Ethnic minority and English as an Additional Language in a changing school curriculum
Group session notes from the day
	Focus group 1 Ofsted 
How do we ensure that ITE courses and partnership arrangements between schools and HEIs comply with Ofsted requirements for EAL and the needs of pupils from minority ethnic backgrounds?
· EAL conference for Y1 undergraduates – keynotes, workshops with representatives from different communities including travellers, headteachers, local authority. The say ends with a Q and A with a panel of ‘experts’. Evaluations from students show that this is very useful.
· EAL should be at the heart of all teaching, not an add-on. I think I prefer the term ‘advanced bilingual learners’ not EAL for many of our children.

· Integration throughout the course – not a bolt on.

· EAL school placements for proportion of trainees. Enrichment day for those who need/would like additional experience. Half a day uni-based workshop.

· Culture is very complicated, personal and fluid.
· Often the effect on student teachers is hard to assess – often more qualitative than quantitative.
· Have invited person to work with students on using resources that reflect cultural diversity in the curriculum.
· Students all look at their profiles as others see them, as they see themselves ‘looking glass self’.
· Students have prepared resources to promote understanding of cultural diversity and written assignment on rationale.
· New Ofsted – EAL is not a priority.
· Sometimes it takes a while for ideas to sink in, students don’t always know/recognise what they know.
· Learning about EAL is a process
· Going beyond experiences
· Going beyond Ofsted criteria
· Use school embedded learning as a useful environment to teach students EAL
· EAL embedded in all aspects of course – consider language demands across all areas
· Evidence? Reflection? Student reflections?
· Need to demystify EAL for student teachers as we already do for SEN for example
· Day in school with a high percentage of children with EAL
· Good EAL practice is good practice
· To help counteract bullying also need to consider cultural backgrounds of dominant (white British) families – not to portray others as having ‘exotic’ cultures – we need a balance.
· As a student I would really benefit from more input and a ‘deeper thinking’ and discussion opportunity.
· Ofsted impact study
· Survey of students – knowledge and understanding of BME prior to theory/lectures and visit to EAL school

· Survey of students following ‘enrichment’ days in EAL schools.

· Professional Development Activity whilst on placement (EAL task on a 9 week placement)
· Discussion and impact following placement
· Survey of students after placement
· Continuation of task in subsequent year


	Focus group 2 Working with students

How do we ensure in schools and HEIs that ITE courses support the needs of pupils from minority ethnic backgrounds and those with English as an additional language?
· We need to recognise that an ethnic group is not a homogenous entity.

· Have multiple entry points and make it as practical as possible. If you can’t have concrete placements, then use other strategies.

· Seek out what is happening at grass root level.

· Monoculture applies to all of us. We need to mix with people as human beings. We all have the same moral compass.

· Good EAL practice underpins all good learning.

· It is about developing a mind-set that allows pupils to access the curriculum.

· We need to think about the language demands as a starting point.

· Find a way to erode monolingualism – break out of the straitjacket of monolingualism.

· Language learning experience to get that Gestalt moment going!

· Find opportunities to ‘mix’ e.g. Tower Hamlets (University of Cumbria - multicultural) trainers come to Ambleside (monoculture). It’s all about shifting perceptions both ways. 

· Family involvement – bring them into the university.

· Links with foreign universities with student exchanges to explore ‘cultural otherness’; involve schools.

· Links with complementary language schools on Saturdays.

· Find an opportunity to create a positive experience of diversity.

· Exploit university’s international student day.

· Partnerships with complementary schools. 

· Get EAL students to share experiences of what is it to be a learner.

· Avoid abstract stuff; get to run seminars

· Avoid tokenism
Group 3 notes over …


	Focus group 3 The new National Curriculum – fitting this theme to subjects

How are subjects in the primary and secondary curriculum affected by issues of diversity? What can be done by schools and HEIs to ensure that the needs of pupils from minority ethnic backgrounds and those with English as an additional language are catered for? 
· A flexible creative curriculum is needed to celebrate all cultures and languages and make lots of links.

· Schools need to be confident about the positive work they do with EAL pupils. This practice must be recognised openly.
· Knowledge of self and experience of a range of backgrounds are key wherever trainees are based.

· The proposed National Curriculum does not take into consideration that learning is situated.

· Using other students in institutions to participate on ITE courses is good – e.g. storytelling from different countries, presentations on themes etc.

· The curriculum is narrowing students’ and children’s outlook and ideas.

· The use of our own cultural background supports learning strategies.

· More inclusion in courses for trainee teachers is needed – how children learn/acquire language, transferable skills.

· The curriculum is designed for white middle class children.

· Develop pupils’ knowledge – consider the added value the EAL or minority ethnic learner can add to the curriculum.

· Beginning teachers need a critical sense of the socio-political history of the curriculum in order to contextualise their practice and have the confidence to interpret the curriculum as a creative resource.
· Be subversive – This is what you have to do – Be secure in your pedagogy – take chances.

· Parents still want children to speak English at school to access the curriculum.

· Developing confident – knowledge of practice – question, observe, try out – flexibility and creativity.

· The curriculum narrows teaching and learning.

· The idea for the National Curriculum is no longer applicable (Academies, Free Schools), so what will these schools do?

· Statutory and non-statutory curriculum will determine what is taught?

· Teacher in context and discreetly where appropriate. It is not culturally relevant for many sections of the curriculum.

· Start with students being aware of themselves – plant seeds.

· Trainees broaden their outlook in a setting – see how other teachers adapt the curriculum.

· There are mixed messages in the draft National Curriculum – it lays out teaching, but if something is not there, will it be left out?

· A starkly White education is reflected in the National Curriculum.

· The new National Curriculum is male and white – those who hold power. 

· Omissions in the National Curriculum mean they won’t be taught. Our role is to model and to encourage students to take responsibility.

· Does the National Curriculum exclude BME learners? Education must truly be for all.

· The National Curriculum reflects the privileged class. It is only some people’s heritage.

· Are ethnicities recognised and part of the community?

· We need to nurture relationships and develop students’ and teachers’ critical understanding. 

· Is the new National Curriculum too prescriptive?

· If we only teach the simple view, then that is what trainees will know.

· Schools need to modify the curriculum based on students; needs rather than just follow the National Curriculum guidelines.

· The National Curriculum does not reflect the views of pupils.

· Consider EAL and minority ethnic learners as difference groups, although there is some overlap.

· Start with the students – get them to reflect on their own practice, values and beliefs



