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Developing the Skills of School-Based Mentors

Understanding the Links between Mentoring and Creativity
Report by Cumbrian Arts in Education Partnership working in partnership with University of Cumbria

Working in Partnership with the Creative and Cultural Sector

Cumbria Cluster Report   

1. Background to the overall programme

The need for this initiative has arisen from dissatisfaction with the process of mentoring student teachers in schools by all concerned parties. 

· The Deaneries of Teaching Universities have reported that the process of induction of students to the teaching profession is flawed. It is the view of senior management at the Schools of Education that the quality of school-based training varies in terms both of the quality of the student experience and the training provided. The HEIs are not in a position to quality-assure the placement schools and, in the educational market place, are pressured to place students in schools where the mentoring is not of the highest standard.

· The view of school-based mentors is that school-based professional, subject and class mentors are often time-constrained. They also argue that they are over-loaded with paper work. They do not feel there is sufficient training in mentoring skills and aptitudes. There is also the view that there are no models or kitbags for developing the abilities of student teachers to ‘teach for creativity’.

· Students feel there is a lack of consistency in their experience of teaching practice.
Aims

1) To provide 30 school-based training mentors with an opportunity to develop their mentoring skills

2) To enable clusters of six mentors and HEI lecturers to work with five creative and cultural organizations in the North West

The creative and cultural organization will:

3) enable mentors to consider how to improve the quality of their mentoring skills and aptitudes;
4) facilitate the thinking through of approaches to mentoring that might support the development of the student teachers’ understanding of creativity
2. The Programme for the Cumbria Cluster 

Project partners:

· Cumbria Arts in Education 

· 2 Lead Creatives with experience of mentoring :

           Mike Willoughby (Musician) and Nell Dale (Textile Artist)   

· University of Cumbria : Faculty of Education 

· Primary Schools: 

             -Crosby Ravensworth Cof E Primary School , Crosby Ravensworth

-Heron Hill Primary School , Kendal 

     + two other primary schools in the training school cluster: 

        Stramondgate & Ghyllside 

-St. Cuthbert’s RC School, Wigton 

-Stanwix Primary School, Carlisle 

The Focus:   Curriculum Planning 
Objectives: 

· To  review  planning strategies and medium term plans to develop ways of involving and promoting creative approaches to teaching and learning in the curriculum.

· To provide ITE  students with planning frameworks which will enable them to develop and use creative approaches to teaching and learning across the curriculum. 

Outline plans for each school: 

	Crosby Ravensworth 
	Focus:To include more creativity in existing schemes of work:

-problem solving. Drama, setting challenges, risk taking etc. 

PossibleCurriculum areas:  art/drama/ design technology

Spring Term: 

-Review plans with ITE student to create both medium and short term plans.

-Check that plans address requirements of Early Years Foundation Stage and N.C.

-To include an artist in residence and/ or a visit to an art gallery/ museum* during a project while ITE student is on placement in Spring Term.  E.g. Abbot Hall, Kendal.



	Heron Hill + Stamondgate PS

Gyhllside PS
	Focus: Develop teachers’ awareness of creativity and how that might be developed through a range of curriculum contexts. 

September: Twilight session for all school staff  (approx 60) to identify what creativity is and recognise the ways in which it could be developed in the curriculum.  

Led by CP/ CAE with support of artists. 

Autumn Term (October) Six Year 3 teachers to review planning with support of artist. (one day) 

Spring Term : Implement with ITE students and review. 



	St. Cuthbert’s RC School
	Focus: Developing creative approaches to teaching and learning through a cross curricular approach. 

July : Meet with artist to review planning in two curriculum areas. 

Autumn Term: Develop planning further.

Spring Term: Pilot with ITE students. 

	Stanwix Primary School
	Summer Term 

Unit of work developed around artist residency / artist visit.  (Possibly involving a project on Tanzania – music, drama etc.) 

 Planning and implementation to involve students; class teacher and artist. 

Review at end of unit of work with artist/ class teacher and the artist. 


Activities Undertaken 

	Crosby Ravensworth 
	Preparation: 

Time spent with 3rd year student writing medium term plan for literacy with a view to making lessons more creative.

Classroom based activities: 

Art workshop with ‘Dab Hand’ on ‘Seaside’ topic. 

A Creative day where classroom was 

transformed into an undersea world to inspire Yr/KS1 to be more

creative particularly in literacy.

Video conference sessions booked with :

· Cabinet War Room: HMS Belfast : learning abut life at sea.

· National Portrait Gallery : Victorian Seaside

· Global Leap: Life as a pirate. 

Outcomes:

· Role play and arts based activities inspired the pupils to write extend their writing skills and use a more extensive, descriptive vocabulary. 

· Pupils were more engaged with learning.  

· Used medium term plans to make creative individual lesson plans.

· Achieving D.L.O.’s through drama and creative writing

Evaluation : Appendix A

	Heron Hill + Stamondgate PS

Gyhllside PS
	Preparation
· The project started with a staff meeting for all teachers and some Teaching Assistants from all 3 schools on the subject ‘What is Creativity?’, led by Director Creative Partnerships and Director Cumbria Arts in Education.

· This was met with mixed reactions from staff but it is felt that it generally raised awareness of what creativity is, that everyone is creative and that creativity covers a wide range of experiences. For some staff it encouraged small but effective changes. This meeting provided a platform from which to move on; it was followed by a meeting in the spring term, led by Jen Farrington (Lancashire Advisory Teacher) which was more grounded in school practice. 

· The Year 3 project:

Initial 1 day input on the creative process for all 6 Year 3 teachers from Mike Willoughby and Nell Dale in November ’07 exploring the theme ‘What is Creativity?’ Mike followed this up with notes summarising the learning and suggesting tasks for teachers to implement with student teachers during their placements.   (Appendix D) 

Classroom based activities: 

The outcomes varied for each school:

Heron Hill – it was not possible to work with students as the student placed in the spring term needed to postpone her placement due to personal circumstances. However, both teachers gave opportunities for children to work creatively based on a Rainforest topic, modelling their work on Nell’s activity. The children gave good responses to open questions. They have recalled this work as something they very much enjoyed on their annual reviews. 

This way of working added an extra dimension and greater creativity. 

The teachers and children in Y3 have also been involved in a drawing project with a creative partner. This looked at individual creativity and development through positive feedback. Not all children respond to this as they like their work to be perfect, some children need longer to engage. The two projects have complimented each other. 

· Ghyllside: 

In the spring term the two Y3 teachers tried new ideas in their ‘India’ topic. They already teach creatively but this extended their approach. There was a compromise between teacher led and child led work leading to two very different displays; the child led one preferred by the teachers. All children and some parents were absorbed in this process with good results.

In the summer term both classes had a final block student, both very good. Three slightly different approaches were used, all successful. 

The students were given free rein to plan in any way they wished to stimulate the children to address the Literacy objective ‘Research Skills’. The students responded brilliantly; they brought in a bearded dragon as a stimulus and then responded to the children’s comments and interests to extend the work. A range of resources were used to find information and children could present the information as they chose. 

In Science the students were given clear objectives and again exciting stimuli was used to engage the children. 

On the topic of Romans the students were given a structure but activities were flexible and children were given choice.

Outcomes: 

· Children were more open to working with any adult

· Both students were very good (how would this work with weaker students?), they were able to team teach effectively and responded well to the freedom.

· A creative team gives a ‘buzz’ to the children.

· A stimulus from outside own experience is the key to success, e.g. a hamster would not have stimulated the imagination in quite the same way!

· The students have enjoyed the experience and their practice has developed.

· There was an impact on other teaching, able to transfer skills, moved away from ‘normal’ structure of lessons.

· Boys were particularly inspired.

· The teachers are now keen to look at how they teach but are conscious of ‘non-negotiables’, those things which must be taught. They enjoyed the process and will continue to look for creative ideas. 

· Teachers were able to stand back and let it happen, offering support if needed.

Stramongate:

Both Y3 teachers had final block students in the summer term. 

They were both capable students but very structured and needed encouragement to recognize the creativity in them selves and opportunities within the curriculum to develop ‘creativity’. 

Both students were PE specialists.

Approach to creativity started with PE equipment – varied equipment provided, children chose what they wanted and were left to create a game or a way of using the equipment. Some interaction was needed, children argued and found it challenging. Some children collaborated well. They felt the need to ask permission to take the equipment they wanted. 

Teachers were able to intervene and ask well posed questions to move children on. It was difficult not to impose own ideas. Students were nervous about the whole idea! Repeated similar activity with more success the second time.

             Outcomes: 

This led to the students thinking in a more cross-curricular way; they became more creative in Literacy and Numeracy. 

These lessons were the ones that the children remembered. 

The students and teachers team taught well. The experience has moved on their practice and they are now thinking more creatively.

	St. Cuthbert’s RC School
	Preparation

The teacher wanted to explore developing a more cross curricular approach to engender creativity in learning. 

The teacher was keen to use the autumn term to try implementing a cross curricular project prior to working with an ITE student later in the year. 

The teacher found that the planning time spent with Mike helped her to explore different ways of working, using a wide range of resources.

Classroom based activities:

A history project on the Vikings was taught by the teacher in the Autumn Term. 

Outcome:

· The teacher now feels more confident and determined to use the cross curricular approach in other curriculum areas. 

· Unfortunately the student was withdrawn from the school in the early stages of the placement and so the project involving the student did not take place. 

Evaluation : Appendix B 

	Stanwix Primary School
	Preparation

The artists Mike Willoughby (Music) and Nell Dale (textiles) worked with the teacher and the student to develop and implement the medium term plan focusing on a Tanzania as a ‘Distant Place’ cross curricular project. 

Classroom based activities:

Traditional African Stories were used as the stimulus  for the development of:

· music where some forms of African music e.g. call and response songs was applied to the creation of songs and music linked to Cumbria. 

· Batik designs were developed based on traditional African designs. 

Outcomes:

The teacher will continue to encourage students to:

-recognize the overlaps between subjects to develop a more cross curricular approach to curriculum implementation by using the skills developed in one subject area to inform another.  

-develop their own project plans rather than always use those that have been implemented previously.  

Evaluation : Appendix C


3. Key findings:  

i) Co-planning with the students enabled them to develop their expertise and provided opportunities for teacher in-put in a collaborative way from the beginning of the programme. 

ii) Cross-curricular programmes of work can enhance, but not necessarily guarantee, creative approaches to teaching and learning. 

iii) Creative approaches to teaching and learning can be challenging .

Both students and pupils need time to respond to this approach.

e.g.

-Classroom management skills are important and the students need to be aware of how to respond when creative approaches generate more outgoing behaviour and extended tasks need more time to complete. 

· Where students have well established classroom management skills they can find it difficult to allow children to work more flexibly and in a less controlled environment. 

iv)  In order to maximize learning opportunities, plans need to be flexible and open to revision. 

v) Students who completed the ‘creativity week’ seemed more confident to work in this way than students in previous years. 

vi) The value of involving pupils in planning was recognized but it had not been significantly used in the projects in this programme. 

4. Recommendations: 

i) To facilitate the joint teacher-student planning process it would be better if the University could provide an extra day for planning (PGCE Programme) / have a  planning week for preparation of the final placement. 

ii) Students need more support in using strategies to effectively debrief pupils when more creative approaches to teaching and learning are used. 

iii) The characteristics of creativity should be made more explicit to students and teacher mentors so that within their planning they could focus on one / two elements to aim to develop 

e.g. 

approaches to questioning: 

including the importance of not asking too many questions and allowing ‘pupil space for thinking and reflection.  

enabling pupils to make choices.  

Students need to know what it is they would like the pupils to achieve, so this could be a particularly helpful starting point for less confident students/ or those in the earlier stages of their training.  

5. APPENDICES
Appendix  A.   

Evaluation : Crosby Ravensworth Primary School 

1. How has the way that I support ITE students changed/ changing? 

· Work together to produce at least one medium term plan.

· Both be involved in some ‘launch’ day as inspiration to develop creativity.

· Reflection time on how being more creative has improved teaching and learning.

2. How does this seem to be developing students’ awareness of:

i) What it means to ‘be creative’? 

· More opportunities for individual expression.

· More flexibility.

ii) How to teach ‘creatively’? 

· Need to get the balance of the right amount of stimulus and individual expression.

· Provide opportunities to follow the children’s lead.

· Develop more cross-curricular work.

iii)    How to use teaching and learning strategies that support the development of pupils’ ‘creativity’? 

· Encourage independence.

· Generate enthusiasm.

· Be flexible.

· Be prepared to adapt and follow leads.


3. What has/ continues to be challenging about this process? 

· During a teaching practice it is getting to know the ability of children.

· Not being tied to national strategies / frameworks.

· Being in the right school – one that encourages independence and creativity.

· Not to have to be too rigid and structured when planning.

4. What else could I consider focusing on in the future to further support the development of ‘creativity’ with ITE students? 

· As well as working with students, involve children in the planning of activities.

· Work closely with students to match lesson objectives to ‘creativity’.

5. What recommendations can I make to other teacher mentors? 

· Share experiences with other teachers at termly cluster meetings.

      6. Additional comments/ observations… 

e.g. Does this seem to be having any wider impact on the school/ other teachers’ practice?  

· Need to carefully watch that increased creativity does not ignore the learning objective of each lesson.
Appendix B. 

Evaluation:  St. Cuthberts Primary School 

1.How has the way that support for ITE students changed/ changing? 

More collaborative planning.

Making cross curricular links. Developing ‘creativity’ lesson. 

2.How does this seem to be developing students’ awareness of :

i) What it means to ‘be creative’? 

Discussion of interpretations of creativity. How to develop this into lessons, and link to other subjects. To give the children more choices and to let the lesson ‘develop’. Tapping into students’ own creative ideas. 

ii) How to teach ‘creatively’? 

Letting the students observe different teaching methods in different classes with focus on creative teaching, so they can develop their own ideas of teaching creatively. 

3.What different approaches are being used to support students in the use of teaching and learning strategies that support the development of pupils’ ‘creativity’? 

Team teaching

Planning together

Giving pupils’ choices
4.What has/ continues to be challenging about this process?

Students need to have basic generic teaching and classroom management skills in order to use this as a basis from which to develop creative teaching and learning.  

5.What is the wider impact on the school? 

None as yet. With other students however, creative teaching and learning is being developed and promoted throughout the school as part of the school improvement plan. 

6. Additional comments:  

In order to develop creativity in Initial Teacher Education, teachers need to be able to deliver this themselves and they need to have competent students. 

Appendix C: 

Evaluation Stanwix Primary School 

1.How has the way that I support ITE students changed/ changing? 

-Have tried to develop my own creative practice in the same way as a model for students.

-The artists have been involved with the planning and we have used their ideas e.g. stimulus visit to Rheged.

-I have encouraged the students to do their own curriculum planning and group topics and ideas to use the overlaps and skills across subjects : using the skills from one area to inform another. 

-I have encouraged the students to be flexible and not use the QCA schemes entirely. 

2.How does this seem to be developing students’ awareness of :

i) What it means to ‘be creative’? 

This student was already aware because of being involved in the ‘creativity week’  and writing an assignment about ‘creativity’. 

ii)      How to use teaching and learning strategies that support the development of  pupils’ ‘creativity’? 

      -linking different areas of the curriculum

-using skills to inform in one area and apply in a different curriculum context
3.What has/ continues to be challenging about this process? 
There is still a tension between what needs to be covered in the curriculum and teaching to a more open ended agenda. 

There also needs to be a balance between giving the student the choice to work things out for themselves and feeling frustrated to see opportunities for creativity ‘missed’. 

The students need time and support to explore their own ideas. 

4.What else could I consider focusing on in the future to further support the development of ‘creativity’  with ITE students? 

Focusing on more specific aspects of creativity to develop. 

Encouraging students to involve pupils in the planning process.

Planning a final block placement in sections (two week blocks?) with time to review and revisit the planning for the next ‘section’ so that what has been learnt clearly informs the next stage. 

5. Additional comments/ observations… 
e.g. Does this seem to be having any wider impact on the school/ other teachers’ practice?  
There is now more interest in developing creative approaches to teaching and learning across the rest of the school and engaging the support of creative practitioners in this process. 

Appendix D: 

Creativity: Interaction Between Facilitator (Muse) and ‘Creative’ 

Practical research by Nell Dale and Mike Willoughby of Cumbria Arts in Education and staff of Heron Hill, Stramondgate and Ghyllside Primary Schools  : Nov. 07

The facilitator (or ‘Muse’):
· Chose materials carefully

· Made a creative space

· Let the creative position him/herself freely within this space

· Wasn’t hung up on the ‘product’ was interested in ‘process’

· Allowed experimentation to happen

· Was curious in the work of the creative

· Could stand back and let the creative ‘get on’

· Interpreted the creative’s work, which enabled the creative to take it to another level

· Gave relevant technical guidance when appropriate
· Allowed a ‘two-way process’ to happen: The ‘creative’ often informed the ‘facilitator’.

· Encouraged some repetition, led by creative, to embed the creative outcomes

· Gave the ‘locus of control’ to the creative: The creative contributed more than the facilitator.

· Has the sound understanding of conversation control e.g. 

From the ‘facilitator’ these may encourage the ‘creative’ to contribute more, to be more in control :

· ‘Phatics: (conversational oil) … Oh!... Really? …. Hmmmm!

· A few well chosen questions, asking to clarify, justify, explain Mirroring : Imitation / repetition of the creative’s contribution

· Only speaking when helpful to the creative process

From the ‘facilitator’, these may dis-engage the ‘creative’ to contribute, or be in control:

· ‘W’ questions : ‘Who, what, where, when, why’ are very controlling, as they require a particular adverb response! 

· Two response questions: ‘Did you enjoy using the miocrophone?’ 

· Enforced repetition : ‘sing ‘doh, ray me’ for me

· ‘Filling the space’ with talk and questions: May distract the creative from their thinking/work.

The Creative:

· Took a while to get accustomed to the freedom of their ‘creative space’

· Initially felt threatened, but recognized they were given an opportunity

· Found their contribution was valued

· Were encouraged

· Felt safe enough to be self-critical

· Found their own symmetry

· Found confidence

· Discovered they were in control

--------------------------------------------------------------------------------------------------------
Proposed CITE Task:
· Each school to facilitate three creative interactions between trainee staff and children, between now and July. 

· Interaction to be a high quality creative interaction, in which the facilitator displays many/all of the interventions listed under ‘facilitator’, on the previous sheet.

· Interaction could be part of lesson time, or outside of lesson time e.g lunchtime, after school. 

· Interaction could be on any topic/mixture of topics.

· Interaction could be a minimum of three minutes upwards
· These three creative interactions are to be to be recorded: this could be with audio recordings, video, anecdotally in detail or a mixture. 

· Presentation/discussion
www.creative-partnerships.com
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