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1. Scope of Research

The following work has been undertaken:

· desk-top review of educational research and publications in the field;

· desk-top review of documentation and websites;

· email, telephone and face to face interviews with an opportunity  sample derived from  the ESCalate database of staff from Education Departments in Northern Ireland. These covered a range of teaching on undergraduate, postgraduate and CPD courses.
· email and telephone interviews with contacts from organisations involved in education policy making and implementation.
2. Desk-top Reviews

A literature review was undertaken, using ZETOC (MIMAS), ISI Web of Science, ERIC and the University of Manchester COPAC, of the main UK journals and books to identify chapters and articles that compared education policy in Northern Ireland to policy in any of the other three countries of the United Kingdom.  This literature is still relatively sparse but relevant texts have been identified and a bibliography will appear in the full report of the TEAK project.

A detailed trawl of internet resources was undertaken to identify the current features of education policy in Northern Ireland.  This proved to be a very rich resource and has the feature of being abreast of the rapid policy changes now in train.  This can be both an advantage in terms of currency and a disadvantage in that web pages are notoriously impermanent. A full list of web addresses will appear in the full report.  Contact was made with the following organisations and data was collected through email and telephone interviews and from their websites. 

Association of Education and Library Boards
Department of Education

Department of Employment and Learning

Education and Training Inspectorate

General Teaching Council for Northern Ireland

Northern Ireland Council for the Curriculum, Examinations and Assessment

Northern Ireland Council for Integrated Education

Northern Ireland Teachers' Council

The Council for Catholic Maintained Schools

Comhairle na Gaelscolaíochta (Council for Irish-medium Education)

Transferor Representatives' Council (Church of Ireland, Presbyterian and Methodist)

Email and telephone interviews were conducted with staff of the following institutions:

Queen’s University Belfast

Stranmillis University College

University of Ulster

The overwhelming impression derived from the interviews was of a considerable interest in and knowledge of the policy differences between Northern Ireland and the other countries of the UK. It is necessary, however, to stress the small size of the sample and the difficulty in obtaining responses so caution must be exercised in generalising from the data. Respondents held the view that policy developments in Northern Ireland were largely ignored in England and while cross border arrangements have increased since the Good Friday agreement, developments in the Irish Republic had little impact in Northern Ireland.

The following are a small selection of distinctive policy areas in Northern Ireland

Selection at 11 for transfer – due to end in 2008

No Foundation degrees for classroom assistants 

Proposals for a new Foundation Stage (3-6) Curriculum have been produced following an initial evaluation of the Early Years Enriched Curriculum Project.

Major review of the Northern Ireland Curriculum - the Entitlement Framework

School performance tables abolished

Age of compulsory attendance is lower - 4

Ages of key stages are different from those in England and Wales - 4-8, 8-11, 11-14 and 14-16

No National Literacy and Numeracy Strategies

The planning and funding of further education and the funding of higher education is the responsibility of the Department of Employment and Learning

The five Education and Library Boards Curriculum Advisory & Support Services (CASS) provide in-service training for teachers in post

A high proportion of voluntary or faith schools

Integrated schools

Implications for Education Departments

All of the emerging policy differences have consequences for teacher training and continuing professional development, though as the Assembly is still dissolved at present future policy implications are still unclear

