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1. Scope of Research

The following work has been undertaken:

· desk-top review of educational research and publications in the field;

· desk-top review of documentation and websites;

· email, telephone and face to face interviews with an opportunity  sample derived from  the ESCalate database of staff from Education Departments in England. These covered a range of teaching on undergraduate, postgraduate and CPD courses.
· email and telephone interviews with contacts from organisations involved in education policy making and implementation.
2. Desk-top Reviews

A literature review was undertaken, using ZETOC (MIMAS), ISI Web of Science, ERIC and the University of Manchester COPAC, of the main UK journals and books to identify chapters and articles that compared education policy in England to policy in any of the other three countries of the United Kingdom.  This literature is still relatively sparse but relevant texts have been identified and a bibliography will appear in the full report of the TEAK project.

A detailed trawl of internet resources was undertaken to identify the current features of education policy in England.  This proved to be a very rich resource and has the feature of being abreast of the rapid policy changes now in train.  This can be both an advantage in terms of currency and a disadvantage in that web pages are notoriously impermanent. A full list of web addresses will appear in the full report.  Contact was made with the following organisations and data was collected through email and telephone interviews and from their websites. 

Department for Education and Skills (DfES)

The House of Commons Education and Skills Committee

General Teaching Council England (GTC)

Office For standards in Education (OFSTED)

Qualifications and Curriculum Authority (QCA)

Teacher Training Agency (TTA)

Universities Council for the Education of Teachers (UCET)

National Union of Teachers (NUT)

Association of Teachers and Lecturers (ATL)

National Association of Schoolmasters Union of Women Teachers (NASUWT)

The National Association of Head Teachers (NAHT)

Association of University Teachers (AUT)

National Association of Teachers in Further and Higher Education (NATFHE)

International Review of Curriculum and Assessment Frameworks Internet Archive (INCA)

EURYDICE at the National Foundation For Educational Research

Education Management Information Exchange (EMIE) at NFER

Universities UK

National College for School Leadership (NCSL)

National Grid for Learning (NGfL)

Teachernet

The British Council

National Association of Governors and Managers 

Email and telephone interviews were conducted with staff of the following institutions:

University of Bath

University of Bristol

Cambridge University

University of Greenwich

University of Plymouth

University of Leeds

University of Surrey, Roehampton

University of York

Christ Church Canterbury

Northbrook College, Sussex

York St John College

The overwhelming impression derived from the interviews was of a lack of interest in and curiosity about the policy differences between England and the other countries of the UK. It is necessary, however, to stress the small size of the sample and the difficulty in obtaining responses so caution must be exercised in generalising from the data. Levels of awareness were greatest among policy specialists, those who had worked recently in one of the other nations, and among those who had specialist roles (such as an external examinership or membership of a UK-wide committee) in one of the other nations.

Apart from in courses in comparative education policy or educational sociology and courses taught by the Open University, there is limited consideration of the policies of UK countries other than England in either teacher education or education studies courses.  Both initial teacher education and CPD courses for teachers tend to concentrate on preparation for local education practice and rarely pay attention to the rest of the UK. Given the emphasis in the EU on mobility of labour (for example through the Bologna agreement) this localism is somewhat surprising. 

The following are a small selection of distinctive policy areas in England.

The National College for School Leadership and the National Professional Qualification for Headship (NPQH);
Continuing professional development framework much less developed than Scotland and no salary implications;

The numeracy and literacy hours;

Education Act 2002, which legislates for the proposals outlined in the White Paper, Schools Achieving Success. Not binding in Wales;

School league tables;

Foundation degrees for classroom assistants (foundation degrees exist in Wales and Northern Ireland but not in these areas);

Introducing elements of selection into the comprehensive system of secondary education;

All of these have consequences for teacher training and continuing professional development

