowledge and pre-existing misconceptions to plan subsequent lessons
· record and use data (lesson reflection, tracking systems, pupil profiles) to monitor progress only when it is useful for improving pupil outcomes.
· draw conclusions about what pupils have learned by looking at patterns of performance within lessons
	· structure tasks and questions within lessons to enable the identification of understanding, knowledge gaps and misconceptions
· use assessments to check for prior knowledge and pre-existing misconceptions to plan sequences of lessons
· record and use data (lesson reflection, tracking systems, pupil profiles) to monitor progress only when it is useful for improving pupil outcomes.
· draw conclusions about what pupils have learned by looking at patterns of performance
over a number of lessons and assessments
	· structure tasks and questions within lessons to enable the identification of understanding, knowledge gaps and misconceptions
· use assessments to check for prior knowledge and pre-existing misconceptions to plan sequences of lessons within units of work
· record and use data (lesson reflection, tracking systems, pupil profiles) to monitor progress only when it is useful for improving pupil outcomes.
· draw conclusions about what pupils have learned by looking at patterns of performance over a number of assessments within units of work

	
	d) Give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.
	· give accurate feedback, using some of feedback approaches eg written /verbal /whole class /peer / pupil self-reflection
· ensure marking is accurate, meaningful, manageable and effective
· use verbal feedback during and after lessons to improve outcomes for pupils
· provide time and purpose for pupils to respond to feedback.
· scaffold self-assessment by sharing model work with pupils, highlighting key details.
	· Is able to use a variety of approaches to give accurate feedback; written, verbal, whole class, peer and pupil self-reflection
· ensure marking is accurate, meaningful, manageable and effective
· use verbal feedback during and after lessons to improve outcomes for pupils
· provide time and purpose for pupils to respond to feedback.
· scaffold self-assessment by sharing model work with pupils, highlighting key details.
	· Consistently and with initiative, use a variety of approaches to give accurate feedback; written, verbal, whole class, peer and pupil self-reflection
· ensure marking is accurate, meaningful, manageable and effective
· use verbal feedback during and after lessons to improve outcomes for pupils
· provide time and purpose for pupils to respond to feedback.
· scaffold self-assessment by sharing model work with pupils, highlighting key details




	S7: Manage behaviour effectively to ensure a good and safe learning environment

	How well does the trainee:

· Make use of the relevant school behaviour policy and be able to employ a range of effective strategies to secure appropriate learning behaviour, self-control and independence so that all learners can make progress??
· Ensure that pupils know the boundaries of acceptable behaviour and understand the consequences of their actions?
· Minimise the impact of negative behaviour of some pupils on teaching and the learning of others?
· Establish and maintain effective relationships in the classroom between teacher to pupil, other adult to pupil and pupil to pupil?
· Understand the link between learners’ behaviour and their involvement and engagement with learning?
	Evidence for this standard may be demonstrated by:
Planning documentation
· Seating plans and clear classroom routines identified
· Planning showing the effective use of additional classroom support
· Planning showing consideration of clear behaviour management strategies
Reflective Documents
· Evaluations identify future learning targets
· Awareness of social and emotional factors and cultural and linguistic factors that influence pupil performance
Lesson observations from mentors and tutors
· High expectations and effective and appropriate behaviour management strategies observed
· Variety of styles, variation of tone and language appropriate to audience
· Effective relationships with pupils being developed
· School policies for behaviour used appropriately
· A welcoming physical environment
· Display of rules and or routines which you expect from pupils
· Good working knowledge of the school’s behaviour policy
· Effective use of praise and sanctions
· Examples of where you have had an impact on behaviour beyond own classroom i.e. playtimes/lunchtimes/out of school/evidence in pupil profiles
· Awareness of bullying in all its forms
· Variety of styles, variation of tone and language appropriate to audience
· Awareness of social and emotional factors and cultural and linguistic factors that influence pupil performance
Pupil assessment records
· Records of sanctions and disruptive pupils maintained




	
	Not yet meeting full Teacher Standards
exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards
exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S7
	Standards Prompt:
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this
stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good
or better progress over time

	
S7: Manage behaviour effectively to ensure a good and safe learning environment.
	a) Have clear rules and routines for behaviour in the classroom, and take responsibility for promoting good and courteous behaviour in the classroom and around the school, in accordance with the school’s behaviour policy
	Intervention needed to have clear rules and routines for behaviour in classrooms, and to take responsibility for promoting good and courteous behaviour in classrooms and around the school, in accordance with the school’s behaviour policy.
	In accordance with the school’s behaviour policy:
Takes responsibility for and is able to promote and manage behaviour in the classroom well to ensure a good and safe learning environment;
Encourages pupils to behave well in the classroom and around the school and display good levels of courtesy and co- operation;

Is able to tackle bullying, including cyber and prejudice- based (and homophobic) bullying.
	In accordance with the school’s behaviour policy:
Takes responsibility for and has the knowledge, understanding and skills to promote and manage behaviour effectively and create an excellent climate for learning;

Actively encourages pupils to behave well in the classroom and around the school and display high levels of courtesy and co-operation;

Can effectively tackle bullying, including cyber and prejudice-based (and homophobic) bullying.

	
	b) Have high expectations of behaviour and establish a framework for discipline, consistently and fairly, with a range of strategies, using praise, sanctions and rewards
consistently and fairly
	Needs continuous intervention to manage expectations of behaviour,

Intervention needed to establish and manage a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly
	Sustains high expectations of behaviour.

Establishes and maintains or applies the school’s framework for discipline, using a range of strategies.
	Consistently sustains high expectations of behaviour.

Establishes and maintains or applies the school’s framework for discipline consistently and fairly, using a wide range of effective strategies.

	
	c) Manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate
them
	Needs continuous intervention to manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them.
	Is able to manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them.
	Consistently manages a high level of pupil motivation and involvement using a range of effective approaches appropriate to the pupils’ needs.

	
	d) Maintain good relationships with pupils, exercising appropriate authority, and acts
decisively when necessary
	Needs continuous intervention to maintain good relationships with pupils, exercising appropriate authority, and to act decisively when necessary.
	Demonstrates good relationships with pupils and exercises appropriate authority, and acts decisively when necessary. Makes timely and effective interventions to maintain good discipline.
	Consistently demonstrates strong and effective relationships with pupils exercising appropriate authority, and acts decisively when necessary.





	
S8: Fulfil Wider Professional Responsibilities

	How well does the trainee:

· Involve themselves in the wider role of the school through pastoral/form tutor work. PSHCE, assemblies, out of school learning, extra-curricular activity, staff meetings and CPD activity?
· Seek support and communicate effectively with other colleagues?
· Recognise the value, expertise and benefits to learning of co- operative working?
· Plan for, brief and deploy effectively other adults in and out of the classroom?
· Review their professional learning and practice on a regular basis and identify strategies to improve?
· Seek out guidance and support from mentors and other colleagues and use the feedback to improve practice?
· Demonstrates sensitivity to home background, ethnicity, culture and religion when communicating with parents and carers?
· Acknowledge the contribution that parents and carers can make to the children’s learning and well-being despite home circumstances or experiences of education?
	Evidence for this standard may be demonstrated by:

Planning documentation
· Collaborating with colleagues to share the load of planning and preparation and making use of shared resources (e.g. textbooks).
· Learning plans show effective activity choice for LSA / other adults.- identification of type of task (do, support, intervene or assess)
Reflective Documents
· Effective use of feedback from mentors/tutors
· Identification of professional development(CPD)needs
· Evaluate and act upon advice and suggestions
Lesson observations from mentors and tutors
· Discussing and analysing with expert colleagues how experienced colleagues seek ways to support individual colleagues and working as part of a team.
· Observing how expert colleagues communicate with parents and carers proactively and make effective use of parents’ evenings to engage parents and carers in their children’s schooling and deconstructing this approach.
· Receiving clear, consistent and effective mentoring in how to work closely with the SENCO and other professionals supporting pupils with additional needs, including how to make explicit links between interventions delivered outside of lessons with classroom teaching.
· Discussing with mentor and expert colleagues how to share the intended lesson outcomes with teaching assistants ahead of lessons.
· Receiving clear, consistent and effective mentoring in how to ensure that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher.
· Understands and implements whole  school policies e.g. dress code, communication with parents, assessment and recording procedures
Pupil assessment records
· Parents consultation and general communication with parents in line with school policy and procedures
Additional evidence
· Discussions / log activity /shared plan of deployment of other adults.
· Assignments and audits
· Contributions made to school-based training / activities.
· Success made and wider school positives resulting from communication with parents.
· Contributing positively to the wider school culture and developing a feeling of shared responsibility for improving the lives of all pupils within the school (e.g. by supporting expert colleagues with their pastoral responsibilities)
· Knowing who to contact with any safeguarding concerns and having a clear understanding of what sorts of behaviour, disclosures and incidents to report.




	
	Not yet meeting full Teacher Standards
exemplification
	Meeting Expected Teacher Standards exemplification
	Exceeding expected Teacher Standards
exemplification

	
	On Trajectory Student Teacher:
· With intervention from an expert colleague the student teacher can show an ability to carry out or exemplify the standard.
· With intervention the student teacher has an impact on pupils’ progress over time
Not yet on trajectory student teacher:
· After intervention; Is not yet able to…
	· Independently the student teacher can carry out or exemplify the standard
· Pupils make expected progress over time.
	· Consistently, Independently and using initiative the student teacher can carry out or exemplify the standard
· Pupils make good (or better) progress over time

	
S8
	Standards Prompt:
	“I can’t yet” (Intervention needed)… / It is unclear that children make progress at this
stage
	“Independently I can”… so that children make expected progress over time.
	“With independence and initiative I can consistently”… so that children make good
or better progress over time

	S8 : Fulfil Wider professional Responsibilities
	a) Make a positive contribution to the curricular enhancement and ethos of the school.

What (are) is the trainee adding to the school community above/beyond classroom?
	Needs intervention support to engage positively to the wider life of the school.
	Independently able to positively contribute and be proactive to the wider life and ethos of the school.

Acknowledges and shows understanding of teachers’ legal responsibilities.

Involved in extracurricular activities.
	Consistently proactive in making positive contributions to the wider life and ethos of the school.

Demonstrates a clear understanding of teachers’ legal responsibilities.

With growing independence and initiative can suggest, plan, implement a lunchtime/after school club or visit, recognizing school policy.

	
	
b) Develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support.
	Needs intervention to establish effective relationships with colleagues and how to draw on specialist advice and support.
	Independently develops effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support.
	Consistently maintains and deepens professional relationships with colleagues.

Consistently and effectively consults with colleagues as appropriate, knowing when and how to draw on their advice and specialist support.

	
	c) Deploy support staff effectively.
	Needs intervention support to deploy support staff.
	Teaching / non-teaching staff are deployed effectively to support the learning of pupils.

Professional dialogue with support staff is established and maintained, prior and after a lesson.
	With independence and initiative support staff are consistently deployed; maximising the learning of pupils.

	
	d) Take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues.
	Needs intervention for improving teaching through appropriate professional development, and how to respond to advice and feedback from colleagues.
	Independently takes responsibility for improving their teaching through appropriate professional development,

Is able to respond and respect advice and feedback from colleagues.
	Consistently and with initiative takes full responsibility for improving teaching through professional development.

Consistently uses advice and feedback from colleagues to secure improvements in professional practice

	
	e) Communicate effectively with parents’ with regard to pupils’ achievement and well- being.
	Needs intervention to communicate effectively pupils’ achievements and well-being with parents.
	Is able to communicate effectively with parents and carers about pupil’ achievements and well-being.
	Proactively and consistently communicates effectively with parents and carers about pupils’ achievements and well-being.





	PART TWO: Personal and Professional conduct -Trainees embarking on a programme of ITE will have demonstrated that they possess the required attitudes and behaviours as an element of the selection process. No matter which route to QTS they follow all trainees are expected to demonstrate high professional standards from the outset. For that reason the guidance on the standards in Part Two is not graded.

	Standard Prompts
	Scope
	Key Questions

	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school:
	· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position
· having regard for the need to safeguard pupil’s well-being, in accordance with statutory provisions
· showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including: democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
· Ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.
	· Does the trainee have a commitment to upholding the high standards of the teaching profession, within and outside school?
· Does the trainee develop appropriate professional relationships with colleagues and pupils?
· Is the trainee able to safeguard pupils’ well-being, in accordance with statutory provisions?
· Does the trainee understand that schools are required to develop pupils’ wider understanding of social and cultural diversity, tolerance for others and respect for different faiths and beliefs, in line with the maintenance of fundamental British values?
· Does the trainee understand the challenges of teaching in modern British schools?
· Is the trainee aware of the Prevent strategy and its implications?
· Does the trainee understand the responsibility teachers hold in relation to the expression of personal beliefs and the impact these could have on pupils and their consequent actions?
· Does the trainee understand and adhere to the school’s and provider’s VLE/internet safety policy, including the safe and responsible use of social media?

	Teachers must have proper and professional regard to the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality
	· The trainee’s conduct demonstrates a highly professional approach to teaching, understanding and demonstrating that their own conduct is appropriate at all times.
· The trainee reads, understands and applies school policies at all times, e.g. health and safety, risk assessments before trips, homework, etc.
· The trainee is punctual for school, lessons, meetings, etc.
· The trainee always informs the school/colleagues of reasons for any non- attendance involving his/her teaching obligations or other professional meetings and responsibilities in line with school policy.
· The trainee’s language and dress are highly professional and in line with school policy
	· Does the trainee display high standards of personal and professional behaviour, inside and outside school, including attendance and punctuality at all times?
· Does the trainee understand and apply the range of policies that support school practice and act on these in their planning, teaching and wider involvement in the life of the school?
· Does the trainee take appropriate responsibility for their own and pupils’ well-being in the classroom and during off-site activities or visits?



	Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.
	
· The trainee is able to articulate, and abide by, the roles and responsibilities of the teacher in relation to statutory frameworks.
· The trainee is aware of his/her responsibilities in relation to, for example, equality legislation, duties and safeguarding.
· The trainee is able to judge when they may need advice and help in matters of Child Protection or confidentiality.
	
· Is the trainee aware of and does the trainee act in the context of the professional duties of teachers as set out in the statutory School Teachers’ Pay and Conditions document?
· Has the trainee received relevant training in Child Protection/safeguarding? Can he/she articulate the school’s policy if reporting a concern?



[bookmark: A_teacher_is_expected_to_demonstrate_con]A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career. (Teachers’ Standards, Part Two: Personal and professional conduct)

	Part Two of the Teachers’ Standards is about personal and professional conduct. All trainees are required to maintain consistently high
Standards of personal and professional conduct at all times. Where this is not the case, a cause for concern procedure will be instigated and will potentially result in disciplinary procedures.

	Interview:
	Personal and professional conduct is included as a focus for discussion as part of the interview process. In accepting the offer of a place on the programme, prospective trainees agree to adhere to high standards of
personal and professional conduct;

	Induction:
	The requirements for Part Two of the Teachers’ Standards will be introduced and discussed in detail to include consideration of each aspect
and its implications for trainees and teachers;

	At the start of a new placement:
	Trainees must familiarise themselves with the individual school’s codes of
conduct and safety policies, including safeguarding, and ensure they understand and adhere to them;

	At each review point (End of B, D & phases):
	The trainees’ ability to consistently maintain high standards of personal and professional conduct are discussed. Any areas for development are addressed and appropriate targets set;

	At any time:
	Should issues arise in relation to the appropriateness of the trainees’
Conduct, action will be taken which may lead to a ‘In need of Intervention plan’  being instigated.




0.6 Workload Charter 2021.22.pdf
The University of Cumbria ITE Partnership has a strong focus on teacher
workload reduction and teacher resilience for all. Our aim is to
supplement and, in many cases, add value to the support being
offered in Partner Schools & Settings. The opportunities offered by the

UniverSiiy Of Cumbriq ITE University of Cumbria are open o o_II..of our students, current or recently
Partnership: Resilience & quaified.

We also offer the enhancement of ongoing quality training and CPD

Teqc her Workloqd Red UCﬁon noting the benefit this brings fo the wider Partnership.

Chqrier Everyone has a right to expect access to support throughout our
Partnership- please use this Charter as the starting point for
conversations with leads both at University and in Schools/Settings.

Intent -

> Our intent is that our partnership has a focus on ensuring all teachers & Implementation -
students are well supported (mentally / emotionally)

» To promote discussion and provoke challenge
Challenge and lead dialogue about Teacher Workload Reduction (TWR)

and Teacher Resilience. » To be shared throughout programmes and their partnerships

Encourage professional conversations...& lay out responsibilities for » Lead to CPD;
ensuring Resilience and TWR are key atiributes of any Teacher training

programme. » To promote professional conversations relating fo welloeing and

workload feeding intfo ongoing partnership feedback mechanisms.

To provide support for students targeted at individuals leading to resilient
frainees.

Impact -
> Students leaving the university feeling confident to take on their ECT years and remain in the profession

> Ensuring stfudents know where to go for support and to understand that asking for help is a strength; also to recognise the students who may not
seek this support when they need it.

> School / Setting staff receive regular feedback, training and ongoing CPD opportunities linked to Teacher workload reduction and resilience

* This Charter will become part of the UoC ITE Partnership Agreement ensuring that it will come to the attention of
Head Teachers / mentoring leads who sign the agreement. UHIUE‘FS]T. G}-’

Cumbrla EE:






UoC students will: UoC Programmes will: %

+ identify your strengths & skills early on and have the » ensure that students understand the staged expectations in
confidence to share these; each placement phase leading to meeting teacher standards
at end point assessment.

+ know who to approach for support (seek it out); = c
+ work through elements of ITE paperwork during programme F 2,
+ aim to maintain a healthy work/life balance by: sessions prior to placement ( Planning, fracking, assessment); - <
o Getting adequate sleep. | N | D
o Getting regular exercise. + support students to reduce the workload associated with n ;
o Being realistic about what you can achieve. planning for learning, marking and use of data in line with DfE I i -
guidance;

+ sef your own placement well-being target and review it each
week with your mentor; » ensure Personal Tutors review and refer to student's targets
prior to and post placement;

ln

1ISLDYD UolOINPIY PPOPHOM 8 9DUdl|iISY

+ take responsibility in confronting fears rather than avoiding +1
them; helping to reduce anxiety. The sooner they are * be honest and balanced about expectations of feachers and R
confronted the sooner they will be addressed; how to manage reasonable workloads; ;_t,-;:;ﬂ

11 === |

I

+ be clear about how you exemplify staged expectations (B&D) reach out & support as necessary. e.g. high quality mentoring
and National Teachers’ Standards (E phase); that explores the enactment of knowledge and skills learned in &
their [TT curriculum.

+ know when you have done enough! E
ITE Partnership Staff will: Together we will:
* have regular & timely check ins with ITE students whilst on * ask, assess, act; listen non-judgmentally; give reassurance &
placement- be specific in asking: information; encourage self-help strategies
o how they are feeling? ( ); enable the ITE stfudent to get
o have they any concerns? appropriate professional help;

o are they maintaining a work/life balance?
* have a shared understanding of and commitment to

diysiaupnd 31| buqwind JO A}

+ talk to ITE Students about ways in which your school have implementing teacher workload reduction; conduct an

reduced teacher workload & support tfeachers to develop annual review of ITE partnership paperwork with a focus on

effective work/life balance; responding to tfeacher workload reduction; Pard
» allow ITE students the opporfunity to discuss ways that they + aim to place ITE students in schools which will recognise their

have experienced planning, pupil fracking & assessment strengths and provide them with appropriate challenge;

methods; supporting for areas of development effectively; ensure that

everyone is clear as to expectations of students at different

+ share school well-being guidance & policy; stages of placement journey;

, , , _ University of {b@%
» ensure that ITE students signal where evidence can be found » encourage mentors to develop and be recognised for their Cumbrla {;‘g A
for Staged expecation exemplification; rather than mentoring & coaching skills; through ongoing professional &/

collection. (Reflection not collection) development & qualifications with the University of Cumbria.



http://www.mhfaengland.org/
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Abstract

Many people are motivated to apply to teacher training by a desire to contribute to society in
a positive way. They feel ‘called’, seeking a profession that is vocational and purpose-rich. Yet
many do not fully understand this ‘calling” — they know they want to ‘make a difference’ but
struggle to articulate the actual difference they hope to make. Despite this, Initial Teacher
Education (ITE) programmes offer few opportunities for trainees to explore the ‘why’ of
teaching. They focus first and foremost on the mechanics of great teaching, equipping
trainees with what they need to know and how to teach well.

During this project, an action research methodology was used to create and trial resources
that gave trainees across eight ITE programmes in the North West opportunities to explore
the ‘why’ of teaching through the lens of the Church of England’s Vision for Education (The
Church of England Education Office, 2016). The resources included materials for short taught
workshops and personal reflection cards for use on a weekly basis.

Survey data indicated that the materials helped trainees develop a clearer understanding of
the purpose of teaching. When articulating what they hoped to achieve as teachers, many
drew on the themes of the Vision for Education. Course leaders described the materials as
“powerful”, “high-quality” and “thought provoking”. Using the materials was described as
“manageable” within a busy ITE year and the delivery model was praised — course leaders felt
that, after receiving training, they were best placed to lead the sessions.

Opportunities to develop the materials and share them more widely should now be explored,
alongside the potential of the materials as resources for school leaders to use with staff
teams. Given the current challenges around teacher recruitment and retention, future
projects may look into the impact of this work on retention: if teachers know their purpose
better, do they become more committed to that purpose?
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Introduction and research gquestion
The project began with three central hypotheses:

1. Many people are motivated to apply to teacher training by a desire to contribute to
society in a positive way. They feel ‘called’, seeking a profession that is vocational and
purpose-rich.

2. Despite this, many do not fully understand this ‘calling’ — they know they want to
‘make a difference’ but struggle to articulate the actual difference they hope to make.

3. Postgraduate Initial Teacher Education (ITE) programmes offer few opportunities for
trainees to explore the ‘why’ of teaching and develop their understanding of their
‘calling’. They focus first and foremost on the mechanics of great teaching, equipping
trainees with what they need to know and how to teach well.

Data was collected to validate these (see ‘testing the hypotheses’ on page XXX) and a
problem statement was developed:

Whilst many entrants to postgraduate ITE programmes are motivated by a desire to
contribute to society in a positive way, they struggle to article what this contribution
actually looks like. They have not yet developed a clear vision that drives them. Despite
this, the majority of postgraduate ITE programmes do not provide sufficient
opportunities within the training year to explore and develop this vision.

This project set out to address this problem by using the Church of England’s Vision for
Education (2016) as a lens through which trainee teachers could explore their own purpose
and potential as educators. As a result, we devised the following research question:

How can ITE providers use the Church of England’s Vision for Education (2016) to help
trainee teachers better understand their purpose and potential as educators?

The Vision for Education (2016) is clear in its purpose:

We are clear that this is not just a vision for Church of England schools, but a Church
of England vision for education. At a time when many are looking for a vision of
education to enthuse and inspire them, this deeply Christian vision of education is
one that is generous and that seeks to allow the riches of Christian life to overflow to
those of other faiths or no faith, but who share the bigger vision of what we think
education is for. (Genders, 2016)

In embarking on this project, we were eager to explore how the Vision for Education might
‘enthuse’ and ‘inspire’ trainee teachers as they seek a clear vision that will motivate and
uphold them throughout their teaching careers. We hoped very much that, in the Vision for
Education, trainee teachers of all faiths and none might discover a vision that they could
share in or relate to.
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Research design and methodology

To answer the research question, an action research methodology was adopted. This allowed
a focus on practical action —in this case, developing resources that we would trial with
trainee teachers across eight ITE programmes. Ethical approval was obtained from Liverpool
Hope University.

The research was split into two stages and, at each stage, a typical action research cycle was
followed:

Testing the hypotheses (September)
Reflect

= Survey and research to establish the context /
and reflect.

Reflect
—\ Plan_)

Stage one (October — January) -

= First face-to-face session with trainees. & ) o
= Provision of first set of reflective materials for ( | Observe

trainees to use on placement. Act
=  Second face-to-face session with trainees. \J_/ Plan \

4

Stage two (February — May)

= Third face-to-face session trainees. / \
=  Provision of second set of reflective materials ( Observe / \Reflect
. Act ‘ <
for trainees to use on placement. » ‘K

Figure 1: An Action Research Cycle (Lé, et al., 2015)

By taking this solution-focused approach, we were able to create resources that would
support ITE providers to use the Church of England’s Vision for Education (2016) as a
framework for helping trainee teachers to explore their purpose and potential as educators.
We then observed and reflected upon the impact of our planning and actions. This, in turn,
informed our planning and actions in the next cycle.

Participants
We brought together a team of eight ITE providers from across the North West. The group
was made up of ITE providers from a range of contexts:

UNIVERSITY OR LEAD SCHOOL COURSE TYPE PHASE
Parbold Douglas CE Academy School Direct PGCE Primary
(Shining Lights Teaching School Alliance)

University of Cumbria PGCE (University-based) | Primary
Bishop Rawstorne CE Academy School Direct PGCE Secondary

(Red Rose Teaching School Alliance)
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Mersey Boroughs ITT Partnership SCITT Primary
Lime Tree Primary Academy School Direct PGCE Primary
(Everyone Learning)

Blackpool Teaching School Alliance School Direct PGCE Primary
St Paul’s CE Primary School, Bolton School Direct PGCE Primary
(Teach Bolton)

Ripley St Thomas CE Academy SCITT Primary &
(Ripley Teaching School Alliance) Secondary

Five of the school-based ITE programmes are led by Church of England schools whilst two are
led by community schools. The University of Cumbria is member of the Cathedrals Group of
Universities and has a Church foundation.

Signed participation agreements were obtained from all participating ITE providers.
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Testing the hypotheses: The context for the project

Whilst our hypotheses had anecdotal support, we sought to collect data at a local level to
examine their validity.

The data collected also served as a helpful baseline from which we could later measure
impact (see ‘analysis of impact’).

Survey: Why teach? (September 2019)

In September 2019, at the outset of the project, a survey entitled ‘Why teach?’ was
completed by 125 trainee teachers from across the eight programmes. The survey sought to
capture trainees’ reasons for choosing teaching. It was designed to provide an insight into
their motivations and their ability to articulate what they hoped to achieve as educators. If
they had chosen teaching because of a desire for a purpose-rich, positive career, we wanted
to uncover how well they understood that purpose at the outset of the training year. We
hoped to use the survey data to examine the validity of the first two hypotheses.

As the data collected from the survey was qualitative, thematic coding was used to categorise
the responses. To devise a set of codes, two approaches were taken:

|.  Adata-driven (open coding) approach that involved looking through the responses and
allowing them to speak for themselves until a set of common themes had arisen.

[I. A concept-driven approach to ensure that the responses were considered through the
lens of the four areas of the Church of England Vision for Education. As the research
question is interested specifically in the role of the Vision for Education in deepening
the focus on purpose and potential in ITT, this was considered appropriate and useful.

In arriving at a set of codes, two distinct categories emerged: general and specific. General
responses lacked specificity and were vague (e.g. “l want to make a difference”) whereas
specific responses were more precise and demonstrated a clearer understanding or vision.

The coded responses were analysed and a detailed report was produced and shared with all
participating ITE providers — see Appendix 1: Survey A Report.

Whilst further detail can be found in Appendix 1, they key findings are summarised here:

= The majority of responses expressed a positive reason for choosing a career in teaching,
such as wanting to make some form of positive contribution. We began by asking ‘Why
do you want to become a qualified teacher?’ 51% spoke about wanting to make some
form of positive contribution. A further 22% explained they expected teaching to be
rewarding, fulfilling or provide a sense of achievement. However, many responses
lacked substance or detail.
= A small proportion of responses (between 0% and 11%) were more developed and
related to specific areas of the Church of England Vision for Education:
= FEducating for wisdom, knowledge and skills: Some responses (5% in Q1; 11% in
Q2) gave an explanation that related to knowledge or skills — interestingly, the
word ‘wisdom’ was never used.
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= FEducating for hope and aspiration: A smaller proportion (2% in Q1; 7% in Q2)
gave an explanation relating to hope and aspiration. Typically, these spoke
about helping children ‘achieve’ so they can ‘follow dreams’.

= Educating for community and living well together: Very few (2% in Q1; 2% in Q2)
gave explanations relating to community and living well together. However,
responses that did touch on this theme were inspiring.

= FEducating for dignity and respect: Very few (0% in Ql;, 2% in Q2) gave
explanations relating to dignity and respect.

The findings of this survey validate the first two hypotheses we began with:

Hypothesis 1: Many people are motivated to apply to teacher training by a desire to
contribute to society in a positive way. They feel ‘called’, seeking a profession that is
vocational and purpose-rich.

Hypothesis 2: Despite this, many do not fully understand this ‘calling’ —they know they want
to ‘make a difference’ but struggle to articulate the actual difference they hope to make.

The lack of specificity in many of the survey responses indicated that trainee teachers would
benefit from the opportunity to reflect on their existing positive reasons for choosing teaching
and develop these into more specific, detailed articulations.

Analysis of ITE course content (September 2019)
We asked all eight ITE providers to submit curriculum overviews and plans, summarising the
content delivered within their programmes.

Whilst courses were varied and rich in coverage, they did not have specific time set aside to
allow trainees to explore their purpose and potential as educators — they did not provide
opportunities for trainees to develop a vision that would sustain them.

This exercise validated the third hypothesis:

Hypothesis 3: Postgraduate Initial Teacher Education (ITE) programmes offer few
opportunities for trainees to explore the ‘why’ of teaching and develop their understanding
of their ‘calling’. They focus first and foremost on the mechanics of great teaching, equipping
trainees with what they need to know and how to teach well.
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Stage One (October to January)

In this stage, we sought to create resources that would support each ITE provider to offer
opportunities within their programmes for each trainee to reflect on and further explore
their original motivations for beginning teacher training. Then, by introducing the central
themes and ideas in the Church of England Vision for Education (2016), each provider sought
to offer their trainees the opportunity to consider their wider purpose as educators. The
Vision was used to help trainees extend and deepen their thinking — to reimagine what
teaching is all about —and begin to forge their own ‘vision for education’.

We began by designing activities that could be woven into the existing ITE programmes.
Given that each programme already had a full schedule of face-to-face input, we sought to
design sessions that were short yet purposeful.

During this first stage, the actions we took included:

= The design and delivery of the first face-to-face session (Why teach? Why am | here?)
with each group of trainee teachers. This was designed to last 30 to 45 minutes.

= The creation and provision of a set of reflective resources for trainees to use each
week whilst on their first teaching placement.

= The design and delivery of a second face-to-face session (Brining vision alive) with
each group of trainee teachers. This session was deigned to last 60 to 90 minutes.

Face-to-face Session One: Why Teach? Why Am | Here? (October)
This introductory session had three aims:

= To provide an opportunity for trainees to reflect on their original motivations for
choosing teaching.

= Tointroduce trainees to the four areas of the Church of England Vision for Education
and to use this to help trainees extend and deepen their thinking.

= Tointroduce trainees to the ‘Called, Connected, Committed’ project.

Figure 2: Face-to-face Session One: Why Teach? Why Am | Here?
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We adopted a ‘train the trainer’ model. Course leaders attended a launch event and were
provided with a set of adaptable PowerPoint slides and a pack of presenter notes.

The session introduced trainees to the importance of engaging with the ‘why’ of teaching —
we looked at the power of ‘purpose’ as a motivator. We then explored the difference
between a job and a vocation. Trainees were asked to consider questions such as: Do you
want a ‘job’ or a ‘vocation’? Which will bring you more fulfilment? We observed that really
knowing why you teach will help you consider teaching to be a vocation and that this will lead
to more fulfilment.

The session then explored what we mean by vision. This powerful quote from Bill Hybels
(2014) was used: “Vision is a picture of the future that produces passion.”

We observed that our vision is what we hope to achieve — it is a picture in our minds of how
things could be. This picture produces passion. The clearer the picture, or the more detailed
the picture, the stronger the passion it produces.

The trainee teachers were then introduced to each area of the Church of England Vision for
Education (2016):

= Educating for wisdom, knowledge and skills

= Educating for hope and aspiration

= Education for community and living well together
= Educating for dignity and respect

After exploring each theme, they were invited to articulate their own vision for education
(examples below).

A %.Ne, Cy\\( '

Figure 3: Example vision statements from trainee teachers (following Session One)
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Reflective Resources: Why Teach? Why Am | Here? (November)

This resource was a booklet made up of four short reflections, each linked to an area of the

Vision for Education (2016).

Trainee teachers were invited to use one reflection each week during their first block

placement. They were encouraged to take ten minutes each week to pause and consider
each question, jotting down some notes. They were then asked to discuss these with a peer

or mentor.

Each reflection was made up of three questions. Sub-questions were provided as prompts, as

shown in this example from the reflection for ‘educating for community and living well
together’:

How have you helped

children to overcome
conflict or

disagreement?

Figure 4: Example Question from 'Reflective Resources: Why Teach? Why Am | Here?'

We were very clear that these reflections were not another task to complete. Trainees were
invited to use them in whatever way they wished; for example, note-taking was encouraged

but it was optional. In providing access to these reflections, the goal was to encourage
trainees to make a habit of pausing each week to reflect, to look back, and to realign
themselves with their ‘vision’.

How have you LA hanedt (nfrant. zEdie dauldeen
celebrated failure as g v
an important feature WWMMM@M

Do you highlight mistakes as an
essential feature of learning?

Do you show children that, if we M.ﬁ ma dd‘f (VACIAAL S ya) a_jFP ; Dlﬂ(Q)

study and unpick our mistakes,

we learn faster? -{7) Ma/‘/( 0l MLM_M 038-

Do you make mistakes in front of
the children?

of growth? _anA ale.allaved—to wale itz ol

Figure 5: Example response from a trainee teacher within a reflection on 'Educating for hope and aspiration’
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Face-to-face Session Two: Bringing Vision Alive (December / January)
This session was delivered by the course leaders of each programme (using the PowerPoint
and presenter notes provided) and had three aims:

= To uplift trainees by bringing their attention back to the ‘why’ of teaching.

= To encourage trainees by helping them to unpick where and how they have already
started to bring their vision (and the Church of England’s Vision for Education) alive.

= To excite trainees by helping them to identify further opportunities to bring their
vision alive as they step into their next placement.

Trainees were asked to bring along their completed reflections from their block placement
and were given the opportunity to discuss their responses with one another.

They were then asked to work together in groups. Each group was assigned to a particular
area of the Vision for Education (2016) and asked to create a poster, celebrating how
teachers can bring that particular aspect of the vision alive in their daily practice (see
examples below).

Figure 6: Posters produced by trainee teachers during Session Two
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Stage One: Analysis of Impact
Immediate anecdotal feedback from trainee teachers after taught sessions was positive.

However, to enable us to begin to answer the research question with greater confidence, we
collected data and evidence from two main sources:

= A follow-up survey with trainee teachers.

= Interviews and discussions with ITE providers in the form of a mid-project review
meeting.

Follow-up survey (January)

The first part of this survey was identical to the September survey. Trainee teachers were
asked:

1. Why do you want to train to become a qualified teacher?
2. What do you hope to achieve as a teacher?

The second part of the survey asked questions about their experience of the ‘Called,
Connected, Committed’ taught sessions and the reflective materials.

Responses to the first two questions were coded and analysed. A detailed report was then
produced and shared with all participating ITE providers — see Appendix 2: Survey B Report.

Whilst further detail can be found in Appendix 2, they key findings are summarised below.

1. All of the survey responses expressed a positive reason for choosing a career in
teaching. When compared to the first survey conducted in September, a growing
number of trainees gave specific, detailed responses, many of which related to areas
of the Church of England Vision for Education (2016). The most significant changes
can be seen in the responses to the second question (What do you hope to achieve as
a teacher?) — 59% of trainees gave answers that related to an areas of the Vision for
Education, compared with 19% in September.

This suggested that, through the taught sessions and the opportunity to use the reflective
materials, trainees were beginning to broaden and deepen their understanding of their
purpose as teachers. However, other factors may also have contributed to the change in the
responses — for example, trainees may have become aware of their impact and purpose as
teachers through their placement experiences, with or without the use of the ‘Called,
Connected, Committed’ materials. This requires further investigation.

2. The majority of respondents (73%) found the ‘Called, Connected, Committed’ taught
sessions to be ‘useful” or ‘very useful’. A further 24% perceived them to be ‘somewhat
useful’.

3. 64% of respondents rated the ‘Called, Connected, Committed’ reflective materials as
‘useful” or ‘very useful’. A further 28% perceived them to be ‘somewhat useful’.

These responses suggest that trainee teachers had a broadly positive experience of the
materials and that many found them useful.
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Mid-project review (January)

In January, we brought together programme leaders from across the eight ITE providers for a
mid-project review morning. Given that these leaders had delivered our ‘Called, Connected,
Committed’ content first-hand, this was an opportunity to gather their views and learn from
their experiences. The session included individual reflection and focus group discussions.

Figure 7: Mid-project review meeting, January 2020
The individual reflections and feedback from the ITE leaders were very positive:

= All agreed that the resources were high-quality; the terms “thought-provoking” and
“powerful” were used to describe the materials. One leader explained that she herself
had been moved by the materials — they had helped her to rediscover her passion for
teaching. Another leader reported that he had used the materials with the staff team
at his school; teachers at all points in their careers had found them to be powerful
and helpful.

= Some trainees have been very moved by the materials. The ‘Every Lesson Shapes a
Life’ videos (shared as part of Session One) had moved some trainees to tears.

= All observed that using the materials was manageable — the short sessions were
meaningful and realistic, given how busy and full the ITE training schedule already is.

= A few leaders commented that the opportunity for trainees to develop their own
vision was a real positive. As well as being motivating, they feel that this will help
trainees when they come to write application letters.

=  One leader suggested that Session Two had a particularly positive impact as the
trainees were able to respond and reflect on each aspect of the Vision for Education
(2016) in the context of their teaching placement. This created a “real buzz” and
trainees could see the relevance of the sessions.

= One leader felt that the weekly reflections were the most useful resources — these
prompted some really powerful conversations and helped her trainees better
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understand the reflection process. This has led to an improved level of engagement
with other reflective work done as part of the course. The way each question was
broken down with sub-questions was especially helpful.

= All agreed that they intended to use the materials again in future years. A few leaders
suggested that they would give the resources a “higher profile” next year by using
Session One as a central part of trainee induction at the beginning of the programme.
One leader suggested that they hoped to make ‘Called, Connected, Committed’ a
“golden thread” that runs throughout the programme. There was a consensus that
we have not yet seen the full potential of the materials.

This feedback was very encouraging. We then looked more specifically at how the face-to-
face session might be developed and enhanced:

= Afew leaders agreed that Session One could be more meaningful for trainees if they
were given the opportunity to reflect on their life experiences to date and relate
these to the Vision for Education (2016). Many trainees have experienced in youth
work and the areas of the Vision may be less abstract if they’re able to position each
strand in their own experiences.

= One leader suggested that, next year, posters created in Session Two by this year’s
trainees could be shared within Session One. This would help trainees understand
what each aspect of the Vision for Education (2016) looks like in practice.

We then looked at an early draft of the second set of weekly reflections, designed for use by
trainees throughout their final placement in the summer term. We discussed how these
might be improved:

= All agreed that it would be helpful to provide as much flexibility as possible in the way
the reflections could be accessed and used. One leader suggested individual reflection
cards that could be shared with the trainees each week, rather than giving out the full
booklet at the beginning of the placement (as this could be overwhelming) — they also
felt it could be useful to signpost trainees to specific reflections. Another disagreed
and suggested that they would prefer to provide them in the form of a workbook so
that trainees could select a reflection that they felt most drawn to. Another
suggestion was that some reflections could be used at the end of training days
throughout the year. All agreed that, if the resources were flexible and could be
accessed in various formats, providers could then decide how best to use them.

= All agreed that reflections with a short introduction before the questions were more
accessible for trainees. Without this, some of the questions were quite challenging.

This reflective feedback was acted upon when planning and preparing for Stage Two.
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Stage Two (February to May)

In this stage, we sought to extend and deepen the understanding of trainees by providing
further opportunities to explore the ways in which they are bringing the Church of England’s
Vision for Education (2016) alive during teaching placements. We also sought to continue to
offer opportunities for trainees to shape and develop a ‘vision for education’ of their own
that will inspire and sustain them.

During this second stage, the actions we took included:

= The creation and provision of a second set of reflective resources for trainees to use
each week on their final teaching placement and throughout the early years of their
teaching careers.

= The design and delivery of the third face-to-face session (Communicating Your Vision)
with each group of trainee teachers. This was made up of three parts and was
designed to last 75 minutes in total.

Reflective Resources: Bringing Vision Alive (March onwards)
This resource is a set of 24 reflections based on the publication Called, Connected,
Committed: 24 Leadership Practices for Educational Leaders (Ford & Wolfe, 2020).

Within each strand of the Vision for Education (2016), there are 6 reflections, each based on
a separate Leadership Practice (2020). They are designed to be accessible yet challenging for
early-career teachers. The reflections are designed to support the teacher, as a leader of
learning and culture in the classroom, to look closely at their practice and consider how they
are bringing their vision for education alive. Some reflections have a focus on the future and
support trainees to consider the next steps they might take.

Educating for community and living well together COMMITTED

Inspiring faithfulness

Take a moment to pause and reflect on your teacher training journey so far.

Mother Teresa famously said:“God has not called me to be successful. He has called
me to be faithful.” Reflect on the sense of faithfulness you feel towards pupils in your
placement school.

How do you demonstrate this faith and dedication? How can you use the gifts you
have been given to help these young people flourish?

Figure 8: Example reflection from 'Brining Vision Alive'
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Trainee teachers were invited to use one reflection each week during their final block
placement. They were also encouraged to use them throughout their first years of teaching.

Following the suggestion made at the mid-project review meeting, the reflections were
provided in two formats so that ITE providers and trainees could use them flexibly:

1. As a complete set within one booklet.

2. As a pack of individual reflection cards.

Face-to-face Session Three: Communicating Your Vision (April / May)
This final face-to-face session had three aims:

= To understand the importance of clarity when communicating vision.

= To develop our ability to clearly articulate our reasons for teaching — our ‘vision for
education’.

= To explore how our actions and words communicate our ‘vision’ to pupils, parents
and colleagues.

Due to the COVID-19 pandemic and the restrictions in place, the session was delivered online
and was made up of three sections:

1. A pre-recorded online webinar entitled ‘Communicating Your Vision” (20 minutes).
2. Ashort activity for each trainee to complete (10 minutes).
3. Alive online video meeting (45 minutes).

Rather than each ITE leader hosting an online meeting with their own trainees, we brought
everyone together. This provided us with the opportunity to introduce trainees from
different programmes to one another for the first time during the project.

Using examples, the pre-recorded webinar introduced trainees to the importance of clarity
when communicating vision. We observed that, whilst words are incredibly important, our
actions communicate our vision more powerfully — trainees were challenged to consider how
their actions on the first day of their NQT year in September will communicate their vision to
their new pupils. The webinar also included input on the importance of communicating your
vision clearly and succinctly within personal statements when applying for jobs — we looked
at an example and uncovered themes from the Church of England’s Vision for Education
(2016) within it. Trainees were encouraged to consider how their own vision is aligned to that
of the school they are applying to — we looked at how this connection of vision may be drawn
out within a personal statement.

Trainees were then given a short task to complete. The goal of this activity was to help them
practice articulating their vision to others. They were asked to choose an object or image that
could be used as a metaphor to say something about their vision for education. For example,
they could use a box of matches to explain that they believe education is about igniting
passion and confidence in children. They were asked to bring their chose object or image to
the live session.
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At the live session, trainees were split into ‘breakout rooms’ of three or four. After

introducing themselves, they were asked to share something about their vision for education,

using their chosen image or object. After practising communicating their vision in this way,
they took part in series of further ‘breakout room’ discussions about how they will create a
classroom culture and ethos at the start of their NQT year that is rooted in their vision.
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Figure 9:Face-to-face Session Three (Communicating Your Vision)

At the end of the session, we introduced trainees to the second set of reflective materials
(Brining Vision Alive). Given that they were not able to use these on their final placements,
which were interrupted by COVID-19 school closures, we explored how these could be used

in the NQT year and beyond.
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Stage Two: Analysis of Impact
Immediate feedback from trainee teachers after the third face-to-face session was very

positive and many expressed an eagerness to use the second set of reflections when they
begin their NQT year.

To capture insights into impact across both stages of the project, we undertook three short
case studies in June 2020. These were designed to add depth and meaning to the survey data
collected in January and the responses captured at the mid-project review meeting.

ITE Provider Case Study: Blackpool Teaching School Alliance

About: Blackpool TSA is a network of almost 30 schools, the majority of which are located in
Blackpool. The network includes 6 special schools.

ITE programme: Blackpool TSA offer School Direct PGCE programmes for Primary and Primary
with SEND Specialism. They train a cohort of 15 trainee teachers each year, most of whom
live in and around Blackpool.

ITE lead: Gillian Bruce

Experience of ‘Called, Connected, Committed’: ITE lead Gillian Bruce explained that the
project has “added an extra dimension” to her programmes: “It’s added the ‘why’ rather than
just ‘how’ you teach. The materials are really high-quality — | like that | can tweak them for
use in our context. I've seen a real tangible impact on our trainees. They’re more passionate
than usual and I'd be fascinated to see the long-term impact on their careers. One trainee,
who was a career changer, responded especially well; she is incredibly driven and this is
fuelled by her vision.” Gillian has found that using the materials had impact in another,
unexpected way: “What the materials have done most for me is that they’ve reignited my
own passion for teaching! This will have come across the trainees — they will have seen my
energy and enthusiasm. It’s resonated with me so much that I’'m planning on running this in
school with experienced teachers... | think it would have real impact with them, especially at
challenging times of year when teachers sometimes need re-energising.”

Improving ‘Called, Connected, Committed’: Gillian suggested that engagement with the
weekly reflections whilst on placement was lower than she had hoped, given the impact of
the face-to-face sessions. She felt that this was because they could be perceived as yet
another paper-based task. She suggested that, going forwards, she would like to try a weekly
conversation with the trainees instead (perhaps online using Zoom as part of a weekly
meeting).

Looking ahead: Blackpool TSA will definitely be using these materials next year throughout
their programmes. Gillian feels they add real value. She is actually going to be using them as
part of her ‘meet and greet’ session with her new cohort of trainee teachers in late June.
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Trainee Teacher Case Study A: Jennie
ITE programme: Primary PGCE (School Direct) with Shining Lights Teaching School Alliance.

Experience of ‘Called, Connected, Committed’ reflective materials:

“I set some time aside, at the end of every week to use the material to reflect purposefully,
to really dive into the why of teaching and really driving the learning forward for myself (as a
trainee teacher) and, therefore, the children.

The structure of the resources would allow me to reflect on a particular area of the Church of
England Vision for Education and then go back to my plans for the forthcoming week and
tweak them accordingly, with my personal vision and areas of growth in mind.

This was an extremely powerful tool, particularly in consideration of a training year where the
learning is very pacey and we are so focused on the ‘must dos’ and that can sometimes feel
overwhelming! To carve that time out for this reflection, when you feel that there simply isnt
time for it, was exactly what was necessary. Why am | here? Why have | chosen this path?
Why is X a more effective way to live out my vision in the classroom?

Being prepared to really look deeply into my personal areas for growth was extremely
rewarding.

The consistent use of the reflective resources, throughout my training year, has allowed me
to access the why of my teaching subconsciously within the day-to-day, where | can instantly
use my ‘Reflective Cycle of Why’ both inside and outside of the classroom.”
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Trainee Teacher Case Study B: Esme
ITE programme: Primary PGCE with the University of Cumbria.

Experience of ‘Called, Connected, Committed’ taught sessions:

"The three taught sessions delivered by John over the past year have pushed me to dig down
deep into the ‘why’ of teaching - which, due to the intensity of the PGCE year, | would otherwise
have given little thought to.

Firstly, during the workshop in the autumn term, | was fully persuaded of the need to have a
vision for education - a philosophy for teaching. | was convinced that this was necessary
because, first, having a vision would give me a reason to come back to the classroom day after
day and year after year. A vision would give me purpose and direction for every day of teaching
and a vision would light a spark in me as a teacher - keeping me teaching even during the
toughest days. Second, a vision would make me a better teacher, because a vision would give
me something to believe in and live by and therefore it would give me passion and a dedication
to being the best teacher | could be every single day.

The webinar in the spring term then helped me begin to craft my own vision and to think about
what my vision would look like in the day to day of classroom life. For example, | saw that as a
teacher | wanted to inspire children to love learning and to be inquisitive learners. So my
planning, teaching, behaviour and classroom organisation would need to promote that
purpose. Learning would need to be enjoyable and stretching, vibrant and creative and | would
need to be enthusiastic about the learning if | was going to fulfil this part of my vision. Through
a variety of prompts and activities, this webinar pushed me to think about the small details of
the school day and how my vision could direct every moment.

Finally, the recent online session allowed me to discuss my vision for education with other
PGCE students. This process further shaped my vision, as we bounced ideas off each other and
discussed in great depth how our visions could impact our day-to-day teaching.

Overall, these three taught sessions have greatly impacted me as a trainee teacher and have
expanded my understanding of what it means to truly live out this privileged vocation."

© University of Oxford 22






Called, Connected, Committed Church of England Foundation for Educational Leadership

Conclusion

Throughout this project, an action research methodology was used to create and trial
resources that gave trainees across eight ITE programmes in the North West opportunities to
explore the ‘why’ of teaching through the lens of the Church of England’s Vision for
Education (The Church of England Education Office, 2016). The resources included materials
for short taught workshops and personal reflection cards for use on a weekly basis.

By doing so, we sought to answer this question: How can ITE providers use the Church of
England’s Vision for Education (2016) to help trainee teachers better understand their
purpose and potential as educators?

Analysis of the data collected — through surveys, review meetings and case study interviews —
indicates that our actions were successful. Through carefully planned face-to-face sessions
and the provision of reflective materials, ITE providers were able to use the Vision for
Education (2016) to help trainee teachers better understand their purpose and potential as
educators.

Survey data indicated that the materials helped trainees develop a clearer understanding of
their ‘call’ to teach. When articulating what they hoped to achieve as teachers, many drew on
the themes of the Vision for Education. Course leaders described the materials as “powerful”,
“high-quality” and “thought provoking”.

Having engaged, trainee teachers appear motivated and committed. They feel more closely
connected to their fellow teachers and, importantly, to their vision. They are called,
connected and committed.

This has led to the creation of a new hypothesis: If new teachers know their purpose better,
they are more likely to be committed to that purpose.

This ought to be investigated as part of a future study, especially given the concerning
statistics around new teacher retention. Department for Education data in 2018 showed that
over 20% of new teachers leave the profession within their first 2 years of teaching, and 33%
leave within their first 5 years (Department for Education, 2019).

We are optimistic that this narrative can change and helping new teachers to understand
their purpose could be a positive step. In his book Drive: The surprising truth about what
motivates us, author Daniel Pink explains that purpose is far more motivating than profit — he
claims that this is especially true of young people (Pink, 2010).

Already, it looks like this is acknowledged. There is a shifting narrative — even the way
teaching is marketed by the Department for Education is beginning to change to reflect this.
The ‘Every Lesson Shapes a Life’ campaign, launched in 2019, promotes only the impact
teachers have on individual lives rather than promoting potential earnings (as was the case in
SO many recent campaigns).

Vision is not static — often, it evolves and changes over time. We hope that, by learning to
explore and develop a vision within the training year, new teachers (like Jennie and Esme) will
make a habit of returning to vision throughout their careers in education.
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Appendix 1: Survey A Report

‘WHY TEACH?" SURVEY REPORT (SEPTEMBER 2019)
REPORT CONTENTS

=  Summary of findings

= Purpose of survey

= Survey participants: Contextual information

= Survey analysis: Methodology

= Detailed findings: Question 1 (Why do you want to train to be a qualified teacher?)
= Detailed findings: Question 2 (What do you hope to achieve as a teacher?)

= |mplications of findings and next steps

SUMMARY OF FINDINGS

= The majority of survey responses expressed a positive reason for choosing a career in
teaching, such as wanting to make some form of positive contribution. However, many
of these responses lacked substance or detail (see examples in ‘detailed findings’
below).

= The lack of specificity in many of the responses indicates that trainee teachers would
benefit from the opportunity to reflect on their existing positive reasons for choosing
teaching and develop these into more specific, detailed articulations.

= A small proportion of survey responses (between 0% and 11%) were more developed
and related to specific areas of the Church of England Vision for Education.

= FEducating for wisdom, knowledge and skills: Some responses (5% in Q1; 11% in Q2)
gave an explanation that related to knowledge or skills — interestingly, the word
‘wisdom’ was never used.

= FEducating for hope and aspiration: A smaller proportion (2% in Q1; 7% in Q2) gave an
explanation relating to hope and aspiration. Typically, these spoke about helping
children ‘achieve’ so they can ‘follow dreams’.

= Educating for community and living well together: Very few (2% in Q1; 2% in Q2) gave
explanations relating to community and living well together. However, responses that
did touch on this theme were inspiring (see the example below in the ‘detailed findings’
for Q2).

= Fducating for dignity and respect: Very few (0% in Q1; 2% in Q2) gave explanations
relating to dignity and respect.

= Age-specific analysis suggests that, in this sample, trainee teachers aged 25 and under
are slightly more ‘purpose-driven’ than those aged 26 and over. A greater proportion
of those aged 25 and under gave explanations for choosing teaching that related to
finding fulfilment. A greater proportion of those aged 26 and over gave explanations
relating to furthering their career.

The findings of this survey validate the premise upon which this study was designed: most
people are drawn to teaching by a sense of calling or a feeling that they will be doing purposeful
work but, in many cases, they do not fully understand this purpose.
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PURPOSE OF SURVEY

Called, Connected, Committed is an action research project that seeks to explore the role of
the Church of England Vision for Education in deepening the focus on purpose and potential in
the Initial Teacher Training (ITT) year.

Why teach? is a short survey that was given to trainee teachers from all participating ITT
providers in September 2019. The survey sought to capture trainees’ reasons for choosing
teaching. It was designed to provide an insight into their motivations and their ability to
articulate what they hoped to achieve as an educator. If they had chosen teaching because of
a desire for a purpose-rich, positive career, we wanted to uncover how well they understood
that purpose at the outset of the training year.

SURVEY PARTICIPANTS: CONTEXTUAL INFORMATION

The survey was completed by a total of 125 trainee teachers, all of whom began a postgraduate
ITT programme in September 2019. Of these, 121 gave permission for their responses to be
used as part of this analysis. Whilst email addresses were collected to try and ensure each
survey response was unique, these were discarded prior to any data analysis. As such, each
response was anonymous.

The participants are enrolled on programmes with the following ITT providers from the North
West of England:

PROVIDER NUMBER OF PARTICIPANTS*
Parbold Douglas Church of England Academy (Shining | 14
Lights TSA)
Bishop Rawstorne Church of England Academy (Red 16
Rose TSA)
Lime Tree Primary Academy (Everyone Learning) 11
Mersey Boroughs ITT Partnership 15
St Paul's Church of England Primary School (Teach 4
Bolton)
Ripley St Thomas Church of England Academy (Ripley | 17
TSA)
University of Cumbria 36
Blackpool Teaching School Alliance 12
*Participation was voluntary. As such, more trainees may be enrolled with these providers.
96 participants are | AGE RANGE NUMBER OF PARTICIPANTS
enrolled on primary | 25and under 70
teaching programmes | 26 —30 21
and the remaining 29 | 31-35 12
are  enrolled on [36-40 9
secondary 41-45 8
programmes. 64 | 46-50 2
participants are | 21755 2
enrolled on School | 26=60 1
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Direct programmes, 31 are enrolled with a SCITT, and 30 are enrolled on University-led
courses.

Just over half (56%) of participants are 25 and under.
SURVEY ANALYSIS: METHODOLOGY

As the data collected from the survey was qualitative, thematic coding was used to categorise
the responses. To devise a set of codes, two approaches were taken:

[ll.  Adata-driven (open coding) approach that involved looking through the responses and
allowing them to speak for themselves until a set of common themes had arisen.

IV. A concept-driven approach to ensure that the responses were considered through the
lens of the four areas of the Church of England Vision for Education. As the research
question is interested specifically in the role of the Vision for Education in deepening
the focus on purpose and potential in ITT, this was considered appropriate and useful.

In arriving at a set of codes, two distinct categories emerged: general and specific. General
responses lacked specificity and were vague (e.g. “I want to make a difference”) whereas
specific responses were more precise and demonstrated a clearer understanding or vision. All
of the codes devised fit into one of these two categories (see below):

CODE | CODE IDENTIFICAION CODE DESCRIPTOR

GRC General response - Responses that describe a desire to make a positive
Positive contribution contribution to society or to the lives of young people

(e.g. I want to make a difference: | want to inspire; |
want to have an impact on people’s lives; etc.) but do
not give specific details about what this looks like or
means.

GRE General response - Responses that describe a personal enjoyment for
Personal enjoyment working with children or helping other people (e.g. |

love being around children; I've always enjoyed helping
others; | love educating others; teaching has always
been a passion of mine; etc.).

GRF General response - Responses that describe a desire to engage in
Personal rewards and rewarding or fulfilling work (e.g. Being a teacher is
fulfilment extremely rewarding; | find teaching to be rewarding

and fulfilling work; There is a sense of achievement in
helping someone learn; etc.).

GRP General response - Responses that describe a positive personal experience
Positive personal of education that have a led to a desire to seek out a
experience career in teaching (e.g. | enjoyed my work as a Teaching

Assistant; having good teachers gave me the
confidence to go on and study the subject at degree
level; etc.).

GRD General response - Responses that describe a desire to progress in their
Career driven decision career or gain a qualification that they need (e.g. next

step after being a TA for 10 years; | want to gain my
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teaching qualification; | want a new challenge for
myself). Responses may describe other personal
benefits from qualifying as a teacher (e.g. suits my
family life; allows me to travel).

SRS Specific response - Responses that describe a desire to share a positive
Subject-specific experience of a particular subject discipline (e.g. to pass
motivation on my passion for English; to inspire children about the

wonderful subject of geography; etc.).

SRW | Specific response - Responses that give specific mention to sharing
Educating for wisdom, wisdom, knowledge or skills (or a combination of
knowledge and skills these).

SRH Specific response - Responses that give specific mention to giving children
Educating for hope and | hope for the future or enabling them to develop
aspiration aspirations and ambitions.

SRC Specific response - Responses that give specific mention to helping
Educating for children to manage relationships or live well together
community and living as part of a community.
well together

SRD Specific response - Responses that give specific mention to teaching
Educating for dignity children to show dignity and respect to all those they
and respect meet, whoever they are and wherever they come from.

Responses may include reference to enabling children
to recognise the value and worth in each and every
person.

Codes were assigned to each response given to the following survey questions:

1. Why do you want to train to become a qualified teacher?
2. What do you hope to achieve as a teacher?

Where appropriate, some responses were assigned to more than one code. Occasionally,
longer responses included both general and specific elements and were assigned to both
groups accordingly.

So that trends could be examined across the data set, the percentage of responses that had
been assigned to each code was found. This provided helpful insights (as detailed below). The
participants were then split into two groups of roughly equal size:

A. 25and under
B. 26 and over

This allowed us to gain an insight into any age-specific variations in the responses.
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DETAILED FINDINGS: QUESTION 1 (WHY DO YOU WANT TO BE A QUALIFIED TEACHER?)

94% of responses included some form of general, vague articulation of why the trainee wanted
to be a teacher (see above for more detailed descriptors of ‘general’ codes).

By contrast, just 15% of responses included a specific, more detailed articulation of why they
wanted to be a teacher (see above for more detailed descriptors of ‘specific’ codes).

Percentage of responses assigned to each code:

RESPONSE CODES ALL PARTICIPANTS | AGED 25 AND AGED 26 AND OVER
UNDER

Code Code Totalno. | % Totalno. | % Totalno. | %

identification | of of of
responses responses responses

GRC GR Positive 62 51% 37 54% 25 47%
contribution

GRE GR Personal 32 26% 22 32% 10 19%
enjoyment

GRF GR Personal 27 22% 19 28% 8 15%
rewards and
fulfilment

GRP GR Positive 5 1% 4 6% 1 2%
personal
experience

GRD GR Career 15 12% 4 6% 11 21%
driven
decision

SRS SR Subject- 9 7% 1 1% 8 15%
specific
motivation

SRW SR Educating | 6 5% 3 4% 3 6%
for wisdom,
knowledge
and skills

SRH SR Educating | 3 2% 2 3% 1 2%
for hope and
aspiration

SRC SR Educating | 2 2% 1 1% 1 2%
for
community
and living
well together

SRD SR Educating | O 0% 0 0% 0 0%
for dignity
and respect
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A large proportion of responses expressed a positive reason for choosing a career in teaching.
51% spoke about wanting to make some form of positive contribution. 22% explained they
expected teaching to be rewarding, fulfilling or provide a sense of achievement. However, a lot
of these positive responses lacked substance. Examples of such responses included:

= To make a positive difference. (SCITT trainee, 31 — 35)

= To have an impact on children’s lives. (University trainee, 31 — 35)

= Toinspire the next generation. (School Direct trainee, 25 and under)

= [/’d like to make a difference to a young person’s education. (School Direct trainee, 51 —
55)

Typically, these responses did not articulate exactly how or why they hoped to “have an
impact” or “make a positive difference”.

By contrast, no more than 5% of responses related to a specific area of the Church of England
Vision for Education. No responses (0%) were related to educating for dignity and respect. Just
2% of responses were related to educating for hope and aspiration. Likewise, 2% of responses
were related to educating for community and living well together. Examples of these responses
included:

= To contribute to a child’s future by giving them the tools and support they need and to
help them develop their knowledge and social skills needed to progress. | want to be
able to provide a happy and safe environment for all children to come to school and
enjoy learning. (School Direct trainee, 25 and under)

= To help children develop their knowledge and follow their dreams. (SCITT trainee, 25
and under)

The disparity in these figures suggests that a large proportion of trainee teachers would benefit
from the opportunity to reflect on their existing positive reasons for choosing teaching and
develop them into more specific articulations. By adding substance in this way, the trainees
may develop a stronger understanding of their potential as an educator.

The age-specific variations (between those aged '25 and under’ and those aged ‘26 and over’)
provided some interesting insights. 28% of those aged 25 and under explained that they chose
teaching because they expected it to be a rewarding and fulfilling career (compared with 15%
of those aged 26 and over). 1% of those 25 and under explained that their motivation for
choosing teaching was about furthering their career (compared with 15% of those 26 and
over). These figures are interesting when considered alongside some of the existing literature
about the younger generation being more purpose-driven than previous generations (see Drive
by Daniel Pink, first published 2009).

DETAILED FINDINGS: QUESTION 2 (WHAT DO YOU HOPE TO ACHIEVE AS A TEACHER?)

88% of responses included some form of general, vague articulation of what the trainee hoped
to achieve as a teacher (see above for more detailed descriptors of ‘general’ codes).

By contrast, 28% of responses included a specific, more detailed articulation of what they
hoped to achieve as a teacher (see above for more detailed descriptors of ‘specific’ codes).
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Percentage of responses assigned to each code:

RESPONSE CODES ALL PARTICIPANTS | AGED 25 AND AGED 26 AND OVER
UNDER

Code Code Totalno. | % Totalno. | % Totalno. | %

identification | of of of
responses responses responses

GRC GR Positive 99 82% 55 81% 44 83%
contribution

GRE GR Personal 1 1% 0 0% 1 2%
enjoyment

GRF GR Personal 7 6% 4 6% 3 6%
rewards and
fulfilment

GRP GR Positive 0 0% 0 0% 0 0%
personal
experience

GRD GR Career 7 6% 3 4% 4 8%
driven
decision

SRS SR Subject- 11 9% 7 10% 4 8%
specific
motivation

SRW SR Educating | 13 11% 7 10% 6 11%
for wisdom,
knowledge
and skills

SRH SR Educating | 8 7% 7 10% 1 2%
for hope and
aspiration

SRC SR Educating | 2 2% 2 3% 0 0%
for
community
and living
well together

SRD SR Educating | 2 2% 2 3% 0 0%
for dignity
and respect

These responses to this question support the findings of question 1 — the vast majority of
trainee teachers have chosen teaching for positive reasons. 82% explained that they hoped to
make some form of positive contribution to the lives of children. However, as was the case
with question 1, the majority of these positive responses lacked substance. Examples included:

= To make a difference to the young people | teach. (SCITT trainee, 56 — 60)
= | hope to better children’s lives. (School Direct trainee, 26 — 30)
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= To allow my students to achieve the best of their ability. (University trainee, 25 and
under)
= To be a positive example for children | work alongside. (University trainee, 31 — 35)

These responses are a great starting point but suggest a gap in understanding. This could be
addressed through dedicated time to unpick and explore the purpose and potential of
educators.

In contrast to question 1, more responses related specifically to the four elements of the
Church of England Vision for Education. This may be due to the wording of the question; the
emphasis was more specific in asking what they hope to achieve (as teachers). 11% gave an
explanation that related to educating for wisdom, knowledge or skills. 7% gave an explanation
that related to educating for hope and aspiration. 2% gave an explanation that related to
educating for community and living well together. Examples included:

= /’d love the children | teach to learn how to be part of a community and how to treat
people with respect, so that they can have lovely lives and make amazing contributions
to their communities. (SCITT trainee, 25 and under)

= | hope to engage pupils in their learning, to push themselves to achieve their aspirations
in life. | have an interest in safequarding and child protection and feel as a teacher you
can play a huge part in protecting and safeguarding children. | hope | can nurture my
pupils and teach them how | would have liked to have been taught when | was in school.
(SCITT trainee, 25 and under)

= | hope to achieve a teacher position in which | am able to influence and guide young
people to make them better British citizens when leaving the educational system. | hope
I can inspire people to want to learn more and perhaps go on to helping others to do so
themselves. (SCITT trainee, 25 and under)

These developed responses articulate a clearer vision for education, based on specific goals.

The age-specific variations in responses to question 2 were not significant; as a general rule,
the responses of the two groups were aligned.

IMPLICATIONS OF FINDINGS AND NEXT STEPS

The findings suggest that the majority of trainee teachers need opportunities to reflect on and
develop their understanding of their purpose and potential as an educator. Trainee teachers
would benefit from the opportunity to reflect on their existing positive reasons for choosing
teaching and develop these into more specific, detailed articulations.

The next step, in the context of this project, is to create resources that will support ITT
providers in facilitating opportunities for trainees to reflect on and develop their understanding
of their purpose and potential. The package of resources should include materials that trainees
can use whilst on teaching placements — these will allow them to unpick the actual difference
they are making to children’s lives whilst working in schools. This survey should then be
repeated.
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More broadly speaking, further research into this topic would be beneficial; the age-specific
variations in motivations for choosing teaching could be explored further using a larger sample
size.
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Appendix 2: Survey B Report

‘CALLED, CONNECTED, COMMITTED’ SURVEY B REPORT (DECEMBER 2019 / JANUARY 2020)

REPORT CONTENTS

Summary of findings

Purpose of survey

Survey participants: Contextual information

Survey analysis: Methodology

Survey data: How useful were the Called, Connected, Committed taught sessions and
reflections?

Detailed findings: Question 1 (Why do you want to train to be a qualified teacher?)
Detailed findings: Question 2 (What do you hope to achieve as a teacher?)
Implications of findings and next steps

SUMMARY OF FINDINGS

A large proportion of respondents found the ‘Called, Connected, Committed’ taught
sessions and resources to be ‘useful’ or ‘very useful’.

All of the survey responses expressed a positive reason for choosing a career in
teaching. When compared to the first survey conducted in September, a growing
number of trainees gave specific, detailed responses (many of which related to areas
of the Church of England Vision for Education). The most significant changes can be
seen in the responses to the second question (What do you hope to achieve as a
teacher?) — 59% of trainees gave answers that related to an areas of the Vision for
Education (compared with 19% in September).

Educating for wisdom, knowledge and skills: When responding to Q2, 35% gave an
explanation that related to educating for wisdom, knowledge and skills (up from 11%
in September).

Educating for hope and aspiration: When responding to Q2, 25% gave an explanation
that related to educating for hope and aspiration (up from 7% in September).
Educating for community and living well together: When responding to Q2, 10% gave
an explanation that related to educated community and living well together (up from
2% on September).

Educating for dignity and respect: When responding to Q2, 11% gave explanations that
related to educating for dignity and respect (up from 2% in September).

These changes indicates that trainee teachers have benefited from the opportunities
(through the taught sessions and reflections) to reflect on their existing positive
reasons for choosing teaching and developing these into more specific, detailed
articulations.

Age-specific analysis suggests that, in this sample, trainee teachers aged 25 and under
gave more specific responses relating to the Vision for Education than those aged 26
and over. A greater proportion of those aged 25 and under gave explanations for
choosing teaching that related to ‘educating for wisdom, knowledge and skills’,
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‘education for community and living well together’ and ‘education for dignity and
respect’.

The findings of this survey suggest that the resources and delivery model are, as hoped, having
a positive impact on trainee teachers’ understanding of their ‘call’ to teach. That said, a number
of weaknesses in the survey methodology are acknowledged and, to balance these findings,
we are considering other forms of evidence (including focus groups and individual interviews).
Many lessons can be learned from the feedback generated so that the resources and structure
of delivery can be refined and the impact improved in future.

PURPOSE OF SURVEY

Called, Connected, Committed is an action research project that seeks to explore the role of
the Church of England Vision for Education in deepening the focus on purpose and potential in
the Initial Teacher Training (ITT) year. Survey B is a short follow-up survey that was given to
trainee teachers from all participating ITT providers in December 2019 and January 2020 to
help gauge the initial impact of the project. By asking some of the same questions given to
trainees in September 2019, we hope to capture any changes in their articulations of why they
have chosen to teach and what they hope to achieve. It is hoped that this will give us an
indication of the success of the taught sessions, the resources and the delivery model.

SURVEY PARTICIPANTS: CONTEXTUAL INFORMATION

The survey was completed by a total of 63 trainee teachers, all of whom began a postgraduate
ITT programme in September 2019. Whilst email addresses were collected to try and ensure
each survey response was unique, these were discarded prior to any data analysis. As such,
each response was anonymous.

The participants are enrolled on programmes with the following ITT providers from the North
West of England:

PROVIDER NUMBER OF PARTICIPANTS*
Parbold Douglas Church of England Academy (Shining | 14

Lights TSA)

Bishop Rawstorne Church of England Academy (Red 5

Rose TSA)

Lime Tree Primary Academy (Everyone Learning) 5

(0]

Mersey Boroughs ITT Partnership
St Paul's Church of England Primary School (Teach 0

Bolton)

Ripley St Thomas Church of England Academy (Ripley | 21
TSA)

University of Cumbria 4
Blackpool Teaching School Alliance 6

*Participation in the survey was voluntary. As such, more trainees will be enrolled with these
providers and will have engaged with the resources.
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41 survey participants | AGE RANGE NUMBER OF PARTICIPANTS
are enrolled on | 25and under 39

primary teaching | 26 —30 9
programmes and the |31-35 6
remaining 22 are |[36-40 4
enrolled on secondary | 41=45 5
programmes. 36 | 46-50 0
participants are | 21-55 0

56 - 60 0

enrolled on School
Direct programmes, 24 are enrolled with a SCITT, and 3 are enrolled on University-led courses.

Over half (62%) of participants are 25 and under.
SURVEY ANALYSIS: METHODOLOGY
See Appendix 1: Survey A Report —the same methodology was used.

SURVEY DATA: HOW USEFUL WERE THE CALLED, CONNECTED, COMMITTED TAUGHT SESSIONS
AND REFLECTIONS?

How useful have you found the 'Called, Connected, Committed' taught sessions?
63 responses

@ Very useful

@ Useful

@ Somewhat useful
@ Not useful

Altogether, 73% of respondents rated the taught sessions as ‘useful’ or ‘very useful’. Given the
delivery model (sessions delivered by individual course leaders, using materials they’d been
sent via email), this is very positive. A very small proportion (less than 4%), rated the sessions
as ‘not useful’.
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If you used them, how useful did you find the 'Called, Connected Committed' reflections?
53 responses

@ Very useful

@ Useful
Somewhat useful

@ Not useful

Altogether, 64% of respondents rated the reflective materials as ‘useful’ or ‘very useful’. 7.5%
rated them as ‘not useful’; this included some trainees who said that they did not remember
being given the reflections and, therefore, had not used them.

DETAILED FINDINGS: QUESTION 1 (WHY DO YOU WANT TO BE A QUALIFIED TEACHER?)

76% of responses included some form of general, vague articulation of why the trainee wanted
to be a teacher (see above for more detailed descriptors of ‘general’ codes).

By contrast, just 24% of responses included a specific, more detailed articulation of why they
wanted to be a teacher (see above for more detailed descriptors of ‘specific’ codes).

Percentage of responses assigned to each code:

RESPONSE CODES ALL PARTICIPANTS | AGED 25 AND AGED 26 AND OVER
UNDER

Code Code Totalno. | % Totalno. | % Totalno. | %

identification | of of of
responses responses responses

GRC GR Positive 38 60% 23 59% 15 63%
contribution

GRE GR Personal 9 14% 5 13% 4 17%
enjoyment

GRF GR Personal 9 14% 7 18% 2 8%
rewards and
fulfilment

GRP GR Positive 2 3% 2 5% 0 0%
personal
experience

GRD GR Career 0 0% 0 0% 0 0%
driven
decision
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SRS SR Subject- 2 3% 1 3%
specific
motivation

4%

SRW SR Educating | 8 13% 6 15%
for wisdom,
knowledge
and skills

8%

SRH SR Educating | 4 6% 1 3%
for hope and
aspiration

13%

SRC SR Educating | 7 11% 4 10%
for
community
and living
well together

13%

SRD SR Educating | 1 2% 1 3%
for dignity
and respect

0%

DETAILED FINDINGS: QUESTION 2 (WHAT DO YOU HOPE TO ACHIEVE AS A TEACHER?)

41% of responses included some form of general, vague articulation of what the trainee hoped

to achieve as a teacher (see above for more detailed descriptors of ‘general’ codes).

By contrast, 59% of responses included a specific, more detailed articulation of what they
hoped to achieve as a teacher (see above for more detailed descriptors of ‘specific’ codes).

Percentage of responses assigned to each code:

RESPONSE CODES ALL PARTICIPANTS AGED 25 AND AGED 26 AND OVER
UNDER

Code Code Totalno. | % Totalno. | % Totalno. | %

identification | of of of
responses responses responses

GRC GR Positive 24 38% 13 33% 11 46%
contribution

GRE GR Personal 0 0% 0 0% 0 0%
enjoyment

GRF GR Personal 2 3% 1 3% 1 4%
rewards and
fulfilment

GRP GR Positive 0 0% 0 0% 0 0%
personal
experience

GRD GR Career 0 0% 0 0% 0 0%
driven
decision
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SRS SR Subject- 0 0% 0 0% 0 0%
specific
motivation
SRW SR Educating | 22 35% 15 38% 7 29%
for wisdom,
knowledge
and skills
SRH SR Educating | 16 25% 9 23% 7 29%
for hope and
aspiration
SRC SR Educating | 6 10% 5 13% 1 4%
for
community
and living
well together
SRD SR Educating | 7 11% 6 15% 1 4%
for dignity
and respect

IMPLICATIONS OF FINDINGS AND NEXT STEPS

The findings of this survey suggest that the resources and delivery model are, as hoped, having
a positive impact on trainee teachers’ understanding of their ‘call’ to teach. That said, a number
of weaknesses in the survey methodology are acknowledged and, to balance these findings,
we are considering other forms of evidence (including focus groups and individual interviews).
Many lessons can be learned from the feedback generated so that the resources and structure
of delivery can be refined and the impact improved in future.

The next step, in the context of this project, is to look in more detail at how the resources can
be adapted and developed so that they have even greater impact in the future. To learn as
much as possible about the impact, we will host a review meeting with ITT providers and
interview some trainee teachers.
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Planning For Trainee Teachers:
Shared expectations

*  Programme taught session
* Observation of a taught session with
commentary on how planning impacts on

Key:

ITE students may arrive at
point of initial training
with varying experiences.
This cyclical model
accepts that this
experience may mean a
student starts at different
points.

Indicative
Implementation

Mentors/class teachers should
provide trainees with pre-existing
schemes of work

Trainees develop their own sequences
of learning with guidance from class
teacher/mentor

Trainees develop their own sequences
of lessons independently

Where possible trainees should use
sequential planning (e.g. weekly for
primary) with an evaluation of pupil
progress

* Planning becomes more embedded as a
process

* Should include learning objectives, success
criteria, learning activities, formative and
summative assessment opportunities,
differentiation,

¢ Learning plans should be shared for observed
lessons.

e Learning plans should be reflected upon or
annotated following feedback from class
teacher/mentor and based on pupil progress.

Be able to
develop and
evaluate a

scheme of work
for a sequence
of lessons

\

the pupils’ learning.

* Shared planning carried out of mentor’s
lesson/s

* Planning as part of a team

* Regular professional discussions with
mentor/teacher

Understand the J

purpose of

planning and
how a lesson fits
in to a sequence

0‘6 of learning

share

Understand how

to plan an
effective lesson

enhance adopt

Unwerilty of Q)

0
@
7

mbria &

*  Programme provides guidance and a
clear planning format/structure which
will include non-negotiables.

* Trainees work with teacher to develop
their own individual simple learning
plans — what do | want the children to
learn and so what do | want them to
do?

e Trainees can use school planning format
or University of Cumbria proforma
(where non-negotiable elements are
clear)

*  Where possible team teach task (lesson
study approach) to support trainees
planning

Be able to write
and evaluate a
detailed learning

Understand how

to evaluate and

adapt a learning
plan

plan

Observation of a session with commentary
on how planning impacts on pupil progress
Where possible mentors/class teachers
should provide trainees with a sample of
their planning and resources and help the
trainees to annotate and adjust before
teaching.

Review/Annotate learning plans following
lesson with help and advice from the
teacher
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